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Section 1.
This assignment aims to critically evaluate the importance of inclusive leadership within an Early Years setting. This will include different challenges and barriers the professional practitioners face and also the effects this can have on families, children, communities and the practitioner. Inclusive leadership is much more than just cultural competence or managing diversity. It is allowing everyone with differences to feel included without having to hide their valued identities or having to subsume. It is fundamental to ensure that everyone feels they can participate safely, fairly, be appreciated and engaged and most importantly feel that they belong. (Ferdman, B.M 2021).
Nutbrown, 2013, p 10 states that to include does not necessarily mean we are being inclusive. There is an array of different assumptions of what inclusion looks like and means. It is fundamental that practitioners understand difference and to how children may see difference as this is a vital aspect of developing policies and inclusive practice.   
Hallett 2016 highlights that the idea of inclusion has been interpreted and is being used in relation to (SEN) special educational needs. However, it is fundamental that inclusion connects to more than just children with SEN and disabilities and also ethical values and beliefs of equality and social justice. Inclusion in a school setting is about ensuring equal opportunities for all children and all children feeling the sense of belonging and feeling included irrespective of their gender, age ethnicity, attainment, disability and background.
The scenario I would like to refer to is about 7-year-old Mohammed. Mohammed and his family are new to the area, they are from Syria and have no English what so ever. Neither mum or dad work, he is entitled to FSM and the family are struggling financially due to the lack of financial support and this is leaving the family in poverty, which shows in the children through their appearance and clothing etc. Hwang 2019 highlights that poverty is an issue that affects every nation, culture and religion. Global inequality has been on the downward spiral for many years now and many countries are still at the disadvantage over others. Research has shown that children in developing countries under the age of 11 are more likely to live in poverty than those children in the international average. Hughes and Davies 2019 analyse that childhood poverty has a huge and permanent impact on children’s lives. Children that are brought up in poverty are more likely to suffer from different effects such as: poor quality living, malnutrition, poorer health, overcrowding. Children that are brought up through poverty usually find it difficult to make friendships and socialise and this is sadly where they are exposed to bullying. Bullying can happen when children ‘do not belong or fit in to the proper race, social class or religion and do not share the same values as their friends. 



Mohammed has older siblings that attend the setting; so, they are in the juniors. He seems to have settled very well over the last 2 weeks in school and the children have been very welcoming and he has got a little group of friends that he plays with; However, the language barrier does seem to be affecting Mohammed’s ability to communicate with staff and peers. The language barrier also hinders through to home life as the parent’s will not be able to understand the Mohammed’s homework. The school as an inclusive setting needs to overcome this barrier and support the family and child and be as diverse as possible to ensuring they are inclusive to the family and child. Mohammed’s parents when collecting him from school always smile and the practitioner responds with a smile and a wave but that is as far as they communicate because of the language barrier and the lack of understanding with the practitioner of the family’s background. Within the setting we have an increase with many children from Syria starting with us. The practitioner as an inclusive leader got in touch with an outside agency who translated a letter for us recently for the Syrian families, so they knew what was happening in school and the community as they live in the area. Unicef no date highlights that all children have the right to a standard of living that is crucial to meet their physical and social needs and support their development. The Governments must help families who cannot afford to provide this. The lady from the agency is going to come into school and work with Mohammed and the other children to support them with their English. This will also support the children with their own language as the lady speaks Syrian and can help them translate what they want to say in to English. This is in line with the UNCRC article 29 where education must develop every child’s talents, personality, and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment. (Unicef, No date). Outside of school the lady will work closely with the families also and she will give the families lots of support and reassurance as it must be very frightening at the school gates for them. This will give the family and children a sense of belonging as the lady will be tending to their needs and culture differences and will also be teaching the family English so they can communicate with other people at the school or community. Johannsson 2021 analyses that it is vital that all children have the right of feeling that they belong and they should be valued with the utmost respect and they should be valued equally; this is regardless of individual needs or of their background. 
To ensure children and families feel included:
Multi-agency working brings professionals together from a range of agencies to achieve good practice in working together. This way of working will help professionals to address the needs of a family from a holistic perspective and can ensure that all parties involved contribute to a plan of action and achieve a care plan which meets all of the child or young person’s needs.
                                                                                        (Welsh Government, 2015).
[bookmark: _Hlk105528452]Practitioners can occasionally lack confidence when needing to communicate with parents because sometimes parent’s can come across aggressive or sometimes it is also that the practitioner can have a lack of knowledge or understanding of what they are talking about. Ryan 2006 implies for school settings to help and assist cultures that adopts inclusion they must ensure they understand the complexities of culture and be very tactful and mindful to where and which their efforts are centred. Unicef no date echoes this as stated in Article 2 promoting equality is taking action to prevent discrimination and the convention applies to every child without discrimination of any gender, sex, religion, language, abilities, ethnicity or any other status regardless of their family background. Relating back to the scenario parents outside of school do not acknowledge Mohammed’s parents or even offer to include the parents in conversation. This being because the parents have little or no understanding of the religion or cultures behind Mohammed’s parents. Gibson and Blandford 2005 highlight that every school needs to be central to their local community if they enlist on being inclusive. It is the senior leaders and practitioners that must understand what is going on in the community and the families and children that come from that community to the school from all different religions, age, gender, race, culture. The school must become a community in a community and the senior leaders and practitioners must understand this. This will give them an insight to what children and families they will have in their school and become inclusive to all. The children that attend a particular setting will be the members of that local community and they must also understand this as well as the children itself, staff, parents, governors and the LEA.
Ryan, No date analyses that practitioners at a setting when welcoming children and their families do not know of the struggles and barriers the parents may be facing every day in their life or generally lifelong barriers. Parents may have their own perception of school life from when they attended and if they did not have very good school life this will unfortunately show with their own children. These will be the parents that may not want to engage in conversation with practitioners, other parents or adults around them or even show an interest in their children’s education from personal conceptions of school life. With this in hand there are other barriers that parents may face from religion and the language barrier to which they’ll have problems communicating with practitioners at the school which can make it difficult for them to engage about their children in school. This can be an issue for school settings to be inclusive with some parents if they decline the engagement or cannot express their concerns if they have any. However, the school to promote inclusive education can get different agencies involved to work alongside these parents to help them and support them with their own difficulties.
Schools can get TAF (Team around the family) involved for these families that may need extra support. TAF is a fantastic organisation that can support families in relation to their needs, whether it being positive play, bereavement, parenting or behaviour. They can support parents by reducing stress and can also help parents resolve conflicts with their relationship which can prevent effective family functioning. (Family information service, 2022).
It is key to ensure that the setting respects and values all the languages and that both the families and children feel welcome, respected and valued. Meeting and including all children’s and young peoples can occasionally insist of collaborative working partnerships with statutory agencies. Communication and agreeing to policies are paramount to ensuring an effective integration of inclusion. Working alongside parents and carers will help to ensure that the setting and everyone involved knows what they need to do for the parents and their families. (Welsh Government, 2015).
The inclusive leader has been in touch with the local community centre who deals with the food banks and asked if they could help a family in need. Food banks consist of non-perishable foods that are in date and have been donated in a variety of different places. E.g. supermarkets. The food is then sorted and put into emergency food parcels for those in desperate need of this by many volunteers. The food network gives families and people the support they need to break free from poverty as they provide them with additional support also, so they will not face using a food back in the future. (The Trussell Trust, 2022). Inclusive leaders must facilitate much more of an inclusive approach within settings as more and more children are entering the setting with lots of different cultures, gender, race and beliefs. It is important that the inclusive leader ensures the children feel like their needs are being met, they feel valued, have a sense of belonging and ensuring their well-being by making areas like the role play more diverse such as: different pots and pans from different cultures. This gives other children the opportunity to experience other cultures and the children with that religion will have the sense of belonging. 
Children have a sense of belonging when the inclusive leader ensures the classroom is diverse and:
For leaders, building an inclusive environment involves reflecting on and examining all aspects of the education system, from the policies to the curricula taught in the classrooms to the design of the learning environment. It is also essential for leaders to understand the interconnection between intent and actions while bringing the vision and the practice of inclusion together.
                                                              (Childhood education international, 2021).
To conclude the inclusive leader must ensure that the school environment is as diverse as it can possibly be for all children to feel included, feel safe, have a sense of belonging and feel inclusion. The next steps are for the lady to continue working with the family and children to develop their English. Letters will continue to be translated for the families so they can keep up to date with what is going on in the school and community. The role of the inclusive leader is to ensure communication between them-selves and the translator are prepared in advance. This will give the translator time to prepare the translation of the homework for the families and any resources that may be required. It is important that the inclusive leader communicates well with the translator about everyday school life ensuring they are included in parent’s evenings so they can be there with the parents so they feel they are included and that they can attend these events and make the parents feel at ease so they can communicate with the practitioner via the translator and the parents will feel at ease also and they’ll be able to understand what is going on. Courses and training will be available for practitioners to attend to have access to specialist training in inclusion and this will be able to be implemented throughout the school ensuring inclusive leadership is being done throughout the school and with this they can build different networks with other local education settings. (The difference, no date).  
Section 2. Policy 1 Successful Futures.
Baldock, Fitzgerald and Kay 2013 state that the term policy is a stated intention, it is an organisational and administrative practice, an action taken on an issue with those with responsibility and an indication of a status of a course of action.
The new curriculum for Wales enables inclusive practice in school settings as it highlights that legal framework of this act will play a very important role to ensuring and enabling the curriculum to be delivered to strong and inclusive schools who are highly devoted to ensuring equity, and well-being. (Welsh Government, 2020). However, it will be down to the individual schools and the inclusive leaders and practitioners within to ensuring through the new curriculum the inclusiveness to all children is being met through their differences, age, gender, culture, race and different barriers that may affect children’s ability such as: language barriers, ALN. This is where the progression steps are important as the children will go their own pace through each step.
Successful Futures the new curriculum for Wales enables inclusive practice as it will ensure young people and children make progress following the same sequence as regardless of abilities as they will now be following through progression steps. However, some may take a little longer or go through progression steps quicker according to ability and barriers that they may face when learning but nevertheless will get there in their own pace and time. Furthermore, the new curriculum for Wales cannot stress enough how important and vital it is that practitioners ensure that the curriculum is authentic, inclusive, ambitious, empowering, engaging and evidence based and with this implementation it is crucial that none of these principles are compromised. (Donaldson, 2015). 
It is vital that practitioners understand how the new curriculum will be in inclusive with not just ALN children but all children throughout the setting as:
Both the ALN system and the Framework are designed to deliver an inclusive and equitable education system in Wales. The provisions of the Act give life to this principle by placing a duty on local authorities to ensure that, wherever feasible, children and young people are supported to participate fully in mainstream education.
                                                                                           (Welsh Government, 2022).
Welsh Government 2021 state that all children regardless of gender, age, differences, ability, race, culture and religion should have the best possible health and protection from harm within schools. Good well-being is crucial for all learners as this will promote how they perform in schools and their progress and achievement. An Inclusive and equitable school should take account of and attend to the unique challenges that children may face and enable them to make good progress. 

Policy 2. Welsh Government- Inclusion and pupil support.
Welsh Government 2015 document involves a vast amount of inclusive practice throughout the school. They ensure all children regardless of disability, religion, age, gender, culture etc feel that they belong and are inclusive to each child.
Welsh Government, 2015 highlights that inclusion is part of a process that all children access equal opportunities which meet their needs and ensure that they fully belong to the setting and the community around. The school ensures that they adapt their organisation and their ways to be inclusive to the needs of the children. It also states that inclusion of all children is much more than a child attending a school, it is ensuring the curriculum is inclusive and improving the staff’s awareness and inclusive learning and equality issues.
The policy ensures that all staff will have the skills and knowledge necessary to ensure children are engaged and will be able to support them to achieve their highest possible standard through accessing relevant training and courses regarding inclusive practice in education.
Barriers can affect the school from implementing inclusive practice or ensuring inclusion as the staff may be unknowledgeable to what it entails and what is expected of them. Schools may find it difficult to implement inclusive practice also as they may have a vast amount of children with disabilities, different religions, culture, age, gender to attend to as staffing can be an issue or lack of staff.
Practitioners consider different parts of inclusion when making judgements including how they do in training, teaching and assessment that can promote equal opportunity and they address race, gender and disability all equally. They ensure that inclusive leaders have specific values and aims for all children and equality for all. Practitioners ensure that the learning experiences children encounter are experiences that respond to their interests and involves the community.    

  





Section 3. 
The blog aims to promote inclusive leadership within an Early Years setting. The blog highlights the importance and to how fundamental it is to ensuring that inclusive leaders, practitioners and the school are inclusive to all children and their families that they come across within the setting. Thus, by practitioners having an understanding of the different cultural and beliefs different families may have, however ensuring that all families and children feel included, safe and treated fairly with regards to age, gender, culture, ethnicity and beliefs. Reza 2021 indicates that many communities around the world are becoming more and more diverse and it is vital that settings create enriched environments for children that values different perspectives, backgrounds and the different beliefs of the families, children and staff. A school environment that embraces diversity and inclusion requires very careful consideration from all aspects of the setting; including the school policies. It is important that inclusive leaders in an Early years setting are aware of all the children in their setting and all the different cultures, beliefs, differences they may have. It is vital to have a good relationship and rapor with the parents of the children in the setting as this can give both children and parents the sense of belonging and know that they are supported and that the practitioners are approachable if they have any concerns about their child. The Centre for creative leadership 2022 states that inclusive leadership within settings ensures that all children are treated equitably, the child and their families feel and have a sense of belonging and value and the setting supports and provides the children with the adequate resources they will need to achieve their full potential. 
Inclusive leadership in schools is a vital factor to a better education at local, national and regional levels. The educational system leaders and an effective school enlists the time and appreciation to listen to and communicate with their stakeholders .e.g parents, children and practitioners and those people in the community. The leaders listed previously build upon an effective management team and all members share the same vision of change and what they must do to have that vision heard and enact on it. An inclusive leader is dedicated and committed to equity and ensuring they provide a valuable opportunity for all children. (Childhood Education International 2021).
Isles-Buck and Newstead 2019 coincides with Childhood Education International as they state that within an early years setting it is also crucial and vital that the inclusive leader provides a good quality child centre setting. Inclusive practice is the inclusive leader’s role and responsibility to ensuring that the practitioners in the setting create an environment for the children and families that is welcoming, makes them feel valued and respected. 
It is clear to see that Inclusive leaders play a vital and important role within the setting in ensuring that the practitioners in the setting are all inclusive to the children they have. Cultural appreciation in a setting can be very beneficial to all the children within that setting and also for the practitioners within the setting also as cultural appreciation is when you seek to learn about or explore different cultures and connect with others cross culturally. You have a great need and want of understanding others beliefs and cultural differences. As inclusive leadership is much more wider than just focusing on children with SEN and as it is about all children’s differences, age, gender, culture, religion and beliefs. However, alongside cultural appreciation there is Cultural appropriation which is when you take the culture of someone else and use it to your own personal interest. This can be deemed by people of that culture and religion as if you were mocking their culture, you would highly be offending them and also being racist towards them as a person’s cultural background can be the centre to their identity. (Holmes, 2016).
Inclusive leadership can be promoted in all different aspects in an education setting. Furthermore:  
Inclusive education means different and diverse students learning side by side in the same classroom. They enjoy field trips and after-school activities together. They participate in student government together. And they attend the same sports meets and plays. Inclusive education values diversity and the unique contributions each student brings to the classroom. In a truly inclusive setting, every child feels safe and has a sense of belonging. Students and their parents participate in setting learning goals and take part in decisions that affect them. And school staff have the training, support, flexibility, and resources to nurture, encourage, and respond to the needs of all students.
                                                                                (Open society foundations, 2019).
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