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	Target 1
	1. Make further use of articles from journals to give your work more academic rigour.

I have used a wide variety of journals within this assignment, demonstrating my wider research skills.


	Target 2
	2. Revise minor referencing errors in the reference list, i.e. referencing a journal article.

I have used UWTSD Harvard Referencing Book to reference journals correctly.

	Target 3
	3. Proofread your work to ensure clarity of expression.

I have read through this assignment in depth to ensure clarity. 






Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

[bookmark: _GoBack]
The purpose of this assignment is to develop an understanding about School Development Plans (SDP) and to critically analyse how a school meets a specific aspect of their SDP.  The processes and methods that a school use will also be evaluated, suggesting ways that they could potentially improve. Within the assignment, the school will be referred to as ‘School X’, in order to maintain confidentiality and anonymity (BERA, 2018).  School X is known due to previous professional practice and is located in a disadvantaged area of South East Wales, currently catering for 340 pupils across twelve mixed classes (School X’s SDP, 2020).  The number of children who receive free school meals (FSM) at School X is approximately 26% (School X, 2020).  This compares to 8% above the national average, currently at 18% in Wales (Estyn, 2019).  School X also cater for 17% of children with additional learning needs (School X, 2020), currently below the national average of 21% (Estyn, 2019).  School X also accommodate for a diverse range of ethnic groups and backgrounds.  The number of learners that come from ethnic minority backgrounds is currently at 17%, which reflects the caring, inclusive ethos of the school (Estyn, 2019).  The specific aspect that has been chosen to focus on within this assignment is target 3 from School X’s SDP.  This target requires School X to improve teaching and learning experiences; with a specific focus on using pupil voice to create more opportunities for pupils to be involved in what and how they learn.  This target makes close links with the Estyn Common Inspection Framework (2017), as improving teaching and learning experiences is one of the five common areas within the report.  

An SDP can be defined as a school’s ‘strategic plan for improvement’ (WG, 2014, p.3).  Chang (2008) states that a strategic plan is an ongoing document that demonstrates the direction for improvement within schools, where it will set out the strategies, actions, resources and evaluation methods that the school will use.  The Welsh Government (2014) also build upon Chang’s (2008) work and suggest that there is a four-stage cyclical process that needs to be followed, in order to successfully implement and meet the needs of the SDP. This consists of self-evaluation, strategic planning, taking action and reviewing the impact (WG, 2014).  The four-stage cycle will enable schools to create an SDP that is unique to their ethos, as the purpose of SDPs is to set out a vision for the next three years (DoE, 2010).  SDP’s usually work on a three-year basis, although some schools may work on a yearly basis if needed (DoE, 2010).  The priorities and aims within an SDP will be developed through self-evaluation, where schools will use evidence they have gathered, alongside school policies, to identify what priorities are essential in improving learner’s outcomes (DoE, 2010).  

Curry (2007) explored the effectiveness of SDPs within his research study, where he concluded that the implementation of strategies used from a school’s SDP can positively increase pupil achievement. This highlights the fact that SDPs can have a significant impact on learner outcomes, when all staff work together to deliver high-quality strategies (Estyn, 2016).   A potential limitation of SDPs is addressed by Chukwumah (2015), where it is suggested that some schools adopt a carelessness approach and therefore fail to deliver the results from their strategic plan.  However, Estyn (2016) suggest that in order for SDPs to be successful, school’s need to have a clear vision that meets the needs of all learners, where all stakeholders are involved and understand their role in ensuring the vision comes to life.  It is important to acknowledge that exceptional schools will recognise the significance of adaptability and flexibility on their school improvement journey, as self-evaluation may bring about new changes and strategies that will work better in meeting the needs of the plan (Estyn, 2016).    

Therefore, SDPs are live documents that influence leadership, improvement and effectiveness within a school and are a detrimental in order for schools to meet their vision (Chukwumah, 2015). 
The identified target from School X’s SDP has a specific focus on increasing pupil voice in order to improve teaching and learning experiences within the school.  Whitty and Wisby (2007) define pupil voice as the opportunity for pupils to communicate and participate in decisions regarding their education, allowing them to play an active role in their learning (Donaldson, 2015).  Pupil voice is now a central focus within the New Curriculum for Wales (WG, 2020), with a strong emphasis on pupils leading their own learning as the driver for teaching and learning experiences.  Pupil voice also has strong links with the United Nations Rights of the Child Act (1989), as Article 12 states every child should have the right to freely express their views and voice their thoughts.  School X use this policy in their classrooms to ensure every child understands their rights and how they can voice their concerns (Owen, 2021).  

Rudduck and Flutter (2003) suggest that pupil voice is an essential method within the classroom as it allows practitioners to explore pupil’s views in depth, changing the way practitioners think about their learning. They suggest that pupil voice builds strong relationships between teachers and learners as the children will feel accepted and can openly express their views about their education (Rudduck and Flutter, 2003).  Developing strong relationships with learners is an important part of Bronfenbrenner’s Ecological Systems Theory (1979), as it encourages a positive microsystem for the learner.  A microsystem is the relationship between the learner and the environment, which in this case is school X (Bronfenbrenner, 1979).  A positive microsystem will enhance a learner’s development, where progression and engagement will be evident.  On the other hand, failure to create a positive microsystem will result in learners feeling disengaged and not part of their school community (Walker and Logan, 2008).  

Flutter (2007) discusses a potential difficulty of pupil voice and suggests that by looking in depth at pupil voice and trying to overcomplicate strategies, teachers are overlooking the simple rationale of pupil voice – to find out how the children learn best.  However, it is important to acknowledge that in School X’s circumstance, pupil voice aims to include learners in all aspects of their learning, with a strong commitment to engaging with all pupils and making them feel confident and active in their own learning environment (Fielding, 2004).

Walker and Logan (2008) found that through engaging strategies, pupil voice can be very successful and rewarding to both pupils and practitioners.  Mitra (2004) provides further support for pupil voice and suggests it has a wide range of benefits for learners, including increased self-esteem, confidence and self-belief.   Mitra’s (2004) research builds upon Maslow’s Hierarchy of Needs (1970) and Dweck’s Growth Mindset Theory (2010), as Maslow (1970) suggests that self-esteem and confidence need to be present in order for learners to engage and progress in their learning.  Additionally, by providing children with the choice to voice how they learn best, they are developing a sense of confidence and accomplishment, which will in turn enable learners to develop a growth mindset, where they will believe they can achieve (Dweck, 2010).  Conversely, Fielding (2004) expresses concerns that not all children will experience the benefits of pupil voice, as some students will speak over others.  He suggests that there may be some learners who will not be able to express their views as other learners will talk over them, or talk for them (Fielding, 2004).  As a result, it is important that School X ensure all individual voices are heard and each individual is asked to respond, so that one learner cannot speak on behalf of all.  

To understand how School X have developed pupil voice, the four-stage cycle from the Welsh Government (2014) will be followed, as this is the process School X follow.  

The first stage, which is self-evaluation, involves schools reflecting on their practice and identifying key areas for improvement that will enhance pupil outcomes (Chapman and Sammons, 2013).  School X identified the need to introduce pupil voice based on quantitative and qualitative data from Estyn (2019), who suggested that children should have greater input into what and how they learn.  Evidence was also gathered from the learners, who suggested that they were not wholly involved in their learning.  From pupil surveys and quantitative data, School X discovered that only 60% of children felt they had an input regarding their topics of learning and what they wanted to learn (School X SDP Plan, 2020).   School X self-evaluate continually throughout the year, usually on a half-termly basis.  Their self-evaluation process for pupil voice involves the Senior Leadership Team (SLT) as they are responsible for the target from the SDP (Owen, 2021).  The Welsh Government (2021) suggest effective self-evaluation involves communication between all stakeholders; including schools, local authorities and regional consortia.  Nevertheless, School X recognise the importance of this and aim to implement all stakeholders in the ongoing process of this target, where each member of the school will have a responsibility within this target (Owen, 2021).  This will include all staff, governing bodies and the children within the school.  However, all teaching staff could self-evaluate pupil voice daily by asking questions to the children in their classes on what they would like to learn, what they like about their learning environment and what they would like to do differently.  


Stage 2 is the process of strategic planning, which sets out what has been identified from self-evaluating (Chang, 2008).  This is where the aims and actions that School X will take to ensure opportunities for children to become more independent, through pupil voice, will be presented.  To develop independence through pupil voice, School X worked with all stakeholders involved, including the governing body, to decide what actions would be beneficial for the learners.  School X understood that the success of strategic planning is dependent on how they implement the actions, therefore, School X wanted to be as accurate and effective as possible (Schlebusch and Mokhatle, 2016).  From this, they identified that improving independence through the use of pupil voice needed to be prioritised.  School X also produced a success criterion for the use of pupil voice, to ensure the implementation of the pupil voice strategy was clear and structured.  The Welsh Government state using success criteria allows regular reflections and contributes towards successful strategic planning (WG, 2014).  Conversely, Estyn (2020) suggest that within the strategic planning process, a ‘learning and teaching team’ should be created, to share the vision amongst all staff and to work together in implementing the strategies (p.28).  This is something School X could take into consideration for future strategic planning, where they could organise team meetings to discuss successful methods and strategies.  

The third stage involves the process of putting the identified actions into practice (WG, 2014).  This is where School X will carry out the specified actions to improve pupil independence and pupil voice; including discovery days, childhood days and pupil voice sessions within the classroom (Owen, 2021).  Discovery days and childhood days within School X allow children to learn through play, where they can have taster sessions of each topic that they may want to learn about (School X). Estyn (2018) have stated the significance of discovery days, where children are allowed to explore what they would like to learn and build their confidence.  However, one action that School X could take to improve further, is to invite stakeholders into the school to celebrate the children’s independence and participation in their learning, by demonstrating the work they have done through the use of discovery days (Estyn, 2018).  It is also important to recognise the importance of involving stakeholders within this stage of the SDP process, as it will draw the community together in the learning process (Brighouse and Woods, 1999).  Nonetheless, the discovery days are a cost-effective method which provide vital information to practitioners to create the next steps for improvement (Hummel-Rossi & Ashdown, 2002). 

The final stage within the SDP process is where School X will review their findings (WG, 2014).  Due to the nature of pupil voice, the impact can generally be seen immediately.  Within the discovery days held at School X, children were able to suggest what they would like to learn and explore in depth, therefore, practitioners can directly see the engagement from learners.  Kelly and Lazotte (2003) suggest schools are now forced into becoming data-driven to view results and the impact of strategies, when in the past, schools could function effectively without data collection.  School X recognise the importance of using data and evidence to support their findings.  Therefore, to track the improvement of independence amongst learners, School X will use assessment and engagement tools, such as Classroom Monitor and reflective notes, to track independence on a weekly basis from the sessions the learners have participated in (School X, 2021).  Estyn (2017) provide contrary evidence for School X’s methods and state that pupils should be involved in the process of reviewing their progress, so they can see how much they have achieved (2017).  

As SDPs are an ongoing, live process (Chukwumah, 2015), School X are currently making considerable progress towards meeting their target of developing independence in learners through pupil voice.  The learners have participated in multiple discovery days, where they have been able to suggest ideas for their learning and explore different topics in depth (Estyn, 2018).  As School X evaluate on a regular basis, they have discovered that there has already been a significant impact on learners within the short-time frame that the actions have been implemented.  From the recent findings, School X have established that the level of independence amongst learners has increased, with higher levels of confidence and self-esteem (Maslow, 1978).  Using Classroom Monitor to track learner’s progress has shown that through the use of pupil voice, some learners who were previously lacking independence, are now completing tasks on their own or with very little support.  During the second discovery day implemented at School X, higher levels of engagement were seen, with children eagerly engaging in the process.  Pupils were actively suggesting ideas and immersing themselves into new activities, demonstrating the effectiveness this action has on the learners (School X, 2020).  

To improve in the future, School X could ask learners to bring in objects relating to what they want to learn about, which in turn would support those pupils with English as an Additional Language (Estyn, 2019).  It would also be beneficial for School X to engage with digital voting, so learners can vote on which topic they would like to learn (Estyn, 2019).  This would have a further positive impact, as it allows learners who may not feel confident enough to speak out, have a say in their learning and vote on their own accord.  Nevertheless, School X’s implementation of pupil voice strategies has had a substantial impact on the learners so far, with many becoming more confident at home as well as in school, meeting the academic goal (School X, 2020, WG, 2014).  

To summarise, School X have engaged with all stakeholders during the SDP process which has led to them successfully meeting their target and fulfilling the needs of all learners, thus far (Estyn, 2016).  The success draws upon the detailed vision the school had, where effective actions were consistently implemented and monitored.  Critically analysing the selected target from School X’s SDP has developed my knowledge and understanding of SDPs and the four-stage cyclic process (WG, 2014).  In future practice, I will use evidence from School X’s target, by working together with all staff to ensure the vision is shared and to confirm that I fully understand my role that I may have the responsibility for.  In similar circumstances in the future, I would implement parental involvement, so that parents have an understanding of their child’s learning and can celebrate their independence and progression (Estyn, 2018, Welsh Government, 2021).   To better my professional practice, I will include learners in reviewing the impact, so they are involved in assessing how far they have come (Estyn, 2017).   I would implement this by providing learners with assessment strategies at the end of each session, where they are able to select which option is applicable to them; whether they were able to complete it independently, with little support or with a high level of support.  
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