1602025
EAEE6004
Word Count: 3094





















[image: ]




















Business Plan for Tuffty Stories

Name of Product

Tuff Tray Story Pack

Location

The property for the management and distribution for this business will be in the United Kingdom with items being packaged and sold only in the UK.

Introduction

This product will be called a Tuff Tray Story Pack, it will be made up of many items that specifically focus on a story and a theme. In each pack there will be a tuff tray mat that will be an octagon shape to go at the bottom of the tray. There will also be a collection of role-play figures for the children to use as their characters and additional items that are needed for the story such as props etc. To enhance it further there will be prompt cards provided that includes challenges and key words for practitioners and children to read if needed. However the content in each pack will vary slightly depending on the story and what is involved such as numbers rather than letters.

Benefits to Early Years

This product enables children to access all areas of the curriculum as it takes into consideration the holistic factors of the child. Collins (no date) states that story telling provides children with good communication skills paired with Shelley (no date) who also claims that children can develop empathy and social skills. Furthermore McLachlan and Elks (2012) believe that by using objects and props that are included in the tuff tray story pack this can create a multi sensory experience. Wellington and Stackhouse (2011) also agree that the use of resources enables children to enhance their independency. Kidder and McDonnell (2015) further this idea by stating that the use of visual aids in the early years can encourage new language skills and confidence. These findings are also supported by Bruner’s theory that focus’s on children learning new language through the use of visual aids and hands on experiences (McLeod, 2012). It is clear that this product has many benefits for children to use individually and with others. Vygotskys theory demonstrates how this peer interaction and collaboration can develop language and allow children to acquire new language (Chaiklin, 2003). Along with these benefits the product provides children with the opportunity to express creativity and imagination which Robinson (2017) views as important as literacy. 

Financial Statements

There will be an initial cost as this is a start up business, these costs will include legal fess, licenses and marketing costs. The main financial fees will be used to create and produce the products such as the tuff tray, and figures etc. There will also be a fee for copyright, as we will be linked with the cornerstones framework which an established licensed company. Furthermore when using established stories such as ‘The Very Hungry Caterpillar’ copyright fees and issues will be covered with the authors and companies. 
The business will include a broad product line as there will be a variety of different packs available with additional add on resources as optional extras. Therefore the business will continually grow with new stories and products being introduced. There would be no training necessary as the product is self explanatory and can be adapted by the user and does not have to be used in a set way.

Marketing Plan

To ensure this product reaches the customers there will be a website set up using the company name which will give the customer the opportunity to explore the various packs and purchase. This website would also have options to purchase add on resources during or after the initial purchase as this product does not have to be a one off. Furthermore the use of social media is growing and therefore this can act as a platform for advertisement to reach professionals and organisations. The message that will be promoted is on enhancing children’s imaginary and creative play through stories and themes. The product will be packaged appropriately and packing would display the logo to enhance promotion. 

Market Research

As part of market research interviews were carried out with early years practitioners that currently work in mainstream and special needs settings as the demographic. The number of practitioners in the study was made up of fifty individuals who were teachers, learning support officers and one to ones. The results showed that tuff tray mats are accessible online and in educational catalogues however the participants said that the packs were not and the closest item to it was a story sack. Therefore the participants were enthusiastic about this idea as it is not currently available on the market. Furthermore they felt that it would not only benefit the children but also themselves, as it would help preparation time and be useable long term. Although story sacks are very popular this product is different as story sacks focus on the adult telling the story and focus on the use of a real life physical book. As there is not a product like this currently available there are not many competitors in the business to compare to which shows that it is evident there is a position in the market, as it appears to be desirable.

Challenges and Barriers

Although this idea is beneficial there are potential barriers that have been identified. There would be an initial cost to set up the product however there would be income from customers when purchasing. It is also important to consider the success of the product in settings that have low budgets for resources and equipment. 
Future Developments

Within the next few years the goal for the business is to continue to grow, be successful and expand to update the options of the packs. Furthermore the aim is for the products to be sold in creditable stockists, gaining new customers and expanding to more countries. 

The Audience

This product is aimed at practitioners who work in early years settings. However this does not have to be a product solely for settings but could potentially be available for parents and carers to use within their homes to enhance children’s development and play. 

Personal Experience

After working in the childcare and education sector for many years I have accessed and experienced a variety of diverse resources and materials. I recognised that there was an issue with the organisations of tuff trays and therefore decided to create this product. I believe that this will be successful as it will not only benefit children’s development but also allow practitioners to be more organised. I have also undertaken a number of courses and gained various qualifications therefore I believe I have good experience and knowledge in this area. Whilst being in different settings such as day nurseries and schools I have explored and first handily used resources and equipment. I think that I am the best person for this idea and product as I am passionate about the quality of resources, especially those that can benefit the child’s holistic development. 





Research

This product is useable for different abilities and creates a cross curricular approach by including all seven areas of the foundation phase to create a holistic approach. This holistic approach shares similar characteristics with Steiner’s theory, demonstrating the importance of considering mixed abilities and the awareness of children reaching outcomes at different stages in their development (Pound, 2017). 
As stated above this product provides the opportunity for cross-curricular learning to take place, which is underpinned in the Foundation Phase framework in current practice (Department for Children, Education, Lifelong Learning and Skills, 2008). This product is not specifically for mainstream foundation phase aged children but can be adapted by the practitioner to allow children with special educational needs to use it. Moreover the product can be used by individuals and as a group with mixed abilities and needs in line with the Additional Learning Needs and Educational Tribunal (Wales) Act 2018 (Welsh Government, 2018). 
The UNCRC is another piece of legislation that underpins children’s rights and choices as article 31 states children have the right to engage in play and activities that are age appropriate (Unicef, no date). Additionally article 13 states that children have the right to express themselves (Unicef, no date). It is evident that this product shares these same core values by allowing children to express through the storytelling in their own way.
However the main focus of the product is related to stories and the way in which children can express their ideas through creativity. Furthermore through the exploration of storytelling children’s language skills can benefit as Collins (no date) states that it is a successful resource to encourage direct communication. Collins (no date) goes onto suggest that stories are a key component as they have underlying lessons and also link many areas of the curriculum together. Shelley (no date) agrees and states that storytelling enables children to develop empathy towards peers and enhance communication and social skills. Waugh et al. (2013) also believe that through social interaction children are able to acquire language by being immersed in what they hear and use. Siraj-Blatchford and Clarke (2000) furthers this idea by stating that acquisition is obtained within the first six years of a child’s life and through practice they become competent users. As this product uses objects McLachlan and Elks (2012) claim that using real objects promotes a multi-sensory experience as children learn by touching and seeing. Rooke and Hiatt (2012) agree and claim that children are able to gain a greater understanding of sequencing real life experiences by using objects in stories. Furthermore Wellington and Stackhouse (2011) claim children can develop their independence by using visual aids such as objects, pictures and symbols. Kidder and McDonnell (2015) agree and state that through this way of communicating children can develop confidence, which as a result can enhance their language skills and speech. This idea is supported by 
Vygotsky, who believed that children attain language skills by taking part in peer collaboration and engaging in social interaction (Chaiklin, 2003). Siraj-Blatchford (2009) also suggests that by working together children are able to take part in sustained shared thinking in order to clarify concepts, share discussions and learn through collaborated ideas. 
Sharp (2004) states that creativity is a key characteristic that practitioners can encourage through a creative environment and by demonstrating a creative attitude themselves. Sharp (2004) goes onto show that many researchers debate the definition of creativity however child development theorists came to the conclusion that creativity involves imagination, problem solving and productivity. According to Robinson (2017) the education sector has the responsibility to allow children to achieve their creative potential however it has been discovered that this is not always the case which therefore leaves individuals discouraged to realise their true talents. This product enables children to be individuals and express what creativity means to them, as it is provides balance between structure and freedom. The Reggio Emilia approach is a good example of promoting creativity in young children (Alkhudhair, 2014). Alkhudhair (2014) states that by collaborating with children and their families it provides an opportunity to share the importance of creativity at the setting and at home. Furthermore a Reggio Emilia setting facilitates creativity by using open-ended activities, imaginative play and by encouraging reflection (Alkhudhair, 2014). This approach could be applied to this product as parents could potentially purchase a pack to use at home to transfer the skills from the setting.
According to Czikszentmihalyi (2008) when the child is fully involved in an activity or idea they are experiencing ‘flow’, it is described as being in a deep focus using all concentration. When considering the creation of this product, key childcare theories of children’s development were considered to ensure the core values they represent were implemented for children. Additionally Chappell et al. (2008) demonstrates the theory of possibility thinking and states that this is highly influential to children’s creativity in the early years. This focus’s on problem solving and can be encouraged through broadening a child’s questioning process and curiosity (Chappell et al, 2008). Furthermore this concept is seen as significant to the contribution of the high ‘c’ and little ‘c’ of creativity, showing an effect to both ends of the spectrum (Chappell et al, 2008). Chappell et al. (2008) goes onto suggest that practitioners can foster this theory into the pedagogy of a setting by accommodating verbal and non verbal children by making learning visible. To summarise it is evident that creativity plays a vital role in children’s development and the ability to express themselves which results in all areas of learning benefiting. 

Although previously identified are the benefits of the product to children’s development there are prospective barriers and challenges. The main challenge is the initial cost to set up the business, as it is brand new. The Federal Reserve Bank of St Louis (2017) found when conducting a survey that more than two-thirds of new business experience challenges in the past year. Therefore careful consideration to finances would have to be closely monitored and managed. Furthermore the main amount of cost would be for the production of the products, the creation of the website and the ownership of the company name. Advertisement is also one of the main aspects where financial factors need to be considered as this contributes to the success of the business. For example potential visits to schools to promote the item and the cost of listing the products in educational catalogues. However Heinonen and Rozenveld (2013) identified the transformation from offline to online advertisement that is progressively growing with multiple stakeholders being involved. Another challenge is the financial issues in schools where budgets may not accommodate amounts for resources. Harries (2017) states that school resources are essential tools within the classroom however growing evidence is showing that funding is insufficient for schools to provide these required resources. As there is a QR code included in each pack, which leads to interactive worksheets, the use of ipads needs to be identified. Klindt (2015) states that it is important that practitioners are aware of the integration of these devices in children’s learning. Figures discovered by Harwood (2017) shows that within primary and secondary schools in the UK 70% of children are using a device. However Gray et al (2017) questions what role technology plays when considering children’s learning and development. 

In order to sustain and implement a successful business and have good relationships with stakeholders Belle (2017) discovered that an ethos-fuelled business is viewed as positive, proactive and authentic. Caza et al. (2004) agrees by claiming that an ethos symbolizes what an organisation aspires to in order to reach their full potential. Belle (2017) goes onto state that through a shared ethos individuals in the business gain a better perspective on decisions and do not have structured plans. Moreover Handy (2002) demonstrates how an ethos built through business enhances quality and enables the business to be a diligent agent in progress. Therefore in order for this business to grow and be wealthy the research previously demonstrated needs to be considered.
When taking into account the scale of the business Bronfenbrenners ecological system theory can be applied, the microsystem is the individual child using the product (Paquette and Ryan, 2011). Moving onto the meosystem a setting could be an example, where the product is used throughout the school from foundation phase to key stage two (Paquette and Ryan, 2011). Next is the exosystem, which broadens the scale, looking at the product being purchased and used across the United Kingdom. Lastly the macrosystem could potentially be the business expanding across the world to be sold in more countries (Paquette and Ryan, 2011). 
Koryak et al. (2015) states that an entrepreneurial leader can enable a new product or idea to succeed and develop in the current competitive market. Secondly in order to obtain and maintain this type of leadership the individual takes into consideration, routines, resources and capabilities that are characteristics that can influence a growing business (Koryak et al, 2015). Therefore there appears to be a relationship between capabilities and skills of an entrepreneur and the way they perform and take on the role of a leader. In order for Tuffty Stories to be successful these entrepreneurial skills need to be acquired to sustain an effective business. However another factor that is often experienced in business is the potential risk taking that has to be taken. The Queensland Government (2017) states that although risk can be internal and external, entrepreneurs should prepare and manage a plan in order to minimize these possible risks. By effectively identifying, assessing and creating strategies the business can recover quickly from potential impacts and strains. Furthermore possible risks can affect not just the business but also the customer, for example if there is a problem with the materials to produce the item there may be a reduced demand from customers (Queensland Government, 2017). This will then have an impact on the sales and therefore result in financial difficulties, this links closely with Tuffty Stories as it relays on the production of products for sales. Cantillons theory of entrepreneurship supports this idea as he believes entrepreneurs perform better whilst experiencing uncertainty and by taking risks (Brown and Thornton, 2014). However Schumpeter’s theory differs as he views the role of entrepreneurship and innovation as the main components for economic growth (Sledzik, 2015). However Brown and Thornton (2014) state that although this theory is restricted it can be applied to a range of entrepreneurs. 
In order to analyse strengths and weaknesses of a business there are a variety of models and tools available. One of these is the SWOT analysis, an established tool for managing a business. According to Pandya (2017) although this analysis provides opportunity to identify each area of success and improvement it does not inform individuals on how to improve outcomes. As a result there is a new framework called ‘LISA’ that aims to contribute to this problem by using findings from the original analysis to strengthen learning and development. This will be used to monitor and maintain Tuffty Stories to ensure it is reaching its true potential. 

To conclude it is clear that there are many factors to consider when analysing a business to ensure it is successful and benefits children’s development. After critically analysing it is apparent that practitioners play a vital role when developing children’s creativity and delivering and using the product effectively. Furthermore the skills needed to be an entrepreneur are broad and require good knowledge and awareness to perform professionally and manage a business effectively. Evidently there are also many theories and tools that can aid this process alongside legislation and educational frameworks. 
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