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Quality is something what everyone desire, and what everyone wants to provide, but in the same time it is “something” undefined and individual, term which is waiting to be measured by experts (Dahlberg et al., 2013). 
Quality in early childhood programmes is a construct, based on values, beliefs, and interests rather than an objective and universal fact. To a significant extent, quality childcare is in the eye of the beholder – and that beholder might be anyone or any group from a variety of stakeholders (Pence and Moss, 1994, cited in Moss, 2016). 

Understanding what factors contribute to high-quality care is critical for giving children the best possible start in life. High-quality early childhood education has a long-term favourable impact on a child's outcomes, such as language, communication, and cognitive development (Welsh Government, 2014, Foundation Years, No. Date).
High-quality childcare settings have a major impact on child development and have a positive impact on future life experiences, according to the Welsh Government's 'Building a Brighter Future' document (Welsh Government, 2013).

Achieving quality in the early years presents challenges; for example, Cottle and Alexandre (2012) note that perspectives of quality practise are subjective due to the wide range of stakeholders involved in early childhood settings, such as parents, practitioners, children, policymakers, and managers. According to Howard et al. (2018), parents and carers value children's happiness as an important part of quality care, whereas policymakers are more concerned with the potential of assisting parents' return to work (West et al. 2010).

According to Cottle and Alexander (2012), some settings were driven by official motivation and consider statutory inspection reports as a goal for quality, whilst other settings prioritised children's social and emotional development and focused on individual needs as a sign of good practise. As a result, it's critical to strike a balance between offering rich and exciting play-based experiences that satisfy children's needs and meeting the requirements and standards of curricular targets and accountability. (Alexandre and Cottle, 2012)

Over the past decade concept of “quality” in Early Years services has been a subject of international research and debate (Moss 2016), not only because of different perspectives of the stakeholders, such as practitioners, parents, managers, politicians and the most important, children. This broad range of different perspective led to different understanding of quality and how it will have an impact on Early Years Education and Care (Moss, 2016).

The government's strategy was stated in the Green Paper (Department for Education and Skills [DfES], 2003), which emphasised 'quality' in early childhood provision, education, care, staffing, training, leadership, and 'joint-working.' This has necessitated a multidisciplinary approach, bringing together professional teams of practitioners from many backgrounds and disciplines to collaborate. Practitioners' perceptions are very important in this context (Michelle Cottle and Elise Alexander 2012).

High quality provision has a significant impact on children and affects the everyday experience of a child especially for children from disadvantaged area.
According to research, different settings can have a wide range of impacts on children's outcomes, with some being more effective than others at promoting positive cognitive, social, and behavioural development. That is, children who attend settings where these indicators are greater are more likely to have better experience and results. 
However, measures differ in terms of how accessible they are to all stakeholders in order to assist them in making quality decisions, as well as how accurately they represent stakeholder perceptions of quality. The fact that a measure adequately "captures" quality does not imply that it will be a practical and usable tool for quality improvement, or that its adoption will result in better child outcomes. Likewise, accessible, and simple-to-use tools may or may not have been verified by research. 
(Mathers, S., Singler, R., Karemaker, A., 2012)

If we are focusing on effectively breaking a cycle of disadvantage, it is critical that public funds are focused on programmes that can have a positive impact on the outcomes of Early Years. (Sylva et al, 2004 cited in Moss 2016). 
.
As a result, a set of tools is needed to help all stakeholders fulfil their roles in improving quality and ensuring that service helps children in achieving positive outcomes. In order to make the case for continued investment in early childhood care, it's also vital to have a shared vision of what high quality looks like and a shared language for communicating it (Mathers, S., Singler, R., Karemaker, A., 2012)

Early Years Wales' childcare quality assurance scheme is called Quality for All (QfA). The award has an ambitious goal. It takes into account more than just basic requirements (minimum standard), allowing childcare providers the chance to be recognised for all of the time and effort they and their staff put into their childcare service (Early Years Wales, 2018).
Its goal is to establish a standardised approach to demonstrating quality in all types of childcares and for all age groups of children. It entails filling out an evaluation form for the service in issue, followed by an assessment of the service's practise. Annual re-assessments are part of the QfA process. The annual reaccreditation process is a streamlined self-assessment that focuses on the formulation and implementation of quality improvement initiatives, as well as any adjustments (Welsh Government 2019).
.
The legislative framework for regulated childcare in Wales National Minimum Standards, sets out the functions of the Welsh Ministers as the registration authority. These functions are carried out on behalf of the Welsh Ministers by the Care Inspectorate Wales. 
Unless explicit exceptions are specified, these National Minimum Standards (NMS) apply to all registered practitioners. A small number of rules apply only to certain forms of day care, which is clearly stated. 
These National Minimum Standards are significant in order to provide quality childcare, the general expectation is that registered practitioner is working toward ensuring that these basic standards and expectations are meet. (Welsh Government, 2016). 

The Review of the National Minimum Standards for Regulated Childcare (Welsh Government, 2019) reviled that there is still number of important issues. These include everything from prospective modifications to specific standards to the wider regulatory and quality agenda, as well as their link with the childcare and play industry.
The evaluation revealed that a variety of quality frameworks exist to help develop the quality agenda, there are some misunderstood messages and duplication that have the potential to mislead both professionals and parents, which lead to decrease opportunities to quality across the early years sector.
According to this review there are still barriers and challenges to achieve high quality and raise standards, such as for example: lack of understanding of policies; there are still inconsistent in the application of MNS, still lack of collaboration with CIW to promote understanding and implement quality agenda. 
Those two quality assurance frameworks help to measure and assess quality in Early Years provision. 

Quality cannot be judged in a single way, according to the Welsh Government's policy statement 'Nurturing Children, Supporting Families' (2011), but rather through a number of effective characteristics that promote quality childcare provision. To enhance a child's holistic development and emotional well-being, the Welsh Government (2011) focuses on highly trained staff who are responsive and affectionate, a safe and caring atmosphere, suitable ratios and supervision, as well as developmentally appropriate educational content. As a result, this article will examine the effectiveness and benefits of quality assurance methods used to promote quality above legislative criteria, as research indicates the relevance of delivering high quality provision in the early years (Iles, no date).

Quality is defined in this context in terms of significant and measurable traits and interactions that have an impact on children's outcomes. To investigate characteristics of quality in pre-school care and education, standardised or customised versions of rating scales/tests are typically utilised, along with more comprehensive staff interviews and observational methods (Mathers, S., Singler, R., Karemaker, A., 2012).

Building a Brighter Future (Welsh Government, 2013) recognises that improving quality in early childhood education and care requires consideration of four major areas: child experiences, leadership, the work force, and the learning environment. The environment is emphasised as an important subject in the joint inspection framework (Estyn, 2020), which includes aspects like safety, suitability, and quality of resources given. The Welsh Government (2014) also emphasises the need of a high-quality learning environment, stating that surroundings and resources should be of the highest quality to ensure that children's experiences are not limited.

The Environment Rating Scales (ECERS-R, ECERS-E and ITERS-R); 
are standardised quality assessment tools that are used for research, legislation, and quality improvement in many nations throughout the world.
Assessment completed trough observation don't focus at the results; instead, they look at the characteristics of the environment that research has identified as having an impact on children's outcomes.
Many research studies and government-funded evaluations in the UK have used the ECERS and ITERS scales, including the EPPE research (Sylva 2010), the National Evaluation of Sure Start (Melhuish et al, 2010), and evaluations of the Neighbourhood Nurseries Initiative, the Early Education Pilot for Two Year Old Children, and the Graduate Leader Fund (Mathers et al, 2012). Local governments also utilise them extensively as audit tools to determine whether providers are fulfilling high quality requirements and to identify areas where they need to improve. They are increasingly being utilised as the foundation for financing decisions and to give quantitative evidence of quality improvement and effect. 

Practitioners often use ECERS and ITERS as self-evaluation tools to audit their own quality and to identify areas for improvement, frequently with the help of their local governments. The scales explain in detail what settings are required to attain each level within each of the items.

However, while providers and local governments make extensive use of these tools, parents rarely have access to the results of ECERS and ITERS assessments (Mathers, S., Singler, R., Karemaker, A., 2012).

Blanden et al. (2017) discovered that settings with higher language and reasoning subscale scores had the greatest impact on learning outcomes, especially language development, where practitioners were observed encouraging children to talk in order to improve thinking abilities. The report did note, however, that ECERS and ECERS-R do not take into account broader developmental objectives including social and emotional development. More research is needed, according to Blanden et al. (2017), because early emotional well-being establishes the roots for personal, social, and emotional stability and understanding later in life. Early emotional understanding helps youngsters learn to manage their emotions and build empathy for others (Njenje, 2017).

National Day Nurseries Association (NDNA) is a national charity that represents children's nurseries in the United Kingdom.
NDNA’s ‘Quality Counts’ certification scheme goal is to provide a framework for implementing quality and self-evaluation into childcare services. There are three options for the scheme, each with its own set of charges:
· 'Journey to Excellence,' which assists practitioners in defining and implementing a quality vision in their workplace.
· Online Audit and Review, which gives users access to an online system that includes audits, exemplification documents, and checks, as well as real-time feedback on strengths and areas for growth.
· Certification mark that includes access to a mentor and a full-day onsite assessment visit, as well as the materials mentioned above.

There are main areas which need to be cover by care providers such as learning and play, as well as health, safety, and well-being, management and leadership, and the workforce.

“Within each section, a 1-3 scoring scale is applied to a variety of statements related to the NMS. Scale of evaluation 1 = Working toward the statement - we meet some of the statement's requirements, but our practise could be better. 2 = Meeting the statement - we are mainly meeting the statement, but there are certain areas where we can improve. 3 = Well-embedded — we consistently meet the statement, and our practise has certain outstanding qualities.”

NDNA's approach appears to be more concerned with how well standards are progressed than with changing or duplicating standards, at least at first sight. (Welsh Government, 2016).

Nutbrown (2012) agrees, claiming that workers with higher qualifications who are knowledgeable about children's development and well-being will improve the quality of settings, implying that early childhood specialists have the greatest impact on learning and development outcomes. Standard 13.4 (Welsh Government, 2016, p35) requires that all staff working in early childhood facilities have the necessary credentials and experience, with at least 80% of employees possessing a level two or higher certification. According to the Nutbrown Review (2012), highly qualified workers are critical to providing high-quality services, and all staff should be qualified to at least level three. Nutbrown (2012) also believes that the existing qualification system needs to be changed since it does not provide practitioners with the in-depth skills needed to promote high-quality childcare.

To summarise, high-quality care is critical for the development of social skills,
emotional security, educational success, and the freedom to play and explore (Welsh Government, 2014). Children have a right to good play and education services that provide them with opportunity to grow and thrive. Furthermore, despite the hurdles, quality assurance remains a priority. National minimum standards must be meet but we need to aspire to do better. To provide better quality on every aspect of our future generation care and education. We need to be a good example for our children so they can observe us progressing. It will help to build their self-esteem, resilience and confidence and motivate them to provide good quality in every aspect of their future life. 
The effectiveness of programmes like the ECERS and NDNA scales has been proved
techniques for improving children's quality of life and positive outcomes.
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