A written assignment showing how a series of learning opportunities can be inter-linked to demonstrate progression in an area of learning and experience.
Introduction (approx. 750 words) 
The purpose of this essay is to demonstrate the importance of Assessment for Learning (AfL) within education. It has been proposed by Black (2005) the practice of assessment is fundamental in order to raise standards of achievement for learners and professionals. The purpose of assessment stands to support progression for each and every learner along the continuum of learning. Being able to assess their learning immediately, allows the learners and educators to distinguish the gaps to furthermore discover the most appropriate steps for them to improve their learning and move it forward (Welsh Government , 2019). In the same way, Hattie and Clarke (2019) state, giving constructive feedback in order to close the gaps to reach an evident objective can lead to a progressive learning journey of amplified determination, enthusiasm and engagement. 
There are six Areas of Learning and Experience (AoLEs) within the draft curriculum, which consists of Expressive Arts, Health and Well-being, Humanities, Language Literacy and Communication, Mathematics and Numeracy and Science and Technology (Donaldson, 2015). Each area of learning and experience guidance, learning is structured by ‘what matters statements and progression steps. These statements articulate central characteristics of learning which define what matters in an area of learning and experience (Welsh Government , 2019 ). Progression steps are points to scheme learning and teaching, containing assessment, and can be used as a continuing foundation to observe how learners are improving at the specific pace and speed of progression, to conclude progression steps distinguish where interventions are required (Welsh Government , 2019 )
I have generated three cross-curricular learning episodes constructed on Mathematics and Numeracy, Language Literacy and Communication and Expressive Arts. Donaldson (2015) explains the requirement for adjustment when addressing singular subject areas as a syllabus defined by separate subjects reduces cross-curricular learning which results in a constricted repetitive set of experiences. Putting this into consideration it was crucial for me to create learning episodes that children would engage and inspire in, but additionally to apply their learning to real-life situations. As a result of this, I will additionally integrate extra AoLEs throughout each learning episode to meet cross-curricular objectives. To show and example, Health and Well-being, Digital Competence, Curriculum Cymraeg and Humanities. Welsh Government (2019 ) enlighten the fact each AoLEs are devised to function together as a holistic curriculum and not separate subject areas. 
I decided to plan my learning episodes for a year six class consisting of children aged between ten and eleven. This entails selecting progression steps three and four to meet and challenge their requirements of development. Whariki explains, teaching and learning should be grounded completely on the children’s curiosities and research, in contrast to teaching the exact content of the curriculum (Pound, 2006). Therefore, the selected the topic consisted of AoLEs scaffolded around the learning of Harry Potter. Research suggests topic-based learning has a positive impact of the learners attitude and enjoyment towards that subject area, not only will this have a great influence on behavior and engagement but additionally in order to raise standards (Flutter, 2007). Furthermore, (Piaget 1896-1980) states, children should have control over their learning in order to construct passion in their own knowledge and understanding (Pound, 2006). 
The opening learning episode focuses on mathematics and numerical reasoning. I produced this lesson as a challenge for the learner’s current abilities, according to (Vygotsky 1896-1934) the Zone of Proximal development is crucial when planning to meet the learner’s educational needs. The overall project consists of the children creating their own Harry Potter cushions and will last approximately two weeks, however, if I perceive the children require extra time then I will extend and advance my planning to fit the needs of the learners. I will provide the pupils with a real-life problem to discuss at the start of the activity. ‘The shop owner at In-Fabrics in Haverfordwest needs to know how much fabric we need altogether in metres and the total cost’. Hence, the main focus is to calculate the amount of material needed and the total cost. It is essential for the children to understand which operation is necessary in order to solve the problem. Throughout the lesson I will be scaffolding their understanding by questioning and demonstrating but additionally, I will encourage the children to model and teach each other.  
The following learning episodes link together as a way of reflecting on the children’s prior knowledge in order to use their outdoor experiences in the classroom. The school trip will be located at Freshwater West. This is where a section of Harry Potter and the Deathly Hallows was filmed when Dobby (character) deceased. The aim is to allow the children to explore the all their natural environment in order to create a beach shelter for Dobby. The children will be working in small mixed ability groups; therefore, it is essential for them to use their communication and language skills to work successfully. Whilst the children are building their shelters it is important for them to constantly assess what they are doing, why are they using that material and what else could they use to improve. 
This lesson allows the children to use their prior knowledge from the previous school trip in order to produce their own creating writing passage based on Dobby’s viewpoint of Freshwater West. Welsh Government (2019) clarifies the experience and knowledge children gain from an educational activity should be used for formative purposes in order to support the progression for all learners. Therefore, it is essential as the teacher to integrate several AfL strategies throughout the learning episode in comparison to marking it at the end. Hattie (2019) states, giving verbal feedback throughout the lesson has the ability to allow the learners to respond to their work, improve and progress before it is too late. This in turn allows the learners to continuously assess for success and enhance their progression. 
Literature Review (approx. 1,000 words) 

	Assessment is a fundamental part of education and moving learning forward. The two areas of assessment are summative and formative. The central practice of summative assessment is the decision which summarises all evidence collected from a certain point, this concluding point will become the final judgment can have diverse consequences on the final outcome (Taras, 2005). Black (2004) explains, formative assessment refers to an expansive variation of approaches that teachers use to manage feedback in order to modify their teaching approaches to meet the learners needs and progression. The use of AfL appropriately can double the degree of learning. This suggests all practitioners must incorporate effective strategies in order to give meaningful feedback through particular assessment resources and techniques (Donaldson, 2015). 
There are many dimensions proposed within the new curriculum for Wales, Successful Futures’ suggested a transformation from the present phases and key stages to a continuum of learning for young learners aged three to sixteen years old (Welsh Government, 2019). Current teacher assessments grounded on levels and platforms of learning will be substituted with Progression Steps as part of the new curriculum, they relate broadly to expectations at five, eight, eleven, fourteen and sixteen year olds (Welsh Government , 2018). The aim of Progression Steps is to structure the progression and attainment of young learners effectively to understand what pace they are making progress in (Donaldson, 2015). Not only are Progression Steps used for educators, but additionally it enables the pupils to become active learners. It allows learners to understand their strengths, areas for growth, which can furthermore assist them to plan for the next steps of progressive learning (Welsh Government , 2019). 
AfL is not solitary aimed at young learners but furthermore it is essential for teachers to progress in their knowledge, understanding, learning needs and subject areas throughout the teaching profession. Research displays teachers develop their progression through; teacher workshops, core representation, shared notebooks, teacher feedback cards, reflective notes and child led feedback proformas (Welsh Government , 2018 ). Throughout my learning episodes I decided to use child led feedback proformas. Research has displayed, allowing children to evaluate the lessons and teaching through feedback forms like ‘text message student feedback’ improves the overall relationship between the teacher and student but additionally, it allows the teachers to understand the perspective of the students themselves, this could include what they have enjoyed within the lesson or project and what the teacher could do to develop future lessons (Hattie and Clarke, 2019). 
According to Black and Wiliam (2009, p. 3) the use of formative assessment is targeted on five main principles, “sharing success criteria, classroom questioning, comment only marking, peers and self-assessment and formative use of summative tests”. Research confirms the quality of effective questioning is a leading factor grounded upon fostering pupil’s attainment (Aloisi, 2014). There are several AfL strategies teachers use within the classroom environment in order to ask purposeful questions, to show an example, question bubbles, learning partners and question trees (Welsh Assembly Government , 2010) Furthermore, many professionals use the Blooms Taxonomy model in order to encourage progression in questioning, additionally it allows children to practice an advanced level of thinking (Forehand, 2010) (Appendix 1). Questioning remains crucial in developing rational within the classroom environment, children are competent enough to think critically which results in high quality of communication (Welsh Assembly Government , 2010). Conversely, Lemov (2017 ) states in a blog published by Teach like a Champion, the framework of Blooms Taxonomy is generally used incorrectly as teachers visualise the pyramid and expect the lower level questions begin at the bottom, in comparison to the higher level questions at the highest point of the pyramid. 
Formative and summative assessment are very different; as a result of this, some argue the need to keep them separate. To show an example, some teachers believe training pupils to a specific test standard absorbs valuable time and subsequently pupils learning becomes manufactured and irrelevant. However, it is impractical to expect professionals and pupils to practice this divide (Black, 2004). For example, Garrison (2007) clarifies the need for national testing as it permits the teacher to gauge the pupils’ learning in connection to the national standards, without testing standardisation of scores will be limited which could conclude to pupils not achieving their full potential. Similarly, Black (2004) agrees with the requirement for testing, however, most pupils are assessed too late as many examinations are given at the end of a specific module or topic. As a result of this, the use for feedback purposes are lowered which results in no opportunity to use their results to improve the pupil’s performance. To conclude this argument, Black and Wiliam (1998) express that minor, frequent tests develop an enhanced impact on the children’s knowledge in contrast to extensive infrequent ones, for example, tests specified within the classroom or as homework are equally as important and vital in order promote purposeful feedback. 
Ensuring learners are aware of a criteria, positions a vital role in their education, this allows them to take responsibility of their own progression as independent learners. But also, to assess their work carefully, successfully and attentively (Welsh Assembly Government , 2010). Hattie and Clarke (2019) argue, although simply providing the pupils the success criteria may be simpler, it is regularly disregarded or misunderstood. Therefore, the use of a success criteria should not solitary be required from the teacher, but additionally allowing children to produce their own criteria should become a priority. Co-constructing a success criteria has many positive outcomes, to show an example, students take ownership of their learning and therefore develop independence, this links with on one of the four purposes address in Successful Futures. Black and Wiliam (2004) explain every criteria must be visible to young learners, it enables them to have a strong understanding on their learning intentions and how to reach it successfully. Many analysts now argue that the strategy of sharing the success criteria is not as successful as it could be if used effectively. Didau (2014), explains many criteria’s are fundamentally insignificant and illogical, therefore, pupils are not using it to their full potential as they are uncertain on the significance of a success criteria. As a result of this more time should be consumed critiquing exemplars and modelling what a good one looks like (WAGOLL). In relation to the professional teaching role, teachers also require visual examples in order to know the concluding outcome. To show an example, in connection with assessment within the new Curriculum 2022, many professionals were compassionate on the emphasis of formative assessment, however, many respondents required more information and visual guidance is to be provided in order to achieve the AfL outcomes (Burgess et al. 2019). 
	The connection between formative assessment and self-assessment is inevitable.  Black and Wiliam (1998) state, there are three areas young learners need to understand to be able to perform this strategy effectively in order to improve their learning. Acknowledgement of the required ambition, understanding on their existing position and a mindset on how to close the learning gap. Welsh Government (2019) explain peer and self-assessment as making sense of the success-criteria in the beginning in order to understand the concept of the task. 
Discussion of lesson planning decisions (approx. 1,850 words) 
[bookmark: _GoBack]	According to Black and Wiliam (2005) learning is driven by the teacher. It is essential to plan purposeful lessons to ensure each child is inspired, engaged and confident. Putting these factors into consideration, my ambition is to generate lessons that serve a real-life purpose to instantly engage the learners. I desire for the learners to become “ambitious and capable learners, healthy confident individuals, enterprising, creative contributors and ethical, informed citizens” throughout each individual lesson (Donaldson, 2015, p. 31). I have selected three AoLEs; Mathematics and Numeracy, Literacy, Language and Communication and Expressive Arts and have constructed each activity in connection to the appropriate what matter’s statements and progression steps. Though I am aware of the broad perspectives on diverse AfL strategies, I have selected three from each lesson episode and will discuss these areas in further detail. 
School Trip 
Within the Expressive Arts and learning episode, my initial intention was to include several aspects of the four core purposes within the outdoor learning environment. Estyn (2011) state outdoor learning has various values, it permits children to become imaginative in their learning and development, this results in a positive mindset which allows children deepen their knowledge and understanding. Not only are the children becoming involved in the Welsh environment but, Montessori’s (1870-1952) research demonstrates children who investigate the natural world develop their artistic responses in relation to their creative assertiveness (Pound, 2006). Putting this to my attention with the What Matters statement I selected, “this area of learning and experience will give learners opportunities to explore genres, techniques, tools, materials and practices which in turn will enable them to become both curious and creative individuals” (Welsh Government , 2019, p. 6). 
The class theme is Harry Potter which links with the location of Freshwater West in Pembrokeshire, this is where a Harry Potter scene took place. The learning objective consists of; communicating as a group, to share ideas and views, explore the natural environment, using the different materials and to make a safe shelter for Dobby, and to justify why you have made them decisions. “Learners need to understand how to take responsibility for different aspects of the creative process” within the creation of Dobby’s shelter (Welsh Government , 2019, p. 68).
Throughout the trip I have incorporated several AfL strategies which will strictly allow me to observe the learner’s interaction, language, knowledge and understanding in relation to their environment and physical activity. It is important for me to plan to the needs of each individual child in order to get the most out of the experience. However, this learning episode is primarily led by the children and how they use their language to discuss and reason with each other. 
	Once the children have finished creating Dobby’s shelter a compare and contrast activity will take place, this called a ‘walking gallery’ and consists of the children observing their peers’ sculptures and discussing their interpretations. This feedback rich strategy relates to progression step four “I can reflect on decisions made during the creative process, offering solutions for improvements or alternative ways of working”. According to Wiliam (2016) task evolving feedback is the most successful way of allowing a child to progress in their learning as it causes them to think critically. It will be essential for all children to listen carefully to their peers’ views, ideas and opinions and to observe and develop a deeper level of thinking. The purpose of comparing and contrasting each other’s sculptures is to recognise possible amendments. These progression proficiencies are not exclusively targeted to a singular activity but all through their lives. Donaldson (2015) explains good teaching and learning means engaging with various methods containing those that encourage problem solving and critical thinking as this activates powerful learning in young learners. 
Creative writing – LLC 
	Following the trip to Freshwater West, I have constructed another learning episode based on the AoLe Language, Literature and communication. The task consists of the children extending their vocabulary, comparing and contrasting, using their creative writing and imagination by conceiving themselves as Dobby stranded on the beach of Freshwater West. This associates with the What Matters statement “In all, the experiences offered in this area of learning and experience will spark learners’ imagination and creativity and help to build a lifelong love of literature” (Welsh Government, 2019, p. 68).
	There are two sections of this learning episode. The initial part will be a ‘cold task’, where there will be no input from myself. Further along into their learning a ‘hot task’ will begin. However, further provision and thought will be integrated previously, in order to progress their understanding, skills and knowledge. I decided to use the hot and cold task procedures as it demonstrates great progression in the children’s learning once they have finished (Corbett and Strong, 2014).
Before the independent ‘cold task’ I will be express to the children to write about their experience of the school trip in Dobby’s point of view. The time allowance for this activity is going to be twenty minutes only. Setting a cold task allows me to observe the children as writers, which therefore enables me to what specific features need to be focused on. 
Succeeding the cold task, I initially planned to ask the children to create a success criteria of what they think will make their writing successful. However, Hattie and Clarke (2019) explain although a success criteria is required, the strategy does have many implications on the learning and teaching. If teachers are only concentrating their feedback on the success criteria then they eventually ignore examples of excellence, which results in solely focusing on what their success criteria mentions. This limits the child’s expectations, learning and progression. Whereas, Bandura and Walter’s (1977) theory explains learning from observation and modelling is majorly significant when capturing the children attention and allowing them to visually understand the objective. Putting this into consideration, I will ask the children to stop where they are and to listen carefully while I read my own exhilarating passage. Creating my own passage acts as a WAGOLL and allows them to understand the objective without it being monotonous and ineffective. 
	I will question the children, ‘turn to your learning partners and discuss your opinion on what did you think about my creative passage, what did you like, what you did you not like?’ Gall and Gillett (1980) explains, teachers regularly assess the success of a discussion in the classroom from the degree to which pupils’ discourse, unfortunately many learners do not enjoy contributing to whole class discussions and feel too cautious to communicate their perspective. This is the reason why I decided not to ask the whole class what they liked about my passage but to turn to their learning partners. Throughout this small discussion task, I will observe the interaction and conversation between pupils, doing this allows me to understand where the children are currently in their understanding of creative writing. This will then assist me to decide when to stop their discussion, how to ask a follow up question and where to lead the learning pathway in line with the task. 
While the children are on task, I will incorporate regular ‘pit stops’. This AfL strategy allows me to assess the children’s work, but subsequently to share it with the class as a positive reinforcement. Assessing children’s work at the end of a lesson often fails to give guidance on how the children can improve their work, instead marking emphasises underachievement and under expectation by being too substantial or imprecise (Hattie and Clarke, 2019). Similarly, once the children get to recite the feedback, the moment of learning has often disappeared and the learners have disregarded the purpose of the task (Black, 2004). Therefore, assessing the children’s work in that moment permits the teacher to incorporate Sadler’s three-point strategy on ‘closing the gap’. This strategy allows the teacher to understand “where the learner is going, where the learner is right now and how to get there” (Hattie and Clarke, 2019, pp.10). Conversely, using ‘pit stops’ as an AfL strategy is said to be avoided, according to Black and Wiliam (1998). They explain feedback should only be grounded on the abilities of their work with guidance on what is required to progress their learning, in comparison to comparing their work with other pupils as this lowers all learning standards. 
Towards the end of the learning episode the children will be able to compare and contrast their cold and hot tasks. Doing this allows them to visually see how they have progressed throughout their learning. Not only is this teaching strategy effective for the learners but additionally, it allows the me to evaluate what needs to be addressed next and how I can advance my teaching in order to develop myself within evolving profession.
COSTING
	My final learning episode is a stimulating Mathematical and Numerical reasoning lesson grounded on the costing of creating their own Harry Potter cushions and how much material will be required for the class. The What Matters statement I have constructed the session upon is, “numerical thinking is essential for reasoning, modelling and solving problems in mathematics and in a wide range of real-world contexts, including technology and finance” (Welsh Government , 2019, p. 28). In relation to real-life contexts Donaldson (2015) explains the requirement for children to explore a range of mathematical experiences and to operate them in realistic situations. Young learners need to experience active learning as this scaffolds them to make sense of their world and to put their skills and knowledge into practice for their future lives (Pound, 2006). 

For this task I have decided to construct groups of ability in order to differentiate the needs of each learner clearly. Pestalozzi (1746-1827) thought children should be educated in their specific groups of ability (Pound, 2006). Putting this into consideration I planned for groups of eight children, they will be set into groups of higher, middle and lower ability, however they will be labelled in groups named by Harry Potter characters and not labelling them by ability. Labelling children by their ability constructs a low self-confidence which consequences teaching and learning standards to fall severely (Black, 2004).  

	To start of the lesson, it is significant for the children to listen and observe the central question cautiously as there is a complicated methodical process. Think, pair, share is a strategy used to enhance students critical thinking. According to Kaddoura (2013) Think, Pair, Share was developed by Professor Frank Lyman in 1981, the strategy has a three step approach in order to get the learners to think about a question or observation,  communicate with their pairs on their judgements and finally to distribute their thinking with the rest of the group. Critical thinking is a purposeful judgement, which results in “clarification, investigation, evaluation and interpretation. Therefore, allowing the children to collaborate their rational in three systematic steps enables them to require a deeper level of thinking. Additionally, whilst the children are conversing, I am able to observe their understanding, this enables me to recognise where the children are in their learning and if I need to adapt my planning in order to meet their needs. 

During the learning episode I will make the decision to leave the modelling to the children. Doing this will allow them to take pride in their understanding which enables them to teach other children using their method. Collaborative teaching involves a high standard of communication and allows children to become confident and independent learners who enjoy challenging situations. This links with the AoLE Language, Literacy and Communication. For this lesson I have aim for progression step four “I can respond in group discussions to the ideas of others in thoughtful and considerate ways, including seeking clarification through appropriate questioning (Welsh Government, 2019, p. 50)”. Whilst this modelling process is proceeding, I can observe the children’s understanding of the methods and mathematical rules in order to underpin where the misconceptions arise. Additionally, I am able to probe the children’s learning is questions that will enable them to acquire a deeper level of thinking.

	Hattie and Clarke (2019) state it is essential for teachers to receive feedback from their pupils. This allows teachers to discover where the misconceptions stand but additionally, to understand how they can fill the learner’s gaps to show progression. I have included a cross-curricular method from the Digital Competence Framework (DCF), which involves the children using I-pads to access an app called Flipgrid which is a social learning platform (Microsoft , 2019). The app involves creating “grids” to facilitate pupils voice through a video discussion. Their viewpoints can be shared with the class based on their opinions on their learning, teaching time, reflection and positive or negative concerns. This DCF tool permits learners to use technology to reflect and provide feedback to myself, which will then let me adapt and progress my planning to adapt to their learning requirements. According to Donaldson (2015) embracing digital competence within the learner’s education it is continuously evolving and will become a great function in their future lives.  
Conclusion (approx. 400 words) 
	To conclude Donaldson (2015) states, good teaching and learning means engaging in assessment for learning principles throughout the teaching profession. Delivering consistent, purposeful feedback and adjusting teaching resources to meet the learner’s individual needs is a fundamental part of raising standards for children. Throughout this essay I have addressed various factors in relation to the broad perspectives of AfL and understand the current benefits seem within the learning process. In order for AfL to be effective within the classroom environment it is essential to develop a culture for achievement, supported by belief and a positive growth mindset (Black and Wiliam, 2005).

	In relation to questioning, Didau (2012) explains the use of ‘hinge questioning’ and how results has shown impressive results on learners understanding within a lesson, incomaprsion to the way teacher professionals question children now. In order to progress my own professional teaching knowledge and skills I intend to carry out my own research and investigation in order to understand the process and physcial effects hinge questions have within the classroom. 

Putting my research into consideration I have carefully planned ambitious and creative lessons to ensure I meet the learners needs and inspire them to become independent and capable learners, who feel confident in everyday situations, to feel they are ready to learn throughout their lives. 
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Appendix 1 - School Trip Lesson Plan 

	Student-teacher
	Emily Wonnacott
	Class:
	Year 6 

	AoLE or Subject
	Expressive arts/Humanities
	Date:
	01/11/19

	Lesson Focus:
	Harry Potter Theme - This learning journey will take place at a beach called Freshwater West in Pembrokeshire and will last 2-3 hours. The aim is to allow the children to work in a groupof 5 to create their own house for Dobby to live in, using different natural materials. 

	Meaningful links to Curriculum 
	Expressive Arts - This area of learning and experience will give learners opportunities to explore genres, techniques, tools, materials and practices which in turn will enable them to become both curious and creative individuals. 
Humanities - They will learn also how experiencing the wonder of the natural world can contribute to their spiritual development and well-being and cultivate a sense of place and sense of belonging. 
Language Literacy and Communication - Learners will be given opportunities to interact, explore ideas, express viewpoints, knowledge and understanding and build relationships. 
Progression Step 5 - Learners should experience - Stimuli that inspire and enthuse exploration, discovery, questioning and challenge sparking their curiosity and imagination.
Progression step 4 – I can reflect on decisions made during the creative process, offering solutions for improvements or alternative ways of working.

	Meaningful links to:
Cross Curricular Responsibilities
	DCF – Taking photographs of their learning
LNF – Discussing, working as a group and disucssing their opinions and views on the task. 

	Personal Targets (Linked to QTS and identifed in weekly review)










	Learning Objectives (focus on Learning- use accessible vocabulary): 

	The pupils will learn to:
· Communicate as a group, to share ideas and views.
· Explore the natural envrionement, using the different materials.
· To make a safe shelter for Dobby, and to justify why you have made them decisions. 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I can work safetly and fairly as a group. 
· I can explore natural beach materials to create/sculpt a house for Dobby.
· I understand why I have made these decisions and chose specific materials. 





	Discussion - Holding discussions to discuss progress, targets and any peer or self- assessments that have been made to inform next steps in learning. 
Questioning – Throughout the lesson many questions will be asked in order to assess their learning, understanding and evaluation. 
Feedback – During the task giving continual feedback either to individuals or with a focus group, asking open questions and enabling children to reveal and develop their understanding. 
Observing – Watching children and listening to their discussions to assess their learning as it is happening. 

No hands up – This allows all childern to chance to answer a question and to ensure they are listening.

Compare/contrast/Improvements – Assessed by their peers 

Ask the children for feedback at the end of the learning episode. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points and key questions)
	Pupil Tasks
(Pupils’ role -including differentiation strategies, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	A Health and Safety brief will be given to the children in order to inform them on what to do and what not to do in order to keep them safe whilst out of school premises. 

· Stay away from water
· Do not touch sharp objects
· Do not touch dogs

Once the children have had their safety briefing. A short extract from Harry Potter and the dealthy hallows will be read to them. This sets the scene for the children and allows them to use their imagination: 
How was dobby feeling?
How would you feel if you were on this beach all alone? 
Did he have any shelter? If so what could he use?



	The opening phase will last 15 – 20 minutes. The pupils role is to listen, observe, answer questions, ask questions and discuss with peers/teachers their opinions.

Names of groups – I will be using this as a way to split the children into mixed ability group. 6 groups of 5 children – 6 different shelters
Ron
Harry
Hermione
Voldemort
Dobby
Dumbledore



	First aid kit
Wellies
Waterproof clothes
Harry Potter Book


	

Teaching & Core Learning
	Explain to the children the aim is to work as a group to create their own house for Dobby. But remember at the end you need to justify why have you used those materials?

No hands up – does anyone know what the word justify means?



Throughout the lesson I will take photographs of the children sculpting and creating in order to use their for their following lesson.


	Main activity for the childern – This is a child led activity, they are abel to explore the different objects from the beach in order to work as a team/communicate and create their own house for Dobby. 
· Fun 
· Enjoyable 
· Hands on 
· Visible 
· Real-life





	Stones
Sticks
Sand
Logs
Grass
Seaweek
Shells
Litter
Driftwood
Rope
Fishing wire
Waterproof coat
Wellies


	

Plenary
	Walking Gallery – This allows the children to chance to talk and communicate their ideas about their house, 
why have they done this?
Why have you use this material?
Why don’t you have a roof?
What is your favourite part, why?
What do you think you could improve on?

It also give the children a chance to look at their peers sculptures, to give their opinions in a kind mannor. 

What advise would you give them? 
How could they improve?
Why?



	Walking gallery – this allows the children to walk around the different shelters, they are able to observe what they like/dislike and what they think they could improve on. 

This part of the activity is language rich in communication and progression. 




	




















Appendix 2 - Lesson Plan Creative Writing 
