Reflection Teaching For Creativity 

Teaching & Learning Methods: 
Importantly, not all students enjoy physical education, and motivation to learn in class tends to wane as children progress into secondary school (Mowling et.al., 2004). Similarly, not all pupils enjoy creative movement topics thus, was important to design a learning block that engaged and motivated all participants. Consequently, possible solutions include self-determination theory (SDT) (Deci & Ryan, 1985). Further studies imply student motivation is influenced by the extent of which autonomous learning is supported in class (Ntoumanis, 2005; Vallerand & Losier, 1999). As Deci and Ryan (2000) convey external motivators when present can work in the short term however, self-determined students are motivated to learn through an intrinsic desire possessing a longer-term solution. 
Moreover, Deci and Ryan (2000) described SDT motivation through a three-phase linear process that includes; social climate, psychological needs, and motivational level. Through this process provided the rationale to create an autonomous environment to maximise learner motivation and potential. Specifically social climate focuses on supporting students’ feelings of volition, control, and choice. Consequently, planning open ended tasks and key questions to guide student's learning were important aspects to consider. Furthermore, providing students with control over how long they were allowed to complete tasks was one example of supporting students perceived control and choice over their session.
The work of Reeve (2009) was used to support and plan autonomy-supportive pedagogy. (1) Nurture inner motivational resources was implemented through teaching resources providing inspiration to learners as emphasis was on freedom of choice in order and means of which resource cards were adapted to fore fill the task. (2) provide explanatory rationales refers to Deci and Ryans three-phase process of phycological needs specifically relatedness answering the why to the purpose of what they were learning. Therefore, planning a purpose, a performance sequence, at the end of every session gave a purpose to the shapes they were to learn. Furthermore, (3) use informational, noncontrolling language the words and style of communication used in a physical education setting are critical in the teaching-learning process. Contributing also to (4) acknowledge and accept negative affect; and (5) demonstrate patience using questions that challenge and descriptions that are open to create opportunity to try, fail and improve. In aiming to engage and motivate the collective caused the foundational principles of SDT and autonomy supportive pedagogy to guide the teaching and learning styles that were used. 

Personal Performance: 
The aim of physical education as reviewed by Aartun et. al., (2023) is “learning to move” becoming physically competent and, “moving to learn” developing understanding of wider concepts like co-operating with others. Upon reflection pupils clearly met these aims. Clear development regarding the quality of movement in holding counterbalances and counter-tensions but also demonstrating ability to transition between the two encompassing different levels and directions. Personally effective use of demonstrations played a part in these successes notably, using teaching assistant to demonstrate so still in an effective teaching position to verbally explain whilst the visual aid re-enforces that explanation. Furthermore, using good teaching position facing the group towards myself and the demonstration but also away from other groups or possible distraction to fully capture their concertation perhaps also aided retainment of teaching points causing development of higher quality skills. Relating to Sport Wales (n.d.) “as they become more skilful” resource reinforcing the more highly skilled movements are consequential of fluency, stillness and confidence. Perhaps to maximise physical competency development understand the Sigmoid curve and to start the second curve of development before the first curve plateaus (Bogin, 1990). Referring to successfully challenging the pupils be it the more advanced are challenged to use different bases for their counterbalances or the lower skill set be challenged to invert the shape they made. Effective challenges helped progress learners' development and avoided plateau in engagement and ability by becoming bored through ease of tasks. Furthermore, future use of continuous internal assessment could be conducted by teachers. Thereby allowing effective analysis of individual progress creating opportunity to specifically target certain domains (e.g., ABC shapes, counter tensions etc.) and challenge necessary development individually or collectively. Furthermore, Sport Wales also implies more skilled learners will develop wider concepts like communication and ability to differentiate between their own ideas and others. Pupil led feedback was successful in supporting this development as come the end of the teaching block positive discussions occurred between groups on strengths and areas to development next time. Of which was perhaps consequential to effective adoption of a divergent discovery teaching style putting emphasis on the learners during performance elements of the task.
[bookmark: _Int_IX7t8C2C]Furthermore, as implied by Pickard and, Maude (2021) creativity is not necessarily the product but the meaningful process of which it`s formed. Therefore, creativity as implied by National Advisory Committee on Creative and Cultural Education (1999) could be an “imaginative activity fashioned so as to produce outcomes that are both original and of value” development of which was evident in the sessions (p.29). For instance, no group produced the same performance despite being taught the same movement skills their application was original to each group. Generally higher skilled performers predominantly the female of the group would use more complex bases in their counterbalance or counter-tension than male groups. Therefore, perhaps on reflection better observations was needed by myself to allow necessary adaptions like mixing groups to increase social engagement and effectiveness of the “more knowledgeable other” which may have benefited those pupils less familiar with creative movement concepts (Vygotsky and Cole, 1978). However, the level of physical competency didn’t restrict the value of each group's creativity as the process of thought and discussion stimulated was original varying movement types and choreography. Thus, when personally using effective questions whether pre-noted on session plan or otherwise helped stimulate thought and discussion around creative topics especially through use of open-ended questions allow the learner to interrupt different answers. Enabling pupils to demonstrate creativity and evaluation through the teaching blocks relating to the higher order skills from Blooms taxonomy successfully emphasising positive development of pupils' ability (Bloom and, Krathwohl, 2002).
[bookmark: _Int_5525qKPB]It`s within the understanding of valuing a monic approach developing more than physical competencies emphasised in Whitehead's (2010) definition of physically literacy “the motivation, confidence, physical competence, knowledge an understanding to maintain physical activity throughout the life course” (p.5). Successful implementation of these values is underpinned by effective pedagogy (Roberts, Newcombe and Davids, 2019).  The teaching styles considered by Moston and Ashton (1990) can support enhancement of learning. Successfully adopting the divergent style within this teaching block differing from convergent as ensures teachers tasks and prompts allow learners to investigate creatively during the sessions. This was evidently successful as each group produced original and unique sequences perhaps consequential to the greater freedoms, they were provided using the divergent approach. However, when convergent style was adopted unintentionally by myself through poor challenges and questions it failed to challenge the pupils creatively instead reciprocated what they already knew. Further reflection implies next time I should use the self-check approach allowing pupils to lead and evaluate with other peers providing greater initiative perhaps aiding the development of the “whole person” and strengthening creative processes. Although, it's important to prevent running over time like what occurred in the earliest sessions thus a more didactic approach was used thereafter to manage groups better between practices and breaks to maximise participation time. Which was an effective adaption after the first week's reflection to ensure sessions were improved weekly. Therefore, despite positive pedagogy use upon reflection being able to switch between styles where necessary would improve flow and outcomes of sessions in the future.

Future Recommendations 
Furthermore, I need more effective adaptation to the learners. Perhaps through greater variation of differentiation regarding specifics of the practice as Kilpatrick, Hebert and Jacobsen (2002) implies more specificity driving learning the more successful the learner will be, potentially improving motivational and learning factors like engagement during the session. Upon reflection this would be an area of development for future ensuring whole group is motivated and engaged to learn despite prior interest to chosen session topic. The “STEP” approach (Whipp, Taggart and Jackson, 2014) aids ensuring effective differentiation approach;
· S- Support, relating to varying support, challenges and independence offered.
· T- Task, ensuring specificity to desired outcome in relation to group/individual ability.
· E- Equipment, adding or removing resources where necessary to progress/regress the task.
· P- Pace, specific time to create desired outcome and allow success. 
Importantly, for this approach to be effective it is dependent on teachers' knowledge of individual learners as that`s what drives appropriate support and challenges for pupils. However, I personally failed to make real effort to connect with pupils beyond necessity required to run the session. Seeing the teacher enthused for the subject and making personal connections to each child might remove negative restrictions regarding confidence or interest relating to this subject. Furter allowing greater and more specific variation of practices per individuals needs as potentially unlocking the child's hidden potential.
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