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Introduction
Throughout this essay, the writer will explore reflection, two theories of reflective practice and will also consider why it is important.  In the context of this essay demonstrating the importance of using reflective practice to support the concept that, providing high quality early education and care improves opportunities for better outcomes for children and their families. 
Working within the in Early Years Sector involves working in a multi-partnership with a range of professionals, parents, families and carers. Government legislations greatly support providing high quality and multi-partnership working to achieve best outcomes for children and their families, such as; the Early-Years Outcomes Framework and Building Brighter Future: Early Years and Childcare Plan 2013. (Welsh Government).
The Building Brighter Futures framework focuses on a range of policies and procedures that should be used in conjunction to achieve the best outcomes for children. According to the early year’s outcomes framework that:
Effective delivery require partners at national, regional and local level to work more closely together, have clarity about organisational, individuals roles and responsibilities, and balance available resources with the need to achieve shared outcomes.
(Welsh Government, 2013: 51).
In order for professionals to successfully implement and achieve Government frameworks, initiatives, legislations, policies and procedures will encompass working together and reflecting on practice to ensure outcomes have been made and where necessary, implement change for improvements.

What is reflection?
The writers views on reflection is that it is a process that involves deeply exploring practice on a different level, exploring what has taken place, the outcomes of the event and the reasons why. Reflection enables practitioners to look at strengths as well as weaknesses of the event taken place and offers an opportunity to improve the outcomes and qualities for future practice.  It is important to note that reflective practice is not a new concept and has been established for many years.
The writer considers that to be an effective practitioner not only involves having relevant knowledge and skills but also the ability to critically reflect on practice to ensure that the best practice is taking place and to implement change where needed. 
Reflection is an important human activity in which people recapture their, experience, think about it, mull it over and evaluate it. It is the working with experience that is important in learning. The capacity to reflect is developed to different stages in different people and it may be this ability which characterizes those who learn effectively from experience.
Boud, Keogh and Walker, (1985: 19 cited in Loughran 1996: 3)
Throughout this essay the writer will also explore how reflection can support achieving best outcomes for children and families accessing high quality early years provisions, this will be supported by linking legislation to practices of organisations, staff, and any individuals involved providing services for children and their families. 
0'Connor and Diggins (2002 cited in Macfarland et al., 2009) suggest that ‘Reflective Practice is a cycle that involves stopping to consider the reasons for them thinking critically about alternative perspectives and changing practices based on new understandings’.
Reflective Practice has been used for a number of years and is recognised by a range of professions not just limited to the early year’s field. Research has identified a range of ‘Theorists’ and their ‘Models of Reflection’ that are widely used to support providing quality provisions within the early year’s sector, as well as other professions, such as nursing.


Models of reflection may include:-
· Experimental Learning Cycle (Kolb, 1984)
· Reflective Cycle (Gibbs, 1988)
· Reflection-in-action /Reflection-on-action (Schon, 1983)
· What, So What and What Next model. (Rolfe, 2001)
· Key situation Reflection Model’ Kunz (2015)
Early Years Education can be in many forms including but not limited to: Child Minding, Parent and Toddler groups, Private Day Care, Ti a Fi, Flying Start Provisions, Cylch Meithrins, Primary Schools, After School and Holiday clubs.
Within these settings all practitioners have a responsibility to provide inclusive opportunities for children and their families to achieve better outcomes and to grow, learn and develop.
As early years practitioners it is important to hold recognised qualifications and skills to support children through their learning journey.  This is supported by the Welsh Government, Building a Brighter Future: The Early Years and Child Care Plan (2013: 11) which states by:
‘Attending a high quality early education and childcare setting has a key influence on a child's development’. 
Research conducted for the purpose of this essay, highlights and supports the importance of having a highly qualified workforce and according to the Effective Provision of Pre-school Education (2004) Research it suggests that, ’Settings that have staff with higher qualifications have higher quality scores and their children make more progress’.
This supports the key concepts and elements needed for effective reflective practice to take place and positively influence practice within early year’s settings.
Additional evidence that supports the key concept of reflective practice in accordance with research from the Social Care Council of Wales it states; ‘It is important to encourage a culture of self-improvement and ongoing professional learning amongst practitioners’ Social Care Wales, (2017: 2).
Compare and contrast models of reflection
This essay will focus on the ‘Reflective Cycle’ (Gibbs, 1988) and the ‘Reflection-in-action’ and ‘Reflection-on-action’ (Schon, 1983) two recognised models of reflection selected by the writer.

The work of both theorists is widely recognised by educators and professionals. This essay will critically explore these models and how they can enable practitioners to reach best outcomes for children and their families.
The Reflective Cycle model consists of 6 stages, outlined below.  Each aspect of the mode supports the individual to reflect on practice and delve into the facts of the event, in order to support achieving better outcomes and also identify best practice that should be shared amongst other practitioners. 
Stage 1, Description: this may include questions such as exploring: What happened? Who was there? Where? Why? How? 
Stage 2, Feelings: What were you feeling and thinking? What were the children / parents feeling? What were the staffs’ feelings? 
Stage 3, Evaluation: What was good and bad about the experience/ situation?
Stage 4, Analysis: What sense can you make of the situation?
Stage 5, Conclusion: What else could you have done?
And finally Stage 6, the Action plan: if it arouse again what would you do?
 The process of reflection Gibbs, (1988 cited in Tilmouth et al., 2012: 148).
Gibbs model of reflection enables practitioners to use a consistent set of questions that links using both theory and practice together. It is useful to practitioners as it enables them to unpick each layer of practice that enables them to explore the facts, feelings, positives and negatives, linking practice to knowledge or theory as well as considering what else can be done and finally the action plan which in turn will enable the practitioner to implement change, which is essential part of reflective practice enhancing services for children and their families. 
However, some may argue that this model is not as effective as others as the questions are too basic and may also prevent practitioners from reflecting deeper on the event. Zeichner and Liston (1996 cited by Finlay, L. (2008). also consider that ‘reflection should move beyond questions’.
Through analysing this model the writer identified that the Reflective Cycle enables the practitioner to consider creating an action plan, which is invaluable to improving quality and outcomes as this would enable the practitioner to formulate a future plan and enable a consistent tool to reflection on practice that has occurred. This could be done in the form of ‘performance indicators’ such as the SMART acronym. Specific, Measurable, Achievable, Realistic and Time bound. The action plan can also support the practitioner’s professional development plan and be further explored by supervision and appraisals. This method would demonstrate a more comprehensive review of the event and actions on how to improve the end outcome.
Gibbs model focus on feelings this is an important factor to consider as it allows the professional to explore and consider not only their feelings, but also the other individuals involved. This is turn can support critically reflecting on personal beliefs, emotions, opinions and views that can influence practice.
Benner, Hopper-Kyriakidid and Stannard (1999) cited in Thompson et al., 2008). Views and thoughts on how emotions should be used in conjunction with reflective practice were;
‘Traditionally, emotion has been seen as opposed to cognition and rationality. But increasingly, it is recognised that emotions play a key role in perception and even act as a moral compass in learning and practice’. 
(Thompson et al., 2008: 40). 
This view supports the importance of acknowledging, recognising and challenging feelings that can impair or blur practice if not addressed.
The Second model chosen is the ‘Reflection-in-action’ and ‘Reflection-on-action’ Model (Schon, 1983).

Through reading multiple sources of literature documented throughout this essay it is relevant to say that, the work of Schon is also widely recognised and is used within practice.
This model differs in the sense that it is a two stage process, the first stage:
Reflection-in-action: will take place whilst the event is happening. Commonly referred to’ thinking on your feet’ (Schon, 1983).
And, ‘Reflection-on-action, involves the practitioner reflecting on the event after it has occurred.
In comparison, this model differs from the other as it enables the practitioner to consciously think about the activity or event that is currently taking place. This in turn will enable the practitioner to consider adapting or changing the activity or event as soon as there are any indicators that there needs to be enhancements made. 
However it is documented that Schon’s work has also received criticism Moon (1999 cited by Finlay, L. (2008). suggested that the ‘pivotal concept of reflection-in-action as unachievable’ 

On the other perspective, it enables practitioners to ‘think on their feet’ (Gibbs, 1988). And use both previous experiences as well as knowledge to support practice and implement change if needed, which allows for conscious improvement to develop. The second part of the model allows the practitioner to reflect on the experience after it has occurred and allows for a more in-depth reflection to take place, enabling the individuals to comprehend what happened and what can be learnt from the experience. 
However, the model has limitations it has been documented that this model does not consider the planning element of practice which is imperative when planning effective sessions for children and their families to reach the desired outcome of the activity. 
Within both models of reflection identified it is apparent that there are similarities in both, such as using not only knowledge but using personal experiences, to critically reflect on improving outcomes. Reflective models enable practitioners to quickly identify areas of weakness which can be addressed and responded to appropriately to enhance services.
Additionally, time constraints within practice do not always factor in sufficient time for practitioners to whole reflect on practice, this factor should be consider when deciding section of a model to support practice, as if the process involves a great length of time then it is immediately creating barriers to the practitioner as it can lead to miss use of the process which could ultimately lead to poorer outcomes.
It may be considered by using a model that has questions will enable the individual to unpick the event deeper compared to the 2-step process which is open to interpretation to the individual. On the other hand, it may support the individual in exploring and allowing for other aspects to be brought into the process as it is not as structured.

Benefits of using effective models that promote and enhance services for children and young people?
There is an overarching notion that children should be able to have a ‘Flying Start in life’ (Flying Start, 2014) and in order to achieve this staff must be at a high quality, whom can create a high quality experience and enriching environment leading to better outcomes for children and their families, this supports the ‘Flying Start Initiative’. There is great emphasis on the need of quality in order to meet this initiative, research suggests that it supports best practice but also highlights the importance of ‘training, partnership working, staff needing time to reflect on their practice and importance supervision’  (Flying Start, 2014: 5).
Reflective Practice supports high quality outcomes for children and their families as it enables early year’s practitioners to identify areas of improvement, it is also a tool that can be used if any concerns arise. The process can identify weaknesses and strengths of practitioner’s skills and knowledge and help support in identifying training that could enhance practice. This is supported through research conducted throughout this essay such as the views and findings from the EPPE (2003), Flying Start and other Welsh Government Legislation including Every Child Matters (2003) and CSSIW.
Reflection enables personal beliefs, values, views and opinions to be challenged by practitioners to meet the individual needs of the child or adult and ensure that practice provides equal opportunities for ever individual.  
Upon reflection, if an activity or event is not received well by the adult or child then it will support the practitioner in identifying that the objective of that task will not be met, therefore enabling the individual to considers future adaptions or support required to successfully achieve the desired outcome.  
[bookmark: _GoBack]Enables organisations and practitioners to have challenge and shared views and values, this is supported by the research conducted on ‘Community Practices’ which will be explored further in this essay.
Reflective practice can support developing a deeper understanding, which can be used to adapt and develop practice to meet the individual needs of the child and family.  Creating a bespoke way of practice for achieving outcomes of the individual.
Theorists argue that there are limitations and strengths to all models of reflection.  
The writer has considered this and has made observations on the limitation and strengths to both models. 
It is important to remember that reflective practice does not always come easy to people, it may come naturally to some individuals, where others may struggle.
With this in mind, the writer considers individual learning styles, this factor can influence the effectiveness of models of reflection but can also cause limitations to the effectiveness of a model if it does not complement the practitioners learning style.
Communities of Practice 
Working with children and their families involves working with a range of professionals, whom all share having a common interest in this case it is providing quality services for children and their families. In order to achieve high quality outcomes professionals must continually strive to learn from practice, one another and continually enhance services. There is supporting evidence that reinforces the importance of sharing practice, understanding and knowledge between practitioners; 
 ‘learning communities become arenas for professional learning because the people imbue activities with shared meanings, develop sense of belonging, and create new identities based, in part, on their relationship’.  Lieberman (2007: 199 cited in Reed, M. et al., 2010)
These views support the idea that in order to improve services practitioners must have the opportunities to share and reflect on provisions and initiatives in order to meet the overall aims and objectives for children and their families.
Reflective Practice and Links to Enhancing Quality Services:
The writer has consider that within the early years sector there are legislative and regulatory frameworks that inform and support quality standards that apply to the quality early year’s settings.  Such as the Care and Social Services Inspectorate (CSSIW) who:
‘Regulate and inspect to improve adult care, childcare and social services for people in Wales’ (CSSIW, 2017).
The writer will explore and demonstrate the links between compliance with standards and enhancing services for children and families. 
CSSIW ensures that settings are providing the basics or minimum of quality standards within registered childcare settings. The National Minimum standards (NMS) provide practitioners in Wales with the bare minimum of standards that registered childcare settings must adhere to. 
In order for practitioners to apply these in early years settings they must have clear policies and procedures in place which are inspected by CSSIW and meet The NMS as well as local, regional and national and government legislations. 
The standard 18.1 outlines:
Effective quality assurance and monitoring systems in place. The views of children and their parents are sought as part of this process to measure the success of the service in meeting the needs of children.
                                                                                                 NMS (2017: 43).
This process involves setting inspections and the formation of Quality of care Reports that capture information and provides a measureable account of improvements made and highlights the quality of service provided.  Both gain evidence, feedback and information from individuals involved with using the service and it must be continually reviewed by staff to ensure that services are providing best practice and implement improvements to ensure standards remain at their highest.  
This process will involve an element of refection of practice both individually and as an organisation, it enables practitioners to assess the service against standards and look at its strengths and weaknesses, clearly identifying areas of achievement as well as areas that may need to develop. This process of reflection and evaluation will ensure that the aims and objectives are being fully implemented with the overall outcome that the child and family are receiving a high quality provisions.
Conclusion 
Whilst this essay has only focused on two models of reflection, it offers a brief insight to how reflective practice can enhance and improve quality professions for children and their families.  
The essay considered Government initiatives, legislations and standards which have a common objective of achieving best outcomes for children and their families by providing high quality early years and family services such as the legislations mentioned through this essay and also supporting in main concept of Wellbeing Future Generations Act, (2015).  It is evident that there is an overall commitment by all involved to provide services that are aiming to achieve our fullest potential and in order to do this practitioner, must provide high quality of care which is supported through the use of using effective critical reflective practice.
The writer has considered strengths and weaknesses of both models, in supporting quality provision to support reaching better outcomes for the children and their families and in conclusion it is evident that using reflective models can support enhancing practice which overall will improve the outcomes for children and their families. 
‘Reflection is considered by many to be the most valuable part of professionalism’ Dunn et al., 2008; Urban, (2008 cited in Miller et al., 2012: 100).
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