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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
Upon first consideration of a critical incident, it is often interpreted as a negative or dramatic event that takes place. In the context of education, a critical incident is not seen to be a ‘dramatic’ event but something that is chosen to be analysed and explored further to understand and learn from it, therefore becomes critical “through analysis.” (Tripp, 2012, p. 25) This is confirmed by Mohammed (2016) where he states that it does not need to be dramatic, it is purely something that causes a person to think more deeply about and ask further questions.  Thus, in this assignment the critical incident discussed is critical on the basis that the researcher has decided to explore it further and evaluate what and why this happened. 

Critical incidents and evaluation of the same are very useful tools in education as it enables teachers to become reflective of their practice enabling continuous development. As Joshi (2018, p.84) explains it provides an insight for teachers to consider and understand more about the way that they teach and in turn this enables them to “develop professionally.” 

This assignment will discuss a critical incident that was observed by the researcher at a school bridging experience, where four lessons were observed over the course of a one-day period. The full details of the observations that took place can be found in the Appendices. This assignment will critically evaluate the incident and the methodology used to obtain the information. The researcher will also provide analysis of literature explored that links to the incident and detail how this has caused them to reflect on their own practice and next steps for teaching and learning. 

Observation 
Throughout this assignment, the researcher will be working in accordance with the guidelines set out in the British Educational Research Association (BERA 2018). As noted in this document, the school has the right to confidentiality and anonymity. Accordingly, the school discussed will be referred to as ‘School Y.’ 

School Y is an English medium school, with around 130 pupils between the ages of 3-11 years old. According to an Estyn report in 2014, 18 per cent of pupils are entitled to free school meals, which is below the national minimum at that time. There are very few pupils who come from an ethnic minority background and no pupils came from a home where Welsh was spoken as the first language. Around 19 per cent of pupils have additional learning needs which is about average for Wales. 

Estyn (2014) also states that the school has a very caring ethos, and the staff have a high value for the pupils. It is evident that pupil’s wellbeing has a high prominence, and the teachers are very supportive of children’s spiritual, moral, social, and cultural development.

The researcher obtained the details for this assignment whilst observing a Year Two class of twenty-seven pupils with a range of abilities. The class had been split with half completing their first lesson of the day which was on mindfulness, and the other half partaking in an activity of their choice. The incident took place at the end of this lesson with all children involved.

Methodology  
Critical incidents observed in a classroom provide the starting point for researchers to analyse and discuss everyday classroom procedures and reflect on the same. As Tripp (2013, p.13) notes they can be useful to help us move away from the usual “working way” and help a person develop professionally. The critical incident method is effective in allowing a person to delve deeper into something that they have observed and wish to explore further. 

For this assignment different methods were considered to ensure the best option was chosen to conduct the research. A consideration was given to Action Research which is described by Kumar (2014, p.160) as a method to “identify areas of concern, develop and test alternatives,” which then provides the basis to look at other solutions. This could have been a useful method to choose, as Cohen et al (2018) states that this approach is used widely in research. It is also noted by Kemmis (2009, cited in Cohen et al, 2018, p.440) that it is a “practice changing practice.”  The researcher noted that action research typically aims to provide a solution to a problem. As the researcher did not wish to explore alternatives and solutions, and rather wished to analyse and evaluate what had happened, action research was deemed to be not suitable in this situation.   

Case studies as a method was explored by the researcher and deemed the most appropriate option as it enabled the researcher to observe teaching in a live environment with real life situations. As noted in Cohen et al (2018 p.377) “they strive to portray ‘what it is like,” which enables the researcher to obtain a true reflection to base their analysis on. Moreover, case studies can penetrate a situation in a way that could not be achieved by numerical data. Case studies allow the researcher to observe in a way that does not influence the phenomena.

The researcher was required to choose the best method of observation and explored the option of participant and non-participant observation. As a result, the researcher explored the two options of participant and non- participant. It was noted that participant observation, is where the researcher takes an ‘insider role,’ in the observation and would have meant that the observer would have taken part in the activities (Cohen 2018). There are benefits of participating as mentioned in Kumar (2014) where is states that would allow the researcher to gain a deeper understanding and potentially a better view of what is happening having been involved. In this instance, the researcher felt that this would not be as beneficial as it would mean the researcher would be distracted and not fully able to observe in detail on the basis they would be involved in the lesson. 

As a result, non-participant observation was considered and chosen as the most appropriate method. This was because the observer felt that it was the least intrusive, whilst still allowing them to be able to observe and record details. The researcher believed that because of not participating they could focus fully on observing what was happening without any distractions. 

Whilst this approach was effective in achieving the desired outcome, there are criticisms to this approach which were taken into consideration. This is explored in Kumar (2014) where he lists the potential for observer bias and the fact that there could be a variation of interpretations dependant on the observer. There is a further criticism of this method in its potential to cause the Hawthorne effect. This means that on the basis that the children were aware that they were being observed, their behaviour could have been impacted as a result. 

Four Purposes 
The critical incident was observed at the end of the first lesson during the one-day bridging experience. (Appendix 1) The teacher had completed her mindfulness lesson with two groups, whilst the other two groups had engaged with an activity of their choice. There were two different areas the children had been using which included the main classroom and a ‘wet area.’ The class were due to have their morning break and the teacher stated that the class needed to be tidied and she was now going to play ‘the song.’ The children were aware that they had to be as quick as they could in cleaning the classroom.  

The song, which was Mission Impossible, was played and immediately the children rushed around tidying up the different areas that had been used in the lesson. The children congregated in small groups, working together and were all engaged in the task. It was evident that all children were keen to clear the classroom before the song had finished. As soon as they had finished they were invited to sit and wait on the carpet and as soon as everyone was on the carpet they would see if they managed to complete the task before the song had ended. In this instance they had all finished tidying before the song had finished and it was clear by their reactions that they were extremely pleased with this. This resulted in them receiving a class ‘dojo’ point. The researcher noted that this was a positive activity which resulted in the class working together and caused the researcher to question and explore what had happened causing it to become critical to them. 

Professor Graham Donaldson was tasked by the Welsh Government in 2014 to review the curriculum. His recommendations were published in the well-established document Successful Futures. The recommendations put forward four purposes in the new curriculum for Wales that all children and young people would be. These are ambitious, capable learners who are ready to learn throughout their lives, enterprising, creative contributors who are ready to play a full part in life and work, ethical, informed citizens who are ready to be citizens of Wales and the world and healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.
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The critical incident that the researcher discusses within this report has clear links to the purpose of ethical, informed citizens. This is evidenced by the children working together for the common good. As indicated all the children were involved in the task and worked together to ensure they completed the activity. There could also be a link to enterprising, creative contributors as they are all partaking in the task so that the whole class will benefit. As figure 1 indicates, all four of the purposes are interlinked in some sort of way and overlap in elements. Therefore, it is possible that there could be links with more than one of the four purposes. 

Literature Review
Learning is at the heart of the educational system and there are many different theories which offer an insight into how children learn. One of the theories that we will consider further is that of the behaviourists who believe that an individual uses the environment that they are in to learn how to behave. This is achieved by conditioning a person to act a certain way (McLeod 2020). Many aspects of this theory are still used in the modern-day classroom to manage behaviour. Behaviourists only observe behaviours because of a stimulus response on the basis that these can be studied systematically (McLeod 2020).

When discussing this theory, it is imperative to mention the name of John Watson due to his work and developments in behaviourism. He believed that behaviour is caused by a stimulus and can be learnt from the environment around us, therefore behaviour could be controlled. (Gray et al 2015). This develops the concept that behaviour can be developed by either conditioning, reinforcement, or praise. 

There are two different ways in which conditioning or behaviour management can used, and this is classical or operant conditioning. (Coskun 2019).  Classical conditioning was developed by Ivan Pavlov and he believed that children could learn from association and this is often due to a stimulus. (McLeod 2018). Classical conditioning is a process that involves creating associations between a naturally existing stimulus and one that was previously neutral. In the 1980s, Pavlov carried out an experiment on dog’s and the use of a conditioned stimulus (a bell) and the conditioned response it received (dog salivating). This shows that once an association between the stimulus and the response is made this behaviour will continue. 

This notion supports the previously presented behaviourist idea that children learn from a stimulus and their behaviour can be conditioned. In this example, the stimulus was the song that was played, and the conditioned response was that the children began to tidy up the classroom. An association has clearly been made that upon hearing this specific song the response of making sure the classroom is clean is triggered. This suggests that teachers can help children learn by conditioning them with a stimulus to achieve a desired response, meaning behaviour can be shaped. 

It can be argued that a strength of classical conditioning is that it is a scientific theory since it was developed from empirical evidence and was confirmed by Pavlov’s experiment of dogs. (McLeod 2018). Furthermore, Daly et al (2004) concluded that the use of stimulus control appears to evidence better achievements around literacy among children of primary school age. (Coskun 2019). However, it can also be argued that the use of conditioning and stimulus removes free will of a person as they have no control over how they respond due to classical conditioning. (McLeod 2018). 

Skinner challenged the idea of classical conditioning on the basis that he believed individuals were active learners rather than passive, as classical conditioning suggests (Gray 2015). Skinner based his work on that of Edward Thorndike, who had developed the idea of ‘Law of effect’ which was based on the idea that behaviour that receive a positive response are likely to continue (McLeod 2018). Skinner agreed with Thorndike that individuals are not active learners like Pavlov suggests, but passive learners (Gray et al 2015). Skinner argued that learning and behaviour is developed through a punishment and rewards scheme. He believed that a particular behaviour that receives a positive consequence is very much likely to be continued whereas a behaviour which receives a punishment is likely to not be repeated (McLeod 2018). The idea of operant conditioning is that behaviour is managed by the feedback that is provided as opposed to “its immediate impact.” (Coskun 2019 p.518). Operant condition could be seen as a less rigid approach than that of classical conditioning, but also more unpredictable. (Gray 2015). 

It can be argued that both forms of conditioning have been observed in the critical incident detailed by the researcher. This is evidenced by firstly the stimulus of a song to cause a response of tidying up (classical conditioning), but also a reward of a class ‘dojo’ point which was provided if the task was completed successfully (operant conditioning).   

Rotfield (2007, p.376) argues that the concept of behaviourism was “invented” by psychologists as a “basis for theoretical explanations, prediction and testing.”  He went on to state that it allowed them to be able to control and measure variables on the basis that they did not take into consideration “human thought or cognition.” (Rotfeld 2007 p.376). This appears to suggest that behaviourists were only concerned with behavioural responses and not what people were thinking. 

A further area explored was the work of Vygotsky and his sociocultural theory. It has been suggested by Vygotsky that cognitive development is an entirely social process, as he believed that development in a person is based on many social relations that have been embedded in the individual (Gray et al 2015). Vygotsky believed that children do not develop when they are isolated but develop when part of a “social matrix.” (Gray and MacBlain 2015 p. 93). This seems to suggest that socialisation and working together is a key component in the development of an individual. It could be seen that the children interacting and working together to complete the task of tidying supports this idea by Vygotsky and is helping them to develop. Vygotsky stressed the importance of peer interaction due to the ability to transfer knowledge between the group. He developed the idea of there being a more knowledgeable other who could depart knowledge to his peer (Gray and MacBlain 2015). Throughout the task children were following certain members of the group which seems to highlight Vygotsky’s point of there being a transfer of knowledge as they were guiding them to complete the task. 

Vygotsky believed that “it is through others that we develop into ourselves” (Gray and MacBlain 2015 p. 93). Neff (2020) suggests that teachers can create an environment for learning which strengthens the children’s ability to interact and socialise with each other. This could be through group activities in the lesson but also in the tasks of clearing the classroom. Both appear to get the children to socialise and work together, and specifically with this task, communicating to ensure all areas were clear, which in turn strengthened their interactions.

Vygotsky’s theories have been widely criticised on the basis that his research and findings were from observations and not experimental tests. It has also been debated that he provided a definition for social interaction which was too vague and failed to provide any information concerning the best methods to use to encourage engagement with others (Kurt 2020).
Both well-being and involvement are key features within education and there is growing literature which supports this. Well-being can be defined as a “state in which one feels at ease,” and is enjoying interacting and participating (Laevers and Declercq 2018 p. 326). Involvement can be described as ‘a deep cognitive immersion in an activity.’ (Dubiel 2014 p.2). Ferre Laever’s considers both well-being and involvement as integral components within the classroom and believes that it is a fundamental right for all children to have high levels of the same (Laevers and Declercq 2018). Furthermore, he believes that it is the right of a child to be taught in an environment where there are evident positive relationships (Laevers and Declercq 2018). Laever’s has described children who have a high level of well-being as ‘like a fish in water’ meaning that their needs are being met. (Dubiel 2014 p. 1). In addition, it can be seen that the concept of involvement provides an insight into how children are engaged in a particular activity and as a result both well-being and involvement are able to provide a measure for how effective their teaching is (Laevers and Declercq 2018). 

Ferre Laever’s developed the idea of the Leuven scales of involvement and wellbeing which provides details to determine a child’s level of involvement and well-being based on their signals.	     
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[image: See the source image]Figure 2 indicates that when a child’s well-being is extremely high the child is extremely involved and concentrated. This could be seen as an important point to note because without this high level of well-being, development and learning will be less likely to occur (Dubiel 2014). 

It has been noted that the reason that involvement is integral in the learning environment, is because when this is evident, the learning is seen to be meaningful and “real.” (Dubiel 2014 p.2). Moreover, if there are continuous levels of low well-being there should be steps put in place to rectify this to ensure that the children feel safe and comfortable in the environment to ensure that they get the best from it. 

Reflection/ evaluation and next steps 
It has been suggested by Moon (2004, p.82) “that reflection is akin to thinking but with more added to this.”  Reflection causes us to consider what happened, could it be improved and what did the person not do that they might have done after consideration (Roffey 2013).  

There are numerous models for the reflective process that I could have chosen such as Brookfield’s four lenses which considers viewing it from the lens of the teacher, learner, colleague and the view of theories and literature. In this instance I have chosen to use Gibbs Reflective Cycle as it allows me to consider my feelings, to evaluate, and analyse and asks what I would do if this situation arose again. 

During my bridging experience, I observed a year two class during their first lesson of the day. I was quite apprehensive as I wanted to ensure I was taking everything in and did not miss anything that was happening. Initially, I had considered areas I would like to focus on during the observation and my first area was questioning. During the session, I widened my focus as I could see many different things occurring which did not fall into the questioning category. I realised that it was important not to narrow my focus as in this instance something could have been missed. As a result, I observed the incident which I choose as my critical incident as it made me stop and think in more detail. 

When the teacher initiated the activity of tidying up the classroom following the musical prompt, I was apprehensive of how this would go as I felt the children would not respond well and participate. To my surprise, all children were fully engaged and excited at tidying up as quickly as possible and relished in the challenge. I believe that the prompt of playing the song was a great reinforcer of the task that was to be undertaken and added a challenge to a typically menial task. I felt that had the children simply been told to tidy up the classroom, it might not have had the same response which had been one of excitement. The song, which was a regular feature during tidying up time had clearly conditioned the children to respond in the way that they had and it was, I feel a good way to initiate positive behaviour. 

In respect to my future practice, the use of a stimulus to cause the children to respond in such a way would be something I would use. I feel that the research promotes the benefits of using stimulus and reinforcement to achieve a positive behaviour and response. Furthermore, it establishes a response that will continue each time the stimulus is used. There are also benefits for the children in socialisation and working together for the greater good, to achieve a desired outcome. Through this activity there is the promotion of high levels of involvement and well-being to ensure that the learning environment is one where they feel safe and welcome. Following completion of this activity where they were clearly all involved and all happy, it provides a good basis to lead on to future lessons and the children are in a positive mindset to learn. 

The only point I would consider in relation to this would be to ensure that there was also understanding of the task not simply activated by a conditioned stimulus. My concern would be that the children action the task on the basis that they have been conditioned to do so from the stimulus of the song but would want to ensure that there was cognitive understanding of the situation. In order to achieve this, it may be an option to alternate using a stimulus along with communication to ensure this was covered. I would want to ensure that the children’s actions were not just because of behavioural responses but also a result of thinking. 

Conclusion 
The intention of this assignment was to critically evaluate and reflect on a critical incident that was observed by the researcher and to discuss how it would affect future practice. The assignment provided details of literature concerning the critical incident and evaluated next steps of teaching. The researcher was able to observe a ‘real life’ classroom and teacher during a bridging experience. By using the method of non-participant observation, they were able to have a full insight of what went on without distractions. 

The researcher has noted the importance of reflective practice and the importance of developing professionally. Reflective practice enables a teacher to identify areas for improvement which in turn can improve their future practice. This is a process that is required at all stages during a teacher’s career and is linked to the professional standards.  

The new Professional Standards for Teaching and Leadership set out 5 standards to support a teacher to ensure they have sustained high levels of excellent practice. The standards are Pedagogy, Collaboration, Leadership, Professional Learning, and Innovation. Each standard enables teachers to continually develop as it encourages them to reflect and identify areas to improve. The standards are there to promote development for teachers to be the best version of themselves. 

This assignment has highlighted the above noted purpose and benefit of using reflective practice to enable continuous development whilst working in line with the new Professional Standards for Teaching and Leadership. 
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Appendix 1 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30.09.20  9:40am  Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The first lesson was part of the Jigsaw scheme, on the topic of mindfulness. The class was split into their four colour groups, which match abilities. Two of the groups were taking part in this lesson whilst the other two groups were able to choose an activity as they had already done this lesson last week. The two groups were sat on tables indoors according to their group colour. One table had the class teacher whilst the other had a TA. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)


As there were groups doing different activities it was a busy environment but those partaking in the lesson were fully engaged in the activity for most of the time. The teacher and TA were very enthusiastic about what they were discussing which helped the children engage. They were also sat at their level on the same table. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The children had in the class assembly read a book called ‘It’s good to share’ and this lesson was tying in with this as it was asking the children how they could be a good friend. The children were asked to put forward some ideas of what they thought it was to be a good friend which they all participated in this. They were then given a sheet of paper with two columns listed friendly and unfriendly, and numerous pictures of different activities. The children were asked which column each picture would go in. The teacher got them to explain why they thought it was friendly or unfriendly. To ensure everyone participated they were each given around 4 pictures. It was clear the activities linked to the aim of the lesson. They then had to draw their own picture in their book of them being a good friend and write a sentence on this. 
 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher clearly wrote the learning objectives on a white board which was at their level of the table and got them to write this in their book. The other resources which ensured they knew what they were doing was a sheet with the columns friendly and unfriendly and pictures to go with this. The teacher also referred to the book they had read at the beginning of the morning. 



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

As mentioned all the children were engaged and participating as the teacher ensured that she gave them all a few pictures and they each had a turn to say if they felt the picture was friendly/ unfriendly but also why they thought this. A prompt was a reminder to what had happened in the book for friendly and unfriendly activities. The levels of challenge were addressed as the two groups were of different abilities. The higher group had to write their own learning objective into their book, and the teacher assisted by telling them to say it as they wrote it. They also discussed different words such as playing and sharing, and the teacher asked them to sound out the word to see how it was spelt. In the lower ability group, the TA wrote the learning objective in the book for them. The TA also wrote words they wanted to use in their sentence for them to copy. Once they had completed the task, they were able to go and choose an activity like the other children. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the start of the task, the teacher asked what they thought was a friendly or unfriendly thing to do and prompted response from the children. This enabled her to get an understanding of what they understood a good friend was. At the end of the task, a traffic light was stamped into their books and the children were asked to colour in the light which related to how they understood the task. All children coloured green to show they fully understood and did not need any help. I felt this was a good tool to get the children to reflect and self-assess the activity. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Hands up as a classroom rule which was followed
· Positive reinforcement 
· Self-assessment of task
· ‘Stop, Look...’ and the children respond with ‘Listen’ to re-engage the children. 
· ‘Tidy up’ song played so children tidied the classroom as quickly as possible. 







Appendix 2 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30.09.20  11:05am  Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

The second lesson was also completed by a PPA. This was a maths lesson which also took place indoors and at the tables. It was set up in the same format as the previous lesson with 2 groups being able to choose an activity whilst 2 groups had the maths lesson. This was a different 2 groups to those who had had the previous lesson. It was also split into two tables, with one colour group on one table and the other on another. The colour related to their ability. As per the previous session, the teacher (PPA) sat with one group and the TA with another. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

There was some disruption at the beginning as there were cubes on the table which some of the children started to play with. As soon as the teacher sat with them to discuss the lesson, they all become engaged. As it was coming closer to breaktime, engagement was not as high as the first lesson.




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The lesson was to look at slime pots of different colour and to see how many different colours they could use by mixing two pots. They were each provided with a handout which had the pots of colours on along with cubes that could be connected to correlate to the coloured pots. The children then had to write in their book what colours they had made but also how many of each colour they had. The purpose was to get the children to think about colour combinations and counting. The activities related as they had to mix colours together to state what colour they had made but also count the combinations. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Learning objectives were stated to the children at the beginning and were put in their book. This was referred to at different times. The white board was used to show the children how two-coloured blocks could be connected to make a colour and she also showed them on the white board how she wanted it drawn out in their book. (Red-R Blue-B)

R
B

There was a handout and different colour cubes provided which correlated to the pots of paint. 

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher kept engagement by asking them what colours they had made and how many of each combination. She asked them to tell her what they had made and what they were going to record. Once they had done this, they were asked to break the cubes up to see if they could make different combinations. This helped with levels of challenge as some completed more combinations than others. The children were engaged as it was not only a written task but also practical with the connecting of cubes. When a child had completed a set of combinations and started to lose engagement, the teacher asked them to see if they could make different combinations. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Prior knowledge was used as at the beginning of the session, the teacher asked them if they knew what colours were mixed to make certain colours. The teacher developed this by getting them to try different combinations. As the children were already aware of colour mixing there was very little development but more reiteration of existing knowledge. Again, the traffic light was added to their books for self-assessment. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Use of questions to lead them to the answer. 
· Self-assessment with traffic lights 
· Asking to go to the toilet
· Resources used to help task- cubes
· Use of children’s names to ensure engagement 











Appendix 3

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30.09.20  12:30  Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

This was a further maths lesson which had been scheduled by the class teacher. This was also indoors and was with the two groups who had not just completed maths with the PPA. The lesson first starts with the whole class on the carpet with the teacher stood at the white board. When the activity begins the teacher reverts to the regular structure, two coloured groups sat on separate tables according to ability. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

Most of the children were engaged on the carpet, except for a few at the back. When the children moved to the table there was full engagement. I think that engagement was helped by the fact that they had just had a break. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The aim of the lesson was to learn about 2-digit numbers, and this had been discussed in a previous lesson. The teacher felt that they needed a further session on this. The lesson activities were the use of a dice to generate 2-digit numbers, with one dice acting as a the 10s and the other the 1s. This related to the purpose of the lesson. 








	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The use of the white board to provide an example of the task they are going to complete shows the students what they need to do. It breaks the activity down to roll it, build it, expand it. There is a sheet to complete which shows them that to achieve well they need to complete this sheet. The use of the dice is helpful resource to help the children. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

As there is a sheet to complete all learners seemed engaged in completing this. The higher ability group are not provided with dice and they must work out what the 2-digit number is by looking at blocks in a picture. The longer drawn blocks equate to a 10 and the shorter ones a 1. The lower level follows the example the teacher of rolling out the dice, but they are also provided with cubes to connect to make the counting easier. Once the higher group have completed the first task, they are given a further task where they are given a number and they must draw the blocks to correlate. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

At the beginning of the lesson the children were asked for some two-digit numbers which the teacher recorded on the board. A wrong answer was provided, and the teacher asked why this was not a two-digit number, which the class were able to answer. By breaking it down to 10s and 1s the children seemed to grasp the concept better. When the teacher observed a wrong answer, she did not simply correct them but instead asked ‘You have put 81 are there 8 tens there?’ The teacher also asked questions to ensure they understood instead of saying it was correct. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Asking a question for the children to check work instead of saying an answer is wrong. 
· Positive reinforcements. 
· Dojo points used after lesson to award children who had sat well on the carpet. 
· Questions to ensure understanding. 














Appendix 4 

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
30.09.20  2:15pm  Year 2

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

P.E lesson taken in the school hall. Last lesson of the day and all children were involved. One child with behavioural issues came in late to the session. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

All the children were engaged and excited as this was the last lesson before home time. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The session started with a book where lots of different movements were described. The book was read from a screen where all the children could see this. The children were then asked to recreate some of the movements they saw in the book which linked them. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher asked the children what movements they remembered from the book. The teacher then picked one a child had said and asked them all to move in that way. All children participated in this and understood direction. There were incidents where they would bump into each other and the teacher stopped the lesson to remind them to be aware of their surroundings. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The teacher asked for all class participation which ensured all were engaged. There were also tasks where they had to pair up which ensured everyone took part. There were no split levels of challenge, but some pairs were able to catch/ throw/ bounce the ball better than others. Maths was also included in the lesson as they were asked to count how many times, they could complete the exercise without a mistake. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The children were asked to remember different types of movements that they had seen in the book or that they had done before. When they were hoping, they were reminded that when they stop, they had to put both feet on the ground for balance which most then did. 




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Questions used to prompt correct answer
· Positive reinforcement 

























Appendix 5 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



30th September 2020 
9:40am
Year 2 class 
Teacher/ Teaching assistant and pupils in class
Two groups had just completed a lesson on mindfulness with the TA and PPA. Two groups could choose an activity to partake in. When those had finished the lesson, they were also allowed to choose an activity in the classroom. The classroom was quite busy with a lot going on and there were resources, blocks, paper etc everywhere. 





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


At the end of the lesson, the teacher confirmed that she was going to play ‘the song’ and the children now needed to tidy up the classroom as quickly as possible. The observer became aware that the children were hoping to finish clearing the classroom before the end of the song to win a point. This was the case as the teacher reiterated at points that there was not long left of the song. The children were very engaged and wished to tidy up as quick as they could. It was clear that most congregated together and followed each other around. 
My initial thoughts referred to operant conditioning in that they have been conditioned to clean up the classroom when they heard this song. It also made me thing of effective collaboration in terms of working together to achieve the best outcome. 
The children seemed to enjoy this task and, on this occasion, this was observed they were able to complete the tidy up before the song had finished. 












Appendix 6 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



30th September 2020
Year 2
9:05am 
The PPA who was covering the morning sessions and the whole class who had just arrived at school and were all sat on the carpet. Most of the children were sat engaged apart from 2 at the back who were playing with their shoes and interacting with one another. Due to covid-19 they were unable to have an assembly in the hall as usual and so the teacher read them a class story which also linked into the first lesson they had planned.  





	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


Whilst the children were on the carpet, they all sat very well and engaged with the teacher. At the end of the book, the teacher praised them for sitting beautifully and said that she would be awarding points for this. The children immediately sat up straighter and there was full engagement from every child. The teacher loaded on the computer screen a page which had every child’s name on, and this was used to issue ‘dojo points.’ The teacher selected 3 names of children she felt had sat beautifully and they were awarded a point for this. It was noted how the children’s behaviour (despite already being good) changed at the mention of a point. All class were pretty much engaged but the few that were not already instantly became engaged at the prospect of a point. 
This activity showed that the children worked well when they had the prospect of a reward for that behaviour. 
My first thoughts were on reinforcement or reward for good behaviour which is suggested by the behaviourist theorists. 











Appendix 7 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

30th September 
12:30pm 
Year 2 
The teacher and teaching assistant each had a separate group to complete a maths lesson with. The groups depended on their ability. The class were asked to create 2-digit numbers and were sat on a table with the teacher at the same level as them completing this activity. This lesson was just after lunch time and all children were engaged. 



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	



When the children were completing their work sheets one child had written down the wrong answer to the question. The teacher observed this and instead of saying that this was wrong, the teacher asked the child to recheck the answer. ‘You have put 86 are there 8 tens there?’ to which the child double checked and then changed his answer. She also asks questions to show understanding as one child could not answer a question to which another child added that she needed a zero. The teacher asked why she needed a zero to ensure he understood why not just what the answer was. 
This was an effective use of questioning as part of assessment for learning and a good strategy to ensure that they understood what they were learning. 
It was helpful to see how the children responded to the questions and I felt it was far more effective than simply giving them the correct answer. 

















Appendix 8 

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	




30th September 2020 
12:30pm
The teacher and the children were involved in this observed critical incident following the maths lesson that had just taken place. The children had just completed their set activity and were able to spend the rest of their times engaging in an activity of choice. 




	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

Before the children were able to leave the table, a traffic light icon was stamped into the book after the work they had completed. The children were asked to colour in the light to relate to their understanding of the lesson they were just taught. All the children coloured this in green which showed they understood and did not need any help. The teacher confirmed that they do this after every lesson and use different formats, i.e. it is sometimes emojis. 
This was an effective way of asking the children to self-assess their work which is an element of assessment for learning. This could be researched further and the effects of this. 
It was helpful for the teacher to pick up on those who would require extra help or more information to help them further. 
This I felt was a good technique for the children to express their thoughts on what they have learnt and it also meant the teacher could plan extra lessons if the general consensus was that they did not understand. 
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The Leuven Scale for Involvement

Level

Well-being

Signals

1

Extremely low

‘Activity Is simple, repetitive and passive. The child
seems absent and displays no energy. They may
stareinto space or look around to see what others
are doing,

Tow

Frequently interrupted activity. The child wil be
engaged in the activity for some of the time they are
observed, but there will be moments of non-activity
when they will stare into space, or be distracted by
what is going on around.

Moderate

‘Mainly continuous activity. The child is busy with the
activity but at a fairly routine level and there are few
signs of real involvement. They make some progress
with what they are doing but don't show much
energy and concentration and can be easily
distracted.

High

Continuous activity with intense moments. They
child's activity has intense moments and at all times
they seeminvolved. They are not easily distracted.

Extremely high

The child shows continuous and intense activity
revealing the greatest involvement. They are
concentrated, creative, energetic and persistent
throughout nearly all the observed period.
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The Leuven Scale for Well-being

Level Well-being Signals

1 Extremely low The child clearly shows signs of discomfort such as
crying or screaming. They may look dejected, sad,
frightened or angry. The child does not respond to
the environment, avoids contact and is withdrawn.
The child may behave aggressively, hurting him/
herself or others.

2, Low The posture, facial expression and actions indicate
that the child does not feel at ease. However, the
signals are less explicit than under level 1 or the
sense of discomfort is not expressed the whole time.

3 Moderate The child has a neutral posture. Facial expression
and posture show little or no emotion. There are no
signs indicating sadness or pleasure, comfort or
discomfort.

4 High The child shows obvious signs of satisfaction (as
listed under level 5). However, these signals are not
constantly present with the same intensity.

5 Extremely high The child looks happy and cheerful, smiles, cries out
with pleasure. They may be lively and full of energy.
Actions can be spontaneous and expressive. The
child may talk to him/herself, play with sounds, hum,
sing. The child appears relaxed and does not show
any signs of stress or tension. He/she is open and
accessible to the environment. The child expressed
self-confidence and self-assurance.
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