	
	
	



Student number: 2103244
A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
Introduction
In this essay I will be exploring a critical incident that I observed during an observation in a secondary school during my ‘bridging’ experience.  This will be discussed further in the ‘Observation’ section of the essay. 
A critical incident can be defined as, “an interpretation of the significance of an event.” (Tripp, 2011, pg. 8) So, before it becomes ‘critical’ it is just an ‘incident.’ This can be any interaction in a classroom between teacher and student or student and student. It becomes critical when we look at the ‘incident’ and we see that something can be learned from it. (Tripp, 2011, pg. 8) An example of a critical incident could be the teacher asking students to stand up when a senior member of staff enters the classroom. This is initially just an ‘incident’ that has happened during a lesson, but when we look further into it and see that it tells us something about how students and other teachers view the senior management team of a school, it becomes a ‘critical incident.’ In addition, it shows us that schools have a hierarchical system. Therefore, “critical incidents are created.” (Tripp, 2011, pg. 8) 

The role of critical reflection
Critical reflection can be defined as, “the process by which adults identify the assumptions governing their actions, locate the historical and cultural origins of the assumptions, question the meaning of assumptions, and develop alternative ways of acting.” (Shandomo, 2010, pg. 101) As student teachers, critical reflection is crucial to becoming better teachers. Also, critical reflection, “blends learning through experiences with theoretical and technical learning to form new knowledge constructions and new behaviors or insights.” (Shandomo, 2010, pg. 101) 
In the PGCE course, we began by looking at learning theories such as Piaget’s Cognitive Development theory and Vygotsky’s Sociocultural theory, which will be discussed in this essay. Once we are aware of these theories, we attended ‘Bridging’, which is the context for the critical incident this essay is focused on. ‘Bridging’ is an opportunity for student teachers to simply observe a variety of lessons, make notes, then analyse and critique a selected number of critical incidents. This is an example of the ‘blending’ Shandomo (2010) references above. We are learning through the experience of observing and applying the learning theories we have been taught.
Shandomo (2010) also highlights the importance of writing down what we learn and observe, “gives them means to remember, recall, reconstruct, re-create, and represent what they learn of their teaching practice.” (Shandomo, 2010, pg. 102) When we begin our teaching practice, we will be keeping a reflective journal of our experience. Writing down what we observed in bridging is the beginning of our critical reflective journeys as student teachers. 
I have found the process extremely beneficial as it has allowed me to think about the ‘assumptions’ I may have had about teaching. (Shandomo, 2010, pg. 101) As a result of this, addressing these preconceived assumptions prior to beginning my teaching practice will allow me to be a better teacher. 
Observation
It is important to note that the name of the school that the observation was carried out in will remain anonymous in line with BERA guidelines. According to BERA point 40, “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.” (BERA, 2018) 
In addition, despite being a ‘critical evaluation’ there will be no criticism of any teacher’s observed practice, in line with point 64 of the BERA document, “Educational researchers should not criticise their peers in a defamatory or unprofessional manner, in any medium.” (BERA, 2018)
The school that I attended to observe the critical incidents was a large secondary school in South Wales. The school compromises of approximately 1900 pupils ranging from ages twelve to eighteen. Between ages sixteen to eighteen the students are part of the school’s sixth form. We spent two days at the school as part of the bridging experience. ‘Bridging’ is an opportunity for us as student teachers to observe the school environment and see teachers in real-life contexts. During the bridging experience we were not only looking for critical incidents but looking for how we can take what we observed in the critical incidents into our own practice. From just spending two days at this school, I witnessed an abundance of excellent practice and techniques that I will be thinking about and using when it is my turn to start teaching. 
We were each assigned to a pupil who would take us to each of their lessons for the day. My pupil was in year eight. On the first day I attended Design and Technology (textiles), PE (theory) and History. On the second day I attended Registration, PSE, English and P.E (physical). All the classes were mixed ability and gender apart from P.E which was separated into boys and girls. In all the classes but physical PE I positioned myself at the back of the classroom. I had to maintain a 2m distance between me and the children due to COVID-19 restrictions. My role in the classroom was to simply observe so I did not interact with any of the pupils during lesson time. 
Critical incident linked to Donaldson’s Four Purposes
The critical incident being critically evaluated took place in a year eight history lesson during the last lesson of the day (1:50pm-2:50pm). I was already positioned at the back of the classroom before the children began entering the lesson. Once the children had settled in, the teacher put a photograph on the interactive whiteboard. The photograph was of an older woman, laying on a bed looking unwell. The teacher asked the class to look at the picture, and then posed the question, “How do you think the women died?” Before letting them discuss the question, the teacher talked about how the students should be ‘detectives’ when thinking about their answers. This links to the four purposes of Donaldson’s new Welsh curriculum. The teacher directly referenced the new curriculum when setting the challenge, stating that through this task they were being ‘ambitious, capable learners.’ In Donaldson’s breakdown of what makes a ‘ambitious, capable learner’ one of the points is, “are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.” (Donaldson, 2015, pg. 29) The teacher directly referenced this by talking about how these are skills that they can apply to other subject areas. 
Another point in the breakdown of what makes a ‘ambitious, capable learner’ is, “questioning and enjoy solving problems.” (Donaldson, 2015, pg. 29) The core of this task is problem solving. The problem that the students are presented with is working out how the women died, and by discussing it with each other they are working towards solving the problem. 
Once the students had finished their discussion, the teacher asked them to share their answers. The teacher went around most of the students, as the majority had answers that they were willing to share. As they gave their answers the teacher wrote them on the whiteboard. None of the students guessed the correct cause of death, which was cholera. Although it did not necessarily matter that nobody got the correct answer as the students were still engaged and ready to learn about the topic of Cholera. 
This topic links to another one of Donaldson’s four purposes, being, “ethical, informed citizens.” (Donaldson, 2015, pg 30) In the breakdown of this purpose, a point is, “knowledgeable about their culture, community, society and the world, now and in the past” (Donaldson, 2015, pg. 30) This topic that the students were studying in this lesson is directly linked to this point. It links to the society of the past, and how they dealt with issues such as health and illness. 

Literature Review
To fully understand a critical incident, we need to look at the theories related to it. There is an abundance of learning theories that can be applied to a variety of critical incidents, but for this specific critical incident I will be focusing on Jean Piaget’s Cognitive Development theory (1936), Lev Vygotsky’s Sociocultural theory (1934) and Allan Paivio’s Dual coding theory (1971).

To begin, Jean Piaget was a constructivist. According to Halfpenny and Pettersen (2014) a constructivist viewpoint, "emphasises pedagogy where action and self-directed problem-solving are viewed as being central to learning and development.” (Halfpenny and Pettersen, 2014, pg. 1) Constructivists believe that children’s independence is a crucial aspect of their learning, and without it their learning would not be successful. At the core of Piaget’s beliefs was the idea that children are, "constructors of their own knowledge” (Aubrey and Riley, 2016, pg. 34). This meaning they take in the input they are given and make their own meaning of it. 

Piaget suggested that babies are born with ‘innate schemas’ which develop as they develop.  (Aubrey and Riley, 2016, pg. 37) A schema is,” a cognitive framework or concept that helps organize and interpret information.” (The Role of a Schema in Psychology, 2019) They are mental representations of information that are sorted into categories. Piaget believed that once a child starts building multiple schemas, when they receive new information, they can look back to previous schemas to see if they fit into any of those schemas, thus developing their learning. (Aubrey and Riley, 2016, pg. 37) 

According to Piaget, two processes take place when children are trying to make sense of the world: assimilation and accommodation. Piaget writes that assimilation is, "the integration of external elements into evolving or completed structures.” (Piaget, 1970, pg. 706) Simply, through assimilation, “the infant is able to adapt an existing schema in order to make sense of a new experience.” (Aubrey and Riley, 2016, pg. 37)
Accommodation is, “any modification of an assimilatory scheme or structure by the elements it assimilates.” (Piaget, 1970, pg. 708) Aubrey and Riley (2016) explain this as, "an experience may not readily fit into the existing schema and a new schema will be required.” (Aubrey and Riley, 2016, pg. 37)

Halfpenny and Petterson (2014) liken the ‘construction of knowledge’ to a ‘spiral movement.’ The child’s, “continuous experience, thinking and understanding expand and allow a more accurate picture of the world and its mechanisms to be recorded.” (Halfpenny and Pettersen, 2014, pg. 9) 
Piaget identified four stages of cognitive development. Stages one, two and three are not directly relevant to the age group of children that are being critically analysed in this essay. A brief outline of these three stages will be described. Stage one is referred to as ‘Sensorimotor’ and refers to children from birth to age two years. This stage is summarised as children in these ages learning, “through their actions in the world and the sensory feedback that is generated.” (Halfpenny and Pettersen, 2014, pg. 33) Stage one is followed by stage two which is referred to as ‘Preoperational’ and refers to children aged two to seven. This is summarised as children moving from the ‘physical, concrete world’ to a ‘symbolic understanding.’ The symbols become ‘increasingly organised’ to allow more developed thought. (Halfpenny and Pettersen, 2014, pg. 33) Stage three is referred to as ‘concrete operational’ and refers to children aged seven to eleven. In this stage, “logical thinking becomes more complex…allowing more flexibility in thinking processes.” (Halfpenny and Pettersen, 2014, pg. 33) The fourth and final stage is referred to as ‘Formal operational’ and refers to children aged eleven to fifteen. This stage is most relevant to the critical incident in this essay. This stage addresses that, “adolescents have the ability to think more effectively using abstract ideas and through hypothetical thinking.” (Halfpenny and Pettersen, 2014, pg. 33) This fourth stage links to the critical incident being discussed in this essay as the core aspect of the incident is the students using their ‘abstract ideas’ to figure out what is going on in the picture presented to them.
Another key constructivist was Lev Vygotsky. Vygotsky and Piaget are alike in the sense that they are both constructivists, but their core beliefs differ. Piaget, “did not emphasise the adult input and saw the child’s learning as being largely self-directed.” (Halfpenny and Pettersen, 2014, pg 6) Piaget also believed that a ‘rich learning environment’ is the most principal factor in a child’s learning, not adult input. Whereas Vygotsky, “emphasised learning with the assistance of adults.” (Halfpenny and Pettersen, 2014, pg. 9)

This takes us to Vygotsky’s beliefs on how children learn. Vygotsky believed that a child’s ‘social’ and ‘cultural’ experiences are what influences their learning. Also, that they were, "vital for a child to build knowledge.”  (Aubrey and Riley, 2016, pg. 49) Examples of ‘social’ and ‘cultural’ experiences are ‘cultural tools’ such as, "language, stories, works of art, signs and models.” (Aubrey and Riley, 2016, pg. 49)
Vygotsky suggested that language is, “the most significant of all cultural tools.” (Aubrey and Riley, 2016, pg. 50) It is then the speech that comes from language that allows children to interact with others, allowing learning to happen. Vygotsky termed ‘the external monologue’ where children think aloud to try and solve problems. (Aubrey and Riley, 2016, pg. 50) Then once the children have thought aloud, this then, "transfers into the internalisation of thought.” (Aubrey and Riley, 2016, pg. 50) This can be defined as the child taking what they have learned from interactions and becoming aware of it. The child can then apply this knowledge to other contexts that may arise of similar nature. (Smidt, 2009, pg. 28)

Whereas Piaget proposed the ‘four stages of cognitive development’, Vygotsky challenged whether a child’s ‘mental age’ had an impact on their learning development. (Aubrey and Riley, 2016, pg. 51) Vygotsky developed the ‘Zone of proximal development.’ In his own words he defined it as, “the distance between the actual development level as determined by independent problem solving and the level of potential as determined through problem solving under adult guidance or in collaboration with more capable peers.” (Vygotsky, 1978, quoted in Wertsch, 1984, pg. 8) According to Aubrey and Riley, Vygotsky valued what the child can do with the assistance of an adult or more ‘capable peer’ rather than what they can do on their own. (Aubrey and Riley, 2016, pg. 51) The idea of a more ‘capable peer’ is important when discussing the critical incident referred to in this essay because it is an idea that occurred within the incident. Vygotsky does highlight the importance of adult support, but it is suggested that a more ‘capable peer’ is equally as important. 

It could be argued that Piaget’s ‘four stages of cognitive development’ constrain what a child can or cannot do at a certain age. As some time has passed since Piaget’s Cognitive Development theory, we know that not all children develop at the same speed. For example, many children have intellectual disabilities so may take longer to reach a specific stage, or not reach it at all. This is acceptable and no child should be considered ‘delayed’ because they have not reached a specific cognitive development stage. It could be argued that Piaget’s four stages allow for prejudice against those who may not have reached their stage at the correct point, resulting in limiting these children’s development by not letting them excel further. On the other hand, it could be said that Vygotsky’s theory focuses on what children can do, rather what they can’t, resulting in allowing them to excel further. 

Vygotsky argued that the role of the adult (teacher in this example) or more ‘capable peer’ was to encourage children to do tasks which were, "slightly beyond their competence if alone, but which they could manage with guidance.” (Aubrey and Riley, 2016, pg. 57) This links to the suggestion that Vygotsky’s work was focused more on excelling children. 

The third theory that will be discussed in this literature review is Allan Paivio’s Dual coding theory (1971). In summary, dual coding theory, “is based on the general view that cognition consists of the activity of symbolic representational systems...” (Paivio, 1990, chapter four pg. 1) Cognition can be defined as,” a term referring to the mental processes involved in gaining knowledge and comprehension. These cognitive processes include thinking, knowing, remembering, judging, and problem-solving.” (What is cognition?, 2020) 
Paivio suggested that there were two ‘representational systems’ that dual coding consists of, "one specialized for the representation and processing of information concerning nonverbal objects and events, the other specialized for dealing with language.” (Paivio, 1990, chapter four pg. 2) In simple terms, one relates to visual stimuli and the other to verbal stimuli. 
According to Paivio they can function ‘independently’ but are also ‘functionally interconnected’ so that, “one system can initiate activity in the other.” (Paivio, 1990, chapter four pg. 2)
Paivio discusses ‘processing’ which refers to different ways of engaging the two representational systems. Some examples are ‘encoding’ which is, “activation of either by appropriate stimuli.” (Paivio, 1990, chapter four pg. 3) Secondly, recoding,” activation of one by the other.” (Paivio, 1990, chapter four pg. 3)
If one goes further than the ‘verbal’ and ‘non-verbal’ systems, ‘sensorimotor’ is introduced. Sensorimotor refers to using both the sensory and motor system.  Examples of ‘sensorimotor’ are, “visual, auditory, haptic.” (Paivio, 1990, chapter four pg. 3)
In his 1990 book ‘Mental Representations: A dual coding approach’, Paivio presents a table specifying examples of both ‘verbal’ and ‘non-verbal’ of the three types of ‘sensorimotor’ mentioned above. Firstly, an example of visual verbal is ‘visual words’ and visual non-verbal is ‘visual objects.’ Secondly, an example of auditory verbal is ‘auditory words’ and auditory non-verbal is ‘environmental sounds.’ Finally, an example of haptic verbal is ‘writing patterns’ and haptic non-verbal is ‘“feel” of objects.’ (Paivio, 1990, chapter four pg. 6)
In summary, Paivio believed that both visual and verbal is used to represent information. (Paivio, 1990)

Reflection
Firstly, I will discuss how Paivio’s dual coding theory (1971) links to the critical incident chosen. As discussed in the critical incident section, the teacher put a photo of a drawing of an ill woman on the board. Referring to the dual coding theory, this would be the ‘visual stimuli’. Then, when the teacher asks the students to discuss what they think has happened to the women, this is the ‘verbal system’ being activated. This is an example of ‘recoding’, as the visual stimuli is allowing the students to have a verbal discussion. The ‘non-verbal’ is activating the ‘verbal’. (Paivio, 1990)
Furthermore, it relates to the ‘visual’ aspect of sensorimotor. The photograph on the whiteboard is an example of a ‘visual object’ which is classed as a ‘visual non-verbal.' Once the class has had a chance to discuss how they thought the women had died, the teacher asked for answers in response to the question they had posed. When the teacher had finished receiving answers from the class, they wrote the answers on the whiteboard. This would be an example of ‘visual words’ which are ‘visual verbals.’ (Paivio, 1990) As a result of writing the students answers on the board, it is solidifying the information they have been discussing and acknowledging that they have had a good discussion and that you value what they have inputted. 
None of the students guessed correctly how the women had died, but it allowed them to get into a mindset that would be useful to the lesson. From this the teacher revealed the true cause of the women’s death (Cholera), then continued into the lesson. The exercise was a starter task. In observing this critical incident, I witnessed the value of starter tasks. In another lesson I observed a teacher who chose not to do a starter task. It seems that without a starter task it allows the students to arrive and settle slower. By doing a starter task you are immediately engaging the students and clearly setting the tone for the rest of the lesson. Starter tasks are a tool that I will be using when planning my future lessons. 
As mentioned in the description of the critical incident, the teacher told the class that in this activity they were going to be ‘detectives.’ This idea of being a detective can be linked to Piaget’s Cognitive Development theory. As discussed in the literature, Piaget believed that children’s learning was ‘self-directed’. (Halfpenny and Pettersen, 2014, pg. 6) In this task, the children are accessing their previous schemas, to see if there is any information already known that might help them answer the question posed. Then, by discussing it in pairs, the children are learning from one another. Piaget might have argued that this would be considered the ‘rich learning environment.’ (Halfpenny and Pettersen, 2014, pg. 9)
Referring to the ‘spiral movement’ talked about by Halfpenny and Petterson (2014), if you think of the task that the teacher presented the pupils with, it can be likened to a spiral movement. The picture of the ill women can be viewed as the starting point of the spiral, also as the starting point of the thinking process in this lesson. Then as the children discuss their ideas of how they think the woman has died, they are growing the spiral. Next, when the teacher leads a discussion where they share each other's ideas the spiral grows more as they are perhaps thinking of ideas, they might not have thought of before.  Finally, when the teacher shares the correct answer, as none of them got it right, the spiral grows more as they begin to wonder what exactly ‘cholera’ is. Alternatively, if they have heard of it before they begin thinking about what they already know about it. Piaget may have argued that the picture wouldn’t have been the beginning of the spiral, just part of it. As, “the child’s continuous experience, thinking and understanding expand”, this whole thinking process would have started previously when the students were introduced to concepts of illness and death. (Halfpenny and Pettersen, 2014, pg. 9)
Piaget also might have believed the reason the students were able to engage in this task was because of their ability to think of ‘abstract ideas’ through ‘hypothetical thinking’ as a result of being in the fourth stage of Cognitive Development. (Halfpenny and Pettersen, 2014, pg. 33) This task consists of ‘hypothetical thinking’ because the students are trying to imagine how the women died. Therefore, this task could be used to measure the students cognitive age by whether they are able to engage or not.
On the other hand, Vygotsky might have argued that the discussion in pairs was an example of a ‘capable peer’ assisting learning. (Vygotsky, 1978, quoted in Wertsch, 1984, pg. 8) If a child was struggling to come up with an answer to how the women died, their partner might have already begun thinking of ideas. The partner or ‘capable peer’ can then share this with their struggling partner, and the struggling partner can use this to help them. (Vygotsky, 1978, quoted in Wertsch, 1984, pg. 8) If the teacher had not given any input after the discussion had finished, it would be unlikely that the students would have ever come to the correct answer. In this example, an adult was needed for the students to complete their learning. This links to Vygotsky's argument of the importance of an adult in children’s learning. In this example, the teacher is the adult, and they complete the learning process by telling the students the correct answer.
Vygotsky also emphasised the importance of language in learning. The task in the critical incident is an example of the ‘external monologue’ that children have. (Aubrey and Riley, 2016, pg. 50) By talking aloud the children are solving the problem, which is thinking of the answer to the question. 
This critical evaluation of the task has allowed me to see the benefit of peer discussion. Although the students would not have reached the correct answer without the input of the teacher, there were many benefits to discussing it first amongst peers. I can understand why Piaget highlighted the importance of ‘self-directed’ learning. In this context it was beneficial for the children to discuss first before sharing as it gave them confidence knowing they already had an answer prepared.  
Conclusion
I have learnt many important things in the entire process building up to this critical evaluation. One of the most beneficial aspects has been the opportunity to link what I have learnt to the new Professional Standards for Teaching and Leadership. 
Regarding Pedagogy, one of the keys points in the standards that is relevant to the work I have done is ‘Reflection on learning.’ Not only have I been reflecting on my own learning, but I have also been reflecting on other teachers which has allowed me to observe different styles and practices that I can consider using myself. This then links to Collaboration; I have been doing both ‘Working with in-school colleagues’ and ‘Enabling improvement.’ Without working with other teachers and observing their practice, it would be extremely difficult to know where to begin with becoming a teacher. 
By engaging with different learning theories, I have been developing the ‘Professional Learning’ aspect of the Professional Standards. The point of ‘wider reading and research findings’ relates to my work in this critical evaluation as I have been engaging in, "theories and research about assessment, pedagogy, child and adolescent development.” (Hwb, 2017) In order to assess the critical incident, I had to understand learning theories first, which has not only benefited this evaluation but also taught me about ideas that will be beneficial to think about during my own teaching practices. For example, by analysing Paivio’s dual coding theory, I have seen the benefits of using both visual and verbal stimuli. 
‘Innovation’ is another one of the Professional Standards that I engaged with during this process. Specifically, ‘developing new techniques’ and ‘evaluating the impact of changes in practice.’ The essence of this process links to the definition of the latter points of innovation, “The teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.” (Hwb, 2017) During my PGCE year I will be continually evaluating, analysing and sharing in order to better my practice. This exercise has allowed me to acknowledge and see in a real-life context that teaching is a profession where we are constantly learning new things which we can use to make ourselves better educators. 

Word count: 4,394
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Appendices
OBSERVATION / FIELD NOTES
Record 1
	Date and time, year group: 
- 22/09/21 
- 11:20-12:20
-  Lesson 3 
- Year 8 (mixed)




	Where and When: Context of the observation – subject/AOLE, general classroom context


This observation took place in a design and technology lesson, specifically textiles. They were studying fast fashion. The first part of the lesson entailed finishing off work from the previous lesson. The second half the teacher was explaining the design challenge they were going to be doing in the following lessons (to design a upcycled tote bag) 







	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)


The teacher was asking the students for examples of the work they had been given (approximately 5 minutes to complete the task). The task was to come up with some connotations from the words on the board in a mind map relating to the upcoming design task. One student (Child A) gave their answer, and the teacher was immediately impressed and said to Child A, "Oh you're brilliant!" Child A was clearly thrilled by this and turned to look at their friend next to them (Child B) who also looked extremely happy.  Child B was nodding enthusiastically at Child A, with Child A then also nodding enthusiastically. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


The reason that I thought this to be a critical incident is because it highlights the importance of peer support within a classroom. This links to Vygotsky's Sociocultural Constructivist theory of the importance of interaction in learning, which then constructs their understanding.  Although Child B isn't sharing an idea with Child A, Child A is more likely to remember what they said now as they will associate it with an affirmation from a peer supporting them. 


It also links to one of the five professional learning standards, Pedagogy > ‘Influencing learners’ > ‘listening to learners.’









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


The classroom environment was calm. There were no distractions, all the directions the children were given were clear. 




















Record 2
	Date and time, year group: 
- 22/09/21 
- Lesson 4
- Year 8 (all boys)
- 12:20 - 12:50 (lunch) 1:20 - 1:50

	Where and When: Context of the observation – subject/AOLE, general classroom context


The lesson was an all-boys PE theory lesson. This incident took place after the lunch break, so the class was slightly unsettled. They were studying hydration, using laptops to record their answers to the tasks set. They were answering general questions such as "what is hydration to you?" and "why is hydration important?" 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)


This incident involved a child (Child C) putting up their hand and asking, "Sir, can I fill up my water bottle?" The teacher quickly responded, "No, you should have done it at lunchtime and not in lessons." Child C did not respond to this, just slumped slightly in defeat.








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


I picked this critical incident because it mirrored the model of a critical incident that I read about in a recommended reading (Critical Incidents in Teaching by David Tripp). It relates to the theory of Behaviourism, how children are conditioned to behave a certain way whilst in a school environment. The child did not argue against this, they just accepted the teacher's answer. In addition, you could also link it to the 'humanist schools' viewpoint where children have more freedom in what they do. Someone with this viewpoint might be against this exchange, arguing that the child should be able to go fill up their water bottle when desired as it is a basic human need.











	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


· directions were explicit 

















Record 3
	Date and time, year group: 
· 22/09/21 
· Lesson 5 
· Year 8 (mixed)
· 1:50-2:50pm



	Where and When: Context of the observation – subject/AOLE, general classroom context


The lesson was within the ‘ithink’ curriculum and was a history lesson. The general topic was the Victorians, specifically this lesson, Cholera. The lesson consisted of a video explaining how John Snow discovered how Cholera was spreading and consequently brought it to an end. There was also a source task where the children were presented with 3 different sources related to life during Victorian Britain and they had to write their interpretations on said sources. 







	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)


This incident took place at the beginning of the lesson during a starter task. The teacher had put a photo of an ill looking woman on the board and asked the question, "how do you think this person died?” The children had a couple of minutes to think and discuss, then the teacher asked for their input. None of them knew of Cholera, but it was a good transition onto the main topic of the lesson. The teacher talked about how historians are detectives, and how the skills used in this activity are detective skills. They then went on to say how these skills are transferable to many other subjects and it would be a skill that they would use throughout their lives. 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


There are many reasons that I picked this critical incident. Firstly, the fact that it links to the new Welsh curriculum. The teacher referenced this, they made sure to emphasise that the skills developed in this task would be skills that the students could use outside of school as well. Secondly, this method of having a visual display followed by words/discussion links to Paivio’s 1971 dual coding system. It also links to Vygotsky’s sociocultural constructivist theory (the importance of interaction). In addition, it could also link to Piaget’s constructivist theory; the children are trying to make sense of the photo, as he believed learning occurs as children are actively seeking to make sense of the world. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)



· it was the last lesson before the children went home, but the class was generally settled. 
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