The study investigates a class of Year 7 students' perceptions of Class Charts as a reward system, focusing on its influence on behaviour, engagement, and academic performance. The research aims to evaluate how Class Charts align with motivational theories and it’s impact on classroom dynamics. School X's extensive use of Class Charts highlights the importance of assessing its efficacy within the educational setting.

Welsh Government guidance documents (Welsh Government, 2016; Welsh Government, 2023c) have shaped the research question, emphasising the importance of reward systems in cultivating positive behaviour and attendance. These guidelines advocate for a supportive environment that addresses both intrinsic and extrinsic motivational factors. The pressing need to enhance pupil achievement in Welsh schools, underscored by the 2022 disappointing PISA results (Welsh Government, 2023b), has led to the formulation of a comprehensive roadmap for education reform titled "Our national mission: High standards and aspirations for all" (Welsh Government, 2023a). The roadmap outlines objectives focused on ensuring high-quality learning experiences, dismantling barriers to achievement, supporting student and staff wellbeing, providing professional development for educators, fostering community engagement, and promoting the Welsh language. It also endeavours to enhance pupils' intrinsic motivation by making learning more relevant and engaging, guided by the four purposes of the curriculum (Donaldson, 2015).

Understanding students' perspectives on Class Charts holds implications for the professional development of student teachers, providing insights into the dynamics of student motivation and engagement. This enables educators to tailor their instructional strategies effectively while fostering a positive learning atmosphere. The research took place within a 3-16 co-educational school in South Wales, focusing on a Year 7 registration class to which the student teacher was assigned, providing valuable opportunities to gather firsthand insights into students' perceptions and experiences with Class Charts.

Literature Review  
The literature review serves not only to inform the research question but also to identify key debates and theoretical foundations relevant to investigating the effectiveness of Class Charts as a reward system. By delving into the distinction between intrinsic and extrinsic motivation, the literature illuminates how different reward systems can influence pupil engagement and academic outcomes. The study aims to assess whether Class Charts rewards have the potential to bolster or hinder intrinsic motivation, whilst also acknowledging the potential drawbacks of extrinsic rewards. Furthermore, the integration of diverse learning theories provides a framework for examining the alignment of Class Charts with various pupils' perspectives on learning and motivation.

The debate between the effectiveness of intrinsic and extrinsic motivation has been a central theme in learning theories, with different perspectives offering unique insights into the interplay between internal and external factors in shaping learning and behaviour. Behaviourism, as exemplified by the works of Skinner (1965) and Thorndike (2023), focuses on observable behaviours and the role of external stimuli, such as rewards and punishments, in shaping learning. Thorndike's "law of effect" posits that actions leading to favourable outcomes are reinforced, whilst those resulting in unfavourable outcomes are less likely to be repeated (Thorndike, 2023). This perspective aligns with the use of extrinsic motivation, where external factors drive learning and behaviour. The literature review conducted by O'Leary and Drabman (1971) on token reinforcement programmes in classrooms portrays token reinforcement as a powerful tool, but also emphasises the complexity of its implementation and the need for careful design to achieve fairness and lasting behaviour change.

In contrast, constructivist theories, as articulated by Piaget (1953), Vygotsky (1978), and Bruner (2006), emphasise the active role of learners in constructing their own understanding through interaction with the environment and social interactions. Piaget's theory highlights the importance of intrinsic motivation, driven by an individual's curiosity to explore and understand their surroundings. However, Vygotsky's sociocultural theory asserts that extrinsic factors, such as praise and rewards, are more powerful motivators for children's learning (Vygotsky, 1978).

Bandura's Social Learning Theory (SLT) (1971) bridges the gap between behaviourism and cognitive approaches, emphasising the interplay between internal cognitive processes and external influences in learning and behaviour. SLT addresses both intrinsic and extrinsic motivation, suggesting that individuals are motivated to imitate rewarding behaviours (intrinsic) whilst also highlighting the role of reinforcement in shaping behaviour (extrinsic) (Bandura, 1971).Connectivism, introduced by Siemens (2005), offers a unique perspective on motivation in the digital age, suggesting that motivation can be shaped by individuals' perceptions of the relevance and usefulness of information. Learners might feel intrinsically driven to interact with content that aligns with their interests, whilst external incentives such as badges or certificates can also impact participation and learning achievements in digital learning settings. Maslow's Humanistic Learning Theory (1970) emphasises self-directed learning, personal growth, and the fulfilment of individual potential. Intrinsic motivation is central in humanistic approaches, as learners are encouraged to pursue personally meaningful activities. Extrinsic motivators such as rewards or grades are less emphasised, with the focus instead on fostering autonomy, intrinsic interest, and personal growth.

Recent publications, such as Daniel H. Pink's "Drive: The Surprising Truth About What Motivates Us" (2010), challenge traditional views on motivation by highlighting the importance of intrinsic motivation over extrinsic rewards. Pink argues that intrinsic motivation, driven by autonomy, mastery, and purpose, leads to higher levels of engagement and creativity compared to extrinsic rewards (Pink, 2010). This perspective aligns with research in self-determination theory, which suggests that extrinsic rewards can be beneficial when they support individuals' psychological needs for autonomy, competence, and relatedness (Ryan & Deci, 2000).

However, critics argue that rewarding expected behaviours might backfire (Wheldall et al., 1989) and that extrinsic rewards can undermine intrinsic motivation and lead to superficial compliance rather than genuine engagement or learning (Kohn, 1999). Cameron & Pierce (1996) argue that relying on external incentives may diminish pupils' inherent curiosity and passion for learning, ultimately undermining their long-term growth and self-regulation. To ensure equitable and impactful extrinsic rewards for all pupils, educators must align them with culturally relevant pedagogy, as outlined by Ladson-Billings (1995). This involves recognising pupils' cultural backgrounds and values, incorporating diverse forms of excellence, and promoting collaboration alongside individual achievement. By doing so, educators create a more inclusive classroom environment where all pupils' cultural identities are valued and celebrated within the reward system.

Class Charts integrates with various learning theories, particularly aligning with behaviourist perspectives such as classical behaviourism as founded by Watson in 1913, by reinforcing positive behaviours through its reward system, echoing Skinner's behaviourist theory (Skinner, 1965). However, it also elicits concerns from constructivist viewpoints, where some argue that external rewards facilitated by ClassCharts might impede natural learning processes. Constructivists stress the significance of intrinsic motivation and self-directed learning, suggesting that reliance on external rewards could detract from pupils' innate drive to learn autonomously (Piaget, 1953; Vygotsky, 1978; Bruner, 2006). Moreover, Class Charts intersects with contemporary discussions on motivation, emphasising intrinsic and extrinsic factors. Daniel Pink underscores the importance of intrinsic motivation, proposing that tools like Class Charts should foster pupils' autonomy, mastery, and purpose (Pink, 2010). Conversely, Alfie Kohn critiques the reliance on extrinsic rewards, warning that they may undermine intrinsic motivation and genuine engagement with learning tasks (Kohn, 1999).

Other theories offer support for the integration of Class Charts. Social learning theory, proposed by Bandura (1971), suggests that Class Charts can serve as a model for pupils, encouraging positive behaviours through observation and emulation. Additionally, self-determination theory, proposed by Ryan and Deci (2000), highlights Class Charts' potential to foster autonomy and competence in pupils by allowing them to track their progress. Operant conditioning principles also support Class Charts' reward system, aligning with Skinner's theory of behaviour modification (Skinner, 1965). Moreover, positive psychology principles, advocated by Seligman (2002), suggest that Class Charts' emphasis on positive behaviours can contribute to a positive classroom environment and enhance pupils' well-being.

The literature review highlights the complex interplay between intrinsic and extrinsic motivation in shaping learning and behaviour. Class Charts aligns with behaviourist perspectives, reinforcing positive behaviours, but raises concerns from constructivist viewpoints regarding the impact of external rewards on intrinsic motivation. The effectiveness of Class Charts depends on its implementation, considering fairness, cultural relevance, autonomy, mastery, and purpose. The study contributes to this debate by investigating Class Charts' impact on pupil motivation and academic outcomes, considering diverse perspectives from various learning theories.












Explanation of Case Study 
Case study research is a widely used method in education that investigates specific phenomena within their natural contexts (Yin, 2018). The National Strategy for Educational Research and Enquiry's (NSERE) vision document, outlined by the Welsh Government (2021), emphasises the importance of integrating research evidence into educational policy and practice in Wales. Evaluative case studies are crucial for assessing the effectiveness of interventions or systems in educational settings and determining their practical implications (Yazan, 2015). Yin (2018) highlights the significance of considering context and the interplay of variables in case study methodology, facilitating the exploration of complex educational phenomena and contributing to both theory-building and practical applications.

Sharan B. Merriam (2018) underscores the significance of case studies in educational research, suggesting that they enable researchers to delve deeply into specific educational cases, providing rich insights into teaching and learning processes, student experiences, and educational practices. This aligns with Joseph A. Maxwell's (2013) discussion of the iterative nature of case study research, emphasising its purpose in providing detailed, contextually rich descriptions of educational phenomena, which fosters deeper comprehension and theory development. Simons (2009), Adelman et al. (1980), and Tight (2010) define case study research as a comprehensive examination of specific projects, policies, or systems within real-life contexts, aiming to generate comprehensive insights and understand the complexities of the phenomenon under scrutiny. Robson (1993) and Yin (2018) emphasise the empirical nature of case study research, highlighting the reliance on multiple sources of evidence for analysis. Thomas (2021), Stake (1995), Gall, Gall, and Borg (2005), and Schutt (2006) underscore the holistic perspective and significance of case study research in educational inquiry.

Case study research offers several strengths in educational inquiry, such as allowing researchers to delve deeply into complex phenomena within real-life contexts, facilitating contextualisation, enabling holistic analysis, and contributing to theory development (Merriam, 2018; Yin, 2018; Maxwell, 2013; NSERE, 2021). However, it also presents limitations, including potential lack of generalisability, subjectivity in interpretation, and demands on time, resources, and expertise (Yin, 2018; Stake, 1995; Eisenhardt, 1989; Gall, Gall, & Borg, 2005). Despite these limitations, case study research remains a valuable tool in educational inquiry. By leveraging its strengths while being mindful of its limitations, researchers can effectively employ this method to advance educational research and inform evidence-based practice and policy decisions (Berger, 2015). The holistic nature of case studies allows for a comprehensive understanding of the complexities and interrelationships within educational phenomena (Schutt, 2006).

In the context of this research document, which focuses on a Year 7 registration class at School X, the case study approach is particularly suitable. The diverse composition of the class, comprising pupils from various socioeconomic backgrounds, religious affiliations, and cultural identities, ensures that a wide range of perspectives and experiences are captured, allowing for a more comprehensive and representative understanding of the researched phenomenon (Stake, 1995; Gall, Gall, & Borg, 2005). By conducting a case study on this specific class, researchers can delve deeply into the complex dynamics and factors influencing the educational experiences and outcomes of these pupils. The rich, contextualised insights gained from this case study can contribute to the development of theories and inform evidence-based practices and policies tailored to the unique needs and circumstances of diverse student populations (Maxwell, 2013; NSERE, 2021).

In conclusion, while case study research provides valuable insights into educational phenomena, researchers must carefully balance its strengths and limitations in educational contexts (Berger, 2015). By leveraging its strengths while mitigating limitations, case study research can effectively inform evidence-based practice and policy decisions. The case study of the Year 7 registration class at School X offers an opportunity to deeply understand educational complexities, ultimately enhancing teaching, learning, and educational outcomes for all students. 

Research methods 
Positivism, interpretivism, and critical theory are three philosophical paradigms that guide social science research, each offering a unique perspective on the nature of knowledge and the methods used to acquire it (Cohen, et al. 2007). Positivism, rooted in the work of Auguste Comte and Émile Durkheim, emphasises the importance of empirical observation and quantitative techniques to study social phenomena objectively (Comte, 2009; Durkheim, 1982). Whilst critiqued for oversimplifying human experiences, positivism remains an important paradigm in social science research, allowing researchers to test hypotheses and contribute to the development of scientific knowledge (Cohen, et al. 2007).

In contrast, interpretivism, influenced by Max Weber's social action theory, prioritises the understanding of subjective meanings and contextual understanding in social science research (Parkin, 2002). Interpretivist researchers often use qualitative methods, such as interviews and participant observation, or mixed-methods approaches to gain a comprehensive understanding of social phenomena (Becker, H. 1998). Critical theory, originating at the Frankfurt Institute and influenced by Horkheimer, Adorno, and Habermas, offers a third paradigm that challenges traditional forms of knowledge and seeks to uncover the ways in which they perpetuate social inequalities (Abromeit, J. 2011). Critical researchers recognise that social reality is shaped by historical processes and that research should engage in social critique to promote social change (Bronner 2017; Cohen, L. et al. 2007).

The choice between these paradigms depends on the research questions, objectives, and desired understanding. Positivism establishes causal relationships but may overlook distinctions, whilst interpretivism explores subjective meanings but may lack generalisability. Critical theories highlight subjective values but can lead to conflicts. Researchers often combine elements of these paradigms for comprehensive understanding, although this may not always be feasible due to resource constraints or methodological incompatibility (Cohen, L. et al. 2007).

Given the time constraints and the nature of this research (a questionnaire with closed questions), positivism emerges as the most suitable philosophical paradigm, allowing for quantifiable responses that can be analysed using statistical methods to draw objective conclusions (Cohen, L. et al. 2007). Quantitative data, which encompasses numerical information acquired through the research process, can be statistically understood, represented, and analysed, with widespread recognition of the value of these methods (Divan et al., 2017; Rosenthal, 2016). In this research, quantitative data analysis will be employed to examine the data collected through the questionnaires, aligning with the positivist paradigm and the structured nature of the closed-ended questions, allowing for statistical analysis and objective conclusions that address the research objectives (Cohen et al., 2007).

Designing an effective questionnaire is a critical component of survey research that demands meticulous planning and consideration. A well-crafted questionnaire should exhibit key characteristics such as validity, reliability, clarity, and conciseness (Brace, I. 2008; Dikko, 2016). Validity ensures that the questionnaire precisely measures its intended target (Saunders et al, 2003), necessitating careful attention to question wording and structure to align with research objectives and facilitate respondent comprehension (Cohen, L., et al 2007). To achieve clarity and conciseness, researchers should employ plain language, organise questions logically, and include only essential questions that directly address research objectives, thereby reducing confusion and respondent fatigue (Brace, I. 2008).

The questionnaire, which encompassed 18 closed-ended questions, was designed with simpler or less complicated questions appearing at the beginning to acclimatise respondents to the survey process (Creswell, J. 2012). The Likert scale, introduced by American psychologist Rensis Likert in 1932, was selected as the preferred method for the responses. This psychometric scale is commonly used to gauge attitudes or opinions by presenting respondents with a series of statements and prompting them to indicate their level of agreement or disagreement on a symmetric scale (Cohen et al. in 2007). To ensure the effectiveness of the questionnaire, the researcher conducted a pilot test prior to finalising it. This pilot test aimed to identify and rectify any issues related to content, wording, or formatting by soliciting feedback from a small sample of respondents, ultimately enhancing the clarity, validity, and overall quality of the questionnaire (Kvale, 2007; Ahmed, 2024). By adhering to these principles, the researcher developed questions that effectively gathered the necessary data to address the research question and yield meaningful insights (Brace, I. 2008).

The Likert scale provides a structured framework for data collection, enabling participants to express their opinions along a continuum, which facilitates systematic analysis and nuanced interpretation of the gathered data. Questionnaires offer several advantages, including cost-effectiveness, efficiency in gathering information from a large number of respondents within a relatively short timeframe, consistency across responses through standardisation, and a degree of anonymity and confidentiality that encourages candid answers (Stern, M., et al. 2014). This approach aims to yield rich and insightful information that can inform evidence-based decision-making and enhance the effectiveness of the Class Charts reward system.

However, it is crucial to recognise the potential limitations associated with closed-ended questions and the Likert scale, such as response bias, where participants may be inclined to select socially desirable or neutral responses rather than expressing their genuine opinions (Brace, I. 2008). Interpreting neutral responses can also be problematic, as they may reflect indifference, uncertainty, or a lack of comprehension of the question (Brace, I. 2008). Furthermore, questionnaires may yield superficial data, lacking the depth necessary for a comprehensive understanding of complex phenomena (Fowler, F. 2009). Despite these limitations, questionnaires remain a valuable tool for researchers when used thoughtfully (Creswell, J. 2012; Stern, M., et al. 2014). The researcher carefully considered these limitations during data analysis and interpretation, making efforts to mitigate their impact on the findings. In designing the methodology, the researcher also considered the demographic characteristics of the pupil participants, particularly their age and attainment levels. The questions were tailored to be age-appropriate and comprehensible to all pupils, regardless of their developmental stage (Creswell, J. 2012), and measures were taken to accommodate varying levels of proficiency, such as adjusting language complexity and providing clear instructions (Cohen, L., et al 2007).

In conclusion, the positivist paradigm, coupled with a well-designed questionnaire and the Likert scale, provides a suitable framework for this research, given the time constraints and the nature of the study. By carefully considering the strengths and limitations of the chosen methodology, the researcher has developed an approach that effectively addresses the research objectives and contributes to the understanding of the Class Charts reward system's effectiveness. The quantitative data analysis, aligned with the positivist paradigm, will allow for objective conclusions that can inform evidence-based decision-making and enhance the system's efficacy. 















Data Presentation and Analysis Method 
The researcher employed ordinal scale analysis to examine the Likert scale responses. By utilising ordinal scale techniques, the researcher analysed the ordered nature of the Likert scale, which allowed for the exploration of trends, patterns, and levels of agreement within the dataset (Creswell & Poth 2018). The researcher chose to employ basic descriptive statistics as the primary method for analysing the closed-question questionnaire administered to a class of Year 7 pupils. This decision is founded on the appropriateness of descriptive statistics for summarising the quantitative data generated from closed questions, which predominantly consist of agree/strongly agree/disagree etc. responses and Likert scale ratings (Cohen et al. 2007). By utilising descriptive statistics the researcher provided a clear and concise summary of the responses gathered from the pupils. These statistical measures enabled the researcher to understand the distribution of responses among the participants, identify prevailing opinions or preferences, and gauge the variability of attitudes toward different statements. Additionally, presenting the findings in column and bar charts facilitated visual interpretation and enhanced accessibility in the analysis process. (Clark et al. 2021).

To ensure the validity and reliability of the data analysis, several steps were taken. Firstly, the closed-question questionnaire was carefully designed to include clear and unambiguous questions, ensuring that respondents could easily understand and provide accurate responses. Secondly, efforts were made to minimise response bias by ensuring anonymity and confidentiality in the data collection process, allowing participants to respond truthfully without fear of judgment or repercussion (Stern, M., et al. 2014; Brace 2008). Thirdly, any anomalies in the data were carefully examined to determine their impact on the overall analysis and interpretation of results (Saunders et al. 2003). The data gathered from the questionnaire was presented using bar charts and column charts, these provide a visual representation of response distributions, (Cohen et al. 2007). 


Ethical considerations 
The University of Wales Trinity St David Ethics Committee granted ethical clearance for the study upon submission of a detailed ethics form, which provided a comprehensive overview of the research project, including researcher details, project overview, adherence to ethical guidelines, participant recruitment and consent procedures, risk assessment, data protection measures, and a declaration of the researcher's commitment to ethical conduct (University of Wales Trinity St David, 2023). The researcher's completion of the ethics application demonstrated their understanding of the ethical implications and commitment to upholding the highest standards of ethical practice throughout the study (BERA, 2018; ESRC, 2015).

Participants in the study were provided with thorough briefings on the research's objectives and procedures to ensure informed consent. The researcher obtained signed consent forms from all participants, prioritising students' autonomy in decision-making while securing parental consent for those under 18 (BERA, 2018; ESRC, 2015). Participants were informed of their rights, including the option to withdraw and decline answering any questions. Debriefing sessions were offered following data collection, and electronic and paper-based data were securely stored to safeguard confidentiality (UWTSD, 2022).

The researcher implemented measures to mitigate potential risks, including compliance with child protection and safeguarding regulations, and appropriate support resources were readily available if needed (BERA, 2018; ESRC, 2015). Adherence to ethical frameworks, such as the University of Wales Trinity St David Research Ethics & Integrity Code of Practice (UWTSD, 2022), BERA's (2018) ethics and guidance documents, and GDPR guidance, ensured the integrity and ethical soundness of the study.



Analysis of Class Charts Questionnaire:
The following analysis presents the findings of a research study conducted to assess students' perceptions of Class Charts, a digital tool used for tracking behaviour and academic progress in the classroom. The questionnaire consisted of 5 categories containing 18 statements in total, each rated on a Likert scale ranging from "Strongly Disagree" to "Strongly Agree." The responses were collected from a sample of 23 Year 7 students.
Overall Perception:
Overall, the responses indicate a positive perception of Class Charts among Year 7 students. The majority of students expressed agreement or strong agreement with the statements related to the effectiveness, ease of use, and motivational aspects of Class Charts.















Key Findings:
Understanding Progress and Motivation: 
The majority of students agreed that Class Charts helped them understand their progress in class and motivated them to participate in class activities (see Figure 1). This suggests that students perceive Class Charts as a valuable tool for tracking their academic and behavioural performance.

(Figure 1)







Encouragement and Recognition: 
Students generally agreed that Class Charts encouraged them to complete their work on time and made them feel recognised for their efforts in class (see Figure 2). This indicates that students value the positive reinforcement provided by Class Charts in terms of rewarding achievements and promoting a positive classroom environment.

(Figure 2)







Ease of Use and Organisation: 
The majority of students found Class Charts easy to understand and use, indicating that the interface is user-friendly and accessible to students. Additionally, students agreed that Class Charts helped them stay organised with their tasks and responsibilities, suggesting that the tool supports effective time management and task prioritisation, (see Figure 3).

(Figure 3)








Effective Classroom Management: 
Students expressed agreement that Class Charts are an effective way for teachers to manage classroom behaviour and encourage healthy competition among students. This suggests that students perceive Class Charts as a fair and transparent system for promoting positive behaviour and academic achievement, (see Figure 4).

 
(Figure 4)







Inclusivity and Fairness: 
Overall, students agreed that Class Charts treated all students fairly, regardless of their background or abilities. They also agreed that Class Charts provided equal opportunities for every student to participate and earn rewards, regardless of their academic performance. This indicates that students perceive Class Charts as an inclusive and equitable system that values diversity and individual circumstances, (see Figure 5).

(Figure 5)


The positive reception of Class Charts among Year 7 students holds significant implications for both the classroom environment and the individuals involved. Students' favourable attitudes toward Class Charts indicate that they view the tool as advantageous for monitoring progress, cultivating motivation, and fostering positive behaviour and academic achievement. This has the potential to invigorate classroom dynamics by enhancing student engagement and participation. Moreover, the findings underscore the efficacy of digital tools in education, emphasising the role of Class Charts in bolstering student engagement and organisational skills. Additionally, the emphasis on positive reinforcement resonates with research highlighting the significance of such strategies in moulding student behaviour. Overall, the findings underscore the potential of Class Charts to foster a positive learning environment and bolster student success in school.

A review of the literature reveals that the efficacy of Class Charts as a reward system intersects with various theoretical perspectives on motivation and learning. Referencing seminal works in behaviourism, such as Skinner's operant conditioning principles (Skinner, 1965), Class Charts align with the notion of reinforcing positive behaviours through external rewards. However, constructivist theories, as exemplified by Piaget and Vygotsky, caution against excessive reliance on extrinsic rewards, emphasising the importance of intrinsic motivation and self-directed learning (Piaget, 1953; Vygotsky, 1978). Contemporary discussions by Pink and Kohn further underscore the delicate balance between intrinsic and extrinsic motivation, with Pink advocating for autonomy, mastery, and purpose (Pink, 2010), while Kohn warns against the potential dilution of intrinsic motivation by extrinsic rewards (Kohn, 1999).

Furthermore, Class Charts intersects with social learning theory, suggesting that it can serve as a model for students to observe and emulate positive behaviours. Additionally, self-determination theory underscores Class Charts' potential to nurture autonomy and competence in students by enabling them to monitor their progress (Ryan & Deci, 2000). Operant conditioning principles further support Class Charts' reward system, aligning with Skinner's behaviour modification theory (Skinner, 1965). Positive psychology principles, as advocated by Seligman, propose that Class Charts' emphasis on positive behaviours can contribute to a conducive classroom environment and bolster student well-being (Seligman, 2002). 699 


Conclusions & recommendations 

The study encounters limitations due to the quantitative questionnaire format, which constrained respondents from providing detailed insights. This inherent limitation in quantitative questionnaires, characterised by closed-ended questions with predefined response options, is well-documented (Cohen et al., 2007). Moreover, the research method lacks established metrics to assess its reliability and validity. While the study offers some understanding of how pupils utilise and perceive Class Charts as a reward system, additional qualitative and quantitative research would facilitate a more comprehensive gathering of responses and provide deeper insights into classroom interventions. Exploring a mixed methods approach integrating quantitative surveys alongside qualitative interviews or observations could yield richer insights into teachers' perceptions and practices concerning reward systems in classrooms (Cohen et al., 2007).

Understanding the positive and negative impacts of rewards is essential for educators. As learning theories evolve, recognising the significance of intrinsic and extrinsic motivation is crucial for developing effective strategies to support learners' growth. Some argue that extrinsic rewards might undermine intrinsic motivation (Kohn, 1999; Cameron & Pierce, 1996), while others suggest that they can be beneficial when aligned with individuals' psychological needs (Ryan & Deci, 2000). A nuanced understanding of motivation acknowledges that intrinsic and extrinsic behaviours are not always mutually exclusive, and students' actions may be influenced by a combination of factors (Ryan & Deci, 2000).

Proponents of Class Charts argue that it aligns with behaviourist and social learning theories, as external rewards can reinforce desired behaviours and serve as a model for positive behaviour (Skinner, 1965; Thorndike, 2023; Bandura, 1971). Additionally, Class Charts can be seen as compatible with connectivism in the digital learning environment, as real-time visual feedback and rewards can enhance students' perceptions of the relevance and usefulness of their academic efforts (Siemens, 2005). However, critics argue that relying solely on extrinsic rewards may have unintended consequences and fail to address the complexities of student motivation (Kohn, 1999; Cameron & Pierce, 1996). Concerns about equity and fairness also arise, as not all students may respond positively to external rewards, potentially exacerbating existing achievement gaps (O'Leary & Drabman, 1971; Wheldall et al., 1995; Ladson-Billings, 1995).

While ClassCharts offers a visually engaging method to reward students, its effectiveness in promoting long-term engagement and intrinsic motivation remains subject to debate. Educators must critically evaluate the balance between extrinsic rewards and intrinsic motivation, considering the potential benefits and drawbacks of platforms like Class Charts. Ultimately, fostering a holistic approach to student motivation that encompasses both internal and external factors is crucial for creating an inclusive and supportive learning environment.

Furthermore, it's important to acknowledge that the effectiveness of Class Charts as a reward system can vary among different age groups of students. While younger students may find visual rewards and immediate feedback more motivating, older students may have different preferences and motivations. Adolescents, for example, may place greater emphasis on autonomy, peer recognition, and intrinsic fulfilment in their learning experiences (Deci & Ryan, 2000). Consequently, educators should consider adapting reward systems like Class Charts to suit the developmental stages and unique needs of older students, ensuring they remain pertinent and meaningful in fostering engagement and motivation across various age groups.

This study intersects with various dimensions delineated in the Professional Teaching Standards for Teaching and Learning. Investigating the impact of these reward systems on student behaviour and academic performance resonates with standards associated with managing the learning environment and listening to learners. Through the critical evaluation of the equilibrium between intrinsic and extrinsic motivators, this research contributes to ongoing professional development, as outlined in standards related to professional learning.

In conclusion, the literature review underscores the multifaceted nature of motivation in education and underscores the necessity for a balanced approach to reward systems like Class Charts. While Class Charts offers potential benefits in reinforcing positive behaviours and fostering student engagement, it’s effectiveness hinges on factors such as implementation, fairness, cultural relevance, and the promotion of autonomy and intrinsic motivation. By leveraging insights from various learning theories, educators can better comprehend the intricacies of motivation and tailor reward systems to effectively support student learning and well-being. 
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