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	Look at the opposing view whenever possible 

	I have looked at the barriers to being inclusive and the limitations to the strategies explored throught the assignment 
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Journal outlining your understanding of inclusive practice in the primary classroom

Introduction
Inclusive practice involves creating an educational environment where all learners can access mainstream education and feel respected, included and supported. It means that everyone works together to ensure learners are welcomed, valued and given appropriate support to develop their strengths and reach their full potential. When done effectively, inclusive education not only benefits those with additional learning needs (ALN) but all learners (The Alliance for Inclusive Education). Furthermore, Knowles (2011) highlights that schools have a legal responsibility to teach knowledge, skills and understanding in ways that are responsive to individual abilities. This reinforces the importance of inclusive practice by ensuring that all learners, regardless of their needs, can access the curriculum in a meaningful and equitable way.
This commitment to inclusion is embedded within the Additional Learning Needs and Education Tribunal (Wales) Act 2018, which forms the basis of the ALN reform in Wales. Replacing the previous Special Educational Needs legislation, the act introduces a unified approach for supporting individuals aged 0 to 25, with a strong emphasis on early identification, learners voice and multi-agency collaboration. Central to the act is the Individual Development Plan (IDP), which ensures that support is personalized, regularly reviewed and responds to the individual needs of each learner (Welsh Government, 2018). During placement, I observed how IDPs were used to guide classroom strategies and interventions for pupils with ALN. For example, staff worked closely with the ALNCo to ensure that targets outlined in the IDPs were being met through differentiated teaching and focused support, reflecting a person-centred approach.
This is further supported by the Additional Learning Needs Code for Wales (Welsh Government, 2021a), which provides statutory guidance on how the Act should be implemented in schools. The code reinforces the importance of inclusive, learner focused planning and outlines the responsibilities of staff to involve children, young people and their families in decision-making. This closely aligns with the Curriculum for Wales, which is designed to be flexible, inclusive and responsive to the needs of all learners. By ensuring access to appropriate support through IDPs and collaborative planning, schools can help learners work towards the four purposes; ambitious, capable learners; healthy, confident individuals; enterprising, creative contributors; and ethical, informed citizens (Welsh Government, 2022). This inclusive vision is reinforced by the United Nations Convention on the Rights of the Child (UNCRC), which is embedded in education policy across Wales. Specifically, article 23 which states that children with disabilities have the right to care and support to enable them to live full and independent lives (Welsh Government, 2021b).
Although, there is a clear legislative and policy commitment to inclusive practice in Wales schools can face several barriers that impact the effective implementation of these principles. These challenges can include difficulties in planning a fully accessible curriculum that considers the diverse needs of all learners, as well as challenges in accessing resources and support, which can also be expensive (Norwich, 2013). Furthermore, Estyn (2023) highlights that many schools and local authorities continue to struggle with gaining access to external services such as speech and language therapy, neurodevelopmental teams and mental health support. Additionally, Estyn reports ongoing difficulties in delivering ALN provision through the medium of Welsh, due to shortages in Welsh medium resources, assessment and specialist staff. In response to these ongoing challenges, this assignment will explore two strategies, visual timetables and ear defenders, to support inclusion and learners with ALN.
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A visual timetable is an inclusive strategy that shows the order of daily activities. While it can include written text, it mainly uses pictures, symbols or photographs to represent each part of the day. This helps learners understand what is happening now and what to expect next, promoting predictability and structure (Cossar, 2024). Visual timetables can benefit all learners, particularly those with ALN, including autism spectrum disorder (ASD) (Sheppard, 2022). For learners with autism, the use of a timetable can significantly reduce stress by offering clarity about transitions and routines (Connor, 2019). They also support learners with speech, language and communication difficulties by enabling them to express their needs and understand upcoming activities without relying solely on verbal communication (Brereton, 2025). Furthermore, Harris (2023) highlights that visual timetables can promote learner independence, reassure learners and reduce anxiety.
During placement, I observed how visual timetables benefited learners across the classroom, particularly those with ASD. For example, one learner who often became distressed during transition times was noticeably calmer when the visual timetable was referred to consistently. It allowed them to anticipate changes and provided a sense of security about what was coming next. Staff encouraged children to check the timetable independently, which helped promote self-regulation and routine. Over time, I noticed some learners using the timetable without prompting, which showed increased confidence and independence in managing their day. I also supported learners in using the timetable by encouraging them to check it throughout the day and praised their independence when they did so without help. Overall, this demonstrated how visual timetables not only reduced anxiety and supported routines but also empowered learners to take ownership of their day, contributing to an inclusive and supportive classroom environment.
However, visual timetables can have limitations, particularly in how they are implemented by staff. Issues such as poor visibility, lack of regular updates or distractions during changes to the timetable can reduce their effectiveness (Rutherford et al., 2020). Furthermore, Brereton (2025) highlights that if timetables are used inconsistently or presented in a way that is too complex for learners to understand, they may cause confusion rather than support. To remain an effective strategy, visual timetables should be regularly reviewed and adapted to meet the changing need of all learners. It is therefore essential that they are used consistently and with clarity to ensure they continue to support inclusion and learner development.

Strategy 2 – Ear defenders 
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The next inclusive strategy explored in this assignment is the use of ear defenders. These are designed to support learners with sensory processing differences, which are particularly common among children with ASD. Ear defenders help reduce auditory overload by blocking out excessive noise during busy or loud parts of the school day, such as lunchtimes or assemblies (Griffin, 2021). According to Christensen (2020), ear defenders can enable learners to spend more time in the classroom and increase access to learning opportunities. Similarly, Neave-DiToro et al. (2020) notes that ear defenders may contribute to reduced agitation and aggressive behaviours and promote greater participation and focus in the classroom.
While on placement, I observed learners using ear defenders at particularly noisy times, such as transitions between activities, lunchtime and assemblies. One pupil with sensory sensitivity was able to remain in the classroom throughout a loud group task, whereas previously they would have needed to leave. The use of ear defenders enabled the learner to stay focused, feel calmer and remain part of the learning environment without becoming overwhelmed. This highlighted how a small adjustment can significantly enhance inclusion by responding to the learners’ individual sensory needs.
Despite their benefits, ear defenders also come with limitations that must be carefully managed to ensure they are used effectively. Karpel (2025) warns that frequent use of noise-cancelling headphones may lead to hearing related issues. In addition, Kitchen (2023), referencing NHS guidance, explains that overreliance on ear defenders can heighten a child’s sensitivity to sound over time. This suggests that excessive use may reduce a learner’s ability to tolerate everyday noise, potentially leading to greater sensory challenges. To avoid this, the NHS (2018) recommends using ear defenders only in high sensory situations and gradually reducing dependency over time. This approach supports learners in gradually becoming more comfortable with everyday sounds, helping them stay engaged with their surrounding rather than becoming overly dependent on ear defenders as a long-term solution. 

Conclusion 
Exploring the strategies in this assignment has deepened my understanding of how to support learners with ALN, particularly with visual timetables and ear defenders. These approaches align with the Curriculum for Wales’s commitment to inclusion, equity and learner well-being (Welsh Government, 2022). Going forward, I will continue to apply inclusive, evidence-based strategies to meet the diverse needs of learners, in line with the professional standards for pedagogy and professional learning. This includes being adaptive, using reflective practice and maintaining high expectations for all learners (Welsh Government, 2019). The research has shown the importance of consistency and careful implementation of inclusive strategies, which I will consider in my future practice to avoid over reliance or misuse. I now recognize the need to continually assess and personalized support strategies, and collaborate with specialists, families and learners themselves. These insights will inform my professional development journey as I work to build environments that are not only inclusive but also empowering.
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