

	
	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Moving forward with your next L7 assignment, aim to demonstrate an increased level critical awareness of current problems and new insights - propose solutions/alternative hypotheses to potential problems.
	I have discussed possible solutions to some problems in the SDP.

	Target 2
	Continue to increase your knowledge and use your writing to demonstrate a greater depth of understanding - this can be developed through engaging in a critical manner with alternative viewpoints.
	I have attempted to write in a critical manner.





How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.









Introduction 
A School Development Plan (SDP) can be described as a document which outlines a school’s well thought plan for improvement (Welsh Government, 2014). It displays the action points schools take to ultimately improve learner outcomes (Welsh Government, 2014). It should piece together in the most clear and simplest way, the school’s priority, the measures it’ll take to meet the priority, the resources needed, and the key outcomes and targets intended to achieve (Department of Education, 2010). Every school development plan will look unique and will be within the context of their school. This essay will report and critically analyse one of the priorities of the schools’ 2022/23 development plan. The chosen aspect of the SDP discussed in this essay will be surrounding wellbeing. Specifically, the schools focus on embedding a whole school approach to emotional and mental wellbeing for both pupils and staff. In the current SDP, an overview of the previous year’s SDP around this target is mentioned.

The school discussed in this essay has a total number of 211 pupils aged three to eleven. (Welsh Government, 2022b). The school has a budget of £4084 per pupil. Estyn (2014) found that 23% of the pupils have additional learning needs, with some who have very few special educational needs. 

Lit Review
The Welsh Government (2014) cited Estyn’s 2012-13 report, stating that amongst the quarter of the schools inspected in Wales, self-evaluation and planning for improvement can be improved in those schools. Therefore, suggesting that a schools development plan must be informed by consistent and regular self-evaluation. Effective self-evaluation and the actions which arise from it should be aimed to deliver improved learning outcomes and experiences for all pupils. A school development plan will roadmap for three years ahead, focusing on the schools priorities (Department of Education, 2021). The priorities are formed from the self-evaluation process. Education Scotland (2015) state that a quality indicator for an educational institution is the widespread use of self-evaluation for self-improvement consistently. 
In relation to priorities for improvement, the Welsh Government (2014) notes that the SDP should contain ample detail to warrant action points to address the priorities for the current school year to be found and implemented, as well as priorities and targets for the following and third year. Furthermore, the Welsh Government (2014) state that it is vital that an SDP entails priorities for improvement, as well as short-term and long-term targets, and sections which refer to the Welsh national priorities in education. It is important that any improvements plan or changes which are being made must take pacing and timing into careful consideration when drawing out such plans (Thomson, 2010). However, in the process of planning improvements, although schools should be ambitious, they need to be realistic about what can be achieved within their context (Welsh Government, 2021b). Factors such as time, staff and finance can have a constraint in achieving improvements. The desire of addressing too many aspects of the school at once can risk compromising the effectiveness of the improvement process (Welsh Government, 2021b). Therefore, a longer-term view of development should be the focus rather than short-term. 

A school’s development plan must be a live document which makes it an ongoing process that is reflected upon (Welsh Government, 2014), readily and easily accessible by all staff and governors. The document should follow a cycle of vision, self-evaluation, strategic planning, making improvement and reviewing impact. Vision can be defined as the headteacher’s ability to see and prepare an ameliorating future and developing goals for a better future for a school (Ylimaki, 2012). Furthermore, the Welsh Government (2014) state that for a school to make sustained improvements and continually improve, the vision and purpose must be shared and understood by all involved. Additionally, the vision should be both motivational and achievable whilst underpinned by practical strategies to help reach the vision in place (Welsh Government, 2014). Crucial decisions made should involve different stakeholders of the school (Thomson, 2010; Welsh Government, 2014). The stakeholders within schools include staff, pupils, parents, and governors. Moreover, the Welsh Government (2021a) underline the great magnitude of providing the whole school community opportunities to contribute to the process. Thus, an SDP must be a document continually reworked and edited with plans and improvements drawn from the stakeholders. 
Promoting emotional and social well-being of children and young people is a vital factor in their development, as it enables them to achieve positive outcomes in their school life and beyond (Durlak et al., 2015; OECD, 2015). Research has found that young people can learn to develop their social and emotional capability and skill-based programmes in schools can positively contribute to their social, emotional, academic, and behavioural development (Durlak et al., 2011; Weare and Nind, 2011). The education children and young people receive is the core of a teachers’ work with their daily efforts, enthusiasm and commitment underpinning the success of teachers’ work. McCallum and Price (2015) state that for children and young people to be well, teachers must also be well. For children to maximise the full benefits from their teacher, the teacher must be at the optimum of their wellbeing (Darling-Hammond, 2012; Rubie-Davies, 2014; Hattie, 2015). 
Healthy and Happy, a report published by Estyn (2019), looked at how primary and secondary schools support health and wellbeing of pupils. They found that two-thirds of primary schools, whilst a third of secondary schools have a whole-school approach to pupils’ health and wellbeing. From this, there can be an improvement in the emphasis on wellbeing across primary and secondary schools. However, these schools, aimed to make sure that the everyday school experience persisted of messages about health and wellbeing being incorporated in lessons, assemblies, and school policies. The Welsh Government (2021c) released a framework for a whole-school approach to mental health and wellbeing, allowing schools to review their wellbeing provision and plan for improvements.
Adopting a whole school approach that welcomes changes to the school environment along with the curriculum, in keeping a promoting school approach of health and wellbeing, is identified as being more effective in producing sustainable change (Weare and Nind, 2011). Schools should deploy an environment where wellbeing is given priority too as such an environment will allow for better attitudes towards wellbeing and encourage staff and pupils to be aware of their health and wellbeing. The Welsh Government (2021c) makes note that the wellbeing needs of teachers and other staff are as important as pupils, highlighting the need for a positive environment. 

Action Point
When developing an action point for the SDP, schools should go through four different stages; self-evaluation, strategic planning, making improvement and reviewing impact. These stages will inform the SDP and clearly communicate what has gone well and what needs improving, allowing the school to see what steps they need to take to achieve their targets. The self-evaluation stage would see the school reflecting upon their performances from the previous year, using it as the base of planning for improvement (Welsh Government, 2014). The strategic planning must be informed by all the stakeholders of the school, including; staff, governors, pupils, parents, and wider community (Welsh Government, 2014). The next stage of making improvements includes putting the discussed actions into practice. The final stage of an SDP is reviewing the impact annually (Welsh Government, 2014).
The school focuses on working with the community to develop actions for improvement. The SDP was written after consultation and input from the stakeholders within the school; staff, parents, pupils, and governors. Consultation was carried out through INSET days with staff and questionnaires with parents and pupils. This highlights an example of strategic planning. The senior leaders developed initial drafts which are proposed to stakeholders before any concrete plan is made. The SDP includes a three-year plan as stated by the Welsh Government (2014). Within this plan, there is a series of targets which the school aims for. The resources and training needed were listed which also stated whether any costs were required. 

The school’s priority to embed a whole school approach to emotional and mental wellbeing for pupils and staff as well as delivering changes required by the new ALN Bill and Code was a priority from the previous year’s SDP. From the previous year’s SDP where this was priority three, after reviewing the SDP, the senior leaders and governors involved, pushed this to priority one for the current year. The school collaborated with external agencies who provided a whole school approach to emotional and mental wellbeing (WSAEMW) assessment toolkit, which helped in the self-evaluation process. Following from this, at the scoping stage to WSAEMW, the school conducted a series of stakeholder questionnaires throughout the current school year’s Autumn term. As a result of this questionnaire, a range of actions were identified. 

Another fundamental aspect of meeting the priority is involving the stakeholders which the school have set out on different action points. For example, when documenting the school’s health and wellbeing policy, the headteacher worked with the school council to develop the policy. Another example of this is that senior leadership and other members of staff created a data tracker which was implemented in the current academic year, allowing all staff members to access and use the data to inform their planning for pupils. Within the planning process for pupils, one of the action points was ensuring staff involved map out any wellbeing opportunities as part of the school curriculum. Further to staff involvement, during the weekly ADDs meetings, one of the agendas will always be around wellbeing, informing the progression of the targets in the SDP. This shows that the school aligns themselves with what the Welsh Government (2014) have stated that various stakeholders should be involved in decisions. 
One of the other regularly assessed element was whether the school was on track to meet the target. Every once a term, staff, and governors, would come together and discuss the progress towards a certain target. The target would then be colour coded to determine what level of progress it is at. Each stakeholder can then provide feedback regarding the priorities progression. The next steps and would then be discussed and any changes to the initially developed plan will be made, based on the evaluations. This shows that the schools SDP is a live document which is consistently being evaluated and amended where necessary. It adheres to the Welsh Government (2014) guidelines, that a schools SDP should be a live document. 
Frequent monitoring and analysis of data is done using PASS questionnaires. The PASS initiative was introduced to understand why some pupils may be affected in their learning by exploring the social and emotional wellbeing. One of the action points to achieve the priority is responding to the wellbeing needs of each individual and this is done through PASS questionnaires, which pupils fill out at the start of the year. A wellbeing team was formed this year and meet regularly to analyse the data from the questionnaires and discuss the progress of pupils wellbeing. There is a designated wellbeing staff who works alongside identified pupils in class. Pupils progress will be compared to the data with the PASS questionnaires in the summer term to check for progress. Using qualitative data internally is vital as the Welsh Government (2022) noted that data used to start SDP progress must be applicable contextually. The senior leadership team created a document assuring staff that measures are taken in place to protect their wellbeing and workload. Staff wellbeing questionnaire is carried out as part of an annual process for monitoring. This is analysed by the wellbeing team who assess if the targets are being met. 

Evaluation
Overall, the above school development plan is in line with a lot of the current literature concerning SDPs. In relation to the Welsh Government (2014) guidelines, the SDP adheres to it as the document is live and amendable, with staff and other stakeholders always making changes where there is progress or if any actions need more attention too. The Welsh Government (2014) recommend that a successful SDP means all stakeholders are allowed multiple opportunities to give their input for the SDP and share ideas. The meetings between governors and staff, are a reflection to having this opportunity for input. However, this does not involve other relevant stakeholders, which may come at a loss for the school. Involving pupils in meetings regarding the SDP and the targets, can be beneficial as pupils can give their point of views.
The school have made very good strategic plans in meeting their priority. The use of the PASS questionnaires was a good tool the school use to gather data about the wellbeing of everyone. Reviewing this data in the summer term is a good way to assess whether progress has been made. However, checking for progress in this area can be done more frequently, i.e., termly, as this allows for a better understanding to see if the target of meeting individuals needs is being met. The wellbeing needs of individuals changes from day to day, so regular monitoring allows for a clear idea to see if the action point is being met. 

The school underwent a successful self-evaluation stage as they had previously had this priority as the third one, but in the current SDP, it is priority one. This shows that after reviewing the previous SDPs, there was a clear need to work on this aspect in school. The school must be frequent in their assessing of progress for the targets intended for this priority. For example, for staff wellbeing, doing questionnaires termly and assessing them instead of annually can assist in creating a clear picture to see if the target is being met. 


Conclusion
To conclude this essay, SDPs are a vital component in seeing the improvement of a school. This assignment has looked at an aspect of a school’s SDP, looking at the actions and how they are achieved. This research will have various benefits on my future practice. My development in the Welsh professional standard (2019) exercising corporate responsibility has been demonstrated in this research as I made myself aware of the policies the school have, specifically the wellbeing policies and feel confident in complying with these. Furthermore, this has also made me aware of the importance of wellbeing for both pupils and staff. This research has equipped me with knowledge to be mindful of wellbeing in my day-to-day practice. Additionally, through this research I have learnt that it will be important to create a strong professional relationship with other stakeholders of the school i.e., parents and governors, as they are a part of building the SDP. By developing professional relationships, I can participate in developing the SDP of the school I teach in. This research also gave me an insight into the responsibilities which senior leaders in the school have. This will certainly help me in my future practice in aspiring to be in the position of headship.
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