
Why is Language development important for children

Through hundreds of hours of interaction with adults, children's speech develops from babble to words to simple phrases. Studies show that when babies begin to understand words, their vocabulary expands quickly. (Department for Education, 2022)

  By the age of one year, children can recognise about fifty words; by the age of three, they can recognise 1,000 words; and by the age of five, they can recognise 10,000 words. (Department for Education, 2022)

   Children's language skills are linked to their overall development and are a predictor of their performance in school. As their speaking and listening abilities develop, children create the foundation for literacy, as well as for understanding spoken and visual clues and, eventually, for reading and writing. (Department for Education, 2022)

    Cognitive and language development are intimately related. Making links between words and concepts, processing complex information, and honing problem-solving techniques are all part of learning a language. Learning to speak helps kids develop cognitive skills like reasoning, memory, and focus—all of which are critical for learning and doing well in school.
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Collaboration and social engagement with adults and peers are facilitated by language. Children can converse, negotiate, share ideas, and work together on projects using language. To foster good social-emotional growth and overall wellbeing, effective communication skills are crucial for navigating social settings, settling disputes, and forming connections.

It's possible that children from poorer homes don't get as many chances to grow their vocabulary. However, research suggests that a lot may be done throughout early childhood to avoid differences in young children's language development. (Department for Education, 2022)

   When infants are exposed to interesting, language-rich situations that provide them the chance to learn new words, they develop strong language skills as they grow older. Taking part in hands-on activities facilitates learning and provides a structure for studying new words. For example, youngsters find learning vegetable names are simpler to remember when they touch or taste them. (Department for Education, 2022)

The ability to communicate is one of the most vital aspects of human life. Communication is how people engage with one another and exchange messages, data, and feelings. Language is a method through which dialogue takes place. (Communication theory, 2021)
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 Language used in communication can be verbal, such as when reading, writing, and speaking, or non-verbal, like when utilising signs, body language, or facial expressions. Even with so many routes for communication, sometimes messages are misunderstood or incomplete. (Communication theory, 2021)

  Language barriers are those parts of language use that lead to miscommunication or a complete breakdown. Linguistic traits that hinder comprehension are referred to as language barriers. Numerous factors, such as differences in the language user's country or location, reading proficiency, and educational background, could be to blame for this. (Communication theory, 2021)

  Language development can be impacted by cultural and linguistic differences among carers, educators, and the local community, especially for children from immigrant or minority backgrounds. (Toppelberg and Collins, 2010)

  To guarantee children get the necessary assistance with effectively develop their language abilities, it is often necessary to take a diverse strategy to addressing these hurdles. This approach should involve families, educators, healthcare experts, lawmakers, and communities. (Department for Education, 2022)
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    It is possible that schools and other educational environments do not provide sufficient support for language development due to insufficient teaching techniques, curricula, or educational policies. (OECD, 2019)

    Throughout the entirety of a person's life, from childhood to adulthood, the development of language is significantly influenced by social interaction. Attempts at language acquisition are provided with instant feedback and reinforcement through social interactions. When a child tries to communicate, whether through babbling, words, or sentences, the responses they receive from others help reinforce correct language use and encourage further language development.  (Allen and Kelly, 2015) 

It is possible for governments to develop policies concerning language education in schools. These policies may include requirements for language instruction, bilingual education programmes, language immersion efforts, and support for the preservation of heritage languages. Supporting multilingualism, building inclusive linguistic environments, and encouraging equitable access to excellent language education are all important goals that can be accomplished through the implementation of language development policies. (Cleave, 2020)

   Primary legislation, sometimes known as "statutes," is where most of the laws that pertain to the Welsh language can be found. These laws can be generated by either the United Kingdom Legislature, or Senedd Cymru. The Welsh Language Act 1993 (the 1993 Act) and the Welsh Language (Wales) Measure 2011 (the Measure) are the main statutes that have provisions pertaining to the Welsh language. (Welsh Government, 2020)
   
Jerome Bruner, a prominent psychologist, is credited with developing a theory of language development that is commonly referred to as the "Language Acquisition Support System" (CLASS). This theory is part of his broader framework of "scaffolding," which highlights how social connection and environmental support are important for the development of cognition. including language acquisition. Bruner's ideas have significantly contributed to our understanding of how children learn language. (Pound,2016)

The importance of context in language learning was emphasised by Bruner, who proposed that the most effective way to comprehend and acquire a language is by circumstances that are relevant and authentic. He advocated for providing children with rich, interactive experiences that allow them to use language in purposeful ways and make connections between language and their everyday experiences. (Mcleod, S. 2023)
 
Vygotsky concluded that language is a cultural instrument that acts as a mediator for social interactions and changes cognitive processes. He argued that language not only reflects the culture in which it is used but also actively influences how individuals think, learn, and perceive the world around them. Through language, individuals access cultural knowledge, engage in social activities, and participate in shared meaning-making practices. (Mcleod, 2024) 




The difference between Vygotsky and bruners theory is that Vygotsky viewed language as a tool for communication, thought and the transfer of cultural values and he placed a significant amount of importance on the function that language plays in the development of cognitive abilities. Vygotsky argued that language mediates social interactions and shapes cognitive processes, such as problem-solving and reasoning.  According to Vygotsky, language is developed for communication purposes through social interactions and language is man's most useful means of interaction with the outside world.” (Mcleod, 2024)
Bruner acknowledged the significance of language in the process of cognitive growth; nonetheless, his theory primarily concentrated on the narrative and symbolic parts of language. He emphasized the role of storytelling, narrative structures, and cultural narratives in organizing experiences and constructing meaning.  According to Bruner, children can express themselves in more sophisticated ways as they get older, which is essentially how they think, and the spiral curriculum should take this into account. (Mcleod, 2023)
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What impact does poverty have on children’s emotional wellbeing

Poverty influences health even before birth. Infant mortality and low birthweight newborns are more prevalent in children whose parents are poor. (Child Poverty Action Group, 2024)

They also have a greater chance of growing up with asthma and other childhood diseases. A kid's future health may be negatively impacted by living in poverty as a child. Children who live in poverty are more likely to suffer from poor mental health and psychological distress. (Child Poverty Action Group, 2024)

Since it influences many areas of children's life, such as the dynamics of their families, the resources they have access to, and the stressors they are exposed to, poverty can have a considerable impact on the emotional wellness of younger generations. It is less likely that families living in poverty would be able to purchase necessities like food and heating on a regular basis. (Action For Children, 2023)

Due to being impoverished, children are frequently subjected to persistent sources of stress, including financial instability, housing insecurity, and conflicts within the family. Constant exposure to stress can trigger anxiety and contribute to a heightened sense of uncertainty and insecurity in children's lives. The likelihood of children of colour, single-parent families, and immigrant families living below the poverty line is higher. (Francis et al., 2018)
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The stigma and discrimination that children face because of their socioeconomic situation can have a negative impact on their feeling of self-worth and self-esteem, particularly if they are living in poverty. Limited access to resources and opportunities may lead children to internalize negative perceptions about themselves and their capabilities.

In the UK, 4.3 million children are living in poverty compared to 24% of White children, 47% of children from Black and Minority Ethnic Groups live in poverty. This can affect a child’s emotional wellbeing because children that are from less fortunate homes not every child their age has the same opportunities in their homes. Many will be unable to afford to go on field trips with friends, many will have to work part-time jobs in addition to their studies, and many will not have access to the same learning resources. (The Children's Society, 2024)

Due to financial limitations, a lack of insurance, and a lack of resources in low-income areas, children who are impoverished frequently have restricted access to mental health services and support networks. Delays in seeking help for emotional problems and unfulfilled mental health requirements may arise from this. Living in poverty or hailing from a low-income household has been linked to poor health and an increased risk of lifelong mental health problems in both adults and children. Despite their high need for mental health services, children and families in poverty are the least likely to have access to high-quality mental health therapy. (Hodgkinson et al., 2017) 

 It can be challenging for individuals and families to afford safe and stable housing due to housing affordability difficulties, such as excessive rents, a lack of suitable public housing options, and homelessness. Poverty influences parents' mental health, which affects how they parent. Poverty thus has a negative effect on children before and after they are born. (Action For Children, 2023)
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Inadequate access to medical care, mental health services, and preventative care can worsen health inequities and put a financial strain on low-income individuals and families. As an employer and a supplier of public services, the NHS has a part to play in addressing poverty. A lot more work must be done to encourage improved access and better outcomes for those living in poverty, but there are some excellent initiatives underway, like as poverty-proofing services, which ensure that every step of the patient route is accessible to more disadvantaged groups. (Mallorie, 2024)

The hierarchy of needs developed by Abraham Maslow can help us understand what it's like to live in poverty and the difficulties people have in achieving their most basic requirements. Maslow ranked physiological demands, such as the need for clothing, food, water, and shelter, at the bottom of his hierarchy. Lack of access to these essentials causes food insecurity, homelessness, and subpar healthcare in many cases of poverty. Maslow hierarchy of requirements is divided into five levels. Beginning at the bottom of the hierarchy, these are the desires: physiological (food and clothing), psychological (safety at work), social (friendship), esteem, and self-actualization. (Mcleod, 2024)

Paulo Freire's learning theory offers significant insights into how education might solve the problems of poverty, especially in relation to his ideas of critical pedagogy and the "banking model" of education. According to Freire, education may provide marginalised people with the tools they need to confront and change oppressive societal norms.  His educational viewpoints were shaped by his experiences of poverty during the Great Depression and his upbringing in a middle-class family. (university of Bedfordshire, 2012)

The difference between Maslow’s theory and Freire’s theory is that Maslow’s theory is mostly concerned with how people grow as individuals and how their needs are met. The focus is on personal development and self-actualization as people work to reach their full potential and Freire’s theory is views on group action and societal change. He believed that repressive social structures are the cause of poverty and promoted the use of collective action and education to enable marginalised groups to confront and alter these institutions. The learning theory developed by Paulo Freire offers a paradigm for utilising education as a weapon for social change, especially for the poor.  It is believed that being poor prevents people from meeting their requirements for safety, esteem, and physiology, all of which might impede their ability to grow as people. (McLeod, 2018)
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How does gender development impact the human brain

The human brain can be significantly impacted by gender development. Gender identity formation and its effects on the brain are influenced by social and environmental factors in addition to biological elements like hormones and genetics that shape brain development. (Ristori et al., 2020)

Gender development is shaped by socialisation and cultural influences, which also have an impact on the brain. People are exposed to society norms and expectations about gender roles and behaviour starting in early childhood. (Martin and Ruble, 2013)

It is believed that either by the absence of this hormone surge either in the female direction or by testosterone's direct effect on the developing nerve cells in the male direction, the foetal brain develops during the intrauterine period. (Savic, Garcia-Falgueras and Swaab, 2010)

The intricate interplay among biological, social, and environmental elements are reflected in the ways that gender development affects many facets of brain structure and function. Gaining knowledge of these relationships can help us understand how different human genders think and behave. (Ngun et al., 2012)

Male and female cognitive capacities can differ due to changes in brain development between the sexes. For instance, studies indicate that while girls may perform better in verbal and emotional intelligence activities, men often perform better in skills involving spatial reasoning and navigation. (Goldman, 2017)

The brain's mechanisms for regulating emotions can be impacted by gender development. Research indicates that while men may have higher activation in brain regions linked to emotional regulation and problem-solving, like the prefrontal cortex, women typically show higher activation in areas related to emotional processing and empathy, such as the insula and amygdala. (McRae et al., 2008)

Research has indicated that structural variations exist between the brains of men and women. For instance, female brains may have a higher proportion of grey matter in specific regions, but male brains typically have an almost bigger overall capacity. Gender disparities in cognitive ability and behavioural tendencies may be partially explained by these characteristics. Women typically have stronger interpersonal ties, which may facilitate more intuitive analysis, reasoning, and conclusion-drawing. Contrarily, Men usually have stronger front-to-back connections, which can result in better motor abilities and increased perception. (Grant, 2023)

Additional factors that impact gender-related brain variations include hormonal changes during key stages of brain development, such as puberty. For instance, testosterone has been connected to the growth of specific brain regions linked to aggression and spatial aptitude, which may explain the typical behavioural characteristics of men. Contrarily, oestrogen affects brain areas linked to social cognition and emotion control, which may influence typical female behavioural tendencies. Physical aggression in children peaks between the ages of two and four, but after that, it starts to diverge because girls learn to repress these overt behaviours faster than boys do. (Eliot, 2021)

Gender development affects the brain through various biological, psychological, and social variables. The process of developing a gender identity, duties, and behaviours is known as gender development, and it can have a profound impact on an individual's brain. Research indicates that while a complex combination of genetic, hormonal, environmental, and social factors influence the composition and operation of the brain, gender development and experiences can alter certain aspects of brain function. Similar effects of testosterone exposure are shown in the development of other sex-related behaviours in humans, such as sexual orientation and core gender identity. (Hines, 2011)

Male and female brain development differentiates in response to the foetal testis's synthesis of androgen. During a sensitive window, the brain undergoes sexual differentiation, which results in long-lasting neuroanatomical and physiological changes that have a significant influence on behaviour. (McCarthy, 2016)

Socialisation and gender norms affect emotional management and communication. Boys may be trained to repress specific emotions, which can have an adverse effect on emotional development and mental health. In contrast, girls are frequently encouraged to express emotions more freely. The difficulties and barriers people may run into when trying to comprehend, articulate, and validate their gender identity, roles, and expression are referred to as barriers to gender development. These obstacles may originate from institutional procedures, cultural norms, individual attitudes, and cultural beliefs. (Chaplin, 2018)

Bronfenbrenner emphasised the significance of considering numerous levels of impact, spanning from immediate surroundings to broader social issues, when attempting to comprehend the process of human growth. In a child's microsystems, norms and values are established by beliefs regarding gender roles, individualism, family structures, and social issues. These beliefs permeate the child's environment. For example, boys raised in patriarchal cultures might be socialized to assume domineering masculine roles. (Guy-Evans, 2022)

Although Piaget's theory is primarily concerned with cognitive development, it is indirectly connected to the development of the brain. This is because cognitive processes are closely tied to the functioning of the brain. It is possible for gender expectations to influence the toys that are given to infants. A boy might be given more cars or action figures, while a girl might receive dolls or kitchen sets. This can influence early interactions and sensory explorations. (Mcleod, 2024) 

The difference between Piaget and Bronfenbrenner’s theory is that when it comes to comprehending human development, Bronfenbrenner's theory emphasises the significance of considering the wider social, cultural, and environmental settings and Piaget’s theory says that individual cognitive processes, such as assimilation, accommodation, and equilibrium, are emphasised in Piaget's theory as having a significant impact on the development of intellectual capacity. The theories of Lev Vygotsky, another well-known authority on child development, and Piaget differ greatly from one another. Vygotsky gave society and culture more weight while emphasising the value of curiosity and active learning. Piaget considered that most development occurs within, whereas Vygotsky argued that people and external influences—like culture—play a stronger role. Parents, carers, and peers are some of these people and outside factors. (Cherry, 2024)
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