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	Proofread sentences to ensure fluency and clarity of expression


	Targed/Target 2
	Try to paraphrase ideas where you can, rather than over-rely on direct citations




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 
For the purpose of this essay, the school in mention will be known as ‘School A’. ‘School A’ is a small community school based near Llanelli, which currently has 153 pupils enrolled, and includes a “gypsy traveller service and a Welsh Government funded Flying Start facility”, Estyn (2017). There are roughly 44% of pupils within the school that identifies as having ALN, and 32% of pupils being eligible for free school meals. This is specifically higher than average. The individual school budget per pupil for ‘School A’ is £3,612 per pupil, however the maximum budget in “Carmarthenshire is £9,689 and the minimum is £3,083”, Estyn (2017). This implies that the school is allocated a low budget, which can affect any costs of organising activities, trips and inviting visitors to the school. There are many different aspects developed within ‘School A’s’ School Development Plan. One specific aspect that has been chosen to prioritise and review within the School Development Plan (SDP) is academic engagement to improve gypsy traveller pupils’ attendance. It’s believed that by improving engagement and interest could improve the pupils’ willingness to attend school and take part in extra-curricular activities, and also that there are more options and opportunities to connect the school with the gypsy travelling community. 
Schools will follow a school development planning cycle that will provide guidance on their SDP processes, which will provide “a clear vision of what the school is aspiring to achieve”, Welsh Government (2014). The SDP cycle contains four process steps that will identify improvement, strategies to address them, take action, and review progress and impact which explains the school’s own vision. Step one of the cycle is ‘self-evaluation where schools “reflect upon their performance and use it as a basis for sustainable improvement planning” (2014). This supports schools to identify what their strengths and weaknesses are and how they will improve things further. Additionally, data is collected within this stage to support the process, and “Robust self-evaluation will be informed by the effective use of qualitative and quantitative data”, (2014). Data is collected to avoid duplication, errors, and to keep track of any impact and progression within the SDP. Similarly, Estyn supports the use of using both qualitative and quantitative data and has highlighted the importance of the self-evaluation stage within the cycle carried out by schools. Estyn (2017) example of effective practice explains how “high importance to using a variety of data to measure progress” is effective, and “This process has created an adaptive and responsive culture whereby staff maintain high expectations and link any changes to provision or training directly to pupil need”. 
The second stage of the cycle is ‘strategic planning’. Chukwumah (2015) quotes, “A school’s strategic plan is the physical document that embodies the guiding orientation regarding how to manage the school within a larger national and local development perspective”. In other words, strategic planning allows schools to address any challenges they’ll face, improving the quality of learning, priorities, and targets. In connection, Schlebusch and Mokhatle (2016) imply, “The strategic planning process offers a setting where all issues affecting the school can be thoughtfully addressed”. When a school’s priorities have been emphasised, the school’s governing body needs to approve any targets, outcomes resulted from achieving the specific targets, and any other strategies to meet them. Targets created for development “must be quantifiable and suitably challenging”, Welsh Government (2014). 
The third stage, ‘making improvements/action’, “is to put into practice the actions and strategies outlined in the SDP”, Welsh Government (2014), allowing staff to implement the necessary actions to ensure improvement and effectiveness within the SDP. This stage goes hand in hand with the first stage, as using self-evaluation should match the conclusions identified in the SDP and the actions which need to be taken. The ‘School Improvement Team’ (2017) imply, “The link between self-evaluation and school improvement planning is well known and increasingly, school leaders are realising that making accurate judgements about their school’s performance can lead to highly effective planning for future improvements”. The final stage, ‘reviewing/measuring impact’, ensures that anything within the SDP is monitored, reviewed and revised annually to guarantee that the “school’s improvement planning and strategies reflect the up-to-date context of the school”, Welsh Government (2014).
As previously mentioned, my chosen aspect is academic engagement to improve gypsy traveller pupils’ attendance. ‘School A’ had gypsy traveller pupils attending the school, and their attendance was lower than average. Therefore, academic engagement to improve the pupils’ attendance is chosen as the main aspect of this assignment because the possibility of improving engagement and interest could improve the traveller pupils’ willingness to attend school. It is found that “historically, Gypsy/Roma pupils have had the poorest outcomes of any pupil group in terms of attainment, attendance, and exclusions”, Ofsted (2014). This highlights my chosen aspect as there are a variety of ways to change and improve this outlook within an SDP. According to the ‘Traveller Movement’ (2019), “Traveller children’s experiences in education are characterised by discrimination, bullying, weak attainment, exclusions, and early school leaving”, these experiences often lead to poor attendance which will result in a lack of opportunities to encourage academic engagement. Similarly, Ofsted (2014) explains how “some families cited negative experiences at school as a major reason for their children’s poor attendance”. 
When addressing academic engagement to improve the pupils’ attendance a range of strategies can be implemented to improve attendance. Academic engagement consists of teacher and pupil relationships, interests in subjects, and behaviours and attitudes. However, it’s found that pupils learn best “in the early years of schooling and engaging students in learning may be related to a young student’s decision to come to school”, Smith & Adams (2007). When pupils are young, they are more likely to engage and participate, and what pupils learn during their earlier years of schooling is vital, hence why strong academic engagement is what’s believed to improve pupils’ attendance. In agreement, As Slavin (1999) points out that, “there are no guarantees that success in the early grades will guarantee success in later schooling, but failure in the early grades virtually ensures failure in later schooling”. If academic engagement is not developed to improve gypsy traveller pupils’ attendance when they are in their early stages of schooling, then their attendance will continue to decrease as they grow which will result in early school leave. In addition, McLeod (2017) provides detail on Bowlby’s (1958) theory of attachment where it’s explained: “that attachment can be understood within an evolutionary context in that the caregiver provides safety and security for the child”. With this in mind, it explains how pupils lack academic engagement which results in low attendance because the pupils have bad experiences when in school which makes them feel unsafe and unsure about the school setting in general. Likewise, Prior and Glaser (2006) note that children “have a universal need to seek close proximity with their caregiver when under stress or threatened”. If the pupils feel negatively towards the school due to the experiences that they’ve had, the pupils won’t attend school as often as possible, resulting in low attendance and weak academic engagement. 
Through theory, an understanding of the chosen aspect is seen, allowing a more concrete report to be formed on ‘School A’s’ academic engagement to improve gypsy traveller pupils’ attendance. 
When discussing ‘School A’s’ (2020-21) SDP, the processes within the planning cycle are clear when focusing on the chosen aspect. For the self-evaluation stage of the planning process, ‘School A’s’ SDP explains that the strategies to improve attendance that has been used previously were “recognised as good practice by Estyn in 2016”. Nonetheless, many issues have affected the school’s attendance since, and the school is using “many strategies and working with EWO and the Gypsy Traveller services but still have lower than expected attendance”. Similarly, Wilkin et al (2010) believe that one of the most common types of strategies used for improving pupils’ attendance was “the provision of dedicated support for attendance, in particular from EWO, TESS or through a member of staff”.  For this reason, the school is looking for something new and exciting to motivate pupils and their parents in order to gain higher attendance levels. 
Before planning new academic engagements to improve the gypsy traveller pupils’ attendance ‘School A’ (2020-21) used data analysis in order to “Analyse attendance and disaggregate absence codes and identify persistent absenteeism”. It can be seen that ‘School A’ used a variety of sources of evidence such as ‘attendance register, late book, and EWO file’ to collect any data that would be of use in helping to avoid duplication, errors, keep track of any impact and progression, and address any challenges they’ll face. Based on evidence from the literature reviewed, Schildkamp (2019) points out that when it comes to using data to improve the quality of teaching and learning “that the process of data use does not happen in isolation: data use is influenced by system, organisation, and team/individual level factors”, similar to what happens within the SDP.
Addressing stakeholders within ‘School A’s’ (2020-21) SDP is seen throughout. When focusing on attendance it is seen that ‘School A’ works hand in hand with ‘parents, Gypsy traveller services, Social services, and EWO’ to improve attendance levels of the gypsy traveller pupils within the school. It is mentioned by Donaldson (2015) that effective change should “secure the understanding and support of key stakeholder groups, particularly parents”, as it allows a bond between school and stakeholders to form strongly in order to receive the best outcomes for pupils. Welsh Government (2014) also implies that “For school development planning to be most effective, it should involve all school partners and stakeholders; this is essential in ensuring that everyone has a commitment to the school’s improvement agenda”. 
The school takes into account activities and strategies to make improvements in gypsy traveller pupils’ attendance which comes under the strategic planning stage of the SDP cycle. Examples of strategic planning mentioned in ‘School A’s’ SDP (2020-21) are ‘Attendance assemblies, stickers, whole-class incentives, 100% attendance, termly attendance letters, EWO visits, and class talks, and newsletter reminders’, as well as ‘Communicating to parents the importance of good attendance and consequences of poor attendance’ and ‘Monitoring attendance and send follow up letters to persistent poor attendees’. It is said by SSAT (2019) that One of the most effective strategies that schools have used to improve attendance is making attendance the responsibility of not just one individual but the whole school community. The best strategies ensure that from the moment a child steps into a school their care, guidance, and support is shared across the school”, which is what ‘School A’ are wanting to constantly achieve to progress within this area. 
When measuring the impact on the activities and strategies to improve gypsy traveller pupils’ attendance in ‘School A’s’ SDP, it’s seen that the strategic plans previously mentioned are monitored, reviewed, and revised. As explained in ‘School A’s’ SDP, one of the strategies mentioned are to ‘communicate to parents and send reminders’ such as newsletters in the hope that it will show parents the cooperation from the school. To measure the impact of this strategy, staff would monitor between ‘September 2020 to December 2020’ if parents respond to letters and newsletters sent by the school. If parents respond and their child attends school more than previously, then the school would know that this strategy is effective. However, if this fails then the strategy must be reconsidered, and other strategies must be enforced. Through measuring the impact of the letters and newsletters sent to parents, staff will be more likely to understand and see if it’s the best strategy to support and develop attendance. On a similar note, ‘Cambridge Assessment International Education Teaching and Learning team’ (n.d) evaluate on ‘School A’s’ SDP by believing that through measuring impact “you will be more likely to know what works best and so be better prepared to support”.
‘School A’s’ priority, attendance, is thought of and structured well within the SDP and is seen to involve all necessary stakeholders to try and develop academic engagement to improve gypsy traveller pupils’ attendance. The attendance priority within the SDP uses all four stages of the planning cycle to ensure that everything is thought of effectively. When reflecting on ‘School A’s’ priority of attendance there are many strategies involved to develop academic engagement to improve gypsy traveller pupils’ attendance. 
That being said, there are areas within the attendance priority that could have possible space for amendments to be more creative and exciting to improve attendance. Previously mentioned, ‘School A’ is using letters and newsletters as a way of communicating with parents to try and improve attendance. On one hand, it is said in the SDP (2020-21) that there has been a ‘small rise in attendance’ which implies that this strategy can be effective to improve attendance. On the other hand, it’s arguable that due to gypsy traveller pupils having low attendance and leaving school at an early age there’s no guarantee that they and their families can read or write to a certain degree. The ‘FFT’ website (2021) explains that “Many Gypsies and Travellers cannot read or write and may not disclose this even when asked”. A possible solution to adapt the strategy of using letters and newsletters is to possibly use as many pictures as words and link in with outreach services to help get a stronger outcome, and also use phone calls instead of letters to make more of a personal connection with the families of the gypsy traveller pupils to encourage higher attendance levels. Calling a parent “allows you to immediately answer questions, clarify any concerns, and construct next steps together”, Alber (2017). 
Another suggestion to develop academic engagement to improve gypsy traveller pupils’ attendance is to possibly have more schemes, similar to the Duke of Edinburgh award, where pupils are encouraged to learn more life skills as well as academic skills. This would be better suited for gypsy traveller pupils as within many gypsy travelling communities “learning acquired in the home environment’, as opposed to formal education, the home environment being seen as providing ‘real’ education and the necessary skills for a successful life within the Gypsy traveller culture”, Wilding (2013). With this strategy suggestion being better suited for the gypsy traveller pupils, this could be more of a creative and exciting method to develop academic engagement to improve the gypsy traveller pupils’ attendance. 
In conclusion, ‘School A’s’ SDP is a means of implementing change. Any SDP should give solutions to dealing successfully with fresh developments to ensure improvement and empower stakeholders to make decisions on the planning of the SDP. ‘School A’s’ SDP is made up of 8 different priorities, the one chosen for the focus of this assignment was attendance. The focused priority, attendance, has been reflected upon to develop academic engagement to improve gypsy traveller pupils’ attendance. In reflection to School A’s SDP, it has been addressed that, if minimising effects of negative experiences that the gypsy traveller pupils face whilst at school, further strategies could be developed. ‘School A’ will be able to come up with more engaging and exciting academic engagement strategies to improve attendance. The effectiveness of the process stages within the planning cycle of ‘School A’ have highlighted the importance of School A’s SDP and the successes shown by the ‘School A’ are a reflection of their clear aims drawn in the SDP.
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