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Introduction
In education it is important that the needs of each pupil are met to help aid progression. It is sometimes necessary to include an intervention within a pupil’s education to help aid different areas of learning. An intervention might take place if a pupil or a group of pupils may not be reaching expected levels of progression that is expected of them at their age (NASUWT The Teacher’s Union, no date). Interventions do not have to be just for maths or literacy purposes but can also be used to aid aspiration, behaviour and oral language which are mentioned in the Teaching and Learning Toolkit (Education Endowment Foundation, 2023). Throughout this assignment, I will be focusing on a Year 4 pupil called Idris. He is 9 years old and enjoys doing physical activities and sports but not so much reading, writing and maths. Idris’ physical development is good as he has well developed gross motor skills and can dress himself. His language development is also not a cause of concern as he can express his opinions and can use a wide variety of spoken vocabulary but does sometimes have difficulty concentrating during written tasks. His teacher mentions about his emotional development that he is disappointed when he gets a wrong answer and is always wanting to please adults. Idris also enjoys completing activities on a tablet or computer if he is not allowed to do this he will sulk and cause a bad mood. It is also mentioned in his one-page profile (appendix 1) that he enjoys working alone compared to working with others, but he is however respectful to others. After going through Idris’ one-page profile, I have decided to focus on his emotional development through the interventions of the ELSA Network. ELSA is an ‘Emotional Literacy Support Assistance’ (ELSA Network, 2017a) which focuses on the emotional wellbeing and focuses on making learning better and happier within an education environment. This intervention allows students to have a greater understanding of their emotions as well as those around them to help understand their own feelings.
Literature and Theories
Idris needs support with emotional literacy to help his emotional development. Goleman (1995) explains that emotional literacy is about how someone is aware of their emotions. This includes showing empathy and understanding about someone else’s feelings as well as being able to regulate their own emotions through coping strategies like meditation to calm anger and anxiety. It also touches upon being able to communicate effectively about feelings as well as being able to navigate social interactions to create discussions and form relationships. Idris has a clear struggle with emotional development particularly his social skills and his emotional regulation, Erikson’s Stages of Development focuses on the different areas of which a children may feel and why it may be caused. When comparing Idris to Erikson’s stages of development, Idris should be at stage 4 where his basic conflict for a school age child is ‘industry vs. inferiority’ (Mcloed,2024). If a child is doing well, they will feel a sense of ‘industry’ they usually start to work with others and begin to use skills to complete tasks which will allow them to be confident in their ability to achieve goals. While if they feel a sense of ‘inferiority’ if a child receives negative feedback or unable to display their skills. This could lead them not feel as good as their peers or that they are not good enough. Mcloed also discusses the characteristics of stage 3 in Erikson’s stages of development, and how children within this stage have the basic conflict of ‘initiative vs. guilt’. This could be more where Idris falls which are children who are aged around three to six years old. This is because children within this stage tend to have the tendency developing a sense of guilt if they receive criticism which is what Idris does as he wants to please the adults in his life. This could result in Idris wanting to please adults as well as struggling to build relationships with other students. This may affect the emotional development and could result in disruption in learning because he is unable to regulate his emotions. LoBue, Perez-Edgar and A. Buss (2019) discuss and agree that if a child acts with anger or disappointment could be a sign or poor emotional regulation which could link to the ideas of Erikson and a combination of negative feedback and criticism can make children overwhelmed in some cases and cause uncontrollable emotions. This could be a reason Idris is feeling disappointed when he does something wrong, and he may need support with his emotional literacy. A possibility to Idris’s poor emotional regulation could be linked to Bowley’s Attachment Theory. Bowley (1969) describes attachment as an emotional bond that connects to a person over time. This attachment can come in four different styles including secure, anxious-ambivalent, avoidant and disorganised. Idris could show traits of having an anxious-ambivalent attachment as he can cling to his caregivers by trying to always, please but on the other hand can also display anger to the same person if he is unable to do things correctly which may show he is worried of upsetting them .This again could affect his emotional development as he is consistently worried about doing something wrong. This may also affect his progression in subjects as he may not be willing to make mistakes or give up easily if he does do a question incorrectly. Another concept that could explain Idris’ emotional development is the zone of proximal development (ZPD) by Vygotsky (1978). Vygotsky explores how learners can achieve more with support from a more knowledgeable other (MKO) than alone, and how learners are more capable of learning when scaffolding has been put in place for them. Idris could need more scaffolding put in place to help understand how to control his emotions when he does not get something right or if he is not allowed to do something. Support could be put in place with an ELSA as a MKO for Idris to help guide him on how to display his emotions as well as guide him to understand how they may affect other people and his relationships. Overall, there is a range of different theories that could show varied reasons that could cause a delay in emotional development in Idris and may be able to implement a focus in intervention through an ELSA intervention.
Progression
It is important that all children progress in learning which has become one of the key areas within the Welsh Curriculum. The Welsh Curriculum highlights progression with their progression steps which was recommended in ‘Successful Futures’ by Donaldson (2015). Donaldson defines progression as the development of knowledge and understanding across a variety of different areas through systematic and sequential approaches. Donaldson describes that progression and learning should be a journey with regular pitstops and breaks, where each individual learner has their own map they follow, and no two journeys are the same. Education Wales (2018), agrees with this point and furthermore mentions that ‘CAMAU’ (which is the Welsh Word for steps) shows individuals the route map they need to take in their learning to guide their progress as well as describing  how important the role of progression steps has on the new national curriculum. Progression is not only monitored during subject teaching but can also be used to track emotional and social development. Teachers monitor all aspects of a learners learning as well as their wellbeing and social development. To help monitor emotional literacy progression, teachers can use the Welsh Curriculum in particular the area of learning of health and wellbeing (Welsh Government, 2019). Idris should be within the progression step 3 where students should be able to self-regulate their emotions and can communicate his needs to others. Idris is at the stage of progression step one and progression step two as he is aware of his feelings but struggles to make friends to seek support when required. In this case, it has been identified that Idris needs support with his emotional development and could be referred to an ELSA for guidance and support.
What is ELSA?
An ELSA is a specially trained member of staff rather than a particular individual, usually a teaching assistant that has received training by ELSA UK (ELSA Support, 2013). To become a qualified ELSA, teaching assistants must undertake five or six days of training covering topics such as emotional awareness and social skills (ELSA Network, 2017a). During training, members of staff build up a bank of strategies and to aim to help and support children who may have difficulties with emotional development including anger issues, low self-esteem, and anxiety through one-to-one or small group interventions. ELSAs work alongside teaching staff as well as ALNco lead of the school to help support students with emotional literacy. This could benefit Idris who struggles with low self-esteem as he is easily upset and disappointed if he does a question wrong. The intervention would focus on a variety of different activities based on emotions and self-esteem, including Name the Emotion’ game, strength cards and bear boxes (ELSA Network, 2017b) which also prompt discussions about different feelings as well as it would allow Idris to discuss his strengths rather than think about his weaknesses and he may improve his weaknesses of possibly getting a wrong answer and change his perspective to “how could I improve my work” rather than “I failed”. It could allow Idris’ confidence to grow, and he may feel less of a need to please the adults around him. Within an observation in my PTE school, it was clear that no two intervention sessions were the same and they were tailored to each students’ individual needs and development. During my PTE, students would be taken out of their lesson to a quiet room to engage with the ELSA interventions, so it was quiet and private for the student, and it allowed students to discuss their feelings more openly and honestly rather than being completed within a class environment which would not allow students to have privacy while discussing their emotions. Students completed a variety of activities including discussing emotions with Bear Cards as well as creating mood boards about the things that matter the most to them. These discussions and activities allowed the students to be more open about their feelings and emotions as well as begin to understand how they could manage them.
The Benefits and the Challenges of ELSA
Having an ELSA intervention may benefit Idris for a range of reasons. Grahamslaw (2010) found within his study that children who received ELSA interventions has a better understanding about their emotions compared to those who do not receive the intervention. This could show ELSA interventions have a greater impact on increasing confidence and self-awareness of emotions through regulation, which could allow Idris to develop a cheerful outlook if he got an answer incorrectly. Burton (2008) also agrees with Grahamslaw and discusses that children also have improvements in their confidence, self-esteem, and behaviour as well as their social skills which could have an impact on Idris’ emotional and social wellbeing as he chooses to do work alone and it may encourage him to work with others. However, it can be argued that ELSAs lack resources and room space to conduct these interventions in a secluded area in the schools. An evaluation report by Edwards (2015) highlights that ELSAs do not receive enough funding from the school for resources and are often self-funding their interventions as well as a handful of ELSAs commented on not having a suitable space to conduct interventions. These can both have a significant impact on children as they need the private space to be able to discuss their feelings and emotions and not having the sufficient resources to explain their feelings could possibly not improve their emotional and social wellbeing. Sadurska (2015), gives examples of different things ELSAs could consider if they have a room. They list the use of a quiet area which would allow for one-to-one work, a relaxing area to allow for children to have quiet time and even a sensory area to allow children to explore different senses and allow for sensory breaks. Without having a room and completing interventions in the corridor would not allow this variety to happen for the child and to allow children to fully explore their emotional needs and feelings. Having an ELSA intervention could have a positive impact on mental health especially after the COVID pandemic. It was shown that the percentage of emotional difficulties in ten- to eleven-year-olds have rose from 17% in 2019 to 27% in 2021 with it likely to have risen again since (Moore et al., 2022). It is said that improving emotional literacy can also improve mental health so if children become emotionally literate, they are less likely to have long term mental health problems according to Mental Health Foundation (1998, cited Coppock, 2007, pp.405). This could mean by introducing an ELSA intervention to Idris, he may be able to improve self-esteem and improve his attitude to learning and may feel more independent in his learning. It has been shown in a Malaysian secondary school, that if there are low levels of emotional literacy understanding in students that their mental health is also poor (Liau et al, 2003) so it is important to build Idris’ emotion wellbeing so we can prevent future mental health issues. It is also important to not make the student feel more withdrawn from the classroom by taking them out during lesson times or during more academic lessons such as English and Maths according to Headteacher Update (2022). This is because it could have an impact on their learning and may even cause an unintentional exclusion as they may fall behind the rest of the class which could potentially cause a further self-esteem concern. To avoid this, it is important that Idris has his interventions during register times or during assemblies to avoid further disruption during lessons and to continue to grow academically especially in. Another area ELSA interventions can improve is social skills according to Carnwell and Baker (2007) and Burton (2008). Carnwell and Baker (2007) discussed how social skills had improved in students which in turn led to better relationships with other students and teachers, it led less disruptive classes for all students. Burton (2008) particularly researched the effects on having ELSAs in a school and found that ELSAs have seen improvements in confidence and social skills following on from the intervention. Although allowing students to have interventions to improve social skills with teaching assistants has been seen to improve relationships, it is also important to allow teaching assistants time to plan and recuperate. Education Endowment Foundation (no date) and NAUWT (no date)  mentions that teaching assistant do have problems with time constraint and give ways of how to prevent too much workload including, shared planning time with teachers to discuss the next steps for students as well as what the lessons will contain, as well as also being careful that badly implemented interventions can cause from of a workload burden rather than being potentially helpful for the child. If this discussion is missed it could result in a child being missed out of extra support if teaching assistants are not given time to talk to staff. On the other hand, Education Endowment Foundation (2021) discuss in another article that using teaching assistants can show benefits in interventions whether that be individual or small groups. It is also discussed that having targeted interventions can assistant progress by four to six months as interventions have often got a specific approach such as ELSA. It could be noted that Idris’ teaching assistant has time with the teacher to discuss the specific targets that need to be met for students including Idris which allow the interventions to be more personalised and target the correct area that needs support. The NASUWT (no date) particularly mention that interventions when ‘properly understood’ can allow students to progress and achieve their goals. This means not only students understanding what the intervention but also staff within the school. Edwards (2015) notes that in their report that staff within schools did not value the role of an ELSA and would need to be explained the benefits of having the intervention. In turn this could lead to teachers being reluctant to releases students to the intervention if they do not understand the purpose of it, which may lead to students like Idris missing valuable time to help understand their emotions. To prevent this from happening the trained ELSA could lead a staff meeting explaining why the intervention takes place and how they improve emotional literacy within children such as Idris. Within my PTE, the ELSA had created leaflets for staff explaining the programme and who might benefit most from the intervention including those who struggle with anxiety, anger, and social skills. This allowed staff to have a full understanding about the programme and the ELSA of the school has seen an increase in referrals due to staff having a better knowledge of the programme and its effects on emotional development. ELSA interventions are also not well feedbacked to parents according to Wilding and Claridge’s (2016) research. Participants in the research highlighted that parents did not receive information about the programme and if they did it was a basic letter. Another participant also mentioned that they are not told what ELSAs do and what their purpose is. It was also stated that parents would like to know how the programme is tailored to their child and their needs. Conversely, ELSA Network (2017b) describes that schools should inform parents if they are providing additional support with their children. It is also suggested by ELSA that parents could be invited into the school to discuss the intervention that will be carried out as well as give a perspective from the parents about the progress and needs of the student which could allow for further support to be discussed.
Recommendations and Conclusion
In conclusion, research from various sources including Carnwell and Baker (2007), Burton (2008) and Coppock (2007) have all discussed the benefits of having access to emotional support through ELSA interventions in the school. ELSAs have had positive impacts on mental health and improving self-esteem through different activities targeted for each individual student. However, Edwards (2015), mentions that some challenges to having an ELSA in a school environment included a lack of funding for resources as well as staff not valuing the role and taking full opportunity for students to get the intervention they need. Edwards also described the issues of staff not having their own classroom and workplace to complete interventions in a private area for students to talk comfortably. However, this can be contradicted by literature from Education Endowment Foundation (no date) who show the benefits of interventions with teaching assistant rather than a teacher especially in one-to-one interventions as well as those within a small group space. Moving forward, it could be recommended that Idris has ELSA interventions to improve his emotional development in particular his need to please adults, his worry and frustration when he gets an answer wrong as well as controlling his emotions when being told he is not allowed on the laptops. A teaching assistant in the school, will undertake the ELSA training to be able to provide the support Idris needs in his emotional development as well as other students within the school that may need additional support. Idris’ intervention will include a one-to-one approach as described by Education Endowment Foundation (2021) as this will allow Idris to have a tailored intervention that will focus on the aspects of emotional develop such as social skills to help him progress efficiently. The activities will include looking at how to control anger and develop a strategy on how to control his emotions, improve social skills by looking at stories and different texts which describe different situations as well as talking about how different situations make him feel and discussing why they might make him feel in that way. This was demonstrated in my PTE school where the ELSA was able to make the intervention individual to the students to be able to make considerable progress. Finally in line with literature by Headteacher Update (2022) Idris’ intervention times will take place outside academic lessons such as maths which he excels in and instead will take place during registration and assembly times to prevent him falling behind in the class. It should also be noted that members of staff in the school understand the benefits of having ELSA interventions and staff will be given leaflets about what ELSAs can support as well as a poster will be displayed in the staffroom following on from research by Edwards (2015) who noted the lack of knowledge of ELSA interventions by staff. Also to prevent parents having the same experience as those within the research of Wilding and Claridge (2016) and ELSA Network (2017b), parents will be sent a letter that explains their child’s provision and what will be the focus in their interventions. They will also be invited to an initial meeting which will allow the ELSA as well as th parents to understand the full picture of what support their child such as Idris. AT the end of intervention, the parents will be invited to come back in and discuss progress and any coping strategies and management that could be continued at home to allow the student to still feel supported. In this case would help Idris as he has some social skills he needs to develop at school while he also needs support with emotions at home. This overall with all areas considered is the best intervention to improve Idris’ emotional develop on a variety of scales to be able to focus on emotions as well as social skills. 
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Appendix 1 – One-page profile of Idris
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Pupil Profile

[This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called

Ella who i in Recepion class at the same school

lais doesn'tenjoy class viork, apart from the physical and sports lessons. He
hates reading, witing and maths, but s happy fo complete acfiviles on a
tablet or a computer. If he it allowed 1o do his, s sometimes sulks and
i5in 2 bad mood. Then, he asks Mrs James, the class teacher,for
permission to go out of the classroom to have some quiet ime for himselt.

Mirs James is concened that dris's academic work s not o the same.
standard as that of is peers. However, he ciearly enjoys practical actvtes,
especiall ifthere is an opportunty 0 go outside. He loves helping Mrs
James vith tasks such as fidying up the classroom, photocopying work or
wateting the floviers inthe school garden. He is used fo helping his mother look

after the garden at home.

Wnen lari refuses fo complete his work, he doesn'inferrupt the class, he just sits
auietly dreaming of his avourite footbal team. He likes waiching footoall
matches on TV at weekends, but prefers kicking a bal alone on the yard
father than playing with somecne eise or as a member of a team

While reflcting on how she can support i to develop furher, Mrs James

considers some of his main charactersics which nclude:
Physical Development

 Welldeveloped gross motor skils &.g. jump, turn, perform tasks in physical lessons

* Prints when wriing rather than using joined-up handwiting

* Dresses himself after swimming and spors lessans

Cognitive Development

 Recognizes ime on the hour, quarer past and halfpast on an analogue clock

* Finds it hard to concentrate orlong periods of me

Emotional Development

* Shows disappointment if he fafs o perfor tasks or gets wrong answers

15 keen to please adults

Language Development

* Has a wide spoken vocabulary but has dificuly conceniratingwhen reading and wiing
* Begins to understand and use humour rally

+Expresses opinions on s and disikes.

Social Development

15 respecttul towards other aduls and chidren

+ Enjoys working alone rather than with others
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