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Introduction 
The purpose of this assignment is to critically evaluate a chosen strategic target from a School Development Plan (SDP). An SDP is defined by the Welsh Government (2014) as a strategic document outlining the actions a school will undertake to enhance pupil outcomes. The target that will be discussed in this assignment has been taken from the writer’s final placement school. In line with BERA (2024) guidelines, the school will remain anonymous to uphold confidentiality and will be referred to as School R. 
The selected target is ‘To develop consistency in the teaching of Mathematics and Numeracy to raise the standard of learning’. This target reflects the school’s recent integration of the White Rose Maths scheme and aims to establish a consistent teaching approach across all year groups. It also supports the curriculum for Wales by promoting progression and high standards in numeracy (Welsh Government, 2023 a).
School R is located in South Wales in an area not officially classified as deprived. However, the percentage of pupils eligible for free school meals (FSM) is 30%, which exceeds the national average of 22.3% (Welsh Government, 2023 b). There are currently 150 pupils on roll across six classes.

Policy 
According to the Welsh Government (2024 a), the overarching aim of school improvement is to support schools in delivering high-quality learning experiences and outcomes for all learners, irrespective of their background. Within the curriculum for Wales (2024 b), a central aspect of this ambition involves ensuring that each learner is supported to make sustained progress, which contributes meaningfully to the realisation of the Four Purposes. 
The Welsh Government (2014) states that all schools are required to maintain a School Development Plan (SDP) operating on a three-year rolling cycle. This obligation is formalised in ‘The Education (School Development Plans) (Wales) Regulations 2014’ (legislation.gov.uk, 2014). However, schools retain the flexibility to design their own self-evaluation and development planning cycles, provided they remain within this statutory framework (Welsh Government, 2014). 
The planning process follows a cycle model comprising evaluation, planning, implementation and review (Welsh Government, 2014). In line with the Welsh Government's (2024 a) Framework for Evaluation, Improvement and Accountability, schools are expected to conduct rigorous self-evaluation to identify strengths and areas for development, which should then inform measurable and strategic planning. 
School improvement is embedded within a broader national and regional structure of support. Collaboration with regional consortia such as EAS and GwE (Central South Consortium, n.d) ensures that school priorities align with key Welsh Government objectives, including reducing the impact of poverty on attainment, enhancing professional learning and improving learner progression. The Estyn inspection framework (Estyn, 2024) plays a key role in promoting accountability and driving school improvement. However, some stakeholders argue that inspections offer only a limited snapshot of school life, which may not capture its full complexity. The resulting targets, therefore, may lack contextual relevance and risk hindering meaningful, long-term improvement (Taylor, Power and Powell, 2018).

Literature Review 
Consistency in the teaching of Mathematics and Numeracy is widely acknowledged as a critical factor in improving learner outcomes across primary education. Askew et al. (1997) argue that inconsistency in pedagogical approaches across year groups and classrooms can contribute to significant gaps in learner progression. Within the Curriculum for Wales guidance (Welsh Government, 2024 b), it is stated that all learners aged three to sixteen should receive a consistent approach in their learning.
A key challenge in achieving this target of consistency is ensuring that all staff have a shared understanding of the mathematics curriculum and pedagogy. Furthermore, Nunes et al. (2009) describe how variation in teacher subject knowledge and confidence can lead to discrepancies in how mathematical concepts are taught. One strategy that could address this challenge is implementing whole-school training, either during INSET days or after-school meetings. Professor Graham Donaldson (2015) emphasises the importance of ongoing professional development to sustain positive curriculum outcomes. Estyn also supports professional development, highlighting its effectiveness in progressing learners. For example, case studies show how INSET with a focus on specific lessons, foster a culture of reflective practice, where teachers are more willing to engage in learning in order to better support their pupils (Estyn, 2022).
However, some literature critiques whole school training for lacking personalisation or relevance. Kennedy (2014) argues that such training often fails to meet the needs of each teacher, which could therefore limit engagement. Kolb’s (1984) learning styles theory suggests that individuals learn in different ways, which highlights the need for more tailored professional development. 
To complement staff training and address the challenges of staff confidence or pedagogical uncertainty, schools may implement a whole-school maths scheme. The Department for Education (2018) describes how schemes of work can support planning and help ensure smoother transitions between key stages and classes, promoting consistency. However, it also notes that these schemes are not always individualised to meet the diverse needs of students, which can increase teachers’ workload as they must identify, access and adapt resources to suit each student’s requirements (Department for Education, 2018).
There is, however, a notable gap in the literature regarding the long-term benefits of whole-school maths schemes. While there is consensus that structured schemes help maintain consistency, limited research exists on their effectiveness in improving student outcomes. Furthermore, the available literature primarily focuses on the logistical advantages of using such schemes, with little exploration of their impact on pedagogy or student engagement. This highlights a critical area for further research, particularly in the context of the Curriculum for Wales, where flexibility and teacher autonomy are key components. 

Developing an Action Point
The school development target, ‘To develop consistency in the teaching of mathematics and numeracy to raise the standard of learning’, was identified following school-wide data analysis, which highlighted key areas that needed improvement. The school identified its need due to a consistently low recall of multiplication facts across Key Stage 2, alongside student feedback indicating difficulties with problem-solving tasks. The target was prioritised after a self-evaluation process led by the Maths AoLE lead and senior leadership team, which included book scrutiny and lesson observations. This process revealed the need for greater consistency in mathematical teaching methods, resources and terminology across the school. 
In response, the school has implemented multiple strategies to address this need. They introduced White Rose Maths in September 2023 as a whole-school planning tool. This is to ensure consistency in sequencing mathematical concepts and the delivery of skills across year groups. There was allocated time for staff training and ongoing monitoring to ensure effective implementation. Furthermore, Times Table Rock Stars was encouraged to support fluency, whilst regular problem-solving lessons were embedded into the curriculum, to develop critical thinking, curiosity and mathematical reasoning (Caprioara, 2015).
The Welsh Government (2024 a) highlights the critical role of AoLE leads in driving school improvement through curriculum innovation, consistent pedagogy and staff development. In this context, the maths AoLE lead has been instrumental in guiding the implementation of these strategies, ensuring that teachers across the school adopt a unified approach to teaching maths. Challenges and barriers to these initiatives have been acknowledged. One significant challenge is ensuring that all staff apply White Rose Maths strategies consistently. To address this, the school has established a structured monitoring system, which includes lesson observations. Additionally, continuous professional development opportunities are provided to support teaching in adapting the methods to their specific classes. 
The success of this target will be measured through a combination of methods, including book looks, lesson observations and pupil voice. The school will also track whether learners are asking more insightful and higher-order questions, which is a key indicator of improved engagement and understanding. Early observations suggested that an increase in student confidence and engagement was seen, with improved problem-solving. Research has shown that these methods of assessment can provide valuable insights into the effectiveness of teaching strategies (Hattie, 2008, Welsh Government, 2012). 
In my teaching, I aligned my planning with the White Rose Maths scheme which ensured consistency. I also included regular problem-solving lessons and utilised strategies like the RUCASC method, which had been highlighted as effective during an after-school meeting held by the maths AoLE lead. 

Conclusion
This assignment has explored the school development target of enhancing consistency in the teaching of Mathematics and Numeracy to improve learner outcomes. Through critical engagement with school-based data, policy frameworks and relevant academic literature, it has become clear that consistent, evidence-informed approaches are fundamental to supporting pupil progress and ensuring equitable learning experiences. Furthermore, the importance of robust self-evaluation processes and effective middle leadership was highlighted as being key to facilitating whole-school improvement.
Engaging in this enquiry has deepened my understanding of the complexities underpinning school improvement planning and the necessity of aligning pedagogical practice with wider strategic objectives. I have developed a greater appreciation for the role of data-informed decision-making, professional reflection and collaborative practice in driving educational progress. This experience will inform my future teaching by enhancing my capacity to contribute meaningfully to school development processes and supporting my continued growth in line with the Professional Standards for teaching and leadership.
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