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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
For this assignment, the article to be critically analysed is Bernardo and Gaerlan’s Non-native English students learning in English: Reviewing and Reflecting on the research published in 2011. The article itself reviews how students in the Philippines learn English as a second language and focusses mainly on the Philippines with very little reference to other countries. The speakers discussed are all non- native English speakers with another language being their mother tongue or first language (L1). Bernardo and Gaerlan (2011, p.1-9) discuss both the psycholinguistic approaches and compare with sociolinguistic approaches used to aid learners in their language journeys. Within the article Bernardo and Gaerlan (2011, p.1-9) discuss Filipino students learning of Mathematics through the medium of English and then refer to studies conducted on bilingual students in the United States of America. 
Learners and teachers of English as a second language or English as a foreign language largely have different goals for the level of their language skills. For teachers it is likely that the goal is to give learners the sufficient skills, in a second or multiple language, to increase the learner’s ability to communicate and learn fluently in that language. Whereas for learners the end goal may be to gain skills to further their own social or personal language skills. This could mean that the teachers and learners are working towards very different end skill sets. These reasons may affect the learner’s motivation to excel in their second language skills, there may also be surrounding influences on learners to further their second language skills. Learners families may push for the furthering of second language English skills to enhance learner’s higher education chances. In many countries the English language is seen as a gateway to higher levels of education in prestigious institutes worldwide. It is thought that there are over one billion English speakers worldwide (FluentU.com) with around seventy countries having English listed as a language officially spoken in their country. Within these one billion English speakers around 380 million of those are first language English speakers. These statistics show just how widely the English language is spoken. 
In Successful Futures, Professor Graham Donaldson (2015 p. 24) states that one of the areas needing support is the Welsh language and culture. Welsh culture can be instilled through day to day life in school from showing and informing children of the history of our country both in a local and countrywide sense. However, the Welsh language also plays a large part in the Welsh culture, this is something that many teachers find difficult to instill into pupils. Donaldson (2015, p.24) also states “The future of the Welsh Language and Welsh culture is wholly dependent on transmitting the language to our young people.” This statement shows just how important the Welsh language is. Stats Wales (2012) analysed and compared data from both the 2001 and 2011 Census’. In 2001 out of 2,805,701 people only 582,368 of those were able to speak welsh, that is only 20.8% of the Welsh population. Comparing this to 2011 when 562,016 people out of 2,955,841 are able to speak Welsh. This is 19% of Wales’ population. In 10 years, the number of Welsh speakers in Wales has decreased by around 2%. These statistics show why Donaldson is making one of the focus’ of his new curriculum the improvement of the Welsh language. 
It is not only Donaldson in Successful Futures (2015) that recognizes the importance of the Welsh language and its decreasing levels. Welsh Government are implementing their Cymraeg 2050: A million Welsh speakers’ strategy, where they aim to have one million or more Welsh speakers across Wales by 2050. This is a strategy being implemented by the Welsh Government (2017) where by in the year 2050 “the language is thriving, the number of speakers has reached a million, and it is used in every aspect of life.” This is only achievable if people from al across Wales get involved and welcome the language with open arms. The love of the language will start either at home, for first language welsh speakers, or in school for children whose families speak English as their first language. Goepel et al (2014, p.90) express that there are two strands within language, receptive language and expressive language. Receptive language is the ability to hear and accept language with understanding where expressive language is the ability to offer language to another, this expression is not always using words, it may be by using signing or gesturing. Children start to learn these skills immediately after they are born and as their brain develops so do their language skills. Pound (2006, p. 77) comments that from the ages of 4 to 7 further expansion of cognitive, language, emotional and physical skills happen within the brain and that it is imperative that parents talk and interact with their children constantly to allow their brains to develop in a way that makes them receptive to learning languages later in their young life. 
A theme that Bernardo and Gaerlan (2011, p.5) discuss in their article relates to Gaerlan’s work in 2009 and states that with regards to language use in school students often see their teachers as models of good language use and that it is mostly the home and school environment that plays a part in influencing their language use. This idea of children viewing teachers as models is not a new one, with teachers expected to be good role models across all aspects of school and community life, supported by Grigg (2015, p. 74) where he states strong modelling of qualities expected from children by adults will avoid sending ‘mixed messages’ to children. Carrying on with this theme, if in a language learning setting we are expecting teachers to model good practice then we are expecting all teachers to have good subject knowledge and be confident about what they are modelling. With regards to the teaching of second language Welsh not all teachers are confident in their abilities to do so. Within Cymraeg 2050, the Welsh Government (2017, p.14) state that by 2050 they are going to transform how Welsh is taught to everyone so that 70% of children can report that they can speak Welsh by the end of their secondary education. Welsh Government (2015, p. 14) are also going to increase the number of teachers that can teach in Welsh to 5,200 by 2050. This ultimately comes down to the teachers and the schools ability to improve their Welsh language teaching, whether this be through sabbatical courses, Welsh medium teachers visiting the school to provide training or the teachers themselves pushing their own learning on. 
For pupils the advantages of learning a second language can be huge. Within the report Bernardo and Gaerlan (2011, p. 4) not that “code switching from one language to another can serve as a resource for elaborating ideas”. This looks into the learners ability to think in more than one language, to think in their first language or mother tongue and then switch and think in that second language. These comments are also backed by Moschkovitz (2005) and Sanchez (1994). Being able to switch between languages in their heads may allow learners to expand ideas, use different parts of their brains simultaneously to think about an idea allowing higher brain function and higher output. Within the context of Wales, this could allow teachers to make learning Welsh a much more cross curricular concept. Barnes (2015, p. 62) states that teaching in a cross curricular fashion have been perceived to have motivating, inclusive, enriching and uniting effects. Cross curricular learning is often based on giving the learners a personal, powerful shared experience. If we are able to give this to a child, then it is more likely that the learning will embed itself into the long term memory of that learner. If we are able to use the Welsh language and the Welsh culture to create these experiences, then the language and culture will start to become more second nature to the child.  
Within the article Bernardo and Gaerlan (2011, p. 6) mention that when you are teaching English as a second language you should avoid using it for “English specific purposes” or “English for academic purposes”. This is a point that we can relate ti the teaching of Welsh second language, teachers need to ensure they are equipping learners with the necessary skills to use their Welsh in an everyday concept. That learners are able to start to use their Welsh language for what they need to without the need to think about it. These points also relate back to Barnes (2015) and his cross curricular teaching, if we are able to equip learners with the skills to use their Welsh seamlessly then it will become more second nature to use it throughout their whole school career and take it onwards into life and their careers. It is imperative that teachers find ways to strategically support the development both intentional and strategic use of both English and Welsh through the school setting. 
Taking all of these points forward there are so many ways that the teaching of Welsh as a language can be improved. Day by day teachers and school staff members are becoming more and more confident in the teaching of Welsh. The government hopes that by 2050 there will be around one million welsh speakers across wales, which would mean the current amount would nearly have to double. Is this possible? The answer to this question can only be answer by schools and their communities. If children are learning Welsh in schools and are being encouraged by their communities then the government may well succeed in their plan. Will we have to chance the misconceptions on what it is to be to class yourself as a “Welsh speaker”. Families in “less Welsh” parts of wales need to embrace this incredible culture that surrounds us in Wales and do their best to encourage the learners of the community to keep learning Welsh. 
Personal, meaningful experiences will halp allow children to become multilingual nd this multilingualism will allow children to access thoughts and ideas in multiple languages and expand those ideas. The ability of a learner to flourish in language learning start from a very young age, are they immersed in an environment which is language rich and stimulating for their brains. We are able to take points from Bernardo and Gaerlan’s (2011) article about English as a second language in the Philippines and use them to learn about our own methods of Welsh language teaching. 
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