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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Since I became a qualified social worker, I have been fortunate to work within a front-line children’s team, specifically with children who have a disability.  During this time I already feel I have gained a vast amount of knowledge from a variety of experiences.  Professional expertise is based on a large and well-organised knowledge base that is developed in great part by learning from experience (Van de Wiel et al., 2011, p. 3), it will be reflection on these new experiences that will develop my learning.  Since qualifying I feel my confidence has continued to grow, I am more confident to challenge other professionals in and outside my team and I no longer seek so much re-assurance from my colleagues, regarding the appropriateness of my decision making and practice. 

I have developed well in some areas, but I have identified a number of further learning needs I would like to develop over the coming year.  One area I am keen to develop is within the legal arena and alongside cases in pre-proceedings and care proceedings.  Developing in this area will help me become a more knowledgeable practitioner which will benefit future career progression to a managerial role.  I am interested in researching the Social Services and Well-being (Wales) Act 2014 and to learn about the challenges of assessing risk with cases that are on the edge of meeting threshold for legal involvement.  Learning needs allow for a more critical view of my practice and experiences which heightens and refines my skills to continue to develop professionally (Parker and Bradley, 2010).
My preferable learning style is through observation, following a discussion with my line manager and mentor in supervision, it was agreed that to enhance my professional development I will be given the opportunity to shadow more experienced practitioners within my team if any of their cases proceed further than registration on the child protection register.  

If I face any difficulties or if I am lacking confidence, I have always used supervision as a tool, where I can ask questions and gain an alternative perspective on a situation.  Supervision has been the best way for me to identify learning goals and to discuss ways in which I can achieve them.  During supervision it was identified that my written documentation needs to be more succinct and proportionate.  This will help me become more proficient in analysing information that is important and not become confused with information that is not particularly relevant at that time.  To help me achieve this learning need I would like to attend training on completing assessments during safeguarding enquiries and risk assessment.  Section 6 of the Code of Professional Practice for Social Care highlights my responsibility to ensure my professional development by attending relevant learning (Social Care Wales, 2017).
In practice collaborative working has been an essential component in achieving positive outcomes.  However, since qualifying the ability to always work collaboratively has been challenging, there has been conflict around scarce resources, different personal perspectives and inaccurate views of the role and responsibilities of different professional groups.  Over the coming year I hope to develop my ability to implement collaborative working and learn better ways to implement it in all aspects of my work.  Developing my non-verbal communication skills will help encourage more quality participation, particularly in complex situations.
Word Count – 550
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  10th July 2019 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



The objective of this observation is to complete direct work with a 16-year-old, white male who has a learning disability, Autistic Spectrum Disorder (ASD) and Attention Hyperactivity Deficit Disorder (ADHD), referred to as 1.  Recently an allegation was made that 1 had raped a 14-year-old female and sent inappropriate sexualised messages to a 15-year-old boy.  The allegations were investigated by police, but no further action was taken, however, my assessment identified that 1 was extremely vulnerable and that he needed information, advice and guidance around areas such as consent, relationships and risky behaviours.

1 lives with his mother in an area of Wales which is socially deprived, with a high crime rate and low economic status.  Immaterial of the family’s geographical location, 1 still has children’s rights under the United Nations Convention on the Rights of the Child (UNCRC).  As a social worker practicing in Wales the Social Services and Well-being (Wales) Act 2014 I have an overarching duty to have due regard of those principles at all times.

In preparation I met with a harmful sexualised behaviours specialist who gave me worksheets that were appropriate to 1’s level of understanding and need.  A clear understanding of what you are doing and why can help to create an atmosphere that is more participative and negotiated (Parker and Bradley, 2010, p. 17).
Prior to my session I have spoken with 1’s mother, referred to as 2, who gave her consent for the session.  I also spoke with 1 to establish his willingness to engage.  I spoke directly with 1 to try and eliminate any perceived power imbalances and also, to promote that he has control and choice within my intervention (Social Care Wales, 2017).  I hope that by creating a relaxed non-judgemental atmosphere it will encourage 1 to actively participate in the session.  Alongside this I hope that active listening and an awareness of my non-verbal skills will help overcome any barriers that might occur.  
Word Count – 324
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


The ability to reflect upon practice in an ongoing and systematic way is now regarded as essential to responsible professional practice (Fook, 2007, p.363).  Using Gibbs (1988) model of reflection has helped me look at my practice in more detail.  By exploring the negative and positive aspects of my interaction with 1, it has helped me to become more self-aware and allowed me to consider how I can adjust and change my practice for future interactions.  In order to achieve positive outcomes effective communication was essential.  One specific barrier that would have considerably impacted my ability to engage and develop a positive working relationship with 1 is poor communication skills.  In social work the ability to communicate is essential, Wilson et al. (2011) states that whether it is in a one-off encounter or an enduring intervention, to listen and communicate effectively requires an individual to feel they have been understood, on an intellectual and an emotional level, through effective communication social workers can demonstrate empathy, authenticity and respect.
Prior to my session taking place I asked 1 if he wanted to receive a service in Welsh.  As a social worker practicing in Wales, the ‘More Than Just Words’ (Welsh Government, 2015) document and the ‘Active Offer’ principle, enables me to be proactive and ensures that citizens are treated with dignity and respect.  Actively supporting people to communicate in their preferred language is recognised in the Code of Professional Practice (Social Care Wales, 2017) and demonstrates a person-centred approach.  By putting language at the forefront of my practice it took the responsibility off 1 to request a service in Welsh.  However, he informed me that although he learns Welsh in school, he preferred to communicate in English.  Failing to acknowledge 1’s right to communicate in his preferred language could have created barriers and placed him at a disadvantage, Wilson et al. (2011) suggests that a greater focus on language will ensure more meaningful interactions are achieved.     
During this session I wanted 1 to feel empowered and confident that I was listening to his views.  In order for him to feel comfortable, safe and able to actively participate I decided to carry out the session at 1’s home.  Schön’s reflection ‘in and on action’ model (1987, cited in Bradley and Parker, 2010, p. 141) helped me recognise that to expect 1 to participate in an unfamiliar adult-orientated environment such as my office was unrealistic and could be seen as tokenistic.  Turner (2003, cited in Rixon, 2008, p. 89) found that disabled children value practitioners who enable them to participate in making decisions about their own lives, but are very aware when adults are carrying out participation as a symbolic function (Alderson, 2000, cited in Leverett, 2008, p. 169).
During this session a non-judgemental attitude was essential.  Although I acknowledge the allegation against 1 was serious, this session aimed to enhance his understanding around sex and relationships and prevent him from getting into risky situations in the future.  Teenagers with ASD develop sexually and have romantic feelings just as other children their age do.  It’s important to help them understand their feelings and behave appropriately by giving clear explanations of sex, sexuality and relationships (raisingchildren.net.au, 2019).  The allegation against 1 caused him to become extremely anxious and afraid to leave his home.  It was essential that I adopted an open-mind and ensure that 1 did not feel stigmatized or labelled.  Although the allegation was significant, for me to influence any change, it was important that I engaged with 1 with the same amount of respect as I have always done.   
I knew the nature of what we were discussing was very personal and was causing 1 to feel embarrassed and uncomfortable.  This was easy to interpret, he would stop speaking, his body language would become very agitated and he would focus his eye contact on a specific object, such as his hands.  I utilised these periods of silence to allow time for 1 to regulate his mind and reflect on his thoughts.  The periods of silence were difficult, and I felt myself wanting to speak and fill the gaps.  These silent periods required me to remain focussed and eventually 1 would start talking again.  Trevithick (2005, p. 176) explains that silence can generate feelings for both service users and practitioners.  She highlights that the ability to stay still and silent in an interview is an important skill and one that every competent practitioner needs to acquire.  Following silent periods, I found reflecting information back to 1 allowed him the opportunity to hear what he was saying.  This relates back to Schön’s model of reflection in action, it allowed for the situation to be reshaped when information and issues were reframed (Schön, 2016).     
It was essential that I adopted an anti-oppressive approach throughout my session with 1.  In order to understand the impact oppression has on 1 and the way oppression operates I drew on my understanding of Thompson’s (1997) PCS Model.  The model is designed to show the way that personal prejudicial feelings are deeply embedded within cultural influences and structural forces (McClean, 2015, p. 55).  A central term within anti-oppressive practice and what makes reflection ‘critical’ (Brookfeild, 1995, cited in Fook, 2007, p. 364) is power.   As a critical practitioner during this interaction an acknowledgement of the power imbalances 1 may feel, was essential in order for him to feel empowered and for me to influence change.  Especially as my goal was to provide 1 with important information and strategies that could prevent him displaying any more inappropriate behaviours and any further serious allegations being made against him.  Even if I felt 1 was struggling to understand what was being discussed and he questioned my views, a key part of anti-oppressive practice is for professionals to possess an openness to be challenged and to challenge (Burke, 2013, cited in Davies, 2013, p. 415).  I feel that this approach helped me develop a positive working relationship with mutual respect.
To understand 1’s background and to gain an awareness of how his environment has affected his life choices I drew on my knowledge of ecological theory.  Alongside my understanding of systems theory it provided me with an ecological perspective which helped introduce to me a concept that peoples coping mechanisms come from within their own system.  Ecological theory moves from the idea that service user’s problems are a consequence of their own actions or inherent qualities to an understanding that their need must be understood within a wider social/political context (The Open University, 2016).  This helped me recognise that some of 1’s past behaviours may not have been an intentional inappropriate act, but a socially generated idea strongly influenced by his lack of social skills and level of understanding.
To achieve change in this interaction it was important that I adopted a strength based and person-centred approach.  A person-centred approach is promoted within the Code of Professional Practice (Social Care Wales, 2017), it states that as professional I must respect the views and wishes and promote the rights and interests of others by working with individuals in a person-centred way.  Gardiner (2013, cited in Davies, 2013, p.459) states that person-centred thinking is a way of connecting fundamental beliefs about what people want with practical ways of making it happen.  In essence, this was essential to influence change in 1 because he had to be fully involved and feel that his views were valued and respected.  A person-centred way of working helped him feel empowered and recognise that his views are valued and important in their own right, regardless of whatever needs or complexities he presents (McClean, 2015, p.33).  This approach also upholds the principles of the Social Services and Well-being (Wales) Act 2014, which focuses on collaboration, giving service users back control, having their voices heard and the individual being central to what is trying to be achieved (Social Care Wales, 2017).  The biggest challenge I faced throughout this session was trying to focus the conversation around the intended topic, whilst also engaging in the off-topic discussion 1 often liked to pursue, specifically his interest in World War 1 and 2.  My difficulties here were discussed in supervision following this session, with my line manager.   
Word Count – 1371
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	No issues, he made his appointment well in advance and arrived on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Carer - Yes, this was fully explained to me prior to the appointment today.
1 - Yes, he explained before his visit to my gran (carer) and also to me.  He also repeated the reasons as to why he was being observed at the start of this session.

	Were you clear why the social worker met with you today?

	Yes, to talk about keeping myself safe and protected from people making up allegations about me in the future.

	How well prepared do you think, the social worker was for his or her meeting with you?


	Very well prepared, he had work sheets to work off and he never forgets anything.

	  How has the social worker listened to you and respected your views and wishes?


	He listened to my reasons for getting angry and found ways I could help myself in the future to control this.

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	I understood most things, I will ask if I don’t understand some words, which Adam re-worded for me.  I understood his language, he spoke very clearly and allowed a lot of time for me to process what he was saying.


	How has the social worker’s involvement met your expectations for this visit?

	Yes, I feel like I will be able to manage my anger better.  I now understand about the age of consent and that ‘no means no’.

	Are there any other comments or suggestions that you would like to make?
	He’s a very kind person, I like that he has a good knowledge of history and the war.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


I currently work as a social worker within a childcare disability team, my role is to provide support to families whose children have care and support needs.  A 9-year-old boy, referred to as 1, initially became known to child and family services when his mother (referred to as 2) requested an assessment of her son’s care and support needs.  1 is white-English and a non-Welsh speaker.  He lives with his mother, alongside his five siblings and is diagnosed with Autistic Spectrum Disorder (ASD).  Under the Social Services and Well-being (Wales) Act 2014 (SSW(W)A 2014), a disabled child is presumed to need care and support, in addition to what is provided by his/her family.  Section 21 of the SSW(W)A 2014 places a duty on every local authority in Wales to assess whether or not care and support, preventative services or information, advice or assistance, can promote a child’s well-being.  When making any decisions relating to children in Wales, consideration is needed for the United Nations Convention on the Rights of the Child 1989 (UNCRC).  The UNCRC is incorporated into UK law via the Human Rights Act 1998 and underpins policy making around children.  Wales was the first country to embed the UNCRC into law and is embedded in the SSW(W)A 2014, the principles of the UNCRC are found under Part 2 s.7(2) of the Act.  Throughout this reflective account I will be critically reflecting on my practice using various reflective models, specifically Gibbs Model of Reflection (1988).  This model will help me demonstrate how I have learnt from my experience, it will also demonstrate how I have questioned my own thoughts and actions which then enabled me to learn and enhance my skills. 
Whilst I was on duty, I received a telephone call from 2 who was in a very upset and emotional state.  2 explained to me that 1 had approached her alongside his older sister (referred to as 4) and informed her that they had witnessed their father (referred to as 3) violently shake their 8-month-old baby sister (referred to as 5).  His actions had caused her to cry and when 3 went to tend to her, the children stated he was very rough and repeatedly shouted “shut up, shut up” in an aggressive tone.  When I received this information, I was already aware that 1’s parents had recently decided to separate but were remaining in the same household until alternative living arrangements could be found.  3 worked away a lot and only returned home on the weekends, therefore 2 has the primary responsibility of addressing the children’s needs.  After the separation 2 started to raise concerns regarding 3’s mental state, she stated that he was talking about inappropriate topics in front of the children and being very emotionally abusive towards her.  
Prior to this referral I had already completed a comprehensive assessment of 1’s care and support needs.  I felt that I had a good understanding of the family dynamic, 1’s needs and the impact of wider environmental factors.  1’s family moved to Wales from England, but when I first met them, as a social worker practicing in Wales it was important for me to acknowledge that the Welsh Language has equal status to English.  In line with the More Than Just Words (2013) strategy I acknowledged the ‘Active Offer’ and asked if the family would like a service in Welsh.  The local authority in which I operate has a Welsh Language Scheme prepared under the Welsh Language Act 1993.  I do not speak Welsh myself, however their right to this service could have been met by another social worker.  It is now a requirement that practitioners offer a service in Welsh before service users request it themselves.  I made this offer even though I assumed it was highly unlikely the family would have been included in the 19% of residents in Wales, over the age of 3-years-old that report to speak Welsh (Census, 2011).
I already had pre-existing knowledge of the family, so when I first received this information about 3, it was important for me to be reflexive and follow a mental process Sheppard (2007) calls, ‘critical appraisal’.  As a critical practitioner reflexivity requires practitioners to reflect on and in their actions in practice (Schon, 1987, cited in Bradley and Parker, 2010, p. 141).  Referrals are not straight-forward, but through critical appraisal I analysed the information and made my own initial judgements about the nature and quality of the information I’d received.  I initially questioned my own interpretation of the incident and attempted to understand this incident from a service user perspective, have the children mis-interpreted the situation, has the full account of what happened been communicated to 2, was this an isolated incident or has it been a regular occurrence.  At this stage I was acknowledging my own personal beliefs, values and biases and was able to reflect on how they could impact how my assessment will proceed (Parker and Bradley, 2010, p.7).  Nevertheless, from the information provided I had reasonable cause to suspect that 1 and his siblings were potentially at risk of experiencing significant harm.  Under section 47 of the Children Act 1989, local authorities have a statutory duty to investigate whether or not they should take any action to safeguard or promote a child’s welfare (Great Britain. Children Act 1989).  Within Wales safeguarding is covered under Part 7 of the SSW(W)A 2014.
Following the telephone call with 2, I followed the procedure for safeguarding children set out within the All Wales Child Protection Procedures (2008).  I immediately shared the information with my line manager, and we agreed a plan of action on how to proceed.  I also shared the information with our Single Point of Contact (SPOC) team, because they would take primary responsibility for the other (non-disabled) children.  
I was aware 3 was working away and not due to return home until four days later, so I felt the children were not at immediate risk of harm, however it was 4’s birthday so there was a potential risk 3 could return home from work earlier.  This information fed into a strategy discussion between my line manager and the police.  The strategy discussion concluded that further information was needed and that a section 47 enquiry was required.  It was agreed that 1 and 4 needed to be visited in school and spoken to individually, 5 needed to receive a child protection medical examination and 2 needed to be visited at the family home.  Prior to visiting 2 and the children a plan of how to proceed was essential, I was aware that in line with recommendation 34 of the Laming Report, all social workers should not undertake visits without being clear about the purpose of the visit and what information is being sought (Laming, 2003).  Formally discussing concerns with partner agencies and managerial staff helped me recognise that everyone contributing to the section 47 and the safeguarding process has shared responsibility and we were equally accountable for our actions.
I informed 2 about the plan, who gave her consent for me to speak with the children at school.  Even though the AWCPP (2008) state that professionals do not have to seek parental consent during child protection enquiries, it acknowledges that it is best practice to keep parents informed during any investigation.  Seeking 2’s consent helped her feel empowered and enabled us to maintain trust and a positive working relationship.  I spoke with my manager and decided using my professional judgement that it was not in the best interests of 2 and the children, if 3 was informed of the investigation at this stage.  I felt that informing 3 could cause him to return home earlier and potentially place 2 and the children at risk of further harm.  This decision was made with my manager, even though the circumstances around the incident and level of risk posed by 3 was not yet clear, I hoped that gathering more information would provide clarity and then impact my risk assessment.
On my way to visit 1 and 4 at school, I remember feeling anxious.  I wanted to gain as much information as possible, so I could produce an accurate and coherent account of the incident.  I was also worried about how 1 would react, because a trait of his ASD is that when he feels anxious or confused, he can become extremely distressed and present significantly challenging behaviour.  I also had prior knowledge that 1 has a tendency to give fantastical descriptions of events and that a person experiencing anxiety may unconsciously distort reality (Clark, 2007, p.207), so I considered how this might affect his account of events.  I reflected on my social work values and the need for me to be non-judgemental and not to discriminate against 1’s ability because he has a disability, Connors and Stalker (2003, cited in Daniel, 2007, p.122) note that children with profound impairments of communication can offer vivid and coherent views about their lives.  Adopting a non-judgmental attitude and promoting anti-oppressive practice demonstrates how my social work values can reflect some of the central principles that shape good practice.  The overarching legislation on discrimination is the Equality Act 2010, disability is a protected characteristic under the Act where there is a public sector duty for public bodies to eliminate discriminatory conduct.  Anti-discriminatory practice and valuing diversity is also embedded in section one of the Code of Professional Practice for Social Care (CoPP), to which I am accountable to (Social Care Wales, 2017).
Prior to my interaction Gibbs model of reflection (1988) can be applied, I was aware of the situation and knew how 1 likes to feel in control.  I recognised that involving children in investigations can be stressful and cause them to feel anxious about loss of control and being extricably entangled in a system with uncertain outcomes’ (Hallett et al., 1998, cited in Daniel, 2007, p.121).  I recognised the feelings and thoughts I was having and my potential to bombard 1 with information or questions (Daniel, 2007, p.121), so I evaluated how prepared I was for my interaction with 1.  Prior to speaking with him I analysed how I could best create a positive atmosphere in which 1 would feel comfortable and safe to speak openly with me.  I concluded that it was positive that I was being self-aware and that I recognised how my emotions could impact on my practice.  So, when I arrived at the school, I planned to request a large classroom in order for 1 not to feel trapped and also asked him if he wanted his teacher to accompany him to support him.  To enable the children to participate in the assessment I drew on knowledge of Hart’s ladder of Participation (Leverett, 2008, p. 167), it helped me recognise the interrelationship between adults and children and that some attempts to involve children can be tokenistic and not taken seriously.  Article 12 of the UNCRC states that children have the right to say what they think should happen, when adults are making decisions that affect them, and to have their opinions taken into account’ (UNCRC, 1989).  The SSW(W)A 2014 places a duty on professionals to uphold the Human Rights Act 1998 and have due regard for the ‘United Nations Convention of the Rights of the Child (Wales. Social Services and Well-being (Wales) Act 2014) when making any decisions that affect peoples lives.
As a social worker practicing in Wales it was important for me to establish trust with both children.  To achieve this, I informed them at the start that any information they gave me would be treated confidentially, however the statutory guidance Safeguarding Children:  Working Together under the Children Act 2004 states that a child’s right to privacy is not absolute and any information of a safeguarding nature can be shared amongst professionals (Welsh Assembly Government, 2007).  Failing to inform the children of my obligation to share some confidential information with others could have had a significant impact on their trust and our working relationship in the future.  The primary legislation for information sharing in the UK is the Data Protection Act 1998, how I record, share and store personal information is covered within the General Data Protection Regulation (GDPR).  During the interviews good communication skills were essential, verbal skills, active listening, observation and engagement all helped me gather useful and relevant information.  Adopting a child-centred approach, helped me recognise that although it’s important to hear everyone’s views, the principle under the Children Act 1989 states that the welfare of children is paramount, and this approach keeps the needs of the child in focus when making decisions (HM Government, 2018).   

Both 1 and 4 provided me with similar yet different accounts of the event.  3’s actions were not clear, however both children were very emotional and clear that at the present time they felt quite scared of their father and did not want to see him.  I feel the interviews went well, I was able to demonstrate empathy and warmth towards 1 and 4.  Experiencing the world from their perspective and displaying unconditional positive regard (Parker and Bradley, 2010, p.91) helped me show each of the children respect and that I was there to offer support.  Attachment theory helped me recognise that the assessment process entails forming of a relationship with children and the need for it to be respected (Daniel, 2007, p.121).  Drawing on attachment theory also enabled me to recognise that 1 has a disorganised attachment with his father, which is caused by unpredictable and rejecting behaviours, which have caused 1 to be flooded with emotions of fear and anger (Maclean, 2009, p.104).  Asking for a large room helped me create a safe and trusting environment for the children to express themselves.  I was being very attentive towards how I as a social worker was presenting myself.  I made sure I made good eye contact and that my body language was relaxed, however I was mindful that becoming too wrapped up in how my body language was being interpreted could cause me to miss overt messages (Parker and Bradley, 2010, p. 92).
Whilst I was interviewing the children 2 had taken 5 for a child protection medical, those present consisted of a medical practitioner, two police officers, 2 and a social worker from the SPOC team, none of which had prior knowledge or experiences with the family.  Also present was a practitioner from the local Women’s Aid charity.  The purpose of this professional being present was to act as an advocate for 2 in the current circumstances.  Under ‘Key Role 3’ of the National Occupational Standards (NOS) in Wales, social workers are required to advocate on behalf of others.  I offered to attend the medical alongside 2, however on reflection it was good for 2 to have independent representation in this situation, because as Payne (1995, cited in Parker and Bradley, 2010, p. 115) suggests, I would have intended to act in 2’s best interests, however my role as 1’s social worker is proscribed, my priority is 1’s well-being and in these circumstances I may not have been in the best position to promote 2’s preferred wishes.
Once I had finished interviewing 1 and 4, I went to the home address to speak with 2.  When I arrived 2 was extremely distressed and she informed me that during the medical the police and everyone else present had decided that 2 and the children needed to go into a refuge immediately.  The information that drove this decision was the possibility 3 could return home earlier, those present felt that if this happened, 2 and the children were at immediate risk of harm, so insisted they go into a refuge.  The AWCPP 2018 states that the nature and severity of the abuse determines the urgency and level of response.  As stipulated under section 1 the CoPP I wanted to support 2 to maximise her decision making and have control over her life, so I felt it was important that I gain 2’s views on this decision, to ascertain her wishes and feelings.  Unfortunately, 2 did not appear to be in a suitable state of mind and was completely overwhelmed with the situation.  Crisis intervention theory (Clarke, 2007) was particularly relevant here as it helped provide me with a framework to understand this complex situation and helped me recognise the supports that were needed.  During a crisis people can become overwhelmed by events (Clarke, 2007, p.207) therefore I had to accept 2’s initial dependency on me having to make the best decision for her and her family, however I recognised the intervention needed to be proportionate to the level of risk.  I reflected on how powerless 2 must have been feeling and how impossible it might have felt to refuse to comply with authority figures.  

Following this information, I contacted the manager from the SPOC team who had been liaising with the police.  She informed me that the police were adamant the family go into a refuge.  The police stated that if 2 did not go into a refuge, then they would exercise their powers of police protection under section 46 of the Children Act 1989, remove the children from 2’s care and place them in more suitable accommodation.  Given 2’s powerless state of mind, I attempted to identify an alternative solution to the situation that would protect everyone but be less invasive and disruptive.  
I am aware of the extensive scrutiny professionals receive if decisions to manage risk fail.  The police’s decision may have come from their own personal/professional values, previous experiences or wider social/political influences.  In the year ending March 2019 in England and Wales the police recorded a total of 1,316,800 domestic abuse related incidents and crimes (Office for National Statistics, 2019), and between 50% and 75% of domestic violence homicides happen at the point of separation (Kasperkevic, 2014).  Therefore, I respect that the police wanted to be cautious and were reluctant for the children and 2 to remain at home.  However, no consideration was given to 2’s strengths and ability to protect the children if they stayed at home.  A strengths-based model would have taken into consideration 2’s capabilities and the level of resource available to her.  Focussing on strengths and involving 2 in the decision-making process would have promoted anti-oppressive practice and looked to reduce some of the imbalance in power between professionals and service users (Parker and Bradley, 2010, p. 15). 
Multi-agency working is fundamental to safeguarding and promoting the welfare of children.  Failings in inter-agency working are often highlighted during serious case reviews such as the death of Victoria Climbé (Laming, 2003).  To implement a suitable plan required a collaborative approach, with both professionals and service users.  Dominelli (1997, cited in Glaister, 2016, p. 109) suggests that professionals working alongside service-users (instead of separately) is an inherent aspect of critical practice.  3 needed to be spoken to regarding a safety plan, however I was instructed by my line manager not to give him any information, whilst there is an ongoing police investigation, other than there had been a safeguarding allegation against him.  I felt uncomfortable about this, allowing 2 and 3 to be part of the negotiation and agreement of the safety plan was essential, and could avoid the children and their mother having to go into a refuge.  At that time, we had no legal power to stop 3 from seeing his children and from a social services perspective the concerns did not meet threshold for immediate legal action at this time.  Therefore encouraging 3 to participate in the planning and decision making would demonstrate anti-oppressive practice and an appreciation of his and the children’s rights.  Although going into a refuge reduced the risk of harm, it resulted in a restriction of rights, liberty and activities, decisions needed to find a balance between their rights and risks (Kemshall, 2013, p. 155).  Should 2 have decided not to enter into the refuge, effectively she would have been villainised.  A common problem working with domestic abuse in statutory childcare is when professionals focus on a mother’s ‘failure to protect’ rather than on the man’s abuse (Humphreys, 2013, p. 154).  Such issues would be addressed by my Local Safeguarding Children’s Board, who are responsible for conducting serious case reviews and formulating child protection procedures for all agencies and professionals (Open University, 2019, p. 15).  A process which holds all social workers to account.

Risk appeared to be the main factor that was influencing the decision-making process in this case.  However, to manage and assess risk requires a delicate balance between meeting the expressed needs of individuals, respecting their autonomy and rights, and protecting potential victims (Kemshall, 2013, p. 335).  During this incident the police provided a solution that in their opinion eliminated the risk to the children, but this decision was made absent of collaborative working and with little consideration of the impact on the children.  Reflection using Borton’s (1970) Model of Reflection has helped me recognise why this decision had been made and the impact it was going to have on the family.  I then started to explore what I needed to do to improve the situation, such as create a robust safety plan which enabled the children to stay at home, but also protected them from experiencing or witnessing domestic abuse.  Drawing on ecological theory using Bronfenbrenners (1979) model (Leveritt, 2008, p. 209) helped me recognise the support systems within 1’s environment and how they can interact with each other.  I felt that staying at home alongside a robust safety plan would enable the children to experience less disruption and allow them to have access to wider systems of support such as school, friends and neighbours.  
Co-production is one of the main principles of the SSW(W)A 2014, it requires practitioners to work with children and families to ensure their care and support needs are met as best as possible.  From discussion with my manager in supervision, we identified a more favourable outcome which was for 3 to engage in counselling support sessions, where he could be supported to recognise how his behaviours are impacting on the children.   The approach needed to be person-centred, alongside consideration of risk.  A person-centred approach would involve listening, sharing of power, and working with individuals to enable them to have more choice and control in designing, implementing and reviewing the support they receive’ (Gardner, 2013, p.459).  I feel that this approach would have been a much more appropriate way of managing the risk, and with consideration of the legal framework, human rights, a knowledge of power and threshold I believe this would be a defensible decision.  One which I feel would have been able to with stand significant legal and ethical challenge should this risk management plan have failed.  I later discussed this case in supervision with my line manager, I have learnt that during any s.47 investigation, under the Safeguarding Children:  Working Together under the Children Act 2004, social workers have specific roles and responsibilities to lead child protection enquiries.  Therefore, collectively with my management team the decision could have been made for the children not to go into a refuge, alongside a comprehensive safety plan.  If the police had exercised their powers of police protection, we as the lead agency could have placed the children back with 2.  From a police perspective, these actions would have abdicated any responsibility from them and removed any accountability or criticism should anything have gone wrong.  I believe that my professional judgement would have been well informed and in keeping with the legal and social context of my work.  Judgement is about what is good enough (Winnicott, 1957) and what is not, what is dangerous and is reasonably safe, what is of reasonable standard and what is not (Milner and O’Byrne, 2009, cited in Parker and Bradley, 2010, p. 5).  In child protection applying the term ‘good enough’ parenting is ambiguous, the standard is judged on an individual basis with different cultural influences, leaving case management open to inconsistencies, including systemic biases which can work against rather than for the best interests of the child (Choate and Engstrom, 2014).
The outcome of my s.47 investigation was for the case not to progress to child protection conference, as I felt the children’s case could be managed alongside a robust safety plan, alongside 1’s existing care and support plan.  Following completion of my s.47 investigation if I had felt the children were at continued risk of significant harm, the outcome of my assessment would have been to proceed to child protection conference.  If a child is placed on the child protection register, they are subject to a child protection plan, which is created and reviewed by professionals from all relevant disciplines e.g.  health, education, housing etc.  If significant improvements are not made whilst a child is on the child protection register and the level of risk to the child increases or remains.  I am aware that I would then have to consider seeking legal advice and possibly enter into pre-proceedings under the Public Law Outline and even into care proceedings under section 31 of the Children Act 1989.  Care proceedings would only be initiated after extensive efforts to keep a child with their birth family (Child Law Advice, 2018).  It is only considered as a last resort if other interventions have failed, or if there is an immediate risk of harm to a child.  Should this case have proceeded to court, all the initial evidence, assessments and recordings I have completed would be used as evidence to illustrate the work that has been completed prior.  This emphasises to me the importance of well written reports and why accurate professional recordings are essential, the CoPP indicates the importance for social workers to maintain clear and accurate records in accordance with legal and work settings (CoPP, 2017).  

Reflecting on this experience has taught me about how challenging it can be to promote multi-agency working, when professionals have different approaches and attitudes to managing risk.  I recognise how important it is to be open and honest with families, and how essential it is to involve service users in any decisions that are made.  I recognise how important it is to have a good knowledge base and how my own assumptions and values can affect my practice in an environment which is so complex and uncertain.

Word Count – 4398
Section 5
Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults, then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


The primary legislation for working with adults in Wales is the Social Services and Well-being (Wales) Act 2014 (SSW(W)A 2014) and safeguarding is located under s.7.  
The Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013), is currently the framework practitioners use to inform their decision making in relation to safeguarding adults.  
Someone once identified as a ‘vulnerable adult’ is now described under the SSW(W)A 2014 as an ‘adult at risk’.  An ‘adult at risk’ is defined as someone who is experiencing or is at risk of abuse or neglect, has need for care and support and as a result of those needs is unable to protect themselves against the abuse or neglect (Wales. Social Services and Well-being (Wales) Act 2014).  If concerns are raised regarding the welfare of an adult, s.128 of the SSW(W)A 2014 places a statutory duty on local authorities and all relevant partners, to report and make enquiries as it considers necessary to decide whether a person is an adult at risk and to decide what action, if any, should be taken (Age Cymru, 2018).  A significant factor that requires consideration looking to make a decision about an adult’s life is whether or not the person has capacity, the primary legislation that informs these decisions is the Mental Capacity Act 2005 (MCA).  Enquiries should be carried out within seven days and whether or not an assessment under the MCA 200 is needed, should be well documented by the investigating professional.
If concerns are raised regarding an adult who is deemed to have capacity, then they have the right to refuse support from services, exercise choice and make their own decisions about their life.  A key principle of the MCA 2005 is that an adult has the right to make that others might regard as unwise (Social Care Institute for Excellence, 2009).  In cases where someone is deemed to lack the mental capacity to choose whether or not to participate in the safeguarding process, social services and other professionals can make ‘best interest’ decisions on their behalf (Age Cymru, 2018).  Best interest decisions must be made in accordance with the MCA 2005, its five statutory principles and human rights legislation.
The SSW(W)A 2014 places a duty on professionals to uphold the Human Rights Act 1998 (HRA) and have due regard for the ‘United Nations Principles for Older Persons’ (Wales. Social Services and Well-being (Wales) Act 2014).  Actions made by professionals on behalf of people contrary to human rights may constitute abuse (Age Cymru, 2018), for example, an older person being forced to live in a care home would breach article 5 of the HRA 1998 and a person’s right to liberty and security.  
For people who require restrictions and restraints that deprive them of their liberty, but are necessary to keep them safe at home or in hospital, Deprivation of Liberty Safeguards (DoLS) must be considered to ensure any arrangements/restrictions are proportionate to the level of potential harm and in a person’s best interests (Social Care Institute for Excellence, 2015).  DoLS ensures that people have the right to challenge any authorised decisions in the Court of Protection, someone without family or friends would have the right to an Independent Mental Capacity Advocate (IMCA).
Word Count – 541
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Prior to the implementation of the Social Services Well-being (Wales) Act 2014, there were two separate laws which formed the legal mandate for working with children and adults, the Children Act 1989 and the NHS and Community Care Act 1990.  
The introduction of the SSW(W)A 2014 and its accompanying Welsh Government guidance was a fundamental reform which introduced a single framework for both adults and children, which put safeguarding adults on a statutory footing (Social Services Improvement Agency, n.d.).  Currently there are separate safeguarding practice guidance for children and adults, the All Wales Child Protection Procedures 2008 and the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013).  The Welsh Government is currently developing the national Wales Safeguarding Procedures 2019, which will combine and replace the existing safeguarding procedures for children and adults.
A distinct difference between children and adult safeguarding is that under the SSW(W)A 2014, professionals have a duty to assess whether or not a child has care and support needs, but to make enquiries, and make any decisions requires consent from an adult with parental responsibility.  However, if a local authority has reasonable cause to suspect a child is at risk of significant harm, then under s.47 of the Children Act 1989, compulsory intervention can be justified and the requirement to gain consent is overridden under the legal principle that the child’s best interests are paramount.  However, under s.128 of the SSW(W)A 2014 although local authorities have a duty to investigate and make enquiries if they suspect an adult is at risk, adults have a right to self-determination and unlike children if it is deemed they have capacity, they can refuse services/intervention and have the right to make their own decisions, choices, take risks and be free from coercion (Social Services Improvement Agency, n.d.), even if the wider community would interpret their actions to be unwise and/or dangerous.
Those with parental responsibility can legally consent and make decisions on their child’s behalf, whereas unless deemed not to have capacity adults can exercise choice and make their own decisions about their life.  The Mental Capacity Act 2005 (MCA) forms the primary legislation surrounding issues of capacity and provides safeguards for those who lack it.  Those deemed to lack capacity to make informed decisions, can have decisions made by social services and other professionals providing they are in an individual’s ‘best interest’ (Age Cymru, 2018).  All best interest decisions must be made in accordance with the MCA 2005, its five statutory principles and the Human Rights Act 1998. 
Word Count – 424 
Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Over the last year I have been given a lot of opportunity to develop in my professional role.  I have managed a complex case load which has presented me with a number of obstacles and challenges.  Reflecting on my experiences using Gibbs (1988) model of reflection, has helped me break down each phase of an encounter, which has then allowed me to recognise positive outcomes, as well as areas for improvement.  Although I feel I have developed well in a lot of areas, I am continuing to identify further learning needs and areas where I need support.  To address the learning needs I previously identified, my learning and development plan has regularly been discussed during supervision and I have attended a variety of training courses.  The training I have attended has covered subjects such as risk assessment, section 47 enquiries, adult safeguarding, interagency working, childhood trauma, direct work with children, capacity and best interest decisions.  By continuing to maintain and develop my knowledge and skills ensures that I remain fit to practice social work in Wales (Social Care Wales, 2017).
As previously agreed in supervision I was given the opportunity to co-work a case in care proceedings alongside an experienced colleague.  This opportunity gave me a direct insight into the type of demands social workers are faced with during care proceedings.  In doing this it has helped me feel more relaxed and confident that I will be able to manage the responsibility of working with a case in care proceedings.  A further learning opportunity I received was when I completed a section 7 report and attended court for one of my cases.  The lead magistrate praised me on how comprehensive the report was and how well I had captured and represented the child’s voice within it.  A good knowledge of legislation and the ability communicate with children helped me develop a good working relationship with a child, it enabled me to accurately represent his views in line with the welfare checklist set out in section 1 of the Children Act 1989.  The feedback was unexpected, but excellent for my confidence, I now feel more confident in my report writing skills, my ability to gather information, analyse it and make an informed decision. 
I recognise how important a collaborative approach can be to parents of children that are in care. Parents have fed back during LAC reviews how much they value the fact that I involve them in their children’s lives and trust that I will follow through with any agreements we make.  The parents have based their opinions on how badly they feel past social workers have treated them.  It's crucial for social workers to be skilled in building good working relationships with parents to ensure openness, trust and understanding (Blackwell, 2019).  Receiving positive feedback from service users, such as what I received following my observation has empowered and helped me realise the impact my practice can have on people’s lives.  Reflecting on such feedback helps me feel confident that I am making a difference, it helps me recognise the positive aspects of my role in an often complex and demanding environment.

Case managing Looked After Children (LAC) has helped me develop my confidence and my understanding of multidisciplinary working.  Regularly attending LAC review meetings alongside multiple professionals has given me the opportunity to develop my approach to collaborative working and helped me recognise how important integration is for professionals that are working together to achieve common goals.  Within this environment I have developed new skills and perspectives, I now have a better understanding of the roles of others.  I have also developed my understanding of the legislation and regulations surrounding looked after children.  I have experienced situations where there have been failings in meeting the needs of LAC, by applying Gibbs’ (1988) model of reflection in these scenarios I found myself naturally growing in confidence to challenge different professionals’ views, values and ideas to stand up and advocate on behalf of the child.  By professionally challenging it promoted collaborative working and helped steer those present towards achieving more positive outcomes.  Wilson et al. (2011) states that in complex situations effective practice will only be achieved when working in partnership.  An exchange model acknowledges service users as experts on their situations, it sees service users and social workers exchanging ideas, information and ways forward to make a difference (Parker and Bradley, 2010, p. 15).
Working with disabled children has presented significant challenges in being able to effectively communicate and gather their wishes and feelings.  Particularly those with severe cognitive impairments and non-verbal children.  Given the various pressures and demands on my role as a social worker, I have found that outcomes are generally focused around the parents’ wishes not the child’s.  I hope to further develop my communication skills and explore alternative methods of communication so that I am able to involve all children in the care and support they receive, as much as possible.  In line with Article 12 of the United Nations Convention on the Rights of the Child every child has the right to express their views, wishes and feelings (United Nations, 1989).  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	15/03/2019

	2
	23/05/2019

	3
	18/07/2019

	4
	10/10/2019


Notes 
None.
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


Throughout the period of time in which the learner has been in the process of completing his Consolidation of Social Work Practice qualification I have acted as both his mentor and line manager.  

The learner is employed as a Disability Social Worker within a multi-disciplinary children’s team.  Since he started in the team he has demonstrated a willingness to learn, he is always willing to support other members of the team and has an excellent ability to reflect on his practice.  I have observed the learner to have good communication skills and be very direct with service users, which for some people can be challenging in complex situations, however his open and honest approach helps families to feel more comfortable and relaxed in difficult and highly emotional situations.  Even when families have initially become distressed or been angry/aggressive towards him, the learner has an excellent ability to critically reflect and evaluate the situation from a service user prospective.  In these situations his perseverance and willingness to help people often enables him to break down barriers and build rapport which often achieves positive outcomes.  
The learner has clearly demonstrated the ability to work collaboratively with service users, however he has also grown in confidence when working with other professionals.  The learner is good at remaining professional and is able to put across an appropriate constructive argument when there is conflict of priorities and strong differences of opinions.  He is a strong advocate for the children he works with, he has shown an ability to confidently challenge assumptions, stigma, stereotyping, oppressive practice and decisions that appear to be resource-led instead of child centred.

Over time the learner’s case load has grown in complexity, he has held cases on the child protections register, case managed looked after children, dealt with transition to adult services and dealt with families at initial point of contact whilst on duty.  The learner appears to enjoy more complex cases, he can see how new experiences and new challenges will help him develop into a more confident and knowledgeable social worker.  In situations where the learner has struggled, he has used supervision well, the learner is very self-critical and appears to always question his practice, motives and decisions.  However, this does not appear to be down to a lack of confidence, but part of his ability to critically reflect and question how his own values, beliefs, assumptions and judgements may have impacted on his practice.
The learner has excellent teamwork skills, he is always willing to support his colleagues and students, whether it’s through emotional or practical support.  He demonstrates strong leadership qualities and is passionate about the work he does.  The learner produces written work that is thorough and to a high standard, he is able to prioritise his workload and complete work within the appropriate timescales.  He is able to plan ahead, so that any work that needs to be completed in his absence is covered, which further demonstrates his accountability and his desire to constantly meet the needs of the children and their families he works with. 
The learner has taken responsibility and demonstrated that his keen to continue his professional development.  He regularly attends formal training and will research subjects that may be of a particular interest to him and the team.

The families the learner supports appreciate the time and effort he puts into his work.  I have received positive feedback from families relating to how much of a positive impact he has had on their lives.  Even though the children we work with often have limited communication skills, the learner will often spend time with them to build a relationship and he will often look for alternative ways to communicate so he is able to capture the child’s wishes and feelings as much as possible.  
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Section 8
Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
Learner Details 
(NB it is essential that you inform your Workforce Development/Training Unit and the University of Wales Trinity Saint David if your name or your address for correspondence changes).
1. Name of Learner 



Adam Michael Davies
2. Learner’s University Number:

1815000
Address for Correspondence:


30 St Pauls Road,







Port Talbot







SA12 6PG
Telephone:





07883 388366
E-mail:





adam_davies84@hotmail.com 
Date of Professional Qualification: 

22nd October 2017
Date of registration with Social Care Wales:
17th November 2017
3. Name of Learner’s Agency:


Neath Port Talbot County Borough Council
Agency Contact details:



Social Services, Health and Housing
Name:





Child Care Disability Team
Address:





2nd Floor, Neath Civic Centre,







Neath,







SA11 3QZ
Telephone Number:



01639 685862
E-Mail address: 




disabilityadmin@npt.gov.uk
4. The evidence I have provided within this portfolio is in:

Welsh only 
(
 Welsh and English (

English only X
Mentor’s details

5. Mentor’s details:

Name:




Jenna Thomas
Address:




Child Care Disability Team






2nd Floor, Neath Civic Centre,







Neath,







SA11 3QZ

Telephone Number:


01639 685862
E-Mail address:



j.thomas9@npt.gov.uk 
	6. Observer details 
Name:




Jenna Thomas
Work Address: 



Child Care Disability Team, 







2nd Floor, Neath Civic Centre, 








Neath,






SA11 3QZ

Professional Qualification and date of qualification: BSc (Hons) Degree in Social Work








   Date awarded – 17th September 2014 
Email and telephone number:

j.thomas9@npt.gov.uk / 01639 685862



Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   
Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Learner)
Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
Signed: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ (Observer)
Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

Line manager VERIFICATION:

name of Line manager: 

_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 
Signature of LINE MANAGER.: 
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: 




_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Adam Michael Davies

	Name of Team/Agency 
	Child Care Disability Team

	Name of Mentor 
	Jenna Thomas

	Name of Line Manager 
	Jenna Thomas


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 

· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· Attend an induction meeting to become familiar with the requirements of the programme

· Provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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