
Teachers' self-efficacy and attitudes towards inclusive education in the GCC countries. 
Contradictory perspectives on culture and Inclusion. 


Introduction:

Teachers are the backbone of education. They are the leading influencers. Inclusive education has been the primary concern for international education programmes (Alzahrani,2020, p.69). International organisations have consecutively witnessed global movements for education reforms to make education accessible for all (UNESCO, Salamanca. 1994). Today's world agenda for education reform is to work diligently to provide education for all regardless of race, colour, religion, and background (UNESCO 2009). In this respect, 92 governments and 25 international organisations endorsed the (Salamanca, 1994) agreement. Gulf cooperation council (GCC) (Saudi Arabia, Kuwait, the United Arab Emirates, Qatar, Bahrain, and Oman) are Arab middle eastern countries which ratified the conventions of international declarations for education for all (Weber, 2012, p.85). The shift towards inclusive schools in these countries was significantly motivated by reports in the following four international declarations: ''the UNESCO World Declaration on Education for All (EFA) in 1990, the Salamanca Statement on Special Needs Education in 1994, the Convention on the Rights of Persons with Disabilities 2010, and finally, international literature on inclusive education particularly Western journals and other publications'' (Alkhateeb et al.,2016, p.61). However, despite all these measures, shifting towards inclusive education in the region faces many complexities and obstacles. 
Research (UNESCO 2019) illustrates that despite developing countries' efforts to implement inclusive practices in the past decade, inclusive education still faces many challenges, such as accessibility to the most deprived children, children with disability, nomads, and migrants.
Alzahrani (2020) describes the situation of Inclusion in the middle east as an issue that is arguably complex and challenging and needs to be further explored (Alzahrani, 2020, p.70). In her book, Gaad (2010) points out there are many other factors affecting teachers to implement Inclusion in classrooms in the region, whether they are cultural beliefs, appropriate planning of the educational reforms, teacher training, fear of the disabled or lack of skills to include special needs students in the classrooms (Gaad, 2010, p.92). like every developing country, Inclusive education is a challenging trend. The Transition towards inclusive education and the practical implementation of inclusion practices in schools today are bound to teachers' beliefs and attitudes about Inclusion (Beacham and Rouse, 2012, p.3). It is impossible to achieve Inclusion in an environment where teachers have negative attitudes towards Inclusion (Alnahdi et al., 2019.p.72). Therefore, understanding the impact of cultural beliefs and self-efficacy and teachers' attitudes towards Inclusion will make a significant change towards both; effective implementation of inclusive education and positive learning outcomes for students. Florin (2011) insists that understanding the relationship between social and cultural backgrounds regarding Inclusion is fundamental. These beliefs and attitudes are the most effective devices for successful education reforms (Forlin et al., 2011.p.51).
This research aims to investigate whether the cultural beliefs held by Arab communities in the GCC countries are motives or discouragement towards teacher’s self-efficacy and accepting inclusive education. 
What obstacles are out there which impact the implementation of Inclusive education compared to the global north?
Finally, despite the different interpretations and understandings of Inclusion in the region, what are the future steps towards achieving inclusive education in the GCC region?


Literature review:

For decades, Inclusion in education was a topic of interest for many researchers. Several recent studies on inclusive education strived to understand and examine the complex issues and obstacles hindering Inclusion in schools. Inclusive education suggests that school students, regardless of their special needs or disability, must be fully integrated into the school community (Burke and Sutherland,2004, p.164). The trend of Inclusive education in the middle east is comparably new compared to other countries in the world. It is influenced by various cultural values and beliefs, which play a vital role in determining individual success in education (Brown,2005, p.256). Teachers encounter many challenges, especially when dealing with students with a disability or special needs. As a result, skilled and experienced teachers are fundamental for successfully implementing Inclusive education. The good practices of educators determine good results in implementing inclusive classrooms (Jordan et al.,2009, p.538).
Additionally, understanding teachers' perspectives and cultural backgrounds are vital to the region's concept of inclusive education. Weber and City describe the situation in Arab countries as "extremely complex and controversial due to differences in educational policy and different models and approaches based on cultural and historical factors" (2016, p.86). Alzahrani (2020, p.70), adds, the situation of Inclusion in the middle east as an issue that is arguably complex, challenging and needs to be further explored. In her book, Gaad (2010, p. 92) points out several factors affecting teachers' implementation of Inclusion in the region's classrooms, whether they are cultural beliefs, appropriate planning of the educational reforms, teacher training, fear of the disabled and lack of skills to include special needs students in the classrooms.

In addition, Mitchel (2005 p.276) argues that despite the region's history and culture that is fundamentally based on Islamic principles, the traditional beliefs embedded in the region have passively affected inclusive practices resulting in exclusion rather than Inclusion of disabled children in the region. 
For instance, there is a common belief that having a disabled child is regarded as being cursed by God as a punishment for previously committed sins. Thus, Families with special needs children, especially those with severe disabilities, take full responsibility for educating their children outside the classroom (Al Ahmadi,2009, p.19). These children become excluded rather than included, which affects the rights of everyone to education. Other scholars, on the contrary, argued that religion prompts inclusive practices for teachers and parents. Crabtree notes, "religion has an important influence over family life. For the most part, religious interpretations by parents were positive forces that worked towards acceptance of disability in a child, as might be expected" (Crabtree, 2006, p.55).

Undoubtedly, teachers play a significant role in implementing inclusive education into practice. Thus, Teachers' self-efficacy and attitudes towards Inclusion have been the interest of many researchers in the region (Alhumaid et al.,2020; Alnahdi, 2020; Dukmak et al., 2019). There is evidence that teachers' self-efficacy and attitudes towards Inclusion in the region are divergent. The latter may be attributed to several reasons derived from the issues of strategic culture and educational reforms (Hadidi and Al Khateeb, 2015, p.520).
 
Besides effective teaching practices, the Teacher's characteristics greatly determine the Teacher's efficiency in implementing inclusive education. Age, gender, educational background, and years of experience play a vital role in establishing Teacher's self-efficacy and professional contentment (Shaukatetal and Al Bustami,2019, p.68). Additionally, Burke and Sunderland assert:
Successful implementation of inclusion program depends on the attitudes of those who will work most closely with the students; these attitudes are influenced by the teacher's experiences and knowledge of the disabled." 
                                                                       (Burke and Suderland, 2004, p.163). 
As a result, the importance of these two concepts towards Inclusion is invariable.

Teacher's self-efficacy and attitudes towards Inclusion in the middle east:
Researchers have been greatly interested in Teacher's self-efficacy for inclusive education 
(Alhumaid et al., 2020; Kristiana,2018; Yada et al., 2018; Alnemary,2017). Research conducted on this issue attempts to understand the advantages of Teacher's self-efficacy in helping teachers deal with challenging students, both mentally or physically impaired and the influence of Teacher's self-efficacy on attitudes towards inclusive classrooms (Alhumaid,2021, Alnahdi,2020, Yada et al. 2022).
According to Bandura, The term "self-efficacy" denotes one's belief in their ability to successfully perform a given task (Bandura, 1997,p.45). 

Bandura adds:
 Self-efficacy beliefs regulate human functioning through cognitive, motivational, affective, and decisional processes. They affect whether individuals think in self-enhancing or self-debilitating ways; how well they motivate themselves and persevere in the face of difficulties; the quality of their emotional life and vulnerability to stress and depression; resiliency to adversity; and the choices they make at important decisional points which set life courses (Bandura,2002, p.270).
 Alnahdi and Hui (2019, p.2) describe Teachers' self-efficacy for inclusive education as the degree of confidence teachers have about their skills and capability to work in inclusive education. As a result, teachers' confidence and motivation determine their resilience to improve their skills and step towards newer career challenges in their Inclusive classrooms.
Previous research on Teacher's self-efficacy in the region revealed that most teachers look at professional development as an instrument to implement effective Inclusion (Alnemary, 2017. Aljohani, 2019). Others expressed the need to overcome cultural barriers fossilised in parents, consequently affecting children (Gaad 2010). Likewise, some teachers are against the full Inclusion of children with severe disabilities. They believe there is a need for more investment to cater for special needs children and should be allocated special schools with specialised disability and SEN staff. 
Previous studies have shown disparities in Teachers' attitudes towards Inclusion in classrooms due to various factors. These attitudes differ from one Teacher to another according to their beliefs, teaching environment and policies established by policymakers
(Gaad and Khan 2007; Schaefer, 2010; Alanazi, 2012; Dukmak, 2013; Yada et al,2018; Dukmak et al,2019). Finally, Dukmak, for example, found that teachers' years of experience influence teachers' attitudes towards Inclusion (Dukmak, 2013, p.26).





Method:
This educational project is based on a literature review which is all secondary research. The study aims to review and analyse research conducted on the impact of cultural beliefs and professional development on teachers' self-efficacy and attitudes towards Inclusion in the GCC counties. These countries differ markedly in geographic size but share the same historical and cultural contexts (Maha, 2020, p.165). However, despite these similarities, remarkable factors still shape teachers' attitudes towards Inclusion. This research will examine previously published documents on teachers' self-efficacy and attitudes toward Inclusion and review the main characteristics responsible for implementing effective Inclusion in the region.
Meanwhile, it will also examine the causes behind teachers' negative and positive attitudes regarding including special needs learners in classrooms. There is very little research on the impact of cultural beliefs on teachers towards Inclusion in the region. Empirical studies on the issue are scant compared to the western world. Only in recent years have practical examinations been conducted addressing the problem of Inclusive education in the region, making it the front-line topic for many researchers in the region. 
Qualitative research is the method used in this study, requiring the analysis of the online published document. Bowen (2009, p.27) describes document analysis as a systematic tool for reviewing and evaluating documents, either online-based documents or printed ones. Many studies on educational trends and phenomena based their research on systematic qualitative research. Gaad (2013 p.288) states that the qualitative approach is "designed to provide a rich, contextualised picture of an educational or social phenomenon ". This method is relevant to this study; it examines one concept of Inclusion in education: teachers' self-efficacy, which is suitable for this research. Additionally, this research merely aims at analysing online, published articles. Thus, it will fit with the notion emphasised by Corbin & Straus (2008 p.615). They view Qualitative analysis as document analysis that needs information to be examined and understood to elicit meaning and develop understanding and empirical knowledge of a particular trend. 
The procedures followed to identify and search for relevant articles are mainly electronic databases research tools such as library search.uwtsd.ac.uk; ProQuest central; Education Database; ProQuest Dissertations & Theses Global; Google Scholar; ABI/INFORM Collection; EBSCOhost, Ifind; Gov.uk; Org.com.

[bookmark: _Hlk118552005]The keywords logged in the database search engines are:" Inclusion," "Self-efficacy", "education," cultural", "effects',' "parents", "Teacher," Attitudes," Education", " Gulf",
 " GCC countries “, Arab", "Middle east" SEN" "Disability" Special needs", Education", "Special education", Culture", "Beliefs", " Perceptions". 
The filters applied the relevance of Date-newest; Availability: Peer reviewed and Online texts; E-resources; Resource type: Articles; Journals; Reviews; Reports. There were numerous articles in Arabic, and not enough was published in English. Hence, online search is widened and extended further down the five years limit.
Language: English. 
The overall search results are then thoroughly checked against the study's objectives. A total of 24 articles have been recently published. Research conducted in Saudi Arabia and Oman seems to dominate most studies. The teacher Efficacy for Inclusive Practices (TEIP) scale Sharma, Loreman, & Forlin, (2012) was adapted to assess findings about participants' inclusive practices and self-efficacy in the published papers.



	Author(s), year;
	Motives for Inclusive education
	  Study & Country
	         Main findings

	Gibbs et al, (2022)
	Professional development
	Conceptualising inclusive 
education in Saudi Arabia 
through conversations with 
special education teachers.
	Up-skilling, training and using teaching practices could provide some of the necessary skills for IE to
be successful in Saudi schools.

	Alhumaid, M.M, (2021)
	Professional development 
	Physical Education Teachers’ Self-Efficacy toward Including Students with Autism in Saudi Arabia.
	Training programs improved teachers’ knowledge and experience of providing inclusive physical education for students with autism.

	Hamid, M.S. and Mohamed, N.I.A., (2021)
	Positive attitudes towards inclusive education
	Empirical investigation into teachers’ attitudes towards inclusive education: A Study of Future Faculty of Qatari Schools.
	Faculty members have positive attitudes to inclusive education and are willing to teach special children with care. 

	Alhumaid et al. (2020). Saudi Arabia
	Professional development
	Self-Efficacy of Pre-Service Physical Education Teachers Toward Inclusion in Saudi Arabia. 

	Raising self-efficacy requires more specialised forms of training.


	Alnahdi. (2020)
Saudi Arabia
	Professional development
	Are we ready for Inclusion? Teachers' self-efficacy for inclusive education in Saudi Arabia
	Teacher’s development programmes and training will enhance teacher’s efficiency towards IE.


	Aljohani, (2019)
	Professional development
	The Role of Self-efficacy in Teaching Students with Intellectual Disabilities: Perspectives from Saudi Arabia.

	Teachers believe that training courses are essential and have an impact on teacher’s self-efficacy.

	Alshahrani, 2018. 
	Professional development
	Obstacles to Inclusion of students with special educational needs (SEN) in primary mainstream girls schools in the Kingdom of Saudi Arabia (KSA) from the perspective of special education teachers.

	Teachers affirm the significance of staff training. They believe staff development would benefit their teaching in inclusive schools.


	Alnemary, (2017)
	Professional development
	Knowledge, Self-Efficacy, Use of Practices and Focus of Teaching Among Teachers of Students with Autism Spectrum Disorder in Saudi Arabia: A Cross-Sectional Study.

	[bookmark: _Hlk117069145]Teacher’s self-efficacy differ from one teacher to another. Results show professional development increased teacher’s confidence to work in inclusive classrooms.


	Alkhateeb, J.M., Hadidi, M.S. and Alkhateeb, A.J. (2016)
	Professional development 
	Inclusion of children with developmental disabilities in Arab countries: A review of the research literature from 1990 to 2014
	Training and appropriate inclusive programmes to promote Inclusion.

	Alshemari, (2016)
	Professional development
	Inclusive education and students with intellectual disabilities (IDs) in the State of Kuwait: Are we ready?.
	The study suggests improving teacher education and training programs.

	Aldabas, R.A., (2015)
	Professional development programs
	Special education in Saudi Arabia: History and areas for reform.
	There is a need to establish professional development programs to prepare teachers and other school staff for inclusive classrooms before rolling out the actual process of inclusive learning for students with disabilities.


	Al-Shayeb, and Al-Qaryouti. (2015)
	Professional development
	Special Education Teachers’ Perceived Self-Efficacy in Teaching Students with Disabilities in Sultanate of Oman and United Arab Emirates 2015

	The study concludes with the necessity of developing in-service training plans for special education teachers to teach in inclusive classrooms.

	Hussien and Al-Qaryouti. (2015)
	Professional development
	[bookmark: _Hlk55374149]General Education Teachers’ Perceived Self-Efficacy in Teaching Students with Disabilities in Oman.
	The findings of this study suggest special education training programs for teachers to work effectively in inclusive classrooms. 

	Bradshaw and Kamal. (2013). 

	Professional development
	Teacher knowledge, training, and acceptance of students with ADHD in their classrooms: Qatar case study.

	Special education needs training proved to be most effective for dealing with children with ADHD.

	Alborno (2013) UAE
	Professional development
	The journey into inclusive education: A case study of three Emirati government primary schools
	The implementation of IE is restricted due to the lack of teacher training and development, school structures, support services, assistive technology, and awareness programs.

	Al-Manabri et al. (2013) Kuwait
	Professional development
	Supporting Teachers in Inclusive Practices: Collaboration Between Special and Mainstream Schools in Kuwait.
	Inclusive practices improved teachers attitudes towards Inclusion.

	Anati (2012) UAE
	Professional development
	Including Students with Disabilities in UAE Schools
	Teachers were dissatisfied with inclusion practices due to a lack of qualified teachers, proper training, knowledge about Inclusion

	Alanzi (2012) Saudi Arabia
	Islamic principles
	Teachers' and parents' attitudes towards Inclusion in inclusive schools in Saudi Arabia.
	Positive attitudes towards Inclusion are attributed to Islamic principles and cultural traditions.



	Aldaihani (2011) Kuwait
	Cultural beliefs 
	A comparative study of inclusive education in Kuwait and England.

	Inclusive education is affected by cultural beliefs, school policies, professional development, and parents’ engagement. 


	Usman (2011) UAE
	Professional development
	Principals Attitudes Toward Inclusion in Dubai Public Schools: Where Do They Stand?
	Teachers are willing to accept Inclusion if school provides adequate training, SEN facilities for disabled students.

	Alahmadi (2009) 
Saudi Arabia
	Professional development
	Teachers' perspectives and attitudes towards integrating students with learning disabilities in regular Saudi public schools. Ohio University.
	Teachers believe that training is not enough to deal with difficulty SEN children. However, teacher keep their good attitudes towards children with disabilities.


	Gaad and Khan. (2007).
UAE
	Professional development
	A study of primary mainstream teachers' attitudes towards Inclusion of students with special educational needs: a perspective from Dubai

	There is need for additional training and access to special needs services to provide better education for SEN students. 

	Crabtree (2007) UAE
	Culture and Islamic principles
	Family responses to the social Inclusion of children with developmental disabilities in the United Arab Emirates.
	Inclusion of children with disabilities is being affected by different religious and cultural elements.

	Alghazo et al. (2003)
	Professional development
	[bookmark: citation]Attitudes of pre-service teachers towards 
persons with disabilities: predictions for the success of Inclusion. UAE
	There is concern teachers need to be trained to work effectively with people with disabilities in the UAE.




Adopted from : J.M. Alkhateeb et al. / Research in Developmental Disabilities 49–50 (2016) 60




Analysis:
This research investigates the positive and negative elements interfering with teachers' self-efficacy and attitudes towards Inclusion in GCC middle eastern countries. It also highlights the implication of cultural perspectives on teachers, students with disabilities and their parents. And finally, The contextual challenges for future implementation. 
Throughout the analysis of published papers, it is evident that most teachers attribute their positive self-efficacy and attitudes towards Inclusion mainly to training and professional development ( Aldabas, 2015. Gibbs et al., 2022. Alhumaid et al., 2020. Alnahdi, 2020). Conversely, little consideration of Inclusion attributes to cultural beliefs. Amongst a total of 24 articles examined, only four studies associated their motives towards Inclusion with perspectives driven by cultural beliefs. Many scholars argue that these motives towards Inclusion are defined merely by the emotional and Islamic principles that establish the societal perception of the disabled in these countries (Aldaihani, 2011; Mitchel,2005). Disability in Arab countries is acknowledged in terms of affection; as a result, people with disabilities are conceived as needy and deserving of sympathy ( Al-Aoufi, Al-Zyoud and Shahminan,2012,p.206).
However, by examining questionnaire findings of those interviewed in the papers, most teachers tend to accept Inclusion under the blanket of educational reforms. Most teachers insisted that training and professional development would enhance their efficiency towards Inclusion and, thus, work effectively with children with all sorts of disabilities, whether their special needs are mild or severe.
In other words, the more training teachers have, the better and more confident they become in accepting Inclusion. Findings from Yada et al. (2022,p.12) engage with previously published discourses on teachers' self-efficacy, recognising self-efficacy as a potent stimulant for inclusive practices and teaching settings. additionally, findings from the table also correspond to the wide range of research conducted in countries from the global north, like Greece. Avramidis and Kalyva's (2007) study on Greek teachers demonstrate the effectiveness of long-term training in shaping positive teacher attitudes towards Inclusion. 
Additionally, Alanazi's (2012, p.154) study on general and special needs education supervisors and teachers in Saudi Arabia outlines that good quality leadership, staff development and promoting accessibility plays a vital role in implementing Inclusion effectively. The study relates both availabilities of appropriate resources and staff training as two main factors for promoting inclusive classrooms. Therefore, teachers' self-efficacy beliefs are proven to be targeted through professional development practices.
In addition to all these elements, there is evidence that experience plays a vital role in promoting inclusive classrooms. Bandura (1997, cited in Yada, 2022,p.12) explains "Mastery experience" as the most influential source for targeting teacher's self-efficacy". This statement corresponds to Al-manabri et al. (2013) and Alnemary, (2017) findings on teachers' self-efficacy which diverge from one teacher to another. Those teachers who experienced inclusive practices in classrooms have positive attitudes and confidence towards inclusive classrooms.
Finally, Aljohani (2019, p.5) adds to the previous findings. The study asserts the significance of experience towards high levels of efficacy. Teachers who have experienced teaching students with disabilities are proven to master a high level of self-efficacy and positive attitudes towards Inclusion.
However, regardless of the motives mentioned, it is argued that the mission to enforce and apply such practices in Arab classrooms encounters many difficulties. 
Evidence shows that these countries shaped as one society, should carefully adapt to inclusive reforms tailored to their contextual cultural beliefs. To clarify this point, Weber (2012) argues whether the concept and approaches of Inclusion imported from western countries can be implemented in other countries without adapting or considering the cultural impact (weber,2012. p.86). Thus, to successfully implement inclusive practices borrowed from developed countries, educational reforms must consider the most appropriate training, course books and other inclusive tools compatible with these countries' educational contexts. 

Despite all the insights, some teachers expressed limitations in working with children with specific disabilities. These teachers are reluctant to deal with children with severe disabilities such as EBD, ADHD or ASD. For instance, Qatari primary and secondary teachers have different attitudes towards inclusive classrooms depending on the nature of disabled students. Teachers in the country are inclined to deal with students whose conditions are not severe, especially those with mild learning difficulties (Hamid and Mohamed, 2021.p.580).
However, regardless of the skills required to teach children with disabilities, most teachers in the GCC countries feel confident and begin to accept children with disabilities. For instance, Alnahdi (2020,p.188) reveals that Saudi Arabian teachers felt confident about inclusive classrooms enhanced by their self-efficacy. For example, teachers managed their classrooms, reassured parents about coming to schools, and adapted materials and instruction for mixed-ability students. 
Even though most results support and recognise the values of professional development and lived experiences on teachers' self-efficacy, studies suggest other aspects contribute to Inclusion.
Teachers value the significance of cultural beliefs and parents' engagement towards implementing inclusive classrooms (Crabtree, 2007. Aldaihani,2011. Alanzi,2012). 
The GCC countries share the same social values and cultural heritage, making these societies stand together as collectivist societies with the same cultural values consolidated by Islamic principles (Emam et al., 2022.p.1). Hadidi and AlKhateeb (2015, p.524) demonstrates that Arab society is still at the starting point of the integration prototype, popular in the western world before the 1970s. SEN education, programmes and services are still widely institutionalised, and problems such as large classes, parents' beliefs of the disabled child and teachers' negative perspectives on Inclusive classrooms spark numerous obstacles to implementing inclusive practices in the area. Additionally, Mitchel (2005, p.276) regards the traditional beliefs in the region to have negatively damaged inclusive practices in society. Thus, resulting in exclusion rather than Inclusion of disabled children. Dukmak and Riaz (1994, as cited in Mitchel 2005, p.274) report that Muslims believe having a child with a disability is considered to be a punishment from God.
The traditional cultural belief in Islam of the term Fatalism is used by people in these countries as a refuge to overcome their sorrows and challenging times in situations of loss. Thus, the term is widely attached to many religious beliefs in the region (Kayani,2011, p.21). Mitchel (2005 p.274) describes Fatalism as "an obstacle to inclusive education, as it promotes apathy and a wait-and-see posture at times when appropriate educational interventions could be most effective. It contributes to conflict between the home and the school when shared expectations should be held for achievement in all areas of development”. 
However, (Miles,1985, cited in Aldaihani, 2011, p. 151) has a different point of view; he defends religious beliefs held by people in these countries and suggests that adopting religious resources reinforce attitudes towards Inclusion. 
 In her article "Islam and the cultural conceptualisation of disability", Al-Aoufi et al. (2012, p.206) support the latter. They suggest that the Islamic beliefs on disability stand for the disadvantaged; therefore, these principles are geared towards supporting the disadvantaged and those in need. They add that the guidance of the holy book, the Quran, and Hadith, acknowledges disability as a natural state of humans. Furthermore, they established the notion of Inclusion in Islam to consider the well-being of the disabled and recognise its significance (p.206). According to Al-Aoufi (2012, p.206), Islamic principles hold positive attitudes towards disadvantaged people and those in need. The holy book and Hadith acknowledged the disabled, suggesting ways to support and care for the disabled, emphasising the influence and rewards for such deeds. these notions are widely supported by Guldberg et al. (2017, p.30); they also stand for these cultural values and view the principles of religion and especially Islam to encourage society to accept those with disabilities, include them and care for them. To help surpass such perspectives from parents, an Islamic religious scholar suggests seeing disabilities and ailments as something that should be accepted to include people with disabilities. He encouraged people to strive and have patience with disabled children since it is God's will, and only he provides the cure. Furthermore, by having faith in Allah and helping those in need, families and carers should expect rewards for their good deeds. 
Regrettably, there is evidence that families in the region are believed to exclude their children from schools based on erroneous beliefs. Hadidi (2015, p.100), for instance, argues That Arab society is still influenced by existing societal stigma and humiliating beliefs towards the disabled. Such beliefs cause many difficulties for parents and those involved in society. Schools may include Students with mild disabilities and then exclude peers with severe disabilities. This is unlike in the UK and the United States, all children have access to education. Children with all disabilities should have access to mainstream schools (Alharbi 2022, Douglas 2009).
Unfortunately, some families in the region are adamant about educating their children in private special needs rather than mainstream schools. Gaad and Khan (2007, p.105) argue that such a belief is well supported by some mainstream teachers who believe that extensive teaching load in mainstream schools will not help these children but instead end up being neglected to fill their educational needs. Challenges as such put a burden and stress on teachers and determine teachers' positive attitudes towards Inclusion. Therefore, teacher’s self-efficacy has demonstrated to help with stress relief and help improve teacher attitudes to accomplish their tasks. Cited in Ying Hu et al. (2019, p.751), there is evidence from previous studies that teacher’s self-efficacy can be resistant to stress and workload, thus, by considering its value, teachers will feel more dynamic towards their task.
Teachers also expressed the importance of family involvement in their attitudes and self-efficacy. Inclusion of children with disabilities should be the highest priority for those parents carrying false stigmatised beliefs that deprive disabled children of schools. AL-Aoufi,Al-Zoud and Shahiman (2012.p214) stress that there is an urgent and high demand to include these segregated children immediately, and Such delays might cause much damage to children. Therefore, parents must change these opposing views, not feel socially embarrassed, or hide their children from the outside world.

 On the other hand, Aljohani (2019, pp.92:87) believes parents' involvement should be encouraged to help teachers and their students. According to him, parents' involvement has a sufficient influence on teachers' self-efficacy. Interviews conducted on Saudi Arabian teachers indicate their motivation towards inclusive classrooms was influenced by the interventions driven by the families' beliefs, which impacts their sense of self-efficacy. Based on his study, disability denial by families brought a burden for some teachers to achieve learning objectives. Lack of collaboration and feedback have negatively affected teachers' self-efficacy. Finally, inclusive practice for family involvement in education is vital to create diversity in the school systems. Parents should be aware of the significance of inclusive education for children with disabilities. by eliminating their fears, families will appreciate the efforts to include their children in mainstream schools. 

Conclusion:
This educational project aims to examine several published papers investigating teachers' lived experiences and attitudes towards Inclusion in the GCC countries. Teachers in the selected documents expressed challenges and struggles that affected their sense of self-efficacy. A significant challenge for improving teachers' self-efficacy and promoting Inclusion in the region is the lack of training programmes and professional development. From a wide range of studies, participants ranging from novice teachers to skilled specialists and mainstream teachers expressed their opinions in an honest and open way about Inclusion. Their opinions helped picture what triggers are responsible for increasing and degrading teachers' self-efficacy. It is evident that confidence, training programmes, and professional development are fundamental to promoting teachers' self-efficacy. Teachers often expressed that without adequate training, they would experience difficulties working with children with severe disabilities. Another element extracted from this research is that the Islamic principles as a society may contribute to promoting Inclusion. In this context, teachers may view the disabled in terms of sympathy and affection, and by treating them right, one can reap the rewards. Finally, family involvement is vital to include children with disabilities and help teachers work in a less stressful environment dealing with their children. Teachers perceive that the parents are less interested in becoming involved and collaborating for various reasons. Without family involvement and early contextualised interventions that fit with the culture of these countries, implementing Inclusion in these classrooms becomes a challenging task.
To sum up, although all the efforts being placed and reinforced to create more positive and successful inclusive classrooms, the road to Inclusion in the region is still a longshot compared to inclusion practices in the global north. Thus, a better understanding of the regional contexts of inclusive education in the region and addressing adequate reforms for Inclusion will help eliminate barriers and construct facilitators for developing successful inclusive education.
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