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	Personal Development Plan

	Key area for improvement: be more Froebelian in my work

	Action 

Print (Chan, 2023) steps to de-centre and keep inside my team meeting notebook. 

‘Freedom with Guidance’ to be a phrase used to myself 

Offer mop-up sessions of previous professional learning sessions for staff new to Flying start. Adapt to meet the needs and context of childminders. 

Offer sessions with reflective questions to prompt and extend thinking amongst practitioners

Invite practitioners to a closed network where there is space and time to consider each of the Froebelian principles, gifts and occupations in depth. 

Reach out to Ty Froebel to take up the invitation to work together and develop links between the setting and settings in Blaenau Gwent

Use visits as an opportunity to observe children and begin to notice their capabilities. Revisit literature to link theory to observation.

	Rationale

Others experience things in different way based on their perception of things. It helps to be able to shift perspective (Bernstein et al, 2015)

Practitioners need to be met where they are (Louis, 2023) 


Childminders can now offer Flying Start childcare and work in a different way to settings (Welsh Government, 2023)





Sharing of best practice should be encouraged through networks (Welsh Government, 2023)

	Finer details: Contact Sian or Jennifer at Ty Froebel; set up the network in Blaina ~ book room and refreshments and print pamphlets (Various, n.d.)

	Key area for improvement: full focus on Flying Start Advisory role

	Action 

Evaluate offers to be part of working groups etc and only accept those integral to my role


Prepare a professional learning offer with follow up visits and possible flipped learning (Hattie, 2012) and intersessional tasks

Evaluate current workload and commitments. Delegate where possible

Maintain engagement at the minimum required so that registration or tutor licences can be maintained (Estyn Registered Nursery Inspector; ELKLAN training; Signalong training) 
	Rationale 

Expectation that every Flying Start Childcare setting receives advice on a monthly basis (Welsh Government, 2023)

A blended approach to professional learning supports practitioners to engage 

Every Local Authority should appoint a Flying start Advisory Teacher and the skill mix of the advisory team should be considered in the round so thar settings is supported to improve quality (Welsh Government, 2023)

	Finer details: Discuss these issues with my Manager (Sherelle Jago) during my supervision. 
Delegate to the Quality Improvement Officers – discuss this with their line manager

	Key area for improvement: academic writing skills 

	Actions

Use models for reflection (Gibbs, 1988) on a regular basis to evaluate the work I carry out in my current role

Engage with the library sessions to improve critical writing skills. Print out a copy of the Academic Phrase Bank (Morley, 2014)

Read at least one paper per week to understand how to better structure my work

Engage with materials to support academic writing which have been recommended by others undertaking doctoral studies 

Book regular tutorials with Glenda Tinney (personal tutor) to discuss ideas and progress with assignments 


	Finer details: 
Order a copy of ‘A concise Guide to Writing a Thesis or Dissertation’ (Germaine, 2019) £14
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Equivalent 500

Analysis of concept map
This analysis of the concept map seeks to examine the way policy and guidance documentation within the childcare sector influences the work of the practitioners on the ground. The following pages will demonstrate the links between policies and highlight strengths and possible shortcomings. Due to word count constraints, it is not possible to analyse in depth every one of the points. Where there is exploration of concepts in other elements of this portfolio the reader will notice that these concepts are not explored below. Colour coding has been used to show how the concepts link and there is shading to illustrate hierarchy as suggested by another student. Primary colours were used at the meso level and secondary colours for the micro level.
A considerable amount of literature has been published on the importance of high-quality childcare (Kathy Sylva, 2004) (Iram Siraj-Blatchford, 2002) and the benefits for children throughout their life. These studies are the basis for the Flying Start childcare mode and is the main high-level topic for the concept map. 
National Minimum Standards
This main topic is surrounded by policy and legislation. The National Minimum Standards (NMS) for Regulated Childcare (Welsh Government, 2023) are important as above all the settings which offer Flying Start are regulated childcare and must adhere to these standards. Interestingly (Welsh Government, 2023) do not make statements about the expected judgements a Flying Start provider should achieve during Care Inspectorate Wales (CIW) inspection, despite the findings of the EPPE study in 2004 (Sylva, 2004) which concluded that there are significant differences between preschool settings and their impact on children’s outcomes with high-quality pre-schooling related to better intellectual and social/behavioural development for children. 
The NMS were revised in 2023 and include a statement within standard 7 in the section for settings who are funded to provide nursery education which encourages non-funded settings to incorporate this curriculum into their work. The curriculum they refer to is outlined on page 13 as the curriculum for funded non-maintained nursery settings (Welsh Government, 2022). This statement is less directive than the previous standards (Welsh Government, 2016) which were explicit in outlining that the principles of the Foundation Phase should be understood and applied in a developmentally appropriate way. Eisner (1992) argues that practitioners often do not like change particularly when the accountability measures are an unknown. This finding was noted in a more recent study (Priestley, 2015) where practitioners who are subject to performative demands and a lack of trust a ‘just tell us what to do’ attitude. This finding correlates with the recent discussions at the National Network Conversation (Welsh Government, 2022) ‘we just want to know that we are doing the right thing’.
The last point within the NMS to explore is qualifications and ratios. Ratios are covered explicitly and are set at one adult for four children aged two years, which is mirrored in Flying Start guidance (Welsh Government, 2023). The policy within most local authorities is that children attending Flying Start childcare should continue to receive this ratio for their final term even when they turn three years. This is line with findings by Teager and Bonetti (2018) that ‘More favourable ratios (fewer children per staff) lead to better children’s outcomes …as they provide the opportunity for more individualised attention and are conducive to better teacher and child behaviour.’ 
Qualifications required to work in Flying Start childcare are higher than those outlined in the NMS. This is an attempt to ensure that staff who work in Flying Start are higher quality in line with findings from the 2002 study by (Siraj-Blatchford). However, this can cause implications for implementation as providers struggle to recruit and retain suitably qualified staff as noted by (Nutbrown, 2021) and (Government Social Research, 2023). (Bonetti, 2018) argues that ‘A formal degree with at least some specialised training in early childhood education or child development is useful... However, a clear strategy to deliver continuing professional development ..is needed for training to make a difference for quality’ This is also acknowledged by (Macdonald, Gealy and Tinney, 2019) who concluded in their study of the impact of professional learning on children’s outcomes that ‘Targeted professional learning opportunities are key to ensuring that childcare professionals develop a high level of skills, knowledge and understanding’ This aspect links back to the main idea and the role of the advisory teacher in ensuring that this professional learning is planned and delivered across the sector (Welsh Government, 2023)
Flying Start Childcare Guidance
There are three themes to analyse here: Recently refreshed to include enabling adults, effective environments and engaging experiences in line with CFNMNS; Ratios in line with NMS but qualifications are higher, but this is open to interpretation; Flying Start Advisory Teacher outlined in the guidance. 
Qualifications have been discussed already due to the link with NMS. However, further analysis is required due to the recent refresh of the list of qualifications required to work in childcare. Alternatives have been added to the guidance for a Flying Start practitioner which widens the possibility of successful recruitment (Social Care Wales, 2023), whilst the requirements for the leader (Social Care Wales, 2023) remains the same with equivalents not yet available.  
Empirical evidence suggests that during practical implementation local authorities (names redacted in accordance with (Bera, 2019)) are keen to make allowances to support a setting to remain as a Flying Start provider or to come on board as a provider through the Flying Start expansion and these allowances include but are not limited to: employing the leader without the qualification if committed to working towards; and also in larger nurseries not insisting that the leader with the level 5 qualification is to work in the Flying Start room and rather be ‘on site’. Based on the findings of (Blandon, 2020) the person with the highest qualification should probably be working directly with the children as they are shown to have the most positive impact and the increase of level 2 and 3 staff can possibly have a negative impact on children’s outcomes. 
The refreshed guidance (Welsh Government, 2023) now aligns with other recent publications across two other Welsh Government branches of Education and Early Childhood Play Learning and Care (ECPLC) which demonstrates coherence. It takes an important step towards fulfilling one of the aims of the integrated approach of ECPLC plan (Mark Drakeford, 2019) which is remove artificial barriers between care and education. This alignment of language provides additional confidence to settings who are mixed economy. Mixed economy settings can be defined as those settings who offer a range of services including but not limited to Flying Start Childcare, Funded non-maintained nursery education, 30 hour funded childcare offer, fees paid by parents, wraparound and afterschool clubs, full day care for babies aged 6 weeks and up. A recent study (Williams, 2015) showed that quality can differ between settings and possibly within rooms of settings. This can be exacerbated by the expectation that they should comply with different guidance and mixed economy settings are often required to use more than one set of guidelines or curriculum to inform the planning of experiences to support children’s development.
Empirical evidence from NNC (Welsh Government, 2022) and feedback during the co-construction and the consultation period of A curriculum for funded non-maintained nursery settings (Welsh Government, 2022) indicates that practitioners want just one set of guidance that they can use for planning their curriculum offer and assessing progress. See micro level for further exploration. 
The role of the Flying Start Advisory Teacher is explored elsewhere in the portfolio.
This section of the concept map then moves onto Flying Start Expansion. This is not explored here in any further detail as it is explored within the case study.
Additional Learning Needs (ALN) Code
Moving around the concept map to related legislation and policy is the ALN code of practice (Welsh Government, 2021). The three themes to discuss here are: Every Local Authority must appoint an Early Years Additional Learning Needs Lead Officer (EYALNLO); Definition of ALN for children under compulsory school age included; Graduated approach – only one category allowed. 
Points one and two will be discussed together as the definition and support from the EYALNLO link together well. The code sets out that each Local Authority should employ a qualified teacher with early years expertise to act as the EYALNLO, which is both a strategic and operational role. The code also includes a definition of ALN for children under compulsory school age, which the EYALNLO will support practitioners to understand. In their interim review of the Additional Learning Needs Reform in 2022, (Estyn) found that providers have found the professional learning provided by the local auority as useful and ‘Nearly all providers have begun to implement key elements of ALN reform, such as person-centred practices, individual development plans and one-page profiles’. 
The graduated approach has been discussed elsewhere in this portfolio and this aspect is not explored here in further detail.
Micro Level
This analysis does not consider the element of ‘time’ and how not enough time at micro level (Welsh Government, 2023) (Welsh Government, 2022) can possibly undo an effective system. This is briefly considered in the case study for possible further interests. 
This level is affected by the policy and legislation surrounding it and how this is realised in the daily work of the setting. The micro level of the concept map links to the reflective planning process within the settings. This process is carried out by the enabling adult (Welsh Government, 2022) to ensure that children make progress (Welsh Government, 2023) in their learning from their own starting point. Practitioners can draw on a suite of documents (Welsh Government, 2023) with common terminology across them to support the day-to-day planning of engaging experiences and effective environments, and the evaluation the effectiveness of these on supporting children to make progress. This is where the links to the role Flying Start Advisory Teacher (FSAT) are made. Practitioners will turn to the FSAT to support these processes and often the FSAT will need to draw their attention to publications. The effectiveness of the enactment of this level is linked to the policies within the meso level, and the interplay between these different policies and factors with the practitioners and how they understand their role. 


Case study
Background context
My current role is the Flying Start Advisory Teacher within Children’s Social Services in Blaenau Gwent. The role is grant funded by Welsh Government and is outlined in the Flying Start Childcare Guidance (Welsh Government, 2023). The purpose of my role is to support high-quality childcare in the settings who offer Flying Start Childcare with the aim to be of the highest quality and  to be the benchmark for quality childcare throughout Wales (Welsh Government, 2023) The Flying Start Childcare model of delivery is based upon the findings of an influential longitudinal study by Melhuish which started in 1997 and subsequent study by Siraj-Blatchford in 2002. The findings from these studies indicate that the biggest positive impact for children at the start of their learning journey comes when children attend a preschool with the staff who work there having higher qualifications including a degree. The findings also indicated that a start under age 3 years is related to better development and part-time provision gave no less gains than full time attendance. (Kathy Sylva, 2004)
In this case study I will explore three points of interest. One of these key ideas had emerged before beginning this work: challenging the deficit view that childcare professionals can hold regarding the capabilities of two-year-olds. The second idea emerged as an interest following the lectures on ecological systems and wicked problems and how these could be applied to Flying Start Childcare expansion process. The third idea relates to additional learning needs in the early years when viewed through the lens of intersectionality. The structure of the case study explores the second key idea first, as upon reflection this key idea sets the scene for the exploration of the other two key ideas. 
Key Idea Two 
The political landscape in Wales in 2021 had a significant focus on covid recovery. In response to pressures Welsh Labour and Plaid Cymru announced a co-operation agreement (Welsh Government, 2021) a forty six point plan which included plans for the roll out of funded childcare to all two year olds in Wales (Welsh Government, 2022). Eligibility to access the childcare would no longer be based on Lower Super Output Areas and Flying Start postcodes but would be universally available to all two-year-olds by the end of a three-year phased expansion of early years provision. 
This development really interests me as I live and work in Blaenau Gwent which is reported to have seven of the Lower Super Output Areas (LSOAs) of the 50-100% of the most deprived LSOAs in Wales overall (Welsh Government, 2019) 
(Welsh Government, 2022) are clear that the roll out of universal childcare should be delivered with Flying Start as the vehicle as so to tackle poverty and deprivation. An ecological systems model (Bronfenbrenner, 1979) can be used to analyse childcare in the roll out phases of expansion where the child sits in the centre of the model, the childcare setting in the mesosystem with the associated policies and documentation at the exosystem. This seems to mirror the existing Flying Start model of childcare until the macrosystem is populated. Societal views of early years childcare are already permeating discussion and Welsh Government have produced responses to the questions raised. These include questions about the usefulness of only 12.5 hours for working parents and why isn’t there more support available at the end of maternity leave. This ecological model (Bronfenbrenner, 1979) is very simplistic and has limitations but is useful for framing how rolling out something with different parameters for eligibility is not always straightforward. The main benefit of using this model for me was realised when considering the meso and exosystems of this model alongside the theory of wicked problems (Rittel, 1973) Wicked problems can be defined as ‘difficult to define’ (Rittel, 1973) with essentially every wicked problem being unique and with no clear solution, or set of solutions. The characteristic that supported this thinking about expansion of childcare is that every wicked problem may be a symptom of another problem. 
For example, we know that attending high quality childcare can support improved outcomes (Kathy Sylva, 2004), parents need childcare to be able to return to work and earn an income, 12.5 funded childcare is committed to all children aged two in a phased roll out (Welsh Government, 2022), recruiting high quality staff is an issue (Government Social Research, 2023) but lower qualified staff can have a negative impact on outcomes (Nutbrown, 2021) (Blandon, 2020). However, the Childcare Sufficiency Assessment (Blaenau Gwent, 2022) indicates that the Flying Start childcare supply and demand was mostly balanced, with only a few post-pandemic localised instances of recruitment issues. A wicked problem now exists…
Professor Mariette Koen also recognised that the early years sector is plagued by wicked problems in her keynote in 2022. She noted that while childcare and early education can break the cycle of poverty by allowing young children to flourish in favourable conditions the sector faced issues such as access to quality provision, the role and qualifications of the practitioners and also the lack of sufficient funding and infrastructure (Koen, 2022). (Catrien J.A.M Termeer, 2019) argues that no matter how hard people try or how successful local experiments might be they should only be considered a partial solution as they do not solve the fundamental wicked problem. However, the local impact can be recognised. 
A potential problem with this key idea is the nature of wicked problems and a full discussion of Flying Start expansion as a wicked problem lies beyond my scope I believe. 
Key Idea One
The Flying Start guidance outlines that the Childcare Advisory Team must understand the different needs and stages of development of young children, particularly the differences between a 2-year-old and a 3-year-old. (Welsh Government, 2023) However, the guidance offers no further explanation of the difference between two-year-olds and three year olds, and does not include possible further reading or literature to support this understanding. 

Athey (2007) proposes that much of the early research stops short of understanding what a young child can do. In her analysis of the research methods used by Piaget (Athey, 2007) questions the usefulness of the approach of persistently asking young children questions that were too difficult and the subsequent large data bank of incorrect or partially correct answers led to young children being perceived as cognitively incompetent. She is critical of the conclusions Piaget draws from his findings as she argues that the deficit descriptions which were applied to young children have persisted and Piaget failed to find the positive characteristics of children aged between two and five. Empirical evidence suggests that these deficit descriptions persist today when young children’s development is often referred to as ‘pre’ by practitioners. Until very recently a screening tool was promoted by Welsh Government to identify speech and language development delay in which the report takes a traffic light scoring format (GL Assessment, 2022) 
(Tovey, 2017) suggests that the term ‘school readiness’ is counter to the idea that foundations of learning come from the richest and most appropriate experiences and that childhood should be seen as valid and not just a preparation for later or the next stage (Bruce, 1987) However, there is an inconsistency with this idea as (Welsh Government, 2015) propose that school readiness could be used as a measure for the effectiveness of the approaches or interventions to help disadvantaged children with the Early Years Pupil Development Grant. 
(Welsh Government , 2023) outline the expectation that children are assessed when they begin their Flying start childcare journey, and this information should be used by the enabling adult to plan engaging experiences within an effective environment to support every child to make progress in their learning and development. I keep returning to the question of what does it look like if a two-year-old is supported to have agency (Waters-Davies, 2022)and be viewed as capable? The sector now has the Developmental Pathways 0-3 (Welsh Government, 2023) to support planning. Difficulties may arise, however, when practitioners attempt to implement the policy without the accompanying assessment arrangements. The Assessment Arrangements (Welsh Government, 2023) could possibly be utilised however there are limits to how useful these could be as they were designed with a three to four year old in mind, and as outlined by (Welsh Government , 2023) there is a difference between a two year old and three year old.
This is something that really interests me, and I believe I can take this thread of thinking forward. I have the time and space to observe children during their uninterrupted play, during daily routines and during interactions with a skilled adult. If the debate is to be moved forward at policy making level, and subsequent guidance produced to support assessment arrangements which do not focus on perceived gaps, then a better understanding of what a two-year-old is capable of is needed.
Key Idea Three
The EYALNLO will (Welsh Government, 2023) have an important role in improving the early identification of lower-level needs which may be classified within one of the four categories (a) Communication and interaction; (b) Cognition and learning; (c) Behaviour, emotional and social development; (d) Sensory and/ or physical. (Welsh Government, 2021). Settings should keep a record to show how they are supporting children with emerging and lower-level additional needs if ALN has not been identified. The approach follows a simplistic model in which the child’s main additional need is recorded on the register and does not allow for overlap or the intersection of these needs. The term ‘intersectionality’ was first introduced in 1989 by (Anderson, 2017) Crenshaw as a critique to the one-dimensional nature of theories and studies with only one main focus such as gender or race. She instead proposes that policy makers should alter the lens and begin to view identity in a way that recognises overlap and the impact of these overlapping factors on the way that an individual person may experience the world around them. I reflected on how this might appear in my day to day work and felt that this process was at odds with the holistic approach which should be adopted for those working in early years as outlined by Welsh Government (2021/2) Furthermore, (Devarakonda, 2022) proposes that it is ‘necessary for professionals to relate to a child through an intersectional lens, taking into consideration their identities before diagnosing their special educational needs and advising appropriate provision’. This is echoed by (Rodriguez, 2021) where she also notes that this area is underrepresented in research literature and at the time of writing there were zero peer reviewed papers that included a framework or analysis of intersectionality. She proposes that an explicitly intersectional approach is needed. Similarly, (Froebel Trust, 2012) reminds of the first principle of unity and connectedness and how children are whole beings with interrelated thoughts, feelings and actions. 
It would be interesting to explore within the LA if an intersectional approach could be applied to the PCP process whilst maintaining the obligations, enshrined in legislation, to record a certain way as several questions remain unanswered at present.













Critical analysis
In this section I will outline the recent events which resulted in important publications from Welsh Government and reflect critically on the work that I do within the role of improving quality of the experiences offered to children in Flying Start childcare settings. I have used the  (Gibbs, 1988) model of reflection for this section. I considered using the (Atkins and Murphy, 2018) model of reflection but ultimately decided against as the points to reflect on weren’t necessarily uncomfortable. I also found myself leaning towards the simpler model of reflection as there were several elements to unpick during the two-year period and the Gibbs model made it easier to reflect on these. 
Contextual information
Between August 2021 and July 2023 Welsh Government co-constructed, consulted on, refined and published five documents for use by settings within the non-maintained regulated childcare sector. These included: A Curriculum for funded non-maintained nursery settings (Welsh Government, 2022); Assessment Arrangements for funded non-maintained nursery settings (Welsh Government, 2023); Early Childhood Play, Learning and Care (ECPLC):0-3 Developmental Pathways; ECPLC Reflective Practice Toolkit and finally A Quality Framework for ECPLC (Welsh Government, 2023). The ‘Flying Start childcare: guidance’ (Welsh Government, 2023) was also refreshed and published and ‘National Minimum Standards for Regulated Childcare for children up to the age of 12 years’ (Welsh Government, 2023)underwent revision, consultation and republication. 
Description of what happened.
I secured a secondment to Welsh Government as a Foundation Phase Professional Adviser to work on some of these publications, however my substantive post was not backfilled. For the first twelve months I did a 40% week with Flying Start and the second twelve months I returned for an extra day to offer a 60% week. This also coincided with Flying Start expansion and my caseload increased from eleven settings to twenty-one plus potential childminders. A model had been adopted by the local authority in which all eligible children would be placed either in existing Flying Start settings if capacity allowed or in non-flying start settings if the child already attended the setting before becoming eligible. 
I also embarked on an accredited course with the Froebel Trust which required a half day lecture every fortnight and a further half day independent study per fortnight. 
On a personal level, I received diagnosis of skin cancer and underwent treatment which involved surgery and removal of lymph nodes. This meant that I was absent from work (both posts) for nearly two months. 
Thoughts and Feelings 
These were mixed between positive and negative throughout the two-year period. Initially, I felt proud and excited to be able to effect change on a national level, and to be able to work closely with a colleague again. However, during the latter half of the week when I would return to my substantive post, I felt very guilty and neglectful of the settings I was supposed to support. I’ve reflected using the Trauma Informed Supervision model (Georgia Roberts, 2023) here and realise that I try to hold the emotions of the staff I support. This ultimately resulted in me reducing my days with Welsh Government so that I could be in my substantive post for an extra day.
I felt excited that the curriculum (Welsh Government, 2022), ECPLC Developmental Pathways 0-3 (Welsh Government, 2023) had been published and the Assessment Arrangements were being developed. I could share these with the settings and support them to use it. I didn’t realise at the time but following the lecture on power and policy I now recognise that I felt powerful. This was because I could give the practitioners in Flying start in Blaenau Gwent something that they were asking for even though I knew that I was influencing policy. This reflection has caused feelings of unease. I possibly should have used the (Atkins and Murphy, 2018) model of reflection as I now have awareness of uncomfortable thoughts and feelings. 
The study work with the Froebel Trust made me feel renewed in my passion for ensuring all two-year-olds were afforded the experiences that would support them to be seen and celebrated as capable and competent (Tovey, 2017). However, the accompanying feelings were sometimes overwhelmingly of despair that I didn’t have enough hours to work with the settings to put this theory into practice. The Flying Start expansion and the increased caseload made me feel powerless and frustrated. 
Evaluation
	What was good about this?
	What was bad about this?

	Welsh Government employed someone who maintained a ‘hands-on’ approach with the sector and could soft test some of the thinking of the co-construction group
	The post was not backfilled, so settings did not have the support that they were entitled to (Welsh Government, 2023)

	Flying Start had someone who could introduce ideas and ways of working ahead of the curve.
	Sometimes practitioners need to be met where they are in terms of their own knowledge and understanding (Louis, 2023)

	The Childcare Advisory Team will engage with each Flying Start setting at least once a month to provide support and advice to the staff. (Welsh Government, 2023)
	Most contact was through Professional Learning as this was the most efficient way to see settings

	Assessment arrangements published which focus on what the child can do to support progression (Welsh Government, 2023)
	Practitioners are worried that there is no ‘set’ format and just want to know they are doing it right (Welsh Government, 2022)

	Foundation Phase Profile (Welsh Government, 2017) no longer in use for Flying Start settings in Blaenau Gwent
	Senior leaders are questioning the lack of data ‘produced’ by the assessment arrangements and how progress will be measured.

	The role of the adult in supporting and facilitating language and thinking can make the biggest positive difference (Natalie Macdonald, Ann-Marie Gealy and Glenda Tinney, 2019)
	Practitioner surveys have concluded that staff aren’t sure what they should be doing now that didactic methods of teaching and focussed tasks are no longer the approach (Eisner, 1992)

	More knowledgeable about how to be ‘Froebelian’ in my work supporting settings to provide high quality experiences which will support children to make progress. 
	Some settings not ready for this and just need basics and to ensure they meet NMS (Welsh Government, 2023)

	Six inspections of Flying Start settings in Blaenau Gwent were carried out by CIW during this two-year period. Four settings had good or excellent ratings
	Two settings had one rating of adequate. The recommendations were for record keeping. (Care Inspectorate Wales, 2024)

	Started to shift towards seeing children as capable and autonomous learners (Tovey, 2020)
	Traditionally practitioners have held the view of the Theory of stages of Development (Wadsworth, 1996) 

	 A growing body of literature is being published to support the theory that young children can be build links in their learning and make good progress
	‘When presenting new information as part of professional development, careful thought should be applied to managing the ‘cognitive load’
of participants’. (Education Endowment Foundation , 2023) 
(Gramling, 2015) points out that there are times when even when ‘know’ something it can still be difficult to change our practice.

	Developmental Pathways 0-3 published. (Welsh Government, 2023) The first time Flying start have had a curriculum for nursery age children, and particularly two-year-olds.
	Communications to make practitioners aware of this document have not been effective

	Suite of materials available for practitioners to use for planning and to reflective on their practice to support quality improvement processes (Welsh Government, 2023)
	Practitioners are overwhelmed as the Self-Assessment of Service Statement is soon live for 2024 and requires leaders to complete a template. (Care Inspectorate Wales, 2024)
Leaders will prioritise the completion of this as the information states that non-completion will impact future ratings

	Flying Start base their delivery model on research findings. This includes relying on ‘evidence based’ accredited training programmes. The train the trainer model is used frequently and I’m a licensed tutor for ELKLAN (Elks and McLaughlan, 1998); Signalong (Goode, 1992) Word Aware (Parsons, 2016) and GroBrain (Douglas, 2008)
	These programmes are not always compatible with a bilingual sector but fidelity to the programme is required so that delegates can achieve accreditation. The associated marking is time consuming and reduces time available for support visits



Analysis 
Reflection has made me realise that I like to feel needed. (Schaerer, 2018) carried out a study to highlight the dynamic interplay between power and advice and concluded ‘that giving advice enhances the adviser’s sense of power because it gives the adviser perceived influence over others’ actions.’ 
Pressure to provide exactly what senior leaders request and ensure that all settings achieve at least good ratings in their inspections has a significant impact on the way that I carry out my work. Reflection using surveillance theory (Foucault, 1977) has highlighted that performance measures such as children’s outcomes and inspection ratings are the disciplinary powers (perceived or real) exercised through surveillance which causes the regulation of my behaviours. Awareness of this will inform further reflection when I find myself acting as though under surveillance
I need to reframe the way that I think about the practitioners and afford the same thinking about capability to them as I do to the children in their care. I think I hold a deficit model of non-flying start settings and need to be more Froebelian in my work with them and always trust their good intentions and meet them where they are (Louis, 2023) 
Practitioners have been deskilled because they have either been told what to do (Mark Priestley, 2015) or leaders have improvement planning and evaluation processes which are weak and do not focus strongly enough on the training needs of their practitioners (Estyn, 2023) 
What else could I have done? What will I do?
These three actions feature in my personal development plan which completes the reflective cycle (Gibbs, 1988)
Work closely with the practitioners to identify strengths and areas for support. I will prepare a bespoke professional learning programme to address these identified areas for improvement. I will ensure that the sessions include opportunities for time between sessions so that practitioners have opportunity to practise and master skills (Louis, 2023). I will use a ‘slow pedagogy’ (Bruce, 2021) or ‘drip feed’ approach as this supports practitioners to build their knowledge (Education Endowment Foundation , 2023)
Recognise the power in policy and use recent publications to begin to create a new regime of truth (Foucault, 1977). According to (Arnold, 2005) the work of Chris Athey in challenging the ideas about cognitive development has influenced many prominent professionals. These include Professor Tina Bruce, Dr Stella Louis and Helen Tovey and all three of these authors have published recent literature which outline the same idea that children are capable and autonomous learners. (Bruce, 2021) (Stella Louis, 2013) In her 2017 literature (Tovey, 2017) explains that evolving the Froebelian approach does not involve looking back at the past but rather moving forward with strength and conviction with a recognition that the Froebelian Principles (Froebel Trust, 2012) resonate with the characteristics of early learning particularly in Wales (Welsh Government, 2022) and this correlates with the work of (Waters-Davies, 2022) on children’s agency and their capacity to act and make choices.
I manage my own learning well through engaging with accredited programmes and regular professional reading even before starting this qualification. However, the recent approach to work has not been sustainable and I have not been truthfully offering the full entitlement of support to the settings (Welsh Government , 2023) Following this reflection I will try minimise my distractions and limit the activities which take me away from my main role – including limiting the delivery of programmes which are not bespoke to the practitioners and work for other organisations. 1939
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