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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under each of the following titles:

Title 1: Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police. Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

This essay will analyse why key incidents or events have had a damaging effect on the willingness of communities to engage with the police. It will then evaluate the role of community policing in fostering and maintaining community cohesion. It will then demonstrate understanding and the application of key principles of effective community engagement.
In previous years, there have been a number of key incidents and events whereby police action has had a damaging effect on the willingness of communities to engage with the police. These are often marred with failings or mishandling of incidents by the police which in turn have a detrimental effect on the communities in which the police serve.
One prevalent example of such an incident is the Brixton Riots of 1981. The events preceded an escalation of community tensions within the area of Lambeth between police and the black community. Following further escalations there was a subsequent disproportionate use of Stop and Search powers by Police under Sus Law against people from ethnic minorities, this was codenamed ‘‘Operation Swamp 81’’ by police. The subsequent actions resulted in rioting where there was extensive damage caused to property and both police and members of the public sustained injuries. In the aftermath of the Brixton Riots, the United Kingdom government ordered an inquiry which was conducted by Lord Scarman and is known as the ‘’Scarman Report’’, the report brought about changes such as the introduction of the Police and Criminal Evidence Act 1984. On the British Broadcasting Company (BBC) website, who discussed the events and the subsequent report state that Scarman ‘found the disorders were not planned but a spontaneous outburst of built-up resentment sparked by particular incidents. He found loss of confidence and mistrust in the police and their methods of policing. Liaison arrangements between police, community and local authority had already collapsed before the disturbances. He recommended concerted efforts to recruit more ethnic minorities into the police force, and changes in training and law enforcement’ (BBC NEWS | Programmes | BBC Parliament | Q&A: The Scarman Report, 2004). Taking this into consideration, an event of this magnitude has a profound effect on the police service and the ability of communities to engage with policing. The complete loss of trust in the police felt by communities as a result of incidents like this means there is a withdrawal of confidence and participation in supporting police and leads to a complete lack of engagement from that community. This can result in things like crimes not being reported, no willingness from communities to support any investigative processes and then increased vulnerability of people within communities as a result of the void left by no police interactions. The fallout of such key incidents has resonated throughout recent years and has been more prevalent with the occurrence of other incidents of note such as the Stephen Lawrence murder, where the mishandling of the police investigation lead to public fallout and more recently the Black Lives Matters movement following the death of a black male, resulting in a police officer in America charged with murder.
Next, I will evaluate the role of community policing in fostering and maintaining community cohesion. Essentially, without the support of the public and the communities in which the police serve, policing would become unworkable. The police rely heavily on public cooperation to uphold the law and detect and investigate crime accordingly, without this cooperation the concept of policing by consent becomes obsolete. Neighbourhood Policing Teams (NPT) are at the forefront of fostering and maintaining community engagement. There are perceived benefits to effective community engagement. Some of these potential benefits are outlined on the ‘’College Of Policing’’ website, they state that ‘evidence has indicated that the potential benefits of effective community engagement include: an increase in public perceptions of safety, a tendency towards a reduction in disorder and anti-social behaviour, an increase in confidence and trust, and in community perceptions of the police .. an improvement in police officers’ attitudes and job satisfaction. All of these benefits can have a positive impact on the ability of the police to tackle crime and anti-social behaviour.’ (College of Policing, 2013). These benefits highlight when the policing by consent model is effective with public cooperation, community engagement would be higher as there is a better relationship and more effective cohesion between the police and the communities in which it serves.
In contrast, as aforementioned a breakdown in the trust and perception of legitimacy in the police service can have long term detrimental effects as seen in the aftermath of key incidents. The ‘’College of Policing’’ website again suggests some of the implications of not having effective community cohesion or engagement. It says that the ‘risks associated with ineffective engagement (but not limited to): a loss of public confidence in the police, a loss of legitimacy in the eyes of the public, a negative impact on strategic policing as the police are unable to predict changes in community profile, needs and priorities, increased vulnerabilities around threat, risk and harm, withdrawal of the public from participation and problem solving, leading to services that are less responsive to the needs of the public and require increased policing resources, unrealistic public expectations regarding policing services, lack of awareness of changes in the community and tensions not being identified, leading to a negative impact upon tactical policing’ (College of Policing, 2013).
Lastly, the key principles of effective community engagement from fostering community engagement can be achieved through effective information gathering and getting to know the communities in which Police serve. This allows police to identify and understand the unique requirements of different communities and their perceived problems. In turn this can foster engagement by responding to concerns that meet that particular community’s needs. NPT will be at the forefront of such engagement as they learn and gather information about their respective communities and will learn to understand and engage in a way that the community requires.
To conclude, I have analysed why key incidents such as the aforementioned Brixton Riots have had a damaging effect on the willingness of communities to engage with police. I have evaluated the role of community policing in fostering and maintaining community cohesion and have drawn on references to highlight the benefits and the negative aspects of failing to maintain cohesion within communities. Lastly I have demonstrated an understanding and the application of key principles of effective community engagement by the Police and in particular NPT who are at the forefront of community led policing.
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Title 2: Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies. Explain and employ analytical products provided by intelligence specialists during an investigation

This essay will assess the strengths and weaknesses of different policing models in relation to crime/victimisation and the public and explore crime prevent theories initiates and strategies. It will explain and employ analytical products provided by intelligence specialists during an investigation.
The first policing model I will assess is the Routine Activity Theory. This was first proposed by Marcus Felson and Lawrence Cohen. The theory suggests that crime is likely to occur when three essential elements are present, these are a motivated offender a suitable target and absence of a suitable guardian.  The theory states that the absence of any element would mean crime would be less likely to occur as the opportunity to commit crime is removed or reduced. The theory also suggests that it empowers victims to decide on whether they will become victims or not by not placing themselves into situations where there is opportunity for a commission of a crime against them where all three elements would be present. The theory has been well received and applied in many contexts. One such example is in the title journal Low Self Control, Routine Activities and Fraud Victimization focusing on victimisation in the crime area of fraud, it states ‘the results of this study also support the extension of routine activity theory to the context of consumer fraud victimization. In our sample, greater participation in remote purchasing increased consumers’ exposure to fraud targeting and increased their risk of becoming fraud victims. These findings demonstrate the usefulness of routine activity theory as a “general” theory of victimization risk’ (HOLTFRETER, REISIG and PRATT, 2008). However this theory is not without criticism as it describes crime at the simplest form but does not offer an explanation as to why it has occurred or why what has motivated the offender, ignoring any social, environment or economic considerations. 
The second policing model I will assess is the Broken Window Theory. This theory was first proposed in 1982 by James Wilson and George Kelling. The use of ‘’broken windows’’ was a metaphor which represents that the visible signs of crime, disorder or anti-social behaviour (ASB) have an effect that encourages the commission of further or more serious crime on the basis that this visible evidence of crime indicates that criminal offences have little risk of detection and the behaviour is more normalised with that area. It has been suggested this model of policing has had positive effects in reducing serious crime by managing lower level disorder. In the journey titled ‘’Can Policing Disorder Reduce Crime? A Systematic Review and Meta-analysis’’ it states ‘the results of our systematic review and meta-analysis suggest that disorder policing strategies generate noteworthy crime control gains. Importantly, these strategies yielded consistent crime reduction effects across a variety of violent, property, drug, and disorder outcome measures. These findings provide support for police paying attention to social and physical disorder when seeking to reduce more serious crimes in neighborhoods. (Braga, Welsh and Schnell, 2015). However, the theory is not without criticism as stated on the website Britannica that stated ‘one line of criticism is that there is little empirical evidence that disorder, when left unchallenged, causes crime. To validate the theory in its entirety, it must be shown that disorder causes fear, that fear causes a breakdown of social controls (sometimes referred to as community cohesion), and that this breakdown of social controls in turn causes crime.’ (Karmen, 2018).
Next I will explore the crime prevention theory, which is a criminological concept that focuses on crime reduction beyond just the criminal justice system. This concept encompasses the theories aforementioned and focuses employing on agencies beyond the police and criminal justice system in addressing the reasons for why crime occurs and the other factors that support their commission. Some strategies under this idea may include things like target hardening, which is essentially making adjustments to property or criminal targets to make them less likely to be the victim of crimes. A property for example can have additions such as closed circuit television or security locks to make a property less likely to be the target for burglaries. 
Lastly, I am going to explain analytical products provided by intelligence specialists during an investigation. In order to do so, I will first define intelligence. Intelligence is raw information that has been subject to processing, has been sanitised and then disseminated accordingly. Intelligence specialists a role as defined by The College of Policing which states ‘The Intelligence Officer develops and evaluates intelligence, making an assessment of the threat, risk, harm, vulnerabilities and opportunities which exist and identifying gaps. They manage the dissemination of the assessment or intelligence product, support reactive, proactive and/or crimes in action and provide advice on appropriate tactical options to support policing priorities.’ (College of Policing, n.d). The National Intelligence Model outlines four products from the analysis of intelligence. These are subject profile, problem profile, tactical assessment and strategic assessment. All of which will add value to an investigation by compiling information on any subjects including associations, risks or known criminal activities, tactical considerations for any operations such as criminal business profiling or movements and how to strategically approach any investigation based on the intelligence available. Additionally, there are further products that can assist during investigations such as risk analysis which will utilise multiple sources to determine risk to determine outcomes of police action and to predict criminal activity or analysing social trends in aid of predicting criminal activity or gathering evidence on certain demographics. All of which aid the investigative process by allowing informed decisions to be made about investigative priorities and tactical options.
To conclude, in this essay I have assessed the strengths and weakness of different policing models in relation to crime/victimisation and the public and explored crime prevention strategies. I have explained and employed analytical products provided by intelligence specialists during an investigation outlining what intelligence is and the role of an intelligence officer whilst doing so.
Word Count - 988














Title 3: Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 

This essay will critically review key issues relating to the complexity and challenges of operational policing, it will review examples of critical and major incidents and analyse the role of police within a joint emergency services operation to establish ‘best practice’.
Operational policing is becoming increasingly complex as the communities that operational policing serve become increasingly sophisticated and diverse. As such, in response such diversity and complexity requires a police response that will be proportionate to the needs of the community. One such issue is that of cyber-crime, which is crime committed on a digital platform and can include fraud. Crime of such nature can be sophisticated and complicated and likely to require a degree of understanding or prior knowledge from police service members which may not always be the case. This is acknowledged by the National Police Chiefs Council (NPCC) which states ‘As people do more and more online, the threat from cybercrime grows - whether its fraud, data theft, grooming and exploitation of children or stalking and harassment. Likewise, future technologies, such as driverless cars, virtual reality and implant technology, will pose new risks and opportunities for the police service. Policing has to focus on protecting people from this type of harm through the development’ (NPCC, 2016). Although providing complexities, the same report also acknowledges the potentials for digital technology in tackling this issue, stating ‘The increasing availability of information and new technologies offers us huge potential to improve how we protect the public. It sets new expectations about the services we provide, how they are accessed and our levels of transparency. Digitisation also offers significant potential to accelerate business processes, manage risk more effectively and revolutionise the criminal justice process’ (NPCC, 2016).
Next I will review examples of critical and major incidents. First I will define the two. A critical incident, as defined by the College of Policing states ‘any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community’ (College of Policing, nd) and then the College of Policing define a major incident as ‘an event or situation, with a range of serious consequences, which requires special arrangements to be implemented by one or more emergency responder agencies’ (College of Policing, nd). One incident I will review is known as the Manchester Arena Bombing. This occurred on 22nd May 2017 where an Islamist extremist suicide bomber detonated a homemade bomb using shrapnel. This device was detonated as concert goers left an Arianna Grande concert. This resulted in the death of 23 people including the attacker and left a large number of people injured. This incident required a multi-agency approach and employed the use of a joint approach by the emergency services. In the aftermath of the incident an independent review, titled the ‘’The Kerslake Report: An independent review into the preparedness for, and emergency response to, the Manchester Arena attack on 22nd May 2017’’ the review was largely positive in the response by emergency services stating ‘At critical points in the evening, key emergency personnel exercised sound judgement in an extremely stressful, chaotic and dangerous environment.’ (Kerslake, 2018) Although there were elements within the review praising the response of emergency services, the incident was not without its short comings and highlighted learning based on critique as a result of certain elements of the response stating ‘The Greater Manchester Fire and Rescue Service (GMFRS) did not arrive at the scene and therefore played no meaningful role in the response to the attack for nearly two hours. This compares with an average response time for the Service of less than six minutes. The effect of this was that a valuable resource was not available to assist on the scene, particularly with the movement of those who were injured from the foyer to the Casualty Clearing Station. The Fire Service was effectively ‘outside the loop’, having no presence at the rendezvous point established by the Police, little awareness of what was happening at the Arena and only a very limited and belated presence at Strategic Gold Command.’ (Kerslake, 2018).
Certain incidents may require a multi-agency response when dealing with them which would employ other emergency services besides the Police in their response as they may have consequences that are far reaching. Such incidents would follow the Joint Emergency Service Interoperability Principles (JESIP). JESIP as described by the JESIP.org website states that ‘JESIP models and principles have become the standard for interoperability in the UK. The JESIP Joint Doctrine: the interoperability framework sets out a standard approach to multi-agency working, along with training and awareness products for responding agencies to train their staff. Whilst the initial focus was on improving the response to major incidents, JESIP is scalable, so much so the five joint working principles and models can be applied to any type of multi-agency incident’ (JESIP - Working together, Saving Lives, n.d.). JESIP was developed to ensure that there is a shared way of working from emergency services when attending major incidents to ensure better working and more positive outcomes. The five joint working principles can be applied to any major incident and can be applied to many situations where there is a need for services to work together effectively. The principles within JESIP simply ensure there is a joint working strategy when approaching incidents where everyone understand their role and what is going to happen. The Police have core roles within their respective remit which include preservation of life, protection of protect, maintenance of order, prevention of the commission of any criminal offences and securing justice against offenders.
To conclude, this essay has critically reviewed the key issues relating to the complexity and challenges of operational policing. It has reviewed examples of critical and major incidents, using the Manchester Arena Bombings and finally analysed the role of police within a joint emergency services operation to establish ‘best practice’, explaining JESIP and the role of the police within it. 
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Title 4: Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation

This essay will analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation. 
Firstly, I will consider what is meant by terrorism. The Crown Prosecution Service (CPS) website describes terrorism as being the ‘the use or threat of action, both in and outside of the UK, designed to influence any international government organisation or to intimidate the public.  It must also be for the purpose of advancing a political, religious, racial or ideological cause. Examples include: serious violence against a person or damage to property, endangering a person's life (other than that of the person committing the action), creating a serious risk to the health or safety of the public or a section of the public or action designed to seriously interfere with or seriously to disrupt an electronic system. (Terrorism | The Crown Prosecution Service, nd). 
Next I will analyse the potential links between terrorism and other forms of criminality. An article titled ‘Evolutionary dynamics of organised crime and terrorist networks’ outlines that  ‘Criminal organisations (COs) and terrorist networks (TNs) represent different outcomes of a similar process, whereby individuals join together into illicit groups to bring forth criminal activities at the expenses of the civil society that they want to exploit or intimidate. Despite being inspired by different objectives and modus operandi, theories have been advanced about organised crime and terrorism laying at the two extremes of a continuum, in which differences get blurred in a mix of illegal and violent activities aimed at gaining both economical power and supremacy over the states. It is not uncommon to see criminal organisations engaged in terror tactics, or terrorist networks perpetrating all sorts of criminal activities’ (Martinez-Vaquero, Dolci and Trianni, 2019). This article highlights that although driven by different motives and reasons, criminality and terrorism overlap somewhat. The article suggests both criminality and terrorist organisations both carry out actions that further their agenda or carry out criminal activities for economical gain. 
Additionally, the links between terrorism and criminality are further discussed in a UK Government publication from HM Treasury in the titled National risk assessment of money laundering and terrorist financing 2020. The publication highlighted that certain terrorist organisations utilise criminality for a potential source of funding but not entirely, the publication states ‘following the signing of the Belfast Agreement the nature of terrorist financing changed, with paramilitaries and terrorist groups increasingly focusing on forms of organised crime; not all of this activity is specifically intended to raise funds for terrorism. DR groups in Northern Ireland (NI) continue to undertake a range of activities which provide the platform for sustained violence, including using a range of methods to raise money. This includes cigarette smuggling, fuel laundering, extortion and robbery, benefit fraud and both legitimate and semi-legitimate business activity. (National risk assessment of money laundering and terrorist financing 2020, 2020). These reports reiterate that terrorism utilises criminality in order to fund operations however not in its entirety, suggesting that some criminal acts carried out are purely for the agenda of the terrorist organisational aims and not to finance the terrorist organisation itself. 
I will now discuss how policing the roads assist in counter terrorism investigations. The roads and infrastructure within the United Kingdom is a vast transportation system. It is well established and allows travel with the utmost ease between counties and countries through a variety of roads. This can include Motorways and more rural routes. However, the established infrastructure that allows such movement also facilitates crimes which either rely or are aided by the roads in order to carry out their specific criminal activity. These can include minor motoring offences to organised crime, which aforementioned may have potential links to terrorist activity domestically and internationally. Furthermore, in recent years there have been unfortunate incidents considered acts of terror where the roads and vehicles have been used in terrorist attacks. Roads Policing Unit (RPU) are police officers responsible for policing the road. RPU rely heavily on information and intelligence to allow for effective policing of crimes prevalent on the road network. The use of technology whilst policing the roads such as automatic number plate recognition (ANPR), Controlled Circuit Television (CCTV)  and vehicle tracking, all of which allow effective ways of identifying vehicles, which would be pertinent when assisting in any counter terrorism investigations. This technology can be used with intelligence such as the Police National Computer which can place action markers (ACT) on vehicles indicating the vehicle is to be stopped and decide what action appropriate at that time. The use of such intelligence and technology can allow both a reactive and planned approach to policing the roads when supporting counter terrorism investigations. 
Finally, RPU can assist in counter terrorism investigation by way of stopping vehicles under Section 163 of the Road Traffic Act and subsequently seizing if there is a necessity to do so. RPU and advanced trained drivers can also conduct pursuits of vehicles. Pursuits can be pre-planned such as the interception of vehicles during a planned counter terrorism operation or a spontaneous pursuit as a result of a vehicle involved in terrorist activities routinely stopped as a result of intelligence from PNC and utilisation of technology such as ANPR. Spontaneous pursuits will have an initial phase and then move into a tactical phase after tactics have been ascertained. Vehicles utilised by Police for a pursuit under the initial phase are deemed appropriate if they are marked vehicles fitted with both audio and visual warning equipment or unmarked vehicles fitted with both audio and visual warning equipment driven by advance trained drivers or police motorcycles again fitted with appropriate audio and visual warning equipment. The ability by RPU to purse in both marked and unmarked vehicles would assist in any potentially covert counter terrorism investigations. 
In conclusion, this essay has analysed links between terrorism and other criminality and has drawn on evidence in support of this. I feel there is a clear link between the two, however terrorism and criminality go hand in hand not only for financial gain from criminal activities but for the notoriety and forwarding of the terrorist organisations agenda. This essay has then discussed how RPU supports counter terrorism investigations and has discussed methods at the disposal of RPU in doing so.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.

5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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