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Introduction

        The School Development Plan, to be referred to as SDP throughout this assignment (SDP), aims to progressively outline areas of improvement within a whole school approach. The Headteacher, governors, stakeholders and teaching staff collaborate to identify areas of progression to ensure informed decisions are reached (Dunvant Primary School. School Development Plan, 2022-2023). This assignment will analyse one priority within the SDP for school X and explore the process and purpose of SDP development. Thus, a scrutiny of the school’s priority to implement outdoor ‘learning experiences’ that are ‘consistent and resourced equitably’ can be explored (Dunvant Primary School. School Development Plan, 2022-2023). The priority briefly outlines the methods selected to improve outdoor learning, additionally, the plan is dissected into targeting different year groups for progression to ensure an equitable use of resources.
         In alignment with the SDP, the school context can be discussed to provide greater insight into priority implementation. The school is based in an affluent area of Swansea, however, the children attending are from mixed-wealth backgrounds. In consideration of the provision for outdoor learning, the school is situated in a sub-urban area, with green areas inside the grounds, with access to local parks and woodlands. 
        By reflecting the findings in both SDP progress and outdoor learning, the opportunity to develop teaching practice strategies is supportive of professional development. 








Literature Review
 
   In addressing the literature surrounding SDP and outdoor learning, educational professionals may gain further insight into successful strategies of implementing school priorities. Within the findings of outdoor learning, the literature is largely supportive of promoting this priority in schools, nevertheless, ensuring that learning is purposeful and accessible in some cases, is where difficulty arises. Within the literature for SDP, broad guidance, provided substantially by Welsh government, is circulated for schools to independently make use of. This is further built upon in the following section. 

     In exploring the literature of SDPs, Potter et al (2002) shares the notion that SDPs are ‘context specific’ to every school (Potter et al, 2002, p244). Here, the impact of school context will affect target implementation and the different priorities that are selected by each school in Wales. In light of this view, the Welsh Government has distributed a vision for success within schools across Wales (Welsh Government, 2022) that seeks to engage and improve curriculum implementation. Central to these ideas, a motif of ‘reflection and self-evaluation’ is present (no pagination) in delivering the Curriculum for Wales 2022.       
        Government emphasis on reflective practice concerning SDPs enables a greater capacity to engage with various methods of school improvement. Oude-Groote et al (2021) discuss the difficulties that may arise when delivering school improvements, these include; disharmony amongst leaders in decision-making, ambiguous targets or advice and the need for strong leadership to inspire and conduct progress (Oude-Groote et al, 2021, p38). Here, these elements help to display the criticality of effective recruitment in teaching, in addition to prioritising teamwork amongst teaching professionals. To combat these issues, support from the Welsh Government Framework for ‘Evaluation, Improvement and Accountability’ (Welsh Government, 2022, no pagination) guides effective collaboration within schools. Schools may utilise government guidance to implement positive improvement strategies. 

      In consideration of the literature surrounding the provision of outdoor learning, a general consensus amongst authors and organisations displays a passion to urgently support this area of education, which often expands beyond its relevance to Wales. 
    The Government ‘Outdoor Learning Handbook’, directed at foundation phase practitioners, (Welsh Government, 2009) enhances provisions for learners to promote child development. It is interesting to note that the handbook promotes a duality in the positive relationship with outdoor learning reflected in both teachers and learners (Welsh Government, 2009, p2). In reflection of the literature, schools may benefit from a handbook directed at a whole-school approach to outdoor learning, encompassing both Key Stage One and Two. This would perhaps enable guidance for provision within Progression Step 2 and 3, and allow for innovative teaching in promoting smoother transitions between these Progression Steps. 

      Maynard (2014) lays the foundation for outdoor learning and outdoor play prior to the revised Curriculum for Wales 2022. Though this essay was produced without the benefit of hindsight in implementing the Curriculum for Wales, the value in this extract prepares education professionals with key elements of successful outdoor learning environments (Maynard, 2014). Additionally, the Welsh Government emphasise the importance of maintaining outdoor provisions effectively rather than viewing outdoor learning as ‘an extra’ (Welsh Government, 2009 p5) or transferring lessons outdoors. The consensus between government guidance and independent authors provides a degree of reliability for educational practitioners as they can reflect and implement an array of strategies. In relation to SDP, Estyn (2022) thematic report discusses the necessity for pioneer schools to ‘share’ their experience and expertise of design and delivery within the Curriculum for Wales 2022 (Estyn, 2022, p12). The vitally of sharing experiences within SDP and outdoor learning encourages schools to act collectively in striving for school improvement. 
       In categorising outdoor play, teaching professionals can examine exemplar provisions for outdoor learning, such as forest schools and additional methods. Here, in scrutinising the literature of outdoor provision and learning, an important extension to consider is reference to ‘risky play’. Welsh Government (2009) recognises the risks that can surface during outdoor learning and suggest a thorough evaluation, and health and safety training of staff members is advisable (Welsh government, 2009 p5). In recognising the potential barriers such as risk in outdoor learning, the literature becomes more credible in its balanced view to incorporate the obstacles and suggest solutions.

     Within the literature of SDP, a consideration of how schools may prepare for improvement and seek guidance can be viewed in the choice to receive challenge advisors and participate in learning walks. The Welsh Government (2014) ‘Guidance for Challenge Advisors’ document emphasises the importance of developing skills-based inspectors to provide expertise through challenge advisor training to equip school improvement measures. Within the framework, providing support for ‘school improvement and self-evaluation’ (Welsh Government, 2014, p6) the skills and knowledge requirements outline areas of expertise for the role of each advisor. In critical reflection, it is paramount to consider that every challenge advisor has developed initiative from their own experiences and encounters with progress, despite the national model for improvement. Therefore, alongside ‘effective engagement approaches’ (Welsh Government, 2014, p8) it should be necessary for schools to benefit from receiving multiple advisor perceptions. 

     Harper (2017) discusses the idea that early year’s provision for outdoor learning is well established (Harper, 2017 p4) as it is incorporated across the Curriculum for Wales 2022. The question posed is that of; how can schools encourage purposeful outdooring for Key Stage 2? Here, school development planning may involve; the research of suitable strategies that are eligible for the school, to contact expert professionals and to strive to provide suitable staff training. Oude-Groote et al (2021) draws from examples of the IQEA Development Project, highlighting the necessity of working simultaneously on ‘internal conditions’ (Oude-Groote, 2021, p35), curriculum and innovative strategies in order to sustain this improvement in schools.  
     Research conducted by Rekers and Waters-Davies (2021) has assumed that forest schools that have been adopted by different nations including Wales, attempt to maintain models of societal and philosophical relevance (Rekers, Waters-Davies, 2021). Learners perhaps respond better to learning outcomes when learning is relevant and relatable to them. In Successful Futures (2015) Donaldson promotes the use of broad approaches to teaching and learning in delivering ‘problem solving, creativity and critical thinking’ (Donaldson, 2015, p65) in pedagogy. This concept is supported by Knight’s (2016) study of Wales and the impact of the Forestry Commission, as greater emphasis on outdoor learning has led to further training for staff members in Forest School Practice. This can be considered a highly effective method to maintain provision and quality in outdoor learning, however, a consideration of applying the context of different school surroundings and funding is necessary. 
    


Developing an Action Point

The progress outlined in the SDP for school X is guided by two questions, the first looks at aligning with the four purposes and the progression steps, and the second question looks for progress that meets the expectations of the curriculum and teachers (Dunvant Primary School. School Development Plan, 2022-2023).  In consideration of SDP planning cycles Welsh government (2014) guidance promotes the system of; vision, self-evaluation, strategic planning, making improvement or action, and reviewing planning (Welsh government, 2014). School X uses Estyn guidance in collaboration with teaching staff, stakeholder judgement and assessment evidence, to identify SDP priorities (Dunvant Primary School. School Development Plan, 2022-2023). 
Within the organisation of the SDP, School X maintains a checklist and consultation process to ensure necessary legal and governmental expectations are met (Dunvant Primary School. School Development Plan, 2022-2023). Here, it is important that the SDP checklist is transparent to all members involved in the SDP and should be maintained as an accessible document. Welsh Government guidelines (Welsh Government, 2022) makes reference to the accountability system which includes governing bodies, Estyn, local authorities and agencies such as National Academy for Educational Leadership (the Academy) (Welsh Government, 2022) to ensure school systems are developing and accelerating progress for learners within suitable environments. Brighthouse and Woods (1999) discuss the importance of stakeholders to act as a ‘critical friend’ (Brighthouse, Woods, 1999, p3) who operates using ‘speculative, appreciative and questioning’ techniques (Brighthouse, Woods, 1999, p4) in cooperating with the school. In reflection of this notion, it is important that despite the necessity of criticism at this stage, attitudes towards personal practice and staff welfare should remain professional and supportive. 
Within the inquiry of the responsibilities of those who are involved in the progress of the SDP, School X ensures all stakeholders, including staff, guardians and governing body, are actively involved in school life (Dunvant Primary School. School Development Plan, 2022-2023).  Brighthouse and Woods (1999) reflect on the categories or ‘minor and major’ stakeholders in school (Brighthouse and Woods, 1999, p5) which can determine influence over SDP planning. Major stakeholders such as a governing body, assist with the planning stages of school development (Brighthouse and Woods, 1999 p8) and can be delegated responsibility to monitor the progress of specific targets. In critical reflection, it is important for governing body members to take an active role in school life as they are implementing policy. 
      Estyn (2016) are diagnostic in their approach to viewing the failures of SDPs in relation to leadership. According to the research entitled ‘Leadership and Primary School Improvement’, school improvements that execute successful leadership involve; delegated leadership responsibilities, staff accountability, accurate pupil performance data and praising good practice whilst challenging underperformance (Estyn, 2016, p4). In reflection of this guidance, there is a broad range of aspiring leadership practices that may benefit from condensed guidance in the potential fulfilment of these practices. Additionally, the positive inclusion of school case studies that have provided success stories amplify the impact that the guidance has produced within schools across Wales. 
     School X ensures that quarterly reviews, sometimes referred to as ‘termly reviews’, are instated to monitor the progress of school development priorities (Dunvant Primary School. School Development Plan, 2022-2023). Within the element of SDP monitoring contains the capacity for data collection. School X ensures the data collected by teachers is current, accessible, and as intelligible as possible (Dunvant Primary School. School Development Plan, 2022-2023). Schmoker (2003) shares the potentially problematic data inquiries experienced by teachers in his research. Here, ‘over-analysis’ (no pagination) and complicating data can disrupt constructive feedback from assessment and Schmoker advises educational professionals to create simple and effective goals structured by formative assessment (Schmoker, 2003). In light of this, Schlidkamp (2018) investigates data informed decision making, promoting the notion of the impactful role of leadership on the effectiveness of data collection and the lack of literature surrounding purposeful interventions for informed decisions (Schlidkamp, 2018). School X incorporates the use formative and summative assessments, in addition to observing progress in books and constructive staff feedback to monitor progress (Dunvant Primary School. School Development Plan, 2022-2023). Additionally, data collection is a shared responsibility amongst staff members (Dunvant Primary School. School Development Plan, 2022-2023)
      A thematic report produced by Estyn (2022) considers the role of local authority and regional consortia. The third recommendation given to local authority involves the development of professional learning opportunities to help improve performance and the delivery and innovation of the curriculum (Estyn, 2022, p11). In terms of school X and the SDP priority for equitable outdoor learning, school X may benefit from further opportunities to develop professional learning in this area of the curriculum. 
       In scrutinising the self-evaluation and reflection element of school development planning, support provided by Gwang-Chol Chang and the International Institute for Educational Planning (2008) suggests three classifications of evaluation, and makes known the wide use of the third classification. This involves the process of 'Monitoring, Review and Evaluation’ (Chang, 2008, p10). A combination of internal monitoring and review methods is supported with external evaluations that ‘assess’ the short- and long-term impacts of the priorities (Chang, 2008, p11). School X adopts a similar approach to evaluating their SDP progress ensuring satisfaction is met by; school vision, Estyn, UNCRC, local priorities, governors and pupils (Dunvant Primary School. School Development Plan, 2022-2023). 
       School X maintains an adaptive and objective attitude towards achieving the priorities within the SDP, which is displayed in the strong partnerships, leadership and a commitment to improvement. Following the role of the SDP, reflection and evaluation considers a potential action plan for school X concerning the priority for outdoor learning and equitable resources.


Reflection and Evaluation

     In light of Gibb’s model for a reflective cycle (Gibbs, 1998), an exploration of descriptions for both SDPs and outdoor learning, analysing and evaluating their impact, and reviewing evidence to develop an action plan, reflects personal professional development in considering strategies to achieve SDP priorities.
      In reflection of the priority of enhancing equitable outdoor learning, the commitment of teaching practitioners is maintaining momentum, evidenced in facilitating outdoor equipment and staff training (Dunvant Primary School. School Development Plan, 2022-2023). Constable (2014) conveys that the forest school movement is increasingly shaping education in the 21st Century, as it is widely believed that there is a disconnect between children, nature, and the environment. Constable shares that the disconnect amongst the children will impact their capabilities in contemplating future issues such ‘global warming and over population’ (Constable, 2014 p2). Thus, the plea for schools to incorporate substantial outdoor education is a national priority that is shared across Wales. 
     In alignment with the Curriculum for Wales 2022, School X has been proactive in time-tabling sessions to incorporate forest school, wellie walks and field-sport that is accessible to all learners throughout the school. This progress will be addressed in the upcoming quarterly review where necessary improvements will be accounted for. 
     In reflecting on alternative suggestions, perhaps an increased use of the local park area and woodland would provide an enriched learning environment for all pupils. Additionally, following the Curriculum for Wales 2022, this suggestion would benefit from a greater emphasis on teaching environmental education, sustainability, eco-systems and climate change which could evoke a greater passion and interest in pupils concerning outdoor learning. Cutter-Mackenzie et al (2014) suggest that teachers should strive to incorporate pedagogical content that is extended to include facilitation of purposeful play, authentic fieldtrips, and exploration with raw materials (Cutter-Mackenzie et al. 2014. p76-79). 
In order to ensure provisions are ‘equitable’ (Dunvant Primary School. School Development Plan, 2022-2023) perhaps an investment in a multi-purpose outdoor classroom or learning facility positioned within the junior site would enable Key Stage Two learners’ greater access to outdoor education. Following this, appropriate provision such as physical accessibility and equipment, should also enable accessibility for additional learning needs pupils, making the provision more ‘equitable’. Planning for this would need sufficient funding and safety measures such as suitable area and space, and suitable timetabling to ensure every class has the opportunity to utilise the space. 


Conclusion

     This assignment has provided opportunity to further engage with professional development, as evidenced in the bridging share days and through the written reflection of my findings. This experience has supported my professional learning as I feel better informed about the process of school development planning and I hope to participate in ‘Wales Outdoor Learning Week’ in April. In navigating a specific target within the priorities of an SDP, I have developed my ability to innovate strategies using reflective practice and suggest an action plan. This assignment has inspired my aims within future professional practice and has built confidence in my ability to contribute innovatively as an education professional. 
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