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  In order to establish equality, diversity, tolerance, acceptance and rights for every human on this earth, one must understand global perspectives and sustainability and all it entails.  Global perspectives means understanding and perceiving your own identity and others, shaping culture, interacting with others around you and learning about global cultures, ideas and world views.  All this encompasses the comprehension and connectedness of globalisation, interlinking each region of the world economically, politically and socially, (The Intern Group, 2017).  Looking at globalisation in a positive outlook can help economies around the world grow, meaning a country would benefit from improved quality of life socially and economically, enhancing better employment opportunities and increase standards to education.  This leads to greater awareness of what is happening around the world and how to help those in need, not out of pity, but to grow and develop and to move forward in a sustainable future together.  On the contrary, there are negative aspects to globalisation that involve greed, corruption and empowerment.  This can be seen as other countries that feed upon less fortunate or undeveloped countries to increase prosperity, wealth and economic advantages for themselves and can leave detrimental effects on poorer countries and their people.  These affects are underprivileged standards of living, reduced economy or career opportunities, poor health and an unsatisfactory educational system.  The global aim is for education sustainability that allows individualism, accessible and equal for all regardless of income, culture, socio-status, race, ethnicity or gender, (Cummings, 2020).   This assignment will explain the 2030 Agenda for Sustainable Development (2015) which replaced the Millennium Development Goals, and how it provides 17 Sustainable Development Goals (SDGs) for global partnership to end poverty and other deprivations to improve health and education, reduce inequality and stimulate economic growth whilst addressing climate change to preserve our oceans and forests, (Lefko, 2017) with particular focus to SDG 4 to educational change.  The United Nations convention on the Rights of the Child (UNCRC) and the African Charter on the Rights and Welfare of the child (ACRWC) will be compared along with the advantages of limitations to the care and protection of children.  Discussions on the barriers and concerns that Nigerian children face, safety, provision, health and education will be focused upon and whether humanitarian organisations are helping communities or pushing them further into poverty and despair and whether a global sustainable plan is still within reach.   












  Global education emphasises five learning perspectives such as interdependence and globalisation, identity and cultural diversity, social justice and human rights, peace building and conflict resolution and finally sustainable futures which means to understand ways we can meet our current needs without causing more harm or damage to the quality of the environment and try to increase the possible capacity of future generations to meet their own needs, (Commonwealth of Australia, 2012).  
   The heart of this assignment is to identify and discover barriers facing universal education to establish what these limitations are, how to address it and analysis possible solutions to create a sustainable education.  In particular, Nigeria situated in the Sub-Sahara Africa, is a low income country that has a large number of barriers to education and despite over decades of awareness, aid and charitable donations and having their own African Charter on the Rights of the Child, there is little to no change in the education system.  The particular rationale for choosing Nigeria is globally, in 2016, the UNESCO Institute for statistics (UIS) showed figures of 263 million children and adolescents were out of school, that represents one in five youths were not in education.  Within the last decade, only one million per year has declined and that is still unsatisfactory.  Of the 63 million out-of-school children within the eight of the SGDs regions, 34 million live in Sub-Sahara Africa and Nigeria carrying the highest rate of out-of-school children in the world, (UIS, 2018).  There are a vast number of reasons for this, partly due to high population growth, non-enrolment and drop-outs, (Alawode, 2018).  One of the most biggest barriers, after poverty, to receiving education is gender inequality, especially amongst girls due to traditional norms such as child marriage where around 76% of girls are ,married before 18 and 36% of adolescents aged 15 to 19 have either given birth or pregnant.  Only 26.9% are literate in correlation with 50.2% of boys, (UNICEF, 2020).  It can be seen that the role of a woman is to bear children and perform domestic chores, however, this does not conform in the modernisation in a civilised world, the potentials of girls and women are being undermined, and future productivity and creativity is diminished.  Girl’s safety is a major factor when travelling to and from school as victims of sexual abuse or violence by armed groups opposed to education, abduction for human trafficking for involuntary domestic servitude and commercial sexual exploitation.  Boys are also similarly endangered to these subjections to education as well as including forced labour in mining and begging, (Nwogu, 2015). 
  Inadequate infrastructures are a component to why enrolment is very low, in certain states in Nigeria, at least 802 schools remain closed, and 497 classrooms are destroyed with additional 1,392 that are damaged but repairable, the destruction on the educational institutes were reported attacked or used for military purposes by Nigerian security forces, this resulted in more than 1,000 students and educators being injured or killed, (Kimotho, 2019).  With insufficient funds, these children will have poor quality education in unsafe and dangerous environments and conditions, (UNICEF, 2013).  Over population in Nigeria is a growing concern and its education sector cannot accommodate for the increasing numbers of students.  It is not uncommon to see 100 hundred pupils within a small classroom, with two or more sharing a desk, sitting upon window sills, floors and often outside the school sitting under trees for shelter.  In spite of the compulsory, free Universal Basic Education (UBE), 2014 and slight improvement in enrolment in recent years, the education system is still underfunded and suffering.  The UK Department for International Development assisted the Nigerian government in 2017, to develop effective planning, financing and delivering systems to improve the quality of schools, teaching and learning.  However, without further efficient aid to contribute to the next generation, they will unfortunately carry the burden of unsatisfactory education and prevent learning and will continue to effect and weaken the Nigerian system at its foundation and the prevention of a sustainable world, (Knofcznski, 2016).  Poor infrastructures and education can discourage to promote enrolment in schools or retain the students to continue their education and in particular prevent female participation.  Often learning is disrupted by conflicts, crisis and natural disasters, less than 3% of global humanitarian assistance in 2016, was allocated to education, this is a worrying fact as these conflicted effected children will cease to reach their full potential and rebuild their communities, (Rueckert, 2019) and many boys are at risk of being forcefully recruited/abducted to the military as child soldiers.  This poses a fear for teachers, students and parents to send their children to school, additionally, this can affect public funding being spent on the education system in Nigeria, it is diverted away from schools and into military expenditure, (Nwogu, 2015).
  Marginalisation is a factor where this causes children being educationally left behind or excluded and becoming ‘invisible’.  Religious or ethnic diversities can be a divide between communities as different values and morals are taught, in addition a male or female educator can have mixed negative reactions from parents as their teaching may be perceived as misconstrued or misguided.  Due to the few standing and scarcity of school structures, multi-religious cultures will congregate and that poses barriers for teaching and learning.  In the north-eastern and north-western states of Nigeria, 29% and 35% of Muslim children receive Qur’anic education, however, it does not include teaching of basic skills of literacy and numeracy and the government deems these children as officially out-of-school, (UNICEF, 2013).  Other children of differing religious diversities such as Christianity would prefer not to have shared education as Muslim’s views and values are much different to that of their own and some parents are concerned of inter-relations between the both religions or ‘corruptions’ to their beliefs.  Muslim families social and cultural upbringing are to educate mainly at home, where the girls typically follow their mother’s traditions doing domestic chores and raising the children and education is usually favoured towards the males, this can be due to past generations.  This can be looked upon as gender discrimination or imbalance or generational traditions, (Bakar and Ismail, 2019).  Other marginalised populations are the nomadic of Africa, their traditions have suffered exclusion from education and this has a major impact on widening social and economical inequalities for their future generations.  Often the marginalised are from poor and rural regions or live in slums and invisible/hidden from the government data collection, these excluded populations have no voice to make themselves heard or do not have access to obtain knowledge on their rights of education, (UNESCO Publishing, 2010).  The pastoralists face extreme education disadvantages as their livelihood relies heavily on their livestock which involves moving with the cattle during differing seasons.  Education and schooling is commonly organised around a fixed infrastructure and cannot accommodate for the pastoralist children and the demands of the boys are too important to assist with their father’s working duties to see the relevance and significance of education and therefore, their learning needs are unmet, (UNESCO Publishing, 2010).  Children with disabilities such as having a mental impairment, deaf, blind or physical disabilities or difficulties will face many challenges to education, they often suffer stigmatisation, discrimination, neglect and often receive negative attitude from society and even community, (Adebisi et al, 2014).  Travelling is a barrier for children with disabilities and more likely, teachers are not equipped with the skills to teach these pupils and schools do not have the resources.  Other inaccessibility to education is languages and identities.  These are distinctive factors of ownership and belonging and group attachment.  Without education, children will be unable to communicate effectively sometimes within their community or outside and those who are unable to speak a country’s dominant language may have less access to written and spoken sources.  This is restricting future opportunities for employment and social mobility, (UNESCO Publishing, 2010) and there is no National language policy, as a result, there is a wide variety of dialects and languages spoken which can isolate certain marginalised communities.  English should be taught as an official additional language to enhance communication with other regions and countries for economical advantages and reduce isolation, (Ayenbi, 2014).  
  The country’s quality of teaching is questionable, teacher absence and student non-attendance and the curricula can be seen as unresponsive and irrelevant, resulting in poor pedagogical content knowledge, poor attainment and a lack of enthusiasm for learning, (Oraka, 2019).  Other issues are teacher’s ability to competently teach basic maths and literacy skills, a survey conducted in 2009 highlighted that at least 60% of maths teachers in secondary education could not subtract double figures and the same poor quality was apparent in the English language.  Many Nigerian teachers reported they did not really want to teach, over 65% in the same survey emphasised that teachers are uninterested in teaching due to lack of pupil participation and poor pay or unpaid wages, (The Conversation Trust UK, 2010-2020).  It is estimated that one out of three countries, less than three-quarters of teachers are not trained to national standards and currently on average there are 130 million children in schools are not learning basic reading, writing and numeracy skills, (Rueckert, 2019).  Receiving poor teaching is not primarily the reason for lack of concentration in schools, as Nigeria is one of the highest countries globally to be living in poverty; schooling resources are not the only barrier for education.  Food and water scarcity provides severe malnutrition; this can impact on the brain and physical development and this affects around 155 million children under the age of five.  These children will not only have stunted cognitive abilities to prevent focus and concentration in school but will suffer from poor health, diseases, infections and even death, (Rueckert, 2019.  According the World Health Organisation (2013), around 45% of all deaths are linked to malnutrition and 15 times more likely to die before their fifth birthday, (Education for All, 2000-2015).  In additional to health factors, there are alarmingly reports of more than 200 million girls and women who have been subjected to female genital mutilation and claim the procedure was performed before the age of five and many Nigerian girls are cut before their first birthday, (Daly and Carson, 2016)., this can major implications for attending school due to ill health and pain.  Sanitation is problematic to Nigerian schools, a school’s basic need are safety, privacy, fresh water, toilets and cleanliness.  73% of their primary schools and 57% of their secondary schools do not have toilets and those that do provide mixed-sex facilities that can interfere with female’s safety, health, dignity and school performance.  An astonishing 83% do not have accessible drinking  water and 97% of Nigerian schools are without electricity, this can cause cancellation of lessons or failure to continue with education with ill-lit environments and poor ventilation, (Solon, 2016).  
  It seems that with charitable donation and local aid from the UK, undeveloped countries should be escaping poverty and living conditions should be improving.  However, the ‘white saviour’ appeal have misconceptions of pretentiously ‘rescuing’ these individuals who can be portrayed as helpless victims, organisations such as Comic Relief send out celebrities to raise awareness of these disadvantaged communities.  Some critiques have argued that this white superiority can be over-powerment of these individuals and persuade the public of what we think they need as pitiful and inadequate victims, rather than allowing themselves to express what is important to them and what they want and need, (Taylor, 2019).  Cole (2012) states the public should be aware of the ignorance of saving people who cannot save themselves and focus on respecting the people’s views and values in assisting their communities to be a more equitable civil society, a more robust democracy, a fairer system of justice and to become a sustainable country.  There is concern of noble gestures of building water walls, supplying animals/livestock, delivering food packages and proving malaria nets is what the undeveloped countries require.  These donor’s do not have a sustainable plan, undeveloped communities would prefer to obtain the resources and be taught the knowledge, skills and craftsmanship of repairing and maintain their infrastructures, such as water sources and schools, gaining competency of farming and maintaining land for crop growth.  Charitable donations and aid should deliberate whether this assistance will have a positive impact on their economy, improve living conditions and eventually increase sustainable education and living, (Hawthorne, 2017).
  Some dispute that Nigerian’s educational system is being fairly funded and is believed that corruption has been a drain on the effective use of resources for education and will continue to be.  In Nigeria, at least US $21 million of education funding had not been accountable for over two years, partly because of paying teachers who had either moved, no longer teaching, died or never even existed at all, continuing to draw a government salary, (EfA, 2000-2015).  Another assumption of unnecessary consumption of funding from education is military expenditure, every eight days, US $39 billion is spent on world militaries, and this could make education free around the world, (The journal.ie, 2015).  The Stockholm International Peace Research Institute (SIPRI) state the world military exceeded almost $1.7 trillion last year, SIPRI claim just 10% of this would be sufficient enough to fund the global goals agreed upon by the UN, to end poverty and hunger, (Goldsmith, 2016).
  The 2030 SDGs is a priority, seen as steps for a better world.  In particular goals 1 to end poverty, goal 5 to achieve gender equality, goal 8 to promote jobs and economy growth and goal 16 to promote peace and justice, (Five Talents UK, 2019).  There is priority towards SDG 4: educational goals and targets: ensure boys and girls complete free equitable and quality primary and secondary education, leading to relevant and effective learning outcomes; to ensure these children have access to quality early childhood development, care and pre-primary education; education will be equal access for men and women; to increase the number of youth and adults who have relevant skills for future job prospects.  Eliminating gender disparities in education including those persons with disabilities, gender, indigenous people and children in vulnerable situations is hopefully achievable; lastly to ensure all learners acquire knowledge and skills required to promote sustainable development, with the promotion of culture of peace and non-violence and global citizenship, (EfA, 2000-2015).  In 2011 the Welsh Government made the UNCRC law in Wales to ensure all young persons under the age of 18 are entitled to their rights and welfare throughout their education and their childhood life, (Welsh Government, 2011).  On the contrary, the ACRWC (1990) has 31 articles of similar context; however there are many contradictions and discrepancies within their written laws.  Article 11 states “every child shall have the right to education”, other articles elaborates on no child will be discriminated against regardless of gender, race, ethnic group, religion, social origin and mental or physical disabilities.  Article 10 states a child has the right to be protected against interference or attacks, article 15 explains that children will be protected against wrongful child labour and all forms of exploitation and article 21 claims protection against a child’s welfare, dignity, normal growth and development of the child, (UN, 1990).  It is evident to say, these rights are been neglected.  In Wales these legislations and articles are law, there are consequences if there are dangers of a child/ren at risk with social services, school and police and published through the knowledge of media and school services, however in Sub-Sahara Africa there are no such securities or services to ensure their charters are abided, sometimes the people are unknowledgeable of these laws and facts and therefore, they feel the only way to protect their children is at home.
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  The people of Nigeria are the top country for out of school children, one of the most poverty stricken regions globally.  These communities have much to offer, they are not pitiful or helpless victims that are portrayed.  The need for the SDG target 4 is detrimental for the survival of Nigeria and without the urgency of immediate action towards the SDGs; the African people will remain in this cycle of poverty and self-destruction that will affect the survival of future generations and successful globalisation.  Arguably, time is running out and data collected since the year 2000 suggests that we are no closer to providing high-quality, universal primary and secondary education by 2030.  Financial support from governments and donors for the other EfA goals has been negligible and progress towards them is weak.  If anti-globalists exist, they will continue to isolate themselves from the rest of the world and lead to exploitation of feeding upon the less fortunate and undeveloped countries to improve their own prosperity and economy growth.  If this greed continues, then globalisation is unachievable and Africa as well as other undeveloped countries around the world will descend further into poverty, gender inequality, unsafe and poor living conditions, corruption and abuse.  With Nigeria’s population massively growing and being lowest ranked in literacy and numeracy skills, the UN will need to prioritise the needs to eradicate these barriers, especially for women, girls and education so we can still have hope for a united world as global citizens and being involved together for a better sustainable future for all.
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