
What will Successful Futures mean for us?

INTRODUCTION
A fundamental review of the current curriculum and assessment arrangements in Wales was conducted by Professor Graham Donaldson, in March 2014.  It was established that current curriculum arrangements are not sufficient enough to fulfil the needs of learners across Wales.  
Arising from that review, Donaldson’s report in February 2015 stipulated sixty-eight recommendations.   The Welsh Government agreed to the recommendations and as a result a new curriculum is currently being created, to ensure that the quality of education we offer learners in Wales is suitable for learning in the twenty first century and beyond.

Overview of the need for a new curriculum
The current national curriculum, introduced in 1998 is too prescriptive, overloaded and out-dated.  As a result, this has stifled teachers’ creativity and the way they deliver the curriculum with innovation.
The aim of the new curriculum is to develop approaches which are more directly relevant to emerging personal, social and economic needs, which has been an increasing trend internationally, as well as being desired by Wales according to Donaldson (2015) 

Following Wales’ disappointing PISA results in 2009, the Welsh Government recognised that every child and young person in Wales should benefit from curriculum and assessment arrangements that will meet their needs currently and in the future. 
It initiated a national debate regarding the quality and future of education in Wales, which resulted in a consensus on the need for change.  In 2011, Wales proceeded with a large scale school improvement reform, the aim being to improve the quality and equity of its school system.

The Programme for International Student Assessment (PISA) is an international survey aiming to evaluate education systems worldwide. The programme includes an internationally agreed two-hour test, assessing the knowledge and skills of fifteen year olds across 72 countries and economies.  The assessments involve applying, analysing and evaluating skills in a variety of contexts within mathematical literacy, reading and scientific literacy. 

According to the 2012 PISA results, 20% of Welsh students did not achieve a Level 2 in the reading and science assessments, which is considered to be the baseline proficiency at which they begin to display competencies to actively participate in life.  In Mathematics, this proportion was even higher at almost 30%. These levels are among the lowest in OECD (Organisation for Economic Co-operation and Development) countries.  Also, fifteen year olds in Wales have one of the smallest differences in performance in Mathematics, along with a low proportion of high performers, even though learners reported higher than average confidence in their ability.  This may be a reflection that learners are not always sufficiently aware of stretching targets, or that feedback is not constructive enough for them to understand what they need to improve and realise what they could achieve.  However, the system in Wales’ schools is fairly inclusive, although simultaneously shows the need for schools to address the individual learning needs of students. 

From an international perspective, PISA results for the performance of fifteen year olds in Wales are low overall, with too many performing at low levels. Results for Wales, for a number of years, have shown a broad gap in comparison to the rest of the world, which raised concerns about the current Curriculum.

Concerns have been highlighted about continuity and transition arrangements between stages in primary education.  However, in our setting, we have effective transition policies and procedures in place to ensure continuity.  

Despite reforms and initiatives introduced by the Welsh Government (LNF/Thinking skills) there are still barriers to the implementation of the current curriculum due to the overloaded knowledge elements.
An OECD report (2014) Improving Schools in Wales: An OECD Perspective emphasised the high proportion of low performance of young people in Welsh schools. The report concluded that current assessment and evaluation arrangements are unsatisfactory, which brought commission for change.

Subsequently, the evidence strongly shows that the current national curriculum and assessment arrangements in Wales no longer sufficiently meets the needs of the children and young people in Wales, as also stated by the Confederation of British Industry (CBI 2014), therefore leading to an independent curriculum review.

What are the principles and purpose of an effective curriculum?

At present, the Welsh National Curriculum is based on a framework of subjects taught over a period of time, such as stages in a primary or secondary school.  It typically includes each subject on a timetable and a content describing what should be covered at different stages.  An alternative approach becoming increasingly common internationally, as stated by Donaldson (2015), is one that focuses more directly on the expected outcomes of learning.  Its advocates claim that learning is more than individual subjects and syllabuses.  Realisation of the purposes of the curriculum essentially needs approaches that are more directly relevant to the emerging personal, social and economic needs of children and young people in Wales. 

Learning is influenced by the assessment of progress and outcomes and how the results of those assessments are used.  Assessment needs to be linked to the curriculum, as it is an integral part of learning.  However, we need to be cautious that accountability processes do not dominate assessment, as the consequences for learning can be detrimental.   

Several changes may occur, bearing in mind educational theory, psychology and neuroscience, in response to developing political, social and economic circumstances. Pressures such as these can drive the curriculum in various directions, for example, the addition of certain skills when it is perceived necessary.  These additions could cause purposeless concentration to be carried forward, although whether or not they remain relevant as additions, to the more essential aspects of the curriculum, will be a decision to be made in the here and now.

Whilst taking into account the demand for improved levels of children and young people, this has sparked an international trend towards creating a curriculum that will have a greater emphasis on developing skills through ‘areas of learning’.  Also, we need to contemplate what is good about the current curriculum, together with a response to the present needs and economic pressures.

Education policies have had a principle of common entitlement that has been sustained, those being: Routes for Learning (Welsh Government 2006), Foundation Phase replacing the Early Years, Key Stage 1, a Welsh Baccalaureate Qualification (WBQ) at Key Stage 4 and beyond, National Literacy and Numeracy Framework (LNF) and an increased emphasis on the skills across the curriculum.

In March 2014, Professor Graham Donaldson was approached to conduct a Review of Curriculum and Assessment Arrangements in Wales from Foundation Phase to Key Stage 4.  Donaldson proceeded to gather evidence and involve as many people in Wales as possible in the process, from headteachers, staff, children and young people and their parents and carers.  Questions such as ‘what are the three best things about education in Wales?’ were asked as a stimulus for debate and discussion, for which over 700 responses were received, with over 300 of those being from children and young people.  The Welsh Institute of Social and Economic Research, Data and Methods (WISERD 2015) was appointed to analyse the responses.  Following the gathering of evidence, to the formulation of proposals for the curriculum and assessment, a set of principles for curriculum design were outlined as below.  These principles were used to evaluate both current practice and to test and guide the proposals for the future.
The curriculum should be authentic, evidence based, responsive, inclusive, ambitious, empowering, engaging, unified, based on subsidiarity and manageable. (Donaldson 2015)

During visits to pioneer schools, we had a sense of what can be expected during the process/launch of the new curriculum.
School A was exploring and prioritising innovative approaches to teaching and learning.  They felt the existing curriculum structures were narrow, had too many limitations and covering the curriculum was being exposed.  In particular, they felt that learners were insufficiently supported to become independent learners.  
Following research and visits to a nearby school, they decided to create a skills-based approach to teaching in Key Stage 3, focusing on Gardner’s multiple intelligences, which they called ‘smarts’ (e.g. Word Smart, Number Smart etc), which they launched in 2005 as the ‘SMART curriculum’.

Estyn visited School A in 2011 and the SMART programme was seen to be a significant strength, developing very effectively pupils’ learning and thinking skills as well as a variety of wider skills, contributing to effectively improve pupils’ wellbeing.  
The SMART curriculum continued to evolve, however as lessons became more skills based, the demand for separate subject for skills acquisition was reduced. In 2014, a small group within the Senior Leadership Team (SLT) met to decide how to move forward in regards to the modern day learner.  They showed enthusiasm for the delivery of their new curriculum by combining subject departments.

Following the recommendations made in Successful Futures, School A was able to adapt to the change swiftly as they had already grouped subjects during their new curriculum, which matched the Areas of Learning and Experience set out by Donaldson.

The Assistant Head was extremely enthusiastic about the process and also spoke about assessment, stating that Key Stage 3 (KS3) were focusing on AfL and for the first time ever, were not using KS3 targets. The pupils were high achieving and they had abandoned examinations. They launched their new curriculum in 2016 and stated that it allows pupils to make links between subjects.  The pupils can apply transitional skills to equip them to become more prepared in the modern world.
Reports to parents/carers, are self evaluated on Four Purposes, though they were awaiting guidance regarding this at the time of the visit.

Advice given by staff during the visit was not to banish the curriculum, but to keep an eye on it, albeit, not your best eye. A small selection of teachers spoke about the process they had experienced, stating that it was forward thinking, innovative and creative.  One individual expressed that it worked from the bottom up and it is refreshing to be able to teach what you want, when you want. A notion that Successful Futures (Donaldson 2015) is passionate about, giving back teacher autonomy. 

This may be the case, but I believe that every teacher needs to reflect on their own teaching and the learning that happens within their classroom. Only then can the curriculum evolve. Also a belief of Priestly and Minty (2013) stating a major factor of whether the curriculum will be developed and implemented successfully depends on the beliefs and practise of teachers.

After consideration of the evidence following discussions with stakeholders, it was suggested that continuing support be given for; the Foundation Phase, LNF, Routes for Learning, the Welsh Baccalaureate Qualification at KS4 and beyond and the introduction of a wider skills across the curriculum.  There is a firm commitment to the Welsh language and bilingualism, inclusive education, and focus on Welsh identity and the Curriculum Cymreig.  The basis for the new curriculum is the Foundation Phase pedagogy. Successful Futures (Donaldson, 2015) suggested that the Foundation Phase is a significant strength of educational practice currently.  The responses to the call for evidence most frequently mentioned the Foundation Phase as being the best thing about education in Wales.  

The OECD report - Improving Schools in Wales: An OECD Perspective (2014) identified four priorities for Welsh Government to address:
Schools must ensure learning needs of all learners are met.  We must build a professional capital and collective responsibility throughout the system. A coherent assessment and evaluation framework to promote improvement needs to be developed and we need to build a long-term education strategy that has a number of core priorities, which is designed and resourced adequately and also has appropriate governance and support structures.

In its recent review of education in Wales, the OECD (2014) found that schools in Wales were lacking a set of aims and purposes.  Recommendations suggested that the Welsh Government should develop a collective vision of the Welsh learner, which will reflect on the commitment to quality and equity.

It is of utmost importance also to be aware of how curriculum purposes are expressed elsewhere. For example, in Scotland, the curriculum aims to develop these four capacities: to become successful learners, confident individuals, responsible citizens and effective contributors.

Following the review, much consideration was given by the Minister of Education and Skills, wider Welsh Government officials, and professionals who are very passionate about aiming for a world-class education the children and young people in Wales truly deserve, the current curriculum is under a much needed reform.  

For such a long time, teachers and schools have felt the pressures of delivering a prescriptive curriculum and external expectation of accountability.  Consequently, creativity and the ability to cater for the individual needs of children have diminished. To be able to determine what we need to do and how we are going to do it, relies on us understanding why we are doing it. Donaldson (2015)

The Review proposes four purposes of the curriculum that apply to learners and promote high aspirations and a drive to achieve.  Similarly to Scotland, the four purposes are to create:
Ambitious, capable learners who are ready to learn throughout their lives
Enterprising, creative contributors who are ready to play a full part in work and life
Ethical, informed citizens of Wales and the world
Healthy, confident individuals, who are ready to lead a fulfilling life, as valued members of society. which will underpin all learning within the classroom, with as much real life context as possible.

By having the full support from the Welsh Government, these purposes will guide future decisions about any local and national educational priorities regarding teaching and learning in Wales.

What will the structure of the new curriculum look like?
National Curriculum since 1988
Wales’ current curriculum and assessment arrangements came to being after reviews following the Education Reform Act 1988 (ERA).  It consisted of the national curriculum and religious education.  Since then, there have been three curriculum reviews in Wales before starting this review.  In 2008, there was a much greater emphasis on skills, teaching in a cross-curricular manner, being flexible and making the curriculum relevant to young learners. Kelly and Stead (2013) advocated that cross-curricular teaching is a feature of successful primary schools and discrete teaching has been challenged by Rose (2009).

Following an open consultation in 2014, the Welsh Government published its revised Areas of Learning for Language, Literacy and Communication Skills and Mathematical Development in Foundation Phase.  In Key Stage 2 to 4, the programmes of study for Welsh (first language) and mathematics were revised.  These programmes of study align with the GCSE specification content for new qualifications, being delivered in September 2015.

Significant changes needed to be made, despite modifications, the philosophy, content and form of the current national curriculum.  The need for an holistic approach to learning and to use said learning creatively across subjects, was being constrained due to the overcrowded curriculum.

We need to consider the breadth of the curriculum and how to structure the learning we envisage.  There are fundamental differences in pedagogy between a skills-based and a knowledge-based approach to the curriculum.  The purpose of a skills-based approach, based on Bloom’s Taxonomy is to develop transferable skills such as collaboration and empathy; arguably from knowledge-based supporters, extensive cultural knowledge is neglected.  

Whereas the purpose of a knowledge-based approach, based on Engelmann’s theory of instruction, agreed with by Hattie’s (2009) meta-analyses, is to build cultural capital, such as intellect by instruction and learning about concepts through questions, examples, practice and instant feedback.   However, Anderson and Krathwohl et al (2001) revisited Bloom’s Taxonomy and state that knowledge is the fundamental aspect that needs to happen before all cognitive processing. On the contrary, a 2014 OECD report OECD: Skills for Social Progress, suggests that learning should not be understood as being a purely cognitive activity. Practitioners should be aware of and respond to pupils’ emotions and motivations to enable successful learning.

We need to consider whether using one teaching style should be favoured over another or whether we should be combining them, for example a skills-based approach or a knowledge-based approach.  Empirical evidence deems both as imperative, as to teach through only one approach would be unsuitable and certainly detrimental to children and young people’s learning.  

Scotland’s review of the Curriculum for Excellence (2013) also written by Donaldson has eight areas in the curriculum whereas currently, Wales has seven Areas of Learning. Also, numeracy, literacy and some aspects of health and well-being and ICT will be reinforced and developed across the curriculum.
Following Scotland’s Review – Curriculum for Excellence (2013), it became apparent that there was an issue with the theoretical underpinnings of pedagogy.  They were rarely made explicit in the Review, Curriculum for Excellence (2013) and teachers had to research active forms of learning, though not expressing any form of learning theory, comprising of the social-constructivists, which they draw upon, such as Piaget, who emphasised action and problem solving in children’s learning, and Vygotsky who stressed the importance of social interaction, language and the development of thinking. (Robson 2008)

Evidence shows that transition between Foundation Phase and all of the Key Stages is having a negative effect on learners.  Due to the differences in philosophy or approach at the points of transition, progression can be hindered, which contributes to disengagement and learners progress through school. Therefore the Review has recommended, that the structure will compromise of Areas of Learning and Experience and a combined structure of the curriculum should apply for the entire range from ages 3-16 making the curriculum easier to understand and ensure continuity and progression. 

The aim is for teachers to plan creatively and work in a cross-curricular manner in the context of the four curriculum purposes.  By planning this way learners can be encouraged to make links across learning instead of compartmentalisation of subjects. (Borghi 2012)

Priority was given to literacy and numeracy through LNF and under recommendations from the ICT Steering Group (Arthur et al 2013), it was concluded that digital competence is crucial to learning and real-life and was given the same status within the curriculum as literacy and numeracy.  These three aspects will be Cross-curriculum Responsibilities for every teacher, again encouraging teacher autonomy.  The structure of the curriculum needs to ensure that learners develop these aspects to a high level of competence, having frequent opportunities to apply them across the curriculum.

Wider skills also need to be developed according to NFER and Arad research (2013), which cites Parsons and Beauchamps (2012).  They conclude that the most high performing countries highlight problem solving, creative and critical thinking, selecting information, applying knowledge and drawing on conclusions as the most predominant skills identified, which would be pleasing for businesses and future employers to hear.

The four wider skills need to be embedded into each Area of Learning and Experience, rather than being a separate framework, leading to further complexity within the design of the curriculum, which replicates concerns about the current situation.  Fewer documents are needed if teachers are to embrace and embark upon a journey with the new curriculum.  It is essential that progression within the Areas of Learning and Experience is based on the understanding of how children and young people progress differently in learning contexts and realise what particular qualities they need to improve on, in order to move to the next stage (Black and William 2005) 

Continual Professional Development (CPD) will play a huge part in how smoothly this process will be embedded and schools need to invest in developing a learning culture which involves both teachers and pupils as learners.

Choice will play a big part in the curriculum.  Learners should be given the opportunities to choose activities and experiences in accordance with the school’s approach. In School C, Learner Voice plays a prominent role within planning.  Children are involved at every step and are always keen to share their ideas with others, learning to be confident, creative individuals.  

To implement the new structure of the curriculum, it is fundamental that the staffing structure is planned effectively within the school.  For instance, appointing members of staff to lead the three Cross-curriculum Responsibilities. 
There are many forms of leadership, which take place within a school.  How the new curriculum will be implemented, depends on how the leaders and learners approach it.  

As in School B, School C develops professional learning and the teachers as learners approach is supported and developed.  There is a nurturing ethos and individuals are encouraged to extend their learning throughout their careers.  We believe that it is important for children to see adults learning and improving, just as they are encouraged to do and to celebrate this.

Sharing good practice is significant in developing staff morale, whether within the school or networking triads such as ‘Taking Foundation Phase into Key Stage 2’ across a triad of schools, which was introduced in our Local Authority following the review.  School C has a ‘Triad working group’, which meets and discusses good practice within the school.  Ideas are shared and sometimes implemented to suit the ethos within the school.  I agree with David Hopkins (2007) beliefs when he states that networks such as these allow traditional boundaries to be swept aside and schools can work together in close partnership, taking responsibility for their learners.  Alternatively, he also speaks about networks such as these as being nothing more than talking shops. Piggot-Irvine (1998) suggests the same, through the belief of surface learning, where he speaks of colleagues making changes with minimal effort.  If we are to make serious changes, we need to gain a deep learning, which modifies both practice and core values, during an action research approach to professional development (Kemmis and McTaggart, 1998) 

Although learners are the pinnacle of our need for change, we also need to consider all stakeholders.  For example, parents or carers may be apprehensive about the changes to the curriculum and may think they represent experiments that could risk children’s futures.  Forethought needs to be given therefore to prepare for and alleviate such interpretations by adhering to BERA Ethical Guidelines (2011).

Likewise with teaching staff, for such a long period of time a prescriptive National Curriculum has been followed, therefore in the early stages, some may be reluctant to discard aspects of the curriculum that are no longer of relevance and it will be challenging to become more creative in their delivery methods.  A tendency to be aware of at this point, a pitfall that Scotland fell into and one that we can learn from in hindsight, is when complicated planning tools are introduced that may distract our attention away from the importance of high quality teaching and learning needs of children and young people. 

What is pedagogy?
Some people would define pedagogue as a teacher. However, in my opinion, children shouldn’t be taught, they should be given the tools to learn, thus enabling them to use them again later in life, whether it be tomorrow, or in the future.  As articulated by Margaret Mead (2017), children need to be taught how to think as opposed to what to think. 
Donaldson discusses twelve pedagogical principles.  The recommendations in the Review are not implying an emphasis on particular approaches.  Several pedagogical principles are related directly to the purposes.
Good teaching and learning need to maintain a consistent focus on the purposes of the curriculum.  The intention is to allow teachers’ creativity to be released, enabling them to provide a rich learning environment for children and young people.  We need to challenge all learners and encourage them to realise that sustained effort to meet expectations are high, though achievable.  The proposed Progression Steps will allow this to happen.  
In our school, as Carol Dweck promotes, we encourage children to have a growth mindset and focus on effort as a basis for success. Intelligence theories can be affected by environmental cues.  For instance, children who are given praise such as well done, you're very clever are more likely to develop a fixed mindset, however, if given feedback such as good job, you worked very hard they are more likely to develop a growth mindset.  This suggests that it is possible to encourage learners to continue with their efforts, despite failure at times, by persuading them to think about learning in a certain way.
A variety of approaches are needed, including direct teaching.  Hattie summarises that teachers interpret learning intentions and success criteria, teach the children by modelling and close with a plenary that concludes by tying it all together.
Pedagogy that makes use of the wider skills across each Area of Learning and Experience, problem-solving, creative and critical thinking approaches also need to be exercised.  The ability of being able to make connections, critically evaluate information, develop deep understanding and being able to transfer knowledge and skills to future problems creatively, is essential for learners in the twenty-first century.
Creating real-life contexts for learning, as suggested by Mick Waters (2013), ensures learners see the relevance of their learning beyond the school, such as by inviting visitors to speak with the children, forging links with local businesses.  The internet also has a huge potential to access resources, explore and engage with real-life issues.
Assessment for learning (AfL) looks at the effectiveness of learning, providing meaningful feedback and ensuring needs of learners are met individually.  Standards are raised and ambition is nurtured through constructive feedback ensuring they understand what they need to improve on.  Such is evident in our school in the marking and feedback policy and reflected in children’s books, discourse, learning environment and school ethos.

The ability to make connections and transfer skills across different contexts when undertaking unfamiliar problems, through teaching in a cross-curricular approach, encourages children to make these meaningful links, therefore enhancing learning, which are defining features of twenty-first century education.  

Teaching in the afore mentioned cross-curricular approach, if done properly, will ensure wider skills will be embedded in the Areas of Learning and Experience and similarly in the Achievement Outcomes, which will identify opportunities for application.
Learners need to become increasingly responsible for their own learning.  

Jean Piaget (1896 – 1980) once declared that we should not jump in and teach something a child could have been able to work out for themselves as it could consequently prevent them from fully understanding it.

Empirical evidence suggests that pupils learn when the learning involves them and rather than when they are taught directly. For example, in my experience, and in the view of Halsey et al (2006) involving the children in the learning process is far more beneficial than merely telling them what they are going to learn.  Pupil voice has a huge impact on the learning, which relies on good teacher-pupil relationships in the classroom. These positive relationships allow the pupils to feel valued and a mutual respect is earned.
Being a Rights Respecting School, we encourage each and every child to know their Rights.  Evidence suggests that through pupil voice, (everyone has the right to be heard) where learners are involved in planning their own learning, they develop confidence and the capacity to learn throughout life.  

The skill of learning to be responsible for their own learning is nurtured within our school through ‘Building Learning Power’ (BLP).  In my own practice, during the ‘reasoning’ aspect of BLP, I used the ‘Let’s Think!’ programme to great benefit; encouraging the children to think for themselves, collaborate in their learning and link to previous learning. The impact it had on children’s metacognition skills was tremendous.  For instance, to my surprise, they were able to link their knowledge and understanding to previous learning up to nine months ago.

A 2013 OECD: Innovative Learning Environments report suggests that learning should not and cannot be understood as being a purely cognitive activity and teachers need to be aware of and respond to learners’ emotions and motivations in order for successful learning to happen.  Social and emotional aspects of learning are key to pursuing the curriculum purposes.  Learners need to be encouraged to develop emotional intelligence and metacognition, through approaches that support their social and emotional well-being. Only then can they reflect on their own learning and realise the positive impact they are having on the learning of others.  

Similarly, collaboration skills were one of the first ‘learning habits’ in the BLP programme.  In my own practice, I created learning activities that developed working together as a team, rather than mere ‘group’ work, to reach an end result.  

To successfully implement the Review’s proposals on curriculum and assessment, sound pedagogy will be crucial as will high-quality teaching. 

What will assessment look like?
The Welsh Government acknowledges weaknesses in the assessment framework, stating that AfL approaches are not understood very well and are not fully embedded. However, the improvement plan recognises the need for high-quality feedback, which comes from formative assessment and shows consistent support for the assessment for learning approach.

According to Stoll and Fink (1996), most authorities define learning in terms of outcomes for all pupils to ensure curriculum consistency.  A shift from traditional thinking, which defined the curriculum in terms of what teachers were obligated to cover, not what pupils were expected to learn.  Drake (2012) provided a way for teachers to interpret the types of outcomes used in teaching. This was based on Spady’s (1994) ‘demonstration mountain’.  There are three types of outcomes; ‘being’ outcomes at the top; in the middle - the ‘doing’ level and at the base, the ‘knowing’ aspect of learning.  It is easier to assess the knowing aspect of learning; therefore, it is tempting to ignore the ‘doing’ and ‘being’ and focus solely on the ‘knowing’.  To prevent this, Drake’s advice is for teachers to ‘focus up’ but ‘design down’

The HMCI annual report for 2012-13 states that the most common recommendation in their reports, is the need to improve teacher assessment. Nearly 40 per cent of schools inspected have this recommended as their significant area for improvement.

The new assessment arrangements need to support the purposes of education.
Assessment arrangements should assess what matters and align assessment with purposes of learning.  Teachers have clear reasons for assessment, planning for the intended use of assessment results.  They should do this by using a variety of appropriate techniques, engaging learners in self-assessment, ensuring the focus stays on the progress in pupil reports and inform self-evaluation by using a combined use of assessment evidence., addressing any implications of good assessment and form an assessment and evaluation framework, which has a clear vision and strategy.

Report to Chairperson of the Governors

As with every new venture, there will almost certainly be teething initial barriers.  Working collaboratively and supporting each other will help overcome these.  The children are supported to develop coping strategies through Building Learning Power (BLP) where they develop different learning dispositions such as perseverance, collaboration, resilience, listening, questioning etc and the same ethos is followed as a staff also.

There are positive and negative forces to implementing new initiatives such as the curriculum reform.  Below is a force-field analysis for the school.
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SUCCESSFUL FUTURES – CURRICULUM REFORM
Implementing a new curriculum to help all children and young people to develop in relation to the Four Purposes.  
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	POSITIVE FORCES ( + )
	NEGATIVE FORCES ( - )

	
· Current curriculum is led by it’s content

· Irrelevant to the current world of technology and jobs

· Reforms have resulted in complex add on initiatives causing confusion and overload

· Use of data is leading to a test driven method of teaching

· Workload is unmanageable

· Many aspects are outdated

· Transitions are difficult – different assessment and approaches

· Consistency in approaches of cross-curricular approaches

· Real life links to provide contexts 

	
· Budgets for collaboration time

· Budgets for resources to create contexts

· Professional development - costs

· What will the assessments be? unknowns

· Change again – more reform – apathy and reluctance to participate in another new initiative

· Lack of understanding

· Fear of change

·  Staff resilience and willingness to engage

· Workload – current curriculum and this…




As stated by Cook (2009) we need to ensure a positive change takes place by agreeing and discussing the best way to learn from each other. This is something that is embarked upon regularly in school C, in triad groups, learning to be reflective about one’s practice and being open and honest in a nurturing atmosphere.  Effective team management, dealing with conflict and disagreement and reviewing team performance are all part and parcel of leadership, of which there are many styles. Heather du Quesnay (as stated by Greany &Rodd 2003) advocated that distributed leadership which challenges the traditional hierarchy within the school, does not only regard a single individual and charismatic leader, but rather a leadership that is exercised on all levels.  This empowers teachers to lead on things that are pertinent to them.  By creating such links, it is allowing the principles of school improvement to capitalise on developing teachers.
As a whole school, the importance of reflecting on overall performance and evaluation of the quality of teaching and learning is understood.  

Current practice and pedagogical approaches in Foundation Phase are effective and strategies are in place to continue with the Foundation Phase approach through into KS2.
We need to consider the four purposes of the curriculum and key characteristics that are proposed in the review.  The whole staff undertook an audit of the four purposes and were able to link the current practices and discuss rich learning tasks. Its findings can be seen in appendix 1.
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Daniel Goleman (1996) argues that emotional intelligence has an influence on students’ self-concepts and motivation.  However, teaching is full of emotions and a school’s willingness to change depends upon factors such as teachers’ psychological state.  If interpersonal and psychological processes are neglected, then teachers will begin to act defensively, protecting themselves from new innovations that may expose their shortcomings.  However, if individuals are valued and their contributions are valued, then their self esteem soars and it builds trust.
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Strengths
Our current strengths for the four purposes are outlined below:
Ambitious and capable learners 
· The children are able to set themselves high standards and enjoy challenge, which has been evident in lesson observations when the children have been displaying their ability to self-assess and use the strategies and learning dispositions to tackle learning tasks with growing confidence.
· The children are questioning and enjoy problem solving, through Let’s Think activities that are encouraging meta cognition and encouraging the children to use their prior learning when undertaking new tasks.

Enterprising, creative contributors
· Children give their skills and energy, so others will benefit.  This is especially evident when children take part in their councils and are given the freedom to say what they think, which gives them a sense of ownership and being heard.

Ethical, informed citizens 
· Children understand the impact of their actions when making choices, through P4C (Philosophy for Kids) sessions, taking responsibility for their actions by adhering to their Class Charter (being a Rights Respecting School) and Playground Peacemakers, where older children are given the responsibility to take care of and encourage younger children to play games on the yard at break times.

Healthy, confident individuals
· The children build their emotional and mental well-being by developing confidence, resilience and empathy, through a variety of learning experiences that are linked as much as possible to real life.
· The children know how to find information and support to keep safe and well, through e-Safety for example.  During a meeting that took place recently where they were able to give lots of information on what to do if you encounter cyberbullies.

RECOMMENDATIONS

Additionally, we need to focus our attention on our weaknesses and turn them into strengths.
Ambitious and capable learners 
· The children need to communicate effectively in both English and Welsh.  Some members of staff will attend Welsh sabbatical to encourage the use of the Welsh language to help develop this.

Enterprising, creative contributors
· Children need to connect and apply their knowledge and skills to create ideas and products, through developing entrepreneurial tasks, such as when they make and sell items during fetes etc.  At the same time they are learning through real life contexts and have to decide on prices and calculate profit margins etc.
· Children need to take measured risks through developing outdoor play and activities involving real life contexts.  Also, a group of children to set up a tuck shop where they order and sell fruit to the children at break time.
· Children need to express their ideas and their emotions through different media, such as short animations using the green screen, where they are in control and have to manage their own projects.

Ethical, informed citizens 
· Children need to be more knowledgeable about their culture, community, society and the world, now and in the past, through inviting more visitors to school and visiting place of interest related to the particular themes that are being learned about in classes.
· Children need to respect the needs and rights of others, as a member of a diverse society through engaging further with the wider community.

Healthy, confident individuals
· The children have secure values and are establishing their spiritual and ethical beliefs, through mapping ESDGC across the school and ensuring global issues such as Water Aid and Fairtrade are emphasised in class or during assemblies.
· Children apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives, through achieving the Healthy Schools Award.
· Children take measured decisions about lifestyle and manage risk, through outdoor play, an area that currently needs developing.  


CONCLUSION
Curriculum reform is certain and the need for change is long overdue. From visiting School A and School B and having time to reflect on current practice, it is evident that School C is in a very strong position in preparation for the new curriculum.  
Leaders are forward thinking and preparations are underway to make a difference to learners’ educational journey.  Current practice demonstrates that the Foundation Phase pedagogies have a positive effect on learners and although the curriculum needs to change drastically, we also need to evaluate which aspects and approaches are effective currently, such as cross-curricular teaching and promoting learner voice to establish deeper learning. We need to value their status and ensure they remain part of the curriculum reform. 

The national curriculum and assessment arrangements do not meet the needs of the twenty-first century learners; therefore it is essential that we allow teacher autonomy, enabling them to think for themselves, be more flexible and teach in a far more creative way.  As Dewitt (2017) states, in order to gain effective teacher autonomy, allowing teachers the freedom to share their thoughts openly makes them feel empowered.  

We will continue to use data for improvement, analyse results and use to inform future planning.  It is crucial that staff share the same vision to implement the intended change.  The changes we are embarking upon need to be sustainable. By steering towards whole school reform, we will ensure, together, that this is the case.  It will be imperative that staff are given the opportunities to work collaboratively and are encouraged to develop themselves professionally as well as being involved in the process along the way.

Change has to come from within and the self-evaluation process is the foundation on which to transform our school into a great school.    
As Stoll and Fink (1996) stated, there is one element that underpins all concepts, namely: caring.  Not only does it provide a moral purpose for change, it also adds the ethic, which invites all stakeholders interested in educational reform to join, contribute and persevere on the change journey.
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