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Part A 

Within this section of the assignment, an analysis of the importance of early intervention in regards to autism will be discussed and researched. Early intervention is identifying and providing effective support within the earlier days to children who are at risk of poor outcomes (Early Intervention Foundation, 2018). Gasper (2010) believes that early intervention is most effective when implemented between the ages of 0-3. This is supported by Frederickson and Cline (2009) who claim that children’s learning and development are at the highest rate during the ages of 0-3. Williams and Wilkins (2005) state that professionals agree that earlier intervention with autism is critical, and that there is a particular emphasis on the 0-3 age group. A number of children who have additional learning needs risk missing important learning and developmental milestones, therefore early intervention supports these children to make the most of abilities and skills that are developed during their early years (Macintyre, 2015). Early intervention will also allow families to support their child in reaching their full potential (Hodkinson, 2016). Fricke et al (2013) explain that early intervention for children with speech and language difficulties can successfully provide effective support to develop a number of skills.

One particular negative of early intervention is that of parental agreement. It is suggested that parents may feel that they do not want their child to be labelled (Wall, 2011). In addition to this, Plimley (2007) suggests that children who have older siblings with autism may be mimicking behaviour, therefore not having an accurate diagnosis. However, White et all (1992) argues that parental involvement in early intervention will have a positive impact on the child’s outcomes and development. Nutbrown and Clough (2013) agrees, by stating that parental support is one of the most significant impact that can be made on a child’s development. By having a positive working relationship with parents throughout the intervention process, this will allow parents to feel confident in approaching professionals for advice (Gasper, 2010).
The role of the practitioner in early intervention of a child is vital, as they have the knowledge and experience to feel confident in recognising when a child may have additional learning needs, as well as having the resources to support and address the needs in particular (Raab and Dunst, 2004). This is supported by The Foundation Phase Framework (2015) which states that practitioners need to have a broad understanding of how children develop, and have the ability to plan a curriculum that supports every child’s developmental needs. According to the Equality Act (2010) children who have additional learning needs must not be discriminated against and inclusive practice should be implemented throughout in order to allow children to access the same learning opportunities (Robinson et al, 2006). Supporting this, The Unesco Salamanca Statement called for inclusive schooling and to support the development of special needs education as an integral part of all education programmes (Centre for Studies on Inclusive Education, 2018). In addition to this, the United Nations Convention on the Rights of the Child (UNCRC) article states you have the right to special care and education to help you develop and lead a full life (Save The Children, 2015).

 It is vital that practitioners are confident in their role of identifying and supporting children’s individual needs, particularly those with additional learning needs and disabilities (Maynard and Powell, 2014). However, a particular negative of this is that not all practitioners have the same knowledge, training and understanding in order to assess and support children with additional learning needs (Hallet, 2016). One particular way of supporting a child with an additional learning need, is preparing an individual education plan (IEP). An IEP is a document that focuses on the specifics of the child’s learning need and steps that need to be taken (Estyn, 2018).
 Flying Start is also beneficial for recognising additional learning needs in children, as well as providing access for parents to health visitors and outside agencies, such as speech and language therapists (Welsh Government, 2017). In addition to this, The Care Inspectorate Wales standard 4, explains that every child’s individual needs, including special educational needs and disabilities and planned and provided for (Welsh Government, 2016).

Another negative of early intervention is that there can be long waiting lists to be referred to specialists due to high demands, and less opportunities due to funding cuts (Early Intervention Foundation, 2018). According to Resch et al (2010) parents can face four barriers during early intervention for their child; access to information and services, financial, inclusive practice and family support. Early intervention services and professionals also provide support for parents and siblings of children with additional needs, as families often experience stress and frustration (Beresford et al, 2007). This can therefore result in a negative impact on the wellbeing of the family and potentially affect the development of the child (Beredford et al, 2007). Therefore, early intervention also helps to develop a supporting environment for the whole family during the intervention process (Wall, 2011). If a child has experienced late intervention, a number of factors may affect their development, such as taking more time to put effective practice in place (Hodkinson, 2016). In addition to this, the child may be less likely to reach developmental milestones in comparison to a child who had early intervention (Wall, 2011).

There is a wide number of professionals that will be involved in the early intervention and referral process. These range from GP’s, speech and language therapists, occupational therapists and play therapists (Neaum, 2010).  Positive early intervention will require a multi-agency approach (Gasper, 2010). One positive in particular of multi-agency working, is that the child will benefit from expertise of all areas in order to reach milestones and full potential from an early age (Atkinson et al, 2002). However, Jones et al (2007) argue that a multi-agency approach may cause conflict due to a number of different expertise being shared. 

Part B

Within this section, one barrier that a child with autism may experience will be critically analysed, as well as a discussion of the impact these barriers may have on the child. When supporting a child with autism, it is vital that all aspects of their care and development are considered (Wall, 2011). The environment in which the child is subjected to is a vital aspect to consider. Plimley et al (2007) explain that busy, noisy and over stimulated environments may cause a child with autism a great deal of anxiety. As a result of this, an autistic child may self soothe through self-harm, such as head banging, scratching skin or hand biting (Wall, 2011). In addition to this, brightly decorated environments can be overpowering for a child with asd, therefore, environments should provide neutral coloured decorations in order to enable a ‘safe haven’ (Croll and Moses, 2000). Soft furnishings and sensory items can also create a calm space (National Autistic Society, 2018). This is also supported by theorist Maria Montessori who believed that neutral colours in the classroom will provide a calm and tranquil environment (Pound, 2006). However, Thomas and Lewis (2016) argue this and believe that brightly decorated classrooms are inviting and provide an enthusiastic learning environment. 

According to the National Autistic Society (2018) labelling items and areas within the learning environment can help to provide a calm atmosphere. Wall (2004) states that an effective learning environment must provide visual timelines to support anxious children with asd. Therefore, this will provide structure, consistency and routine from day to day (The National Autistic Society, 2018). Supporting this, theorist Maria Montessori believed that children learnt positively through multi-sensory learning, structure and routine (MacBlain, 2018).  Bright and fluorescent lighting should be avoided as it can be distracting as well as hurting the eyes of a child with autism (Altevogt et al, 2008). However, lighting can be used within a sensory room, which will provide sensory stimulation and relaxation (Alcott, 2002). Halliewell (2003) agrees and states that a sensory room can enhance learning through play, improve balance, movement and tackle problems with behaviour. Emmons and Anderson (2005) suggest that creating a sensory bag that can travel with a child with asd will provide an effective way to eliminate and support any uncomfortable situations that may arise.

If a child with autism is in a mainstream classroom, they may find the environment overwhelming, therefore find making friendships difficult (Wall, 2003). As a result of this, they may begin to feel socially isolated or withdrawn due to lack of friendships (Plimley and Bowen, 2007). According to Ochs et al (2001) social inclusion is vital for a child with asd, as it will enhance social skills and communication. Minett (2004) agrees and states that an important aspect of a child’s development is learning through interacting with others. Therefore, there may be limitations for enhancing and developing an autistic child’s speech and language if they are feeling isolated. In addition to this, The National Autistic Society (2016) state that children with asd may find it difficult to cope with the class and group sizes of a mainstream setting. Kershner and Chaplain (2001) explain that staff should be able to support any routines, sensory or dietary needs a child may have. The National Autistic Society (2017) states that practitioners within a specialist teaching facility are more experienced in supporting an autistic child due to knowledge and understanding. As a result of reduced structure or a change in routine, an autistic child may react with meltdowns (Wall, 2011). Practitioners can provide support within the environment by using Carol Grays (1991) social stories, which offer information regarding what will happen in a particular situation (National Autistic Society, 2018). Therefore, increasing structure to a child’s life and experiences, and as a result reducing anxiety about new situations (Gray and Garand, 1993).

Plimley et al (2007) explains that the environment should be organised in order to enable children to know what is expected of them and where. In addition to this, the environment needs to be modified in order to relieve stress and maximise learning potential (Croll and Moses, 2010). The National Autistic Society (2017) states that some autistic children are bullied due to lack of peer awareness and acceptanced. In addition to this, autistic children may also be bullied due to their social difficulties, therefore, it is vital that they should be provided with opportunities within the environment to socialise with children who have similar needs, and therefore providing inclusive practice to support the child (The National Autistic Society, 2016). Autistic children need to be within an environment that supports all aspects of their needs, if these needs are not met, this may result in behavioural problems and increased anxiety (Halliwell, 2003). 

Part C

Throughout this section, an evaluation of the use of Picture Exchange Communication System (PECS) will be discussed as a resource in order to support a child with autism in early years settings. Pecs is a resource which allows children with reduced or no communication abilities to communicate using pictures and photos (National Autistic Society, 2016). This will support a child with autism as one specific feature of autism is delayed speech and language skills (Perepa, 2013). According to Fricke et al (2013) speech and language skills in early years are critical to educational development, success and provide the skills needed to develop reading and writing development. Evidence suggests that Pecs is an effective method to use in order to promote and develop a child’s communication, therefore minimising any difficulties that may arise for the child when communicating with others (Frost and Bondy, 2002). Wall (2010) states that barriers are created through a child with autisms communication difficulties to understand the process of communication.

According to The National Autistic Society (2016) visual support is an effective way to provide structure and routine, encourage independence and enhance understanding. This will avoid any frustration, anxiety and produce a number of opportunities to interact with others, therefore enhancing social skills (Lerna et al, 2012). Another advantage of using Pecs, is that it will encourage spontaneous language, resulting in the child becoming more confident in approaching individuals (Frost and Bondy, 2002). In addition to this, Pasco and Tohill (2010) state that challenging behaviour is reduced when effectively using Pecs. Pecs will also enhance and promote a child’s independence in communicating effectively (Wall, 2010). 

 However, Boesch et al (2013) argues that using pecs does not offer speech output capability and further delay speech. In addition to this, there may not always be adequate and appropriate pictures cards available to enable the child to communicate their thoughts (Cumine et al 2010). It is also suggested by Wall (2004) that using Pecs can be time consuming and will take the child some time to understand and grasp the concept. According to Boesch (2013), Pecs can also hold a disadvantage if practitioners are not confident or have the knowledge on how to use Pecs effectively. In addition to this, parents may also hold a disadvantage if they do not understand Pecs and are unable to use effectively at home with their child (Wall, 2004). 

The process of Pecs includes reinforcement systems with a child centred approach that is developed within the natural environment in which they will be used (Plimley, 2007). It is vital that the style of pictures that are used are consistent, as children with autism need consistency and routine to cope with everyday life (National Autistic Society, 2016). Pecs can also provide visual timetables and instructions to a child with autism, therefore supporting their need for structure, routine and consistency (Wall, 2010).  In addition to using Pecs in early years settings, they can also be used at home with parents, therefore providing vast opportunities to develop communication skills, speech and independence (Lerna et al, 2012). Another intervention scheme which will support language development is lego therapy. 
Lego therapy is an approach that aims to develop social communication skills, through turn taking, following rules and problem solving (LeGoff et al, 2014). 
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