
Supporting pupil progress: a detailed analysis of one child’s holistic 
development, with justification for the next steps in learning. 

 

This analysis will focus on the progress of one individual within a class encountered whilst on 

Professional teaching experience (PTE).  The focus child for this analysis is a year 5 pupil who is likely 

to achieve the expected outcomes for her age as a result of recent national testing. Nevertheless, this 

pupil has been identified through discussions with the class teacher as someone who has the potential 

to realistically achieve and progress even further. However, there is evidence of several barriers to this 

pupil’s progress that will be addressed throughout this analysis. The school in which the child is a pupil 

is a large community school situated within a relatively deprived area. The school currently has 622 

pupils on role and 30.1 percent of pupils are eligible for free school meals (Welsh government, 2019). 

The focus pupil for this analysis is recognised as being eligible for free school meals. The school in 

which the child is a pupil is a pioneer school meaning they are at the centre of the curriculum innovation 

outlined by Donaldson’s (2015) Successful Futures report and are committed to pupil success and 

achievement. The aim is to understand the focus pupil’s current holistic development by analysing not 

just her academic ability but also her attitudes towards learning, her development of a range of skills as 

well as clear subject knowledge that she has demonstrated. Data and evidence of these aspects will be 

collected through Clark and Moss’s (2011) Mosaic Approach and will be analysed through Nottingham’s 

(2013) ASK model to create an overall picture of this child’s learning. Ideas for how this child can 

improve and overcome the identified barriers will also be analysed. In the light of ethical considerations 

and in accordance with the BERA guideline (2018), the pupil and the school will remain anonymised 

throughout.  

 

Data Collection 

 

Prior to the collection of the relevant data, ethical considerations were addressed particularly as this 

research involved interviewing the pupil and annotating pieces of her work. Cohen, Manion and 



Morrison (2007) suggest when conducting ethical educational research, an important element to 

consider from the outset of the process is the methods of gaining informed consent. A letter was signed 

by the class teacher and a letter was sent home to the parents of the child in order to gain parental 

consent (appendix 1). In order to gain the pupils assent, they were informed of the details of the 

research in an informal yet appropriate manner and were allowed time to ask relevant questions and 

were made aware that every action would be taken to limit the potential of them being identifiable 

throughout this written analysis. Wood and Smith (2016) suggest that ensuring pupils are aware of what 

is expected of them and how the data will be used is vital in any educational research. Cohen et al 

(2007) suggest that one form of gaining pupil assent is through the form of a written agreement with the 

child. However this was deemed unnecessary as the pupil demonstrated she was more than willing and 

in fact excited to take part in this research.  

 

The form of data collection that was utilised throughout this research was that of Clark and Moss’s 

(2011) Mosaic Approach. The essence of this approach is to synthesise an overall picture of the child’s 

learning through the study of data from a range of different sources including images taken by the pupil, 

a pupil led tour of the school, semi-structured interviews and notes from observations of the child 

(Clark, 2007). This approach is predominantly pupil led and the researcher takes on the role of ‘the 

listener’ (Clark and Moss, 2011). This provides the child with the opportunity to express what is 

important to them in terms of their learning and progression as ultimately children are the real experts in 

their own learning (Clark and Statham, 2005). Clark (2007) suggests that the relationship between the 

researcher and the child that this approach creates reinforces concepts established in constructivist 

learning theory. Practitioners adhering to Piaget’s constructivist theory tend to place emphasis on pupil 

led learning as opposed to constant direct instruction from the teacher (Grigg, 2015). However, 

Greenfield (2011) suggests that because this process is child led this can, on occasion, cause some 

discrepancies particularly with younger children as they have the potential to engage in a topic or an 



activity that is not relevant to the purpose of the study. However this issue did not materialise within this 

study as being an able year five pupil, she demonstrated the capacity to independently address her 

learning and sustained this throughout the process of data collection. Some of the images that the child 

took may have appeared to an outsider as irrelevant. However, these images were relevant to the child 

and the researcher must respect the decisions of the child and endeavour to understand why they may 

have taken a specific image (Clark and Statham, 2005).   

 

The Mosaic Approach fosters a triangulation of data as it is sourced from images, observation notes 

and samples of pupils work. Cohen (et al, 2007) suggests that the triangulation of data collection 

increases the validity of the data as it encourages the consideration of human behaviour from more 

than one viewpoint. However this is still not a complete picture of the child as the data was collected 

over the course of three weeks. This is a brief amount of time to get to know a child in depth and there 

are further steps that could have been taken that would have provided more data such as facilitating a 

discussion with the parents of the child. However this was not possible due to the time constraints of 

PTE. Therefore this analysis can only address the data that was available whilst also considering the 

potential gaps in the data that if filled could affect the outcomes and strategies suggested to help this 

particular child progress. 

 

Data Analysis 

 

In order to gain an understanding of the focus pupil’s holistic development, this analysis will explore the 

data through the lens of Nottingham’s (2013) ASK model. This model encourages the consideration of 

the pupil’s attitudes towards their learning, their apparent skill and ability to carry out actions and 

activities and their knowledge and familiarity with information and concepts (Nottingham, 2013). 

Nottingham (2013) suggests that these three aspects are intertwined and encourages those studying 



pupil developments to avoid narrowing their view of the child based on their academic ability but to 

consider how all of these aspects can impact a child’s development.  

 

Attitude 

 

From observing the child on numerous occasions and from discussions with the class teacher 

(appendix 2), it can be summarised that the pupil’s attitude towards her learning is poor. Her body 

language often suggests that she is disinterested and does not consistently demonstrate motivation to 

learn or complete a task. Justification could be given for this demonstration of attitude when considering 

that lessons of late have been test practise orientated and have been less creative in terms of engaging 

pupils. However, the teacher did emphasis how this particular child has consistently proven difficult to 

motivate in a way that will allow her to fulfil her potential. It has been suggested that motivation in 

learners has a vital impact on the child’s success, their ability to learn and can affect the behaviour of 

the child (Claxton, 2002). Therefore a barrier to the pupils learning has instantly been recognised. 

However, it must now be considered as to why this child has poor attitude and motivation for learning.  

 

During a numeracy lesson on co-ordinates, the pupil had shown that she had a strong grasp of the 

learning objective for the session as she demonstrated that she could read and plot co-ordinates 

correctly (appendix 3). However it became evident that the pupil had written the co-ordinates on the 

final three questions in the incorrect order as she had written the y axis point first. Until this mistake was 

pointed out to her, she had demonstrated a relatively neutral attitude towards the task. However once 

she was made aware of the error, her attitude altered considerably as she appeared defeated and 

completely ‘gave up’ on the rest of the lesson. This is a clear example of Dweck’s reference to a ‘fixed 

mind-set’. Characteristics of this ‘fixed mind-set,’ include ‘giving up easily’, ignoring constructive 

feedback and viewing effort as ‘pointless’ (mind-set works, 2017). Dweck (2017) also argues that this 



strand of thinking has an impact upon a pupil’s view of what they are capable of achieving. When 

reflecting on this particular lesson with the pupil during the interview phase (appendix 4), she noted how 

she did not ‘see the point’ because ‘she had got it all wrong’. This was indicated further in the pupil’s 

self-assessment at the end of lesson as she rated herself red for every success criteria despite clearly 

demonstrating she had achieved several of the success criteria. An element of the four purposes of the 

new curriculum details the aspiration to build ‘confidence, resilience and empathy’ (Donaldson, 2015). 

This is in direct conflict with the pupil’s current mind-set and how she feels about her learning. However 

Ungar (2005) suggests that not all children are immune to vulnerability in terms of resilience and 

instead practitioners should make the effort to try and recognise why a learner is not resilient. As a 

result of her fixed mind-set and the evidence analysed in the self-assessment of this lesson, it can be 

suggested that the pupil lacks confidence in her ability and this provides a valid explanation as to why 

she displays a poor attitude towards her learning.  

 

On the other hand, it is not valid to generalise the pupil’s attitude when she has displayed some 

incidences of a more positive approach to learning. In another numeracy lesson focused on grid 

references (appendix 5) the pupil demonstrated she could fulfil all elements of the success criteria and 

completed the task with a much more positive attitude. When reflecting on this lesson during the 

interview (appendix 4) she mentioned how her understanding of grid references was greater than her 

understanding of co-ordinates and that she felt ‘proud of herself’ at the end of this lesson for completing 

the work. This emphasises that the pupil does have the capacity to approach her learning in a more 

positive frame of mind. It can be further suggested that the pupil’s attitude is sometimes misunderstood. 

The pupil took a photograph (appendix 12) of a mini whiteboard and suggested that this was important 

to her learning because she used the whiteboard to write sentences correctly and make mistakes to 

ensure that she could then write up sentences correctly in her book because she does not ‘like to have 

mistakes and crossings out’ in her book. This suggests that firstly there is evidence of sensitivity to 



making errors in her work but also she does in fact display some sense of pride in her work and some 

sense that she does care about her learning.  This reiterates the notion that the pupil does have the 

ability and the desire to demonstrate a positive attitude and motivation towards her learning. However, 

there is a need to provide the child with the ability to channel and draw this out consistently across all 

areas of her learning.  

 

Skills 

 

It can be argued that the pupil’s attitude is influenced by her understanding of a skill or concept. This 

was evident in the two examples of numeracy that was completed by the child and resulted in two 

contrasting attitudes towards her learning. The pupil has demonstrated a number of different skills 

throughout a range of different areas of learning. However, for the purpose of this research, this 

analysis will now focus on aspects of skills that the pupil has shown weaknesses and how these are 

significant barriers to further learning and development.  

 

In terms of the pupils physical skills, she herself has mentioned how PE is her favourite lesson and this 

was reflected in the images that she took of the playground, the hall, the tennis courts and the fields. 

These are all the areas in which PE lessons take place. A reflection on a recent PE lesson (appendix 6) 

the pupil was noted as being one of the only pupils to demonstrate the correct passing skills that were 

the focus of the lesson. However, Nottingham (2013) identifies that physical skills also include the 

ability ‘to sit still’. The pupil has displayed physical traits such as being asked to stop leaning back on 

her chair, to stop ‘fiddling’ with objects on the desk and to sit up in her seat rather than lying across the 

table. These traits suggest that she has trouble regulating her physical behaviour when in class. The 

child herself recognises that this is a barrier to her learning as she photographed an image of a clear 

table and commented that this helps her learn because if there are pens, pencils or objects located on 



the table within her reach, she will play with these rather than listening to the teacher. This then has an 

impact on the pupils understanding of tasks and activities as she admitted that she does not know what 

to do because she has not listened. Pitman (2009) suggests sitting at a desk is not always the most 

natural thing for a child to do particularly those that would rather be active. However Pitman (2009) also 

suggests that sitting at a desk is a reality of classroom life and children have to expect to do this at 

some point throughout the school day. The pupil has already identified a solution to this issue by having 

a clear desk. But perhaps this issue could also be addressed in the context of the learner’s attitude 

towards her learning as if she displays a greater sense of motivation there may be more incentive to 

control this physical behaviour in order to listen and engage within lesson time.  

 

Another area in which the pupil displays significant weaknesses is her apparent social skills. 

Nottingham (2013) suggests that ‘social skills’ include the ability to build a rapport with other pupils and 

adults. She is a relatively reserved and quiet child compared to some of the other dominant 

personalities within the class. It has been noted during observations of the child that she has selective 

friendships with one or two other pupils within the class. The pupil also claimed during the interview 

(appendix 4) that she only enjoys working with her friends and dislikes working with her male peers. 

This is evident in two incidences. During a science lesson pupils were tasked with working in small 

groups to create a piece of work on book creator about osmosis (appendix 7). The pupil worked with 

another pupil who is considered to be one of her closest friends. Together they completed the work that 

explored different elements of a ‘task wheel’. The pupil demonstrated that she could work 

collaboratively with her friend to create a piece of work. However in a different lesson, pupils were 

asked to create a written role-play depicting the events of the Sea Empress disaster in small groups. It 

was noted in a reflection of this lesson (appendix 8) that the pupil offered extremely little contribution to 

this task and failed to listen to and acknowledge the suggestions of other pupils. Janssen and Wubbles 

(2018) suggest that younger children in particular struggle to collaborate and be considerate to other 



ideas and opinions suggested by others and this hinders the individual learning of the pupils involved. 

However, collaborative learning is a solid aspect evident in much of the pedagogy in the school the 

child is a pupil and the school places an emphasis on collaboration within the four purposes of the new 

curriculum (Donaldson, 2015). This is a clear barrier to the pupils learning, particularly as this is 

encompassed in much of the school’s ethos. However there is potential to suggest that if the child’s 

attitude were to improve this could influence her approach and attitude towards collaborative learning. 

On the other hand, there could be a number of different factors that impede her social skills and her 

ability to work with others outside of her friendship group.  

 

Knowledge 

 

The pupil has displayed elements within her work suggesting that she is a capable learner in terms of 

her knowledge and academic ability. Due to the lack of time that has been spent observing and 

teaching the pupil, it appears inappropriate to consider her work in terms of outcome and level 

descriptors as much of what is outlined within the descriptors and not been witnessed or taught by the 

researcher at this point. However what can be insinuated is that the pupil consistently achieves the year 

5 skill (outlined in either the Literacy and Numeracy framework or curriculum documents) expected in 

the learning outcome for each lesson.  

 

 

The pupil has demonstrated significant digital competency throughout her work and has met several of 

the year 5 skills outlined in the Digital competence framework (2018) Throughout the year she has 

displayed an understanding of appropriate online behaviour and regularly applies different strategies to 

keep herself safe online (Welsh Government, 2018). During a DCF lesson (appendix 9) pupils were 

tasked with creating a map of New York City including human and natural features. The focus pupil 



demonstrated that she could use two different media by including images and videos to support her 

map work.    

 

In the pupil’s numeracy work, she has demonstrated that she understands mathematical vocabulary 

and can use mental mathematical processes such as multiplication and division. However, the pupil 

appears to never be prepared to take on a challenge or choose to challenge herself. Within the way the 

school teaches mathematics, pupil are given the choice to select their level of challenge and the focus 

pupil has only chosen a more difficult challenge on one occasion within the time she has been 

observed (appendix 5). MacBlain (2014) suggests that children that fail to challenge themselves are at 

risk of ‘coasting’ and therefore have less chance of developing academically. The difficulty lies in 

encouraging the child to challenge herself without taking away her agency in choosing her level of 

challenge. However in this case, it would perhaps be appropriate to intervene when considering the 

child’s attitude towards their learning otherwise she would most likely never reach her full potential if 

she is indeed allowed to ‘coast’.    

 

In the pupil’s literacy work, she has demonstrated higher order thinking skills during a lesson that 

required the pupil to complete a solo taxonomy describe map relating to the 9/11 attacks (appendix 10). 

This involved linking relevant ideas to what she saw in the videos and images of the attacks. The pupil 

also highlighted in another piece of work how she could write for different purposes and within different 

contexts (appendix 11). Within this piece of work, the pupil also emphasised how she could plan her 

ideas and translate those ideas into a final piece of work. However, where the pupil appears to struggle 

in terms of her knowledge is that if she is unsure of something or has gaps within her knowledge about 

a certain topic, the pupil rarely utilises her initiative to actively seek out knowledge to fill the gaps. It has 

also been noted that if the pupil is stuck, she will not seek help from the teacher or other peers and 

instead will appear to ‘give up’. This is another identifiable barrier to the pupils learning as she does not 



appear to have the desire to firstly challenge herself but also to help and guide herself when she 

becomes stuck during a task. This is representative of Vygotsky’s zone of proximal development theory 

which highlights the gap between what pupils can achieve independently and what pupils can achieve 

with the help of others (Grigg, 2015). The focus child struggles to move into this zone because she 

does not evidently seek help and instead retreats to giving up. However it is fair to consider that 

perhaps she does not know the strategies she can employ when she becomes confused or stuck to 

help her and due to her perceived lack of confidence she may not feel comfortable in asking for help. 

This is another barrier to the child’s learning that will be addressed as without the desire to become 

more resilient and endeavour to expand their knowledge base, the pupil is less likely to realistically 

progress to her full potential.  

 

Next steps   

 

The main barrier to this pupils learning that has been identified from the data is her attitude towards not 

only her learning. This is entwined with a lack of resilience and a lack of self-esteem and an apparent 

sensitivity to making errors within her work. It would seem appropriate to address this first as evidently 

her attitude to learning has influenced other areas of her development.  

 

 

To firstly address the child’s overall attitude and motivation for learning, Griffith and Burn (2019) 

suggest there are certain strategies that teachers can employ in their pedagogy in order to ‘trigger’ a 

child’s motivation. Griffith and Burn (2019) suggest one of these triggers is that of curiosity. If a child is 

curious, they are more likely to ask questions. Davies and Howe (2007) suggest that questioning and 

enquiry instantly encourages children to be more engaged. Another ‘trigger’ Griffith and Burn suggest 

that links to this is the importance of relevance. Griffith and Burn (2019) suggest that if children can 



make a substantial link between what they are learning and their own life and the world around them, 

they are more likely to be engaged and motivated to learn because the relevance of this will give the 

learning purpose. It can be argued however that this level of curiosity cannot be realistically stimulated 

within every learning opportunity and not every lesson will reveal a substantial link to the child’s own 

life. However as long as there is a clear relevant purpose to the learning, that the child is made aware 

of, this is more likely to encourage the child to be motivated and engaged.  

 

In order to overcome the barriers issued by the child’s perceived lack of confidence, it would seem 

appropriate to tackle the pupil’s sense of what Bandura refers to as ‘self-efficacy’. This relates to their 

belief in their abilities and the acknowledgement of what they feel they are capable of achieving 

(MacBlain, 2014). The focus pupil requires a change in their outlook of their own learning but this could 

prove difficult for the pupil to conjure independently given the evidence supplied within data. One 

possible suggestion to overcome this related to Bandura’s social learning theory that children are 

influenced by verbal behaviours of those around them particularly teachers (MacBlain, 2014). This 

places a responsibility on the teacher to create a dialogue within the classroom where mistakes are 

viewed in a positive light if not welcomed, where resilience is admired and in some instances favoured 

over the correct answers and is all reinforced by positive gestures and body language. To connect this 

further Griffith and Burn (2019) also emphasise the importance of making the child aware of the areas 

they are already competent in. This will aim to cultivate an environment in which children feel 

comfortable with making errors and recognise that mistakes are a part of the learning journey as 

opposed to the end. However, it can be argued that this notion will be difficult to enact in reality 

particularly with this focus pupil who has already adopted the learned behaviour of the ‘fixed mind-set’. 

Glavin (2016) further supports this by suggesting that learners have to want to change their attitude and 

behaviour towards learning if it is to have an effective impact upon their progress. Therefore to reinforce 

the positive dialogue implemented by the teacher, there could also be an adoption of some elements of 



behaviourist learning theory to create an incentive for the pupil to change their attitude. Behaviourists 

such as Pavlov and Skinner argue that learners can be conditioned by rewarding them for desired 

behaviour and attitudes (MacBlain, 2014). A physical reward may seem too drastic in this instance but 

a simple verbal reward given to the pupil when they demonstrate a positive attitude or resilience with 

their work may help to condition a more optimistic approach towards their learning.  

 

To help the child become more open-minded when working and collaborating with others outside of her 

friendship group, the teacher could firstly begin to build a rapport with the pupil themselves. Griffith and 

Burns (2019) suggest that if a child has a good rapport with the teacher they are more likely to want to 

do well for that teacher and this can ultimately create a relationship based on trust. The teacher could 

make the effort to understand the child’s likes, interests and dislikes and create opportunities to draw 

on that framework of what interests her in lessons. This could then act as a model for then transferring 

this to how the focus pupil would act with her peers. The teacher would need to provide opportunities 

for the pupil to get to know her peers in a way that she feels comfortable. Ultimately this could then help 

to change her attitude towards her peers. However, this is not guaranteed particularly as this pupil has 

demonstrated a strong dislike in working with others. Alexander (2010) has suggested that one 

effective way of creating a collaborative relationship amongst pupils who often do not cooperate with 

each other is to ingrain the notion of ‘two minds are better than one’. Alexander (2010) suggests that 

collaboration works effectively in problem-solving situations particularly if pupils are given specific roles 

to carry out. This helps to avoid the opinions of certain pupils being overshadowed as they each have 

their own responsibility to contend with. The teacher could create a problem that requires all pupils to 

‘play their part’ and to create meaning. The teacher could include a relevance or link to a real life 

context in order to create a purpose for the activity. This is turn will hopefully emphasise the sense of 

achievement and team work amongst the group and will help to encourage the child to have a more 

positive outlook when collaborating with her peers. However what must be considered is the fact that 



the child is unlikely to change their opinions and feelings towards her peers overnight and may require 

a lengthy period of time to scaffold these activities in a way that will help to change her attitude.  

 

Another barrier to address is the child’s apparent lack of resilience and their inclination to ‘give up’ 

when there are gaps evident in her knowledge or when she makes an error. A possible solution to this 

could be the introduction of Nottingham’s learning challenge or learning pit. Nottingham (2017) 

suggests that introducing children to the learning challenge can help promote children to adopt a 

‘growth mind-set’ as opposed to the previously mentioned ‘fixed mind-set’. Nottingham argues that 

children with a growth mind-set persist in their learning in the face of adversary and take value in effort 

demonstrated to work their way ‘out of the pit’ in order to achieve. This would appear to be difficult with 

this particular pupil who has the ‘fixed mind-set’ embedded into their learned behaviour. Therefore to 

help reinforce this in a way that is meaningful to the pupil, they could be made aware of strategies they 

can employ when they face a setback in their work so they know how to get ‘out of the pit’. This way the 

child has a clear path to success and to support this further they could then be rewarded for utilising 

those strategies as opposed to giving up.  

 

An aspect to consider when justifying next steps for a learner could also be the consideration of asking 

the pupil how they would overcome their barriers to learning. The focus pupil in this instance created 

her own solutions to her physical behaviours that affected her learning by suggesting she always have 

an empty desk reducing the desire to ‘fiddle’ with pens and pencils on the table and to implement 

effective assessment for learning opportunities that will encourage her to listen during the introduction 

of a task so that she is aware of what she needs to do within the activity. This links to a point raised by 

Clark and Statham (2005) that children are experts in their learning and should therefore have a say in 

their progress. Alexander (2010) argues that strategies that are created by child then offer a sense of 

ownership that will therefore make the strategies more successful. The pupil within this research was 



honest throughout the process and recognised certain barriers to her own learning coupled with the fact 

she could suggest solutions to these shows that she has the capability to address her own progress. It 

will therefore be the responsibility of the teacher to ensure she adheres to her own suggestions.  

 

 

Conclusion  

 

This analysis has aimed to consider a child’s current holistic development by assessing data collected 

within the Mosaic Approach and has then analysed current issues within the child’s learning by 

considering the pupils attitudes, skills and their knowledge. Several barriers were identified with the 

predominant issue focusing on the child’s attitude and motivation to learn which appears to have been 

influenced by a negative mind-set and a lack of confidence. In the light of this view, next steps have 

been justified for the learner and the child has demonstrated the potential to recognise their issues 

themselves. It must once again be reiterated that this analysis was based from a relatively small sample 

of data that was collected over a short period of time. There are other considerations that could be 

included to create an even more valid analysis of this child. Nevertheless the child’s prospects for 

development are achievable and within reach.  
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Appendices 

Appendix 1: Consent letter signed by class teacher and parental consent letter 
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Appendix 2: Notes from discussion with class teacher 

 

 



 

Appendix 3: Sample of pupil’s work from co-ordinates numeracy lesson 

 



Appendix 4: Notes from pupil interview 

 

 



Appendix 5: sample of work from grid reference lesson 

 

 



Appendix 6: PE tracking record  

 

Appendix 7: Sample of work from science investigation (collaboration project) 

 

 



Appendix 8: Tracking from written role-play lesson 

 

Appendix 9: DCF lesson, map of New York  

 

 



Appendix 10: Solo taxonomy describe map, 9/11 

 

 



Appendix 11: Sea Empress article  

 

 



 

 

 



Appendix 12: images taken by the child  

  

 



  

 


