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ABSTRACT
The purpose of this literature review is to critically analyse childhood behaviour: contemporary behaviour and explore the discipline of children in a modern age and develop an understanding of the how their internal and external environments can affect the way in which they behave. The review will explore whether the discipline of children has become a social construct, as well as the evolution of discipline towards children and finally if society has scare mongered the word discipline. The evidence will be shown through the use of appropriate books, journal, articles, government documents and websites that are relevant to the topic of discussion. I will finally conclude the literature review after discussing all appropriate information in relation to childhood behaviour: contemporary behaviour. This review will analyse the various aspects in a child’s development and upbringing and the various situations that can affect it.
ACRONYM 
ONS

Office of National Statistics

UNCRC
United Nations Convention on the Rights of the Child 

UN

United Nations

CPP

Child Protection Plan 

CPR

Child Protection Register

ADHD

Attention Deficit Hyperactivity Disorder
ADD

Attention Deficit Disorder
1. INTRODUCTION 
This dissertation will explore the topic of childhood behaviour: contemporary behaviour and the forms of discipline in both family life, education, society and within the media. In their work (Blackman. et al. 1985. Pp. 5) The experimental behaviour analyst might have argued, however, that he was not concerned with the long history of behaviour through biological evolution.” This discussing the topic of the disconcert for children’s development throughout childhood. This topic will be discussed throughout the review and highlight the need for behavioural evolution. Furthermore, it will critically analyse and review governmental policy and legislation in relation to children, as well as the role in which child advocacy services contribute to the wellbeing and discipline of a child. This review will also discuss and argue the difference to whether softer discipline is directed towards children and pre-adolescents with a disability, additional learning need or those with behavioural problems, and harder forms of punishment is directed towards those mainstream children and pre-adolescents, discussing the forms and severity of the punishment and if it is an acceptable form in the eyes of society and the government and analyse whether it is abuse rather than a form of punishment. 

2. LITERATURE REVIEW 
2.1. Introduction 

This section (literature review section) will discuss childhood behaviour and the way in which children have been brought up over the past few hundred years, and how they were once seen as a way to marry for status or money and how they are now seen as just children to love, care for and nurture throughout their whole lives. In their work (Porter. L. 2016) “The early childhood years provide the foundation for children’s neurological development.” The statement will be explored throughout the literature review and will be critically analysed to whether the importance early childhood is the foundation of neurological develop. This will be shown through websites, books, journals and reliable news articles, case studies and relevant acts of parliament. This section will discuss the invention of childhood throughout generations, for example the stone age, Tudor and Victorian ages or even the nineteenth century, along with the evolution of childhood in relation to slavery, and the nature nurture debate. Followed by child discipline options and their freedom and discipline, finally followed by the child’s perspective, the child’s perspective will explore the child’s voice and the role organisations and charities play when advocating for children. 
2.2. The Invention of Childhood
The intervention of childhood, it’s a question many have asked. When was childhood invented? The stone age, middle ages, or even as late as the nineteenth century? Within the middle ages many young female children were married off by their families for a large dowry in order for the family to survive. This will be spoken more about in section 2.4. As well as the fact that young females and many children were seen as a possession or a way to make a family money and a way in which to raise the social status of that family. In their work (Cunningham. H 2006. Pp.16) states, “The dominant influence on childhood in Britain was the Catholic church.” This suggests that the Catholic Church was the key influence of childhood within the mid-sixteenth century and towards the early seventeenth century at the birth of the protestant reformation. However, this reformation was the brainchild of King Henry VIII. Henry VIII saw children as the heirs to the throne of England rather than a child to nurture, Henry VIII was not like most parents as he wished for a son as a son would carry on the Tudor name, whereas a daughter would be married off and would not continue the Tudor Family Name. Therefore, this allows us to ask the question, was childhood really invented in the Tudor period?  

 

The concept of childhood was one of the powers of succession rather than the nature, nurture debate within the twenty first century. In the Victorian era a new concept of childhood was introduced, whereby childhood was a time for innocence and play, in comparison to the Tudor era, in which children were expected to behave and act like adults. Within this time childhood was also seen as dangerous, in their work they discuss (The Tudor Society, 2013) “only 50% of children survived, whereas other didn’t survive to see their adulthood.” This shows that child mortality rates were high at the time, highlighting that many families would have multiple children as many of their children would not survive to carry on the family name or to carry on the family business. The reason for this is that sanitation levels were low throughout the Tudor time. On the other hand, child mortality rates within the United Kingdom have significantly decreased from the Tudor period. The following statistics (Office of National Statistics, 2020) show “A total of 2,488 infant deaths occurred in England and Wales in 2018.” This statistic shows that the issue of infant mortality is still occurring in the twenty first century but has dramatically decreased since the Tudor era perhaps providing an explanation for the decrease in the average amount of children that families now have. In relation, statistics in 1980 (ONS, 2020) show that 12.0 percent of 1000 infants did not survive in comparison to 2018 where statistics were significantly lower at 3.8 percent per 1000 infants. The Tudors also believed that childhood would lead their children into severe danger and could result in them becoming reckless and less mannered human beings in their futures.  

 

As a final note, the Tudors also believed that by showing their children affection, it was seen as spoiling them, whereas the affectionate parents within this era might not have given a harsh punishment as a less affectionate parent. Within the Tudor times there were a range of different punishments and disciplines that were given when a child misbehaved, one example of the punishments that were carried out was the Corporal punishment. It was not only during their childhood that this punishment was given but it was also carried out in their adulthood. The corporal punishment consisted of the parent/ parents using the rod, this type of punishment was not only used within the household but as within education by teachers on children they deemed to be misbehaving. There is an argument to also suggest however that this could depend on their social class in terms of what punishment was administered.   

Moving forward, the Victorian period saw childhood as both positive and negative, negative due to perfuse amounts of poverty, and positive as parents conceived children lovingly rather than just to produce a child to carry on the family name. Within this era depending on a person’s social could vary to whether a child would be taken care of by a nanny or could earn an income to support their family. The child or children’s job role could vary from working in the coal mines, to working within small family businesses, as at this time Britain began the industrial revolution. Many children of the time would work to support their family, in their work (Brown, 1832) discusses the evolution of a man named Robert Blincoe and how his physique had developed over the years, “his condition was caused by being a child worker in cotton mills, he was over worked, ill fed, poorly housed.” This an example of a child in poverty that would work for very little or no money to support their family or would work for accommodation. In their work (study.com, 2020) states “Over 107,000 British children worked in cotton and textile mills.” It is likely that the majority of the workforce were children as they had small hands and could fit under machines to pick up loose material. The introduction of policy within the early 1800’s protected children when working and stopped children working under the age of 9. The policy protecting children was the Factory Act 1833, the act states (Parliament.uk, 1833) “A maximum working week of 48 hours a week set for those aged 9-13, limited to eight hours a day.” The older the child or adolescent became the longer the working day became. The act also stated that all children under the age or 9 would receive two hours of schooling per day. 

In comparison to a middle-class child of the time, the child and its mother would have a close bond as well as the father becoming more involved in their lives, in their work (Frost. G S, 1962. Pp.11) discusses the way in which children behaved at home, “children on the other hand were dutiful, obedient and thankful for their parent’s support and care.” This statement highlights that children born into wealthy families would not have to work and were disciplined and taught manners from an early age, this has continued to the 20th and 21st century as children are taught manner and what is socially acceptable within the first years of their lives, however this will be discussed further within this document. Could this be the invention of childhood? 
Childhood within the modern day is very different to the Tudor and Victorian periods as children have become more protected and sheltered as well as exposed to modern technology. In a report conducted by the Organisation for Economic Co-operation and Development it was identified that “42 percent of children aged 5 to 7 had their own tablet (electronic device).” This highlighting the development of technology and lack of interest for exploring nature. Modern childhood is more diverse than the typical childhood within the Tudor and Victorian periods due to the change within family dynamic. Statistics show (ONS. 2019) 9.7 percent of households were lone parent households. This meaning that children are growing up with a single parent whether it be a mother or father and their siblings may grow up with a different father or mother to the other children within the household. A comparison of statistics between countries (Wales and Northern Ireland) statistics identified 18.0 percent of lone parent households in Northern Ireland are lone parent households, on the other hand Wales had a lower percentage at 14.5 percent of households. However, London had a high percentage of lone parent household at 19.1 percent, the higher percentage is due to the city having a denser population. In their work (OECD, 2020) “the modern world has created new stresses. Children and adolescents are increasingly pushed to do more.” Children are pushed to achieve more, for example higher grades in school, active positions within sports teams and finally acceptance to highly rated universities such as Oxford and Cambridge. This is putting pressure on children when they should be having fun and enjoying early childhood. This pressure has an effect on the freedom that children need when growing up this topic will be discussed in detail within the next section. 
2.3. Childhood Freedom and Discipline
To understand the need for freedom and discipline in childhood you must explore their meaning behind both terms.  Freedom and discipline in childhood is important for the development of a child, in their work (Guldberg. H. 2009. Pp.1) “Children need to be given space away from adult’s- watchful eyes in order to play, experiment, take risks.” This meaning that children should be given the ‘freedom’ to explore and see the world through taking risks, playing in the mud and rain. On the other hand, in their work (Foucault. M. 2012) define discipline as “Discipline is a way of controlling the movement and operations of the body in a constant way.” An example of this, teaching a child that hitting out when upset is unacceptable and the anger within them should be controlled. In their work (Urban Child Institute, 2014) defines effective discipline as, “Discipline is more effective when parents show their child emotional support and acceptance, it allows the parent to explain why their behaviour is unacceptable”, children must be given boundaries, however a parent should see their punishment or discipline from their child’s as the discipline could become detrimental to the child’s mental health. There are many causes for mental health, in their work (Mind. 2020) discusses the causes of mental health the first stating childhood abuse, trauma and neglect. This is significant as children may experience trauma through harsh discipline, however the forms of discipline will be discussed in detail in section 2.6.  In their work (Cho. G & Miller. P. 2017. Pp.140-142) discuss that “Discipline, is part of parents’ job description across time and place.” 
In the eyes of education, it is the parent’s responsibility to enforce discipline before the child(ren) reach school age as they should know basic discipline to be able to socialise with other children in a school setting. In their work (Cho. G & Miller. P. 2017. Pp.140-142) discuss the Centerville community in the United States of America in relation to child discipline, “they worried that they could harm their self-esteem if they disciplined too harshly or in the wrong way.” Discipline should be fair and firm however in many cases discipline can become abuse. 
Freedom for children is essential for their minds and development, by allowing children freedom it allows them to develop social skills with other children, a term known as socialisation that will be discussed in more detail in section 3.2. There are many examples of freedom within childhood such as; curfews and a raise in curfews when children are old enough to go out by themselves, the responsibility of a part time job alongside school, as well as the responsibility of walking themselves to and from school when the have reached an appropriate age, and finally allowing children to play. 
Culture is play, play allows children to learn new skills that will help them develop socially within society, skills such as communication, emotional skills as well as the skill of sharing. In their work (James. A. et al. 1998. Pp. 81-82) “Children’s games and verbal lore material argots of a youthful subculture which children swap with one another.” Play a subculture of human culture allows children to develop into an active member of society if the subculture is introduced at an early age. 
On the other hand, there is the topic of anti-vaccination, does this effect the freedom of children later in life as their immune system will be not be as resilient and isolate them from society. There are two very different opinions of this topics, the two that will be discussed are; a mother in southern England and a schoolteacher on the Guinea border of Libera. To begin, the English mother, in their work discuss a mother and her refusal of the vaccine, (Fairhead. J & Leach. M. 2007) “Taken to court by her ex-husband over the refusal to allow their child to have the controversial MMR (Measles, Mumps and Rubella) vaccination.” The reason for refusal is due to a disproved theory that the vaccination was linked with the Additional Learning Need known as Autism. The fear of a parent could have and may have resulted in the death and ill health of many children. On the other hand, the schoolteacher in Guinea, in their work (Fairhead. J & Leach. M 2007) “child soldiers destroy his town in 2001 and worry the children’s vaccinations has created a strengthened more violent generation.” This argument suggests the vaccinations creates strong and violent children which is not entirely true as vaccines only boost the immune system rather than the muscles of the body.  The choice not to vaccinate children will limit the amount of freedom and interaction a child has in the early stage of its development as they will not be immune to viruses and illness. This topic of culture, freedom and discipline was very different throughout the last few hundred years as children were not always seen as a cherub but was seen as more of a chattel, the terms will be discussed in more detail in section 2.4.
2.4. Chattel to Cherub
To understand the meaning of childhood one must understand its evolution, from chattel, to cherub, and changeling. Let’s begin by discussing the meaning of the word chattel, a term used in the 18th century which is more commonly known in the 21st century as a ‘possession’. The word chattel is defined (Cambridge dictionary, 2020) as “A pieces of personal property, including something that can be move, or rights such as copyright and patents, but not usually including land and buildings.” Within the 18th century this term would be used to describe a slave, due to landowners and wealthy farmers at the time paying to own people who would work the land for them, this included the slave’s children. Furthermore, in many instance’s landowners would engage in sexual activity with their female slaves producing illegitimate children and heirs to the land, even though the children were produced by the landowner they were still seen as a ‘chattel’ rather than a child. 
Moving forward, the nature versus nurture debate created by Sir Francis Galton in 1869 as shown in figure one below identifies the link between nurture; humanism and behaviourism and nature; the biological approach and psychoanalysis. In their work (Keating. D.P. 2011. Pp. 2) “Nurture interactions in early child development, establishing foundations that will enable or constrain a host of future pathways.” This meaning that interacting at a young age and engaging in appropriate behaviour allows a child to learn and develop skills that will assist the child later in life when entering new social environments such as university. On the other hand, a lack of nurture and a more natured approach fuelled with aggression and hormones will result in an angrier and more delinquent child(ren). By nurturing your child and providing them with the needs referred to in Maslow’s hierarchy of needs will create a loving approachable and well-mannered child. The nurture approach to raising a child has seen the development of the child from chattel to cherub rather than changeling, changeling meaning nuisance or badly behaved.  
Figure 1.
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(See Appendix 1)
To further understand the loving and nurturing connection between a parent or caregiver and their child you must explore Bowlby’s Attachment Theory. Bowlby’s theory discusses the attachment a child has with their parent(s) or care giver and how important it is to have a loving a nurturing connection with them and how if that attachment is broken down it can affect the relationship between the child and its parent in the future. In their work (Bowlby. J, 2005. Pp. 3) discusses “behaviour patterns which in the ordinary expectable environment develop during the early months of life.” This behaviour towards the child will determine whether to mother will nurture the child (keep the child close) or reject the child in a way by not keeping it close to her, this attachment is usually found when children are unwell, in pain, or frightened. In their work, (Bowlby. J. 2005. pp.5) “parenting behaviour, like attachment behaviour, is in some degree pre-programmed and therefore ready to develop along certain lines.” This behaviour can be a maternal instinct before the child’s birth or can occur after the child is born. On the other hand, this parenting behaviour can be non-existent and can result in the rejection of the child either early on or later in the child’s life, this can be caused by trauma or the breakdown of the family dynamic.  However, this theory can be seen in adolescents and adults as well, this can occur when the individual is stressed, sad or anxious, those feelings can make the individual crave attention or ‘attachment’ in the form of a prolonged cuddle, kiss from a loved one.  
The figure below (Figure 2) shows a visual representation of Bowlby’s attachment theory and how the behaviour of a care giver  towards the child, then creates a ‘working model,’ to then result in one of the following outcomes; secure meaning they have felt attached and loved, or avoidant, rejected and unloved, finally resistant, confused and angry. For an attachment between mother and child to be successful then the connection must begin as stated above at birth, however this should throughout the child or children’s lives so that they do not become avoidant or resistant. 
Figure 2. (See Appendix 1)
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If the relationship between a mother and her child(ren) breaks down this may lead to the intervention of child advocacy services as well as the law. The breakdown of relationships can result in the application of government policy and legislation being applied to the child’s life. If the punishment and behaviour of an adult is deemed unacceptable by the law then the children may be placed under a child protection register (CPR) an order of protection created under the Children and Young Persons Act 1993, however this will be discussed further in section 2.5.
[image: image4]
2.5. Government Policy
To understand the way in which a child should be disciplined by its parent or carer at home, and within school you must first explore government legislation in relation to children and young people. This section will discuss a range of policies both past and present as well as documents, for example the United Nations Convention on the Rights of the Child UNCRC a document established to assist Parliaments and local authorities when creating policies in relation to the wellbeing of children. 
Firstly, the Equality Act 2010 this act is the formation of three acts that were all in place before the formation, they are as follows; the Sex Discrimination Act 1975, the Race Relation Act 1976 and the Disability Discrimination act 1995. Although all of the acts stated do not directly state the word ‘Child’ within the title, children are protected under the Equality Act and this is why. The Equality act was an act of parliament created to protect individuals against discrimination of any form in relation to age, race, sexual orientation, religious belief, and disability, this in relation protects a child against discrimination of any kind within the home and within a school setting, this is relevant to childhood behaviour as many children have received some form of discrimination within their lives that has caused their behaviour to change. 

Secondly, the Human Rights Act 1998, this act was formed in 1998 within the United Kingdom under the European Convention for Human Rights in 1950. Although the act was created within the United Kingdom for British citizens the act (Citizens Advice, 2020) states “The Human Rights Act protects everyone in the UK. It doesn’t matter if - for example, you’re a British citizen, a foreigner or an asylum seeker.” This means that even if you and your family have travelled to the United Kingdom to settled due to conflict, or migration you are protected under the human rights act, as stated before the title does not include the word ‘Child or Children’ but children are protected under the act it states that everyone has  (Citizens Advice, 2020) “the right to life, the right to respect for private and family life, the right to freedom of religion and belief.” This act in relation to children protects children in relation to discipline and abuse, when disciplining a child there is a very thin margin between discipline and abuse, for example a telling off about their behaviour or an action that they have just done, compared to a continuous telling off followed by a slap, beating, or slap with an item of clothing such as a belt. To reiterate the act everyone has the right to a life and a life filled with abuse is no life. The topic of abuse towards children will be discussed further in Section 2.7; A child’s perspective.

The next document of discussion is the United Nation Convention on the Rights of the child or UNCRC for short. This convention was set up by the United Nations to protect children and their rights across the world. In relation the organisation UNICEF has created a summary of the 42 articles stated under the convention, many of them are definitions, other rules and regulations such as the registration of a child its name and birth, and many more. First let’s discuss article 19, this article as part of the convention discusses the responsibility of the government to protect a child or children against violence, abuse and neglect. Article 19 under the Convention (UNCRC, 1990) states “States Parties shall take all appropriate legislative, administrative, social and educational measures to protect the child from all forms of physical or mental violence, injury or abuse.” This means that governments both nationwide and within local authorities must have a form of policy that protects children against the following; neglect, abuse, sexual abuse, exploitation, negligent treatment and so on.  

In relation to Article 19 of the UNCRC, Wales has it is very own policy that reflects what is stated under article 19, this policy in the Social service and well-being Act 2014 (Wales). The policy focusses on four principles they are as follows; well-being, people, partnership and integration, and prevention. The act was created to allow people to have access to information easily, have some form of control over what support or care they receive or would like to receive, as well as having an assessment that is focussed on the individual rather than a generalised assessment for all needs. 

Moving forward, the next act of discussion is the Children Act 2004, this policy was created in 2004 by the government for local authorities to protect, and provide provisions and to look after the wellbeing for all children registered within that local authority, in relation to adoption, private fostering and childcare for example. As stated, before the act was created for local authorities to protect, and provide provisions, as well as protect the wellbeing of children it is stated within the act (Children Act, 2004) “Each children’s services authority in England must make arrangements to promote co-operation.” This co-operation must be between the authority (police for example), the local authorities’ partners, for example child protection charities and organisations as well as the school or day care establishment they may attend. 
2.6. Parental Discipline Options
There are many ways in which a parent or carer of a child or adolescent  can discipline their child some of them maybe the traditional route of shouting at the child or teenager, in past times the option would be the cane both inside and outside of school, as well as the tradition of “grounding” meaning that the individual in trouble would be have to stay at home with their parents with the punishment of no social interaction with friends outside.  Another form of discipline is ‘spanking’ also known as slapping and formally known as corporal punishment; this form of discipline was introduced to households and schools as a form of punishment at the beginning of the Victorian period. 
Corporal punishment would use objects such as canes and leather straps or belts to punish children, the punishment could be as minor as a slap on the wrist of hands, or as severe as thrashes from the cane on the child’s body or bottom. Within recent news the topic of corporal punishment has turned heads and has raised the question to whether the form of punishment should be made illegal and people should receive fines or prison time for their actions. In their work (Bassam. E., et al. 2018) “corporal punishment negatively affects the internalisation of moral values by the child and his relationship with his parents.” This meaning that if a parent continuously uses spanking, shoving, or slapping as a form of punishment to discipline their child then it can cause the relationship to break down and can be seen as abuse if the abuse is prolonged and continuous over time. However, many would disagree with criminalising corporal punishment as some children have bad behaviour and many believe that children need hard discipline, in their work (Del Campo. D, et al. 2008. Pp. 104) it is suggested that “perhaps verbal or a slap to the face was used to correct your behaviour or maybe you were ignored altogether.” This suggests the extreme form of corporal punishment as well as the lack of punishment towards children. On the other hand
However, as society and technology has developed over the past millennium punishing or disciplining a child has become more of a challenge for parents, carers and teachers within schools. In their work (Del Campo. D. et al. 2008. Pp 105) discuss the view that other individuals have on the spanking and corporal punishment debate, one of those people being Elizabeth Thompson Gershoff, Gershoff argues “spanking harms children by decreasing moral internalisation, increasing aggression as a child and adult.” The aggression towards the child can become built up within a child causing outburst of antisocial behaviour and a decrease in positive interaction with their parents, as well as the use of corporal punishment at home corporal punishment; the use of the cane was used within a school setting from the Victorian period right the way through to the late 1970’s and early 1980’s, the use of canes stopped as legislations such as the Children Act were introduced to protect children against abuse and harm. Moving forward, when understanding a child and the way their minds one a parent of carer must identify the temperament of a child, in their work with children (urban child Institute, 2016) defines temperament as “Temperament can be defined as the way a young child acts and responds to different situations, caregiver, and strangers.” The means that when a child is introduced to new people they may react in a shy way by nuzzling into their mother or father as well as wiggling when in a person’s arms that they feel uncomfortable in, another example may be giggling, hugging and saying hello or hi to everyone that they meet. However, a child temperament can be confused with a special need such as Autism, Asperger’s, or and additional learning need such as dyspraxia or Attention deficit hyperactivity disorder (ADHD). 
When disciplining your child, you must take into consideration that your option of discipline in the eyes of the law may be seen as a form of abuse or neglect towards your children or child. Within the United Kingdom there has been a number of laws in relation to the protection of children and those under the age of sixteen form 1889, one of those legislations being the Children and Young Persons Act 1933. Under section one; ‘Cruelty to persons under sixteen’ the act discusses the treatment of children in the care of individuals over the age of 16 in relation to assault, neglect, abandonment, unnecessary suffering and injury. The penalty of those action, (Legislation.gov, 1933: 2020) “a fine not exceeding 400 pounds, or alternately, or in addition to imprisonment for any term not exceeding six months.” When researching further, it is discovered that the fine in 21st century money according to CPI Inflation Calculator, 400 pounds in 1933 is now worth 7,888.89 pounds in today’s money. In comparison, for such actions in 2020 according to the law, (Crown Persecution Service, 2020) “a maximum penalty of 10 years imprisonment on indictment; the maximum penalty on summary conviction is six months, or an unlimited fine or both.” The only similarity identified is the six months imprisonment and the severity of the crime may vary on the amount of fine and time in prison. 
Laws and policy are forever updating as society is forever developing and crimes against children are becoming more server and predatory. As previously stated, abusive and neglectful behaviour has become more common from when the Children and Young Persons Act was produced in 1933, statistics show (ONS, 2019), “52,260 children in England, 43 per 10,000 were subject to a CPP.” A CPP is a child protection plan that is set up by the local authority when a child comes into their care due to neglect or abuse. In comparison to “2,820 children in Wales, 45 per 10,000 were on the CPR. A CPR is the child protection register. To compare both sets of statistics there are around 50,00 less children in the protection of their local authority within Wales. 
Furthermore, an array of disciplinary methods for example physical contact (smacking or slapping), humiliation (in front of peers or family), verbal abuse, and finally rough handling can be seen by the general population as a form of abuse towards a child or multiple children
2.7. Child Perspective
What does the childhood voice say?

To understand a child’s perspective of discipline you must explore their use of child advocacy services and the role they play in aiding and supporting children with multiple issues that may occur for example mental health. To understand their role, you must critically explore and discuss if the services are effective. In their work (Hounsell. D & Pona. I, 2012) through The Children’s Society produced a report on the value of independent advocacy services, evidence shows “In 75% of cases, our advocates effectively support young people to communicate their wishes and feelings and achieve their desired solution.” In further research conducted by staff at the following organisations, The Hadley Centre and the University of Bristol, in their work (Selwyn. J & Wood. M. 2013, p. 51) discuss the effectiveness of their child advocacy services through statistics gained from the ‘child perspective’, “21 percent stated that the case was resolved,” in comparison to “12 percent stated that the case was still open or unresolved.” To compare both reports there is a large difference of satisfaction between the organisations as the first organisation (The Children’s Society) and the second (The Hadley Centre), the first  shows that it is more effective when working with children and their cases and the other having a low percentage of completed and closed cases. The reports show that not all organisations can effectively solve issues for children and in some cases may need to access further services. 
Firstly, within the United Kingdom there are a number of child advocacy organisations available to young children and adolescents both on a national and local scale, many of the organisations cater to all children however, many focuses on children in care or whom have exited the care system. Under the Children Act 1989 children are able make a complaint  under sections 24D  or 26 of the act, the act states (Children Act, 1989:2004 ) “All local authority with social services responsibilities should ensure that the advocacy services are provided for children and young people intending to make a complaint.”  New guidance of the act under sections 26A came into effect on the 1st of April 2004, because of the change in times and because children are becoming more aware of their surroundings the various act stated within this document have had to adapt to the ever-changing society.
The organisation ‘Rights 4 Children’ focus on advocating for those whom are in care or are leaving the care system as discussed on the organisations website, in their work (Rights 4 Children, 2020)  “If you are in care, or are leaving care, the law gives you the right to help from an advocate whenever you want to express your views or make a complaint.” As seen on the welcome page every child has a voice and is encouraged to speak up about their life experience within the care system as well as after leaving the care system. The website also states that all advocates are independent from social services and social workers. 

In comparison, the charity Barnardo’s has a diverse range of services from fostering and adoption, to protecting children, supporting families, and being the voice and influence of young people, an advantage of using Barnardo’s is that it has more services available compared to rights 4 children. Barnardo’s a children’s charity established in late 1800’s with the purpose of supporting young boys and girls that were orphaned due to various circumstances, this in the 21st century known as a children’s home where children could then become adopted by families. The 21st century Barnardo’s is now known for its multiple services such as; fostering and adoption, advocacy services, child protection, family support, and support for individuals who are vulnerable. In their work, Barnardo’s assist and advocate on behalf of children and young people who are homeless, have left or are leaving the care system, as well as assisting young people gain skills and training that will assist then when applying for employment. When exploring the Barnardo’s website, under the child protection: advocacy section states, “We help give children a voice,” as well as “with the right help, any young person can change their life and achieve their full potential.” The charity support children and young in the following ways; writing letters on their behalf, attending meeting on decision making with them, and help them access all information they need and help them understand the rights they have. 
Moving forward, the next service of discussion is Childline, Childline is an organisation set up to aide children who need advice in all areas of their lives, such as bullying, relationships, abuse (physical, or verbal), school, feeling (mental health) and so much more. In 2006 the organisation joined forces with another child advocacy and protection charity called the NSPCC. In their annual report between 2018 and 2019 the charity states, “250,281 counselling session provided to children and young people.” As well as “5,676 counselling sessions resulted in a referral to external agencies.” This shows that the charity works hard to resolve issues for children and young people ensuring that all cases are close to the appropriate standard. 

The organisation can be contacted both online and over the phone, the organisation has many ways in which children and young people can access support such as a one to one counselling service for both deaf and hearing individuals, message boards, as well as Ask Sam which is a service where individuals are encouraged to write letters to support staff if they are unable to express their feelings over the phone or during a counselling session as well as this, they provide a their helpline and contact number online for those who need them to contact them both out of hours and during working hours. 

The final advocacy service of discussion is the charity or organisation Mind, Mind is a charity which is set up not only for mental health and well-being in adult’s, but it also focuses on the mental health and well-being of children. The organisation was set up to support children, teenagers and adults who needs advice in relation to mental health. The organisation provides many services for individuals that require their services. Like many of the charities discussed within this section (2.7) Mind has a range of services, one of those being advocacy, the charity (Mind, 2020)defines the word ‘Advocacy’ as, “Advocacy means getting support from another person to help you express your views and wishes, and help you stand up four your rights.” In relation to children using this organisation, reasons for this could be in relation to the disciplinary method their parent is using, therefore causing the child distress and anxiety. Between 2018 and 2019 the charity states, “Our helpline responded to over 118,000 people”, This statement highlighting the success in support that the charity provides to all individuals suffering with mental illness, by gaining a good experience early on with an organisation such as Mind may improve an individual’s mental health later in life. This organisation has a helpline number where the individual can contact if they are in need of support which can be found on their website, by having this organisation the individual can get the vital help which they so desperately need.

Throughout this section, (Child Perspective) it has highlighted the success and need for child advocacy services, this has been shown through just a few charities, some child focussed and some that cater to all ages reassuring, that the need for the service is there. On the hand it has also discussed that local child advocacy charities are in need of improvement and assistance in some cases when supporting children. 

2.8. Conclusion

In summary, within the literature review section of the document the following key themes were identified; socialisation, medicalisation, and government policy: effectiveness and influence. The three identified themes will be critically discussed and analysed further in the next section of the document (section 3).
3. RESULTS AND DISCUSSION 
3.1. Introduction

This section (results and discussion) will critically discuss and analyse the influence society, medicals, and government policy has on the upbringing of children. This will be displayed through the following heading medicalisation, socialisation and government policy: effectiveness and influence. This will be explored through the comparison of new, old, and updated policy, through the media (both broad sheet and tabloid), and medical reports in relation to childhood behaviour. This section will also explore the effect that social media has on children and their parents and the way that parents and caregivers, discipline and parent their children, as well as exploring whether technology effects children’s development and response to discipline from their parents. Each of the following themes, socialisation, medicalisation, and government policy will critically discuss how each of them are related to childhood behaviour: contemporary behaviour using policy, theory, relevant media and government guidelines. 
3.2. Socialisation
To be able to discuss and analysis the topic of socialisation, you must first understand the meaning of socialisation. In their work (Leidy, M. & Parke, R., 2015) defines socialisation as “Socialisation is the process by which children acquire the values, standards of behaviour, attitudes, and skills that are viewed as appropriate to the culture.” Introducing social values and standards to children at an early age will ideally aide children to establish their place within society as a polite and approachable child and not the child that is frowned upon for their actions that have been demonstrated by their parents. Socialisation has many definitions, one of those stated above, in their work (Bauer. U & Hurrelmann. K. 2018) describe socialisation as “Socialisation is used in many academic disciplines to describe the personality development of human beings in permanent interaction.” This highlighting the change that children and adolescents go through throughout their lives, for example school, university and then within a workplace setting. We as humans are in constant interaction with others, this is why introducing social values and standards at a young age is vital for a child’s development. 
There are many ways in which a child can be seen as an ‘appropriate’ member of society for example using manners (please and thank you), teaching a child that swearing is not appropriate when speaking to others, and that tantrums or outburst of anger are not seen socially acceptable.
Firstly, lets discuss the theory of socialisation, a theory produced by sociologist Klaus Hurrelmann. Socialisation is important to the development of a child, however the environment and behaviour of those around them can affect their social development and interaction with others.  In their work, (Bauer. U. Harrelmann. K. 2018) in the development of an individual’s personality, it is possible for the individual to evade the environmental influences, this can be done by using other active influences outside their environment. This can be illustrated by the parental role and the grandparent role, for example if a child is reprimanded by its parents on a daily basis, and is frightened to come home, when the child visits his/her grandparents they may not be able to accept the closeness and contact from another adult. The behaviour of a parent can then become mirrored in the child when visiting a grandparent as well as when the child grows up, this may mean that the individual will only ever see violence and obnoxious behaviour as being acceptable. The diagram below is a simpler way of illustrating the relationships between the child and the adults in his/her life and how the environment can affect both the parent and child’s behaviour to one another and those around them. 
Figure 3. 
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Other influences that can affect a child’s development, can be the seen through different cultural beliefs, this can be seen in dietary and religious influences, such as a Jewish child being influenced to eat Kosher food.   The religious influences are that a child may be forced to undergo an operation that is linked to their religion, such as a young Jewish male having to be circumcised at a very young age, when he cannot object.  According to, Torah Genesis 17: 9 -14 Abraham was commanded by god to circumcised himself, all male members of his household, his descendants and slaves in an everlasting covenant.  On the other hand, there are some cultures within countries that believe circumcision is a rite of passage. It has come to light recently that young girls in Africa are also being forced to undergo the operation for circumcision as they also believe that there is a passage within the bible stating that this practise should be carried out.  However, there is nothing to prove this point, in her work (Wanglia. M N. 2007) although there have been many investigations into why these practises are being carried out, the main thought behind this is, a young girl between four and sixteen years old, it is said to be an initiation into womanhood.  In the Western world these practises are frowned upon and are viewed as a form of abuse or torture and not for religion beliefs.   
Within this section it is highlighted that the environment and behaviour of others can influence the way in which a child functions and behaves within society. It also identifies that cultural and religious beliefs can oppress parents and children throughout their upbringing as highlighted thorough the form of Judaism and African culture. The next section (medicalisation) will discuss the influence that the medical profession has on the upbringing and behaviour of a child.
3.3. Medicalisation
To be able to critically discuss the term ‘medicalisation’ you must first understand the meaning of the word. In their work (Conrad. P, 2007) defines the term as “Medicalisation describes a process by which nonmedical problems become defined and treated as medical problems, usually in terms of illness and disorders.” There are many example medicalised disorders such as attention deficit hyperactivity disorder (ADHD), attention deficit disorder (ADD), anorexia and many more, they are just a few examples of the disorders that were not seen as disorders pre 1970 when the term medicalisation was discovered, but in this ear (21st century) more disorders and conditions are becoming medically treated. In relation by having a nonmedical issue treated it can almost give parents and some pre-adolescent children the placebo effect, which means that the individual that is treated or the parents mind is manipulated or tricked in to thinking that the issue is treated. 
Over the last few centuries, but more recently in the last fifty years a new phenomenon has started to appear whereby a parent can influence the medical profession to either prescribe or perform non-essential medical procedures that can be harmful to the child or adolescent.  One particular medical condition that is prolifically used on children is a condition known as Munchausen by proxy, however, when a child claims to be ill but is not, this is known as Munchausen syndrome.  One of the most memorable and controversial case of Munchhausen by proxy is the case of Gypsy Rose Blanchard.
Gypsy Rose Blanchard was a young eight-year-old girl, whose mother got her treated for a number of medical conditions, it first started with sleep aponia, she then went onto say that her daughter was suffering from leukaemia, muscular dystrophy, asthma and an hearing impairment to name just a few.  Her mother also informed the medical profession that Gypsy need a wheelchair and various medications and operations, when in actual fact Gypsy was actually a healthy young girl.  It was only when she was fourteen years old that a doctor in Missouri believed that Gypsy had been the victim of a mother suffering from Munchhausen by Proxy.  Munchhausen has become more common within the 21st century, as it has been highlighted as a mental illness.  It is said that people admitted to hospital that suffer from Munchausen syndrome are unlikely to get diagnosed with the illness.

In their work (Conrad. P. 1992. Pp. 213) states “Analysts have long pointed to social factors that have encouraged or abetted medicalisation.” This meaning that society, religion, and science have all influenced the medical profession for the diagnosis and verification of non-illness that are now diagnosed illnesses. The condition Attention Deficit Hyperactivity Disorder (ADHD) in the last 50 years has been formally recognised at a medical behavioural disorder both in the United Kingdom and the United states of America. According to the Centre for disease Control and Prevention in 2016 “The estimated number of children ever diagnosed with ADHD, according to the national 2016 survey, is 6.1 million or 9.4 percent.” This highlights that more children within the 21st century have been diagnosed with this condition allowing the condition to become more common than it was in the early 20th century.  The National Health Service England in 2018 identified that 388,00 children aged 2-5 were diagnosed with ADHD, another 4 million aged 6-11 and finally 3 million aged 12-17, in comparison to 3-5 percent of children within the United Kingdom being diagnosed with ADHD. The document states (NHS England, 2018) “rates of ADHD in young offenders was found to be high (12%-19%) on comparison to 3-5% in general adolescents.” This evidence not only identifies the link between bad behaviour and medical diagnosis it is also a stereotype with society as many believe that young offenders have behavioural problems and conditions.
There are many theories linked with the topic of medicalisation, the theory that is most appropriate is Paiget’s Theory of Cognitive Development. Paiget a former biologist from the late 1800’s that explored the development of children through different times within childhood and early adulthood. Paiget identified four stages of development they are as follows; Sensorimotor, Pre-operational, Concrete operational, and finally Formal operational stage. The first stage; sensorimotor stage this stage is the infancy stage and suggests that children’s knowledge is limited, and at this stage children’s mobility and memory will begin to develop. The second stage; Pre-operational at this stage the children are toddlers and in the early stage of childhood, children’s imagination and language begins to mature. The third stage concrete operational stage; at this stage children are in the secondary school and pre-adolescent stage of childhood. This stage of childhood is where children’s language and knowledge develop, and their conversation structure become broader and more intellectual. The final stage; formal operational stage this is the stage where individuals are adolescents and fully-grown adults in their work (Huitt. W & Hummel. J. 2003) “Only 35% of high school graduates in industrialised countries obtain format operations.” This highlighting that a low percentage of students obtain a form of operational position within a job role. This stage is the stage where many individuals think formally and on the other hand many do not. Many pre-schools and primary schools’ programs are produced with the principles of Paiget’s theory in mind. This section has highlighted how parents can use medicine and the medical profession to manipulate and control their children, the next section will discuss the effectiveness and influence that government policy has on the way in which parents bring up their children. 
3.4. Government Policy: Effectiveness and Influence  
When critically discussing government policy it is important to have and understanding of what a policy is, however in section 2.5 the topic of government policy has already been discussed. Within this section government policy will be critically analysed to examine whether it is both effective for both the law, parents, caregivers and local authorities that look after children formally known as ‘corporate’ parents. It will also discuss the influence government policy has on children and whether it is effective. 
Government policy is not always effective in relation to the disciplining of children, this is due to the radicalisation of children and pre-adolescents due to their involvement in large groups known as gangs. Gangs within the United Kingdom have become increasingly common and the violence between ‘gangs’ have become volatile, resulting in the death of many young men and women. Between 2011 and 2012 the National Gang Centre recorded 30.8 percent of robberies were gang related as well as 34.6 percent of aggravated assaults being gang related. More recently within the United Kingdom the Office of National Statistics (ONS. 2019) recorder that 670 incidents of homicide were carried out last year, compared to 1,047 being carried out in 2011, as well as 45,627 of crimes committed were done using a knife or sharp instrument, this statistic is shocking as in 2011 only 30,620 crimes were committed using a knife or sharp object. That is a national increase in the use of knives as a weapon of just over 15,000. In their study, (House of Commons, 2019. Pp.10) states “knife crime is disproportionately concentrated in metropolitan areas, and particularly in London.” This is due to some areas of London have perfuse poverty and children look to gangs as a way of feeling accepted in their area. However, gang related violence is not only happening in London but is migrating to large cities such a Manchester and Birmingham. 
In relation to the topic of gangs and offensive weapons, in late 2019 the new and updated policy; Offensive Weapons Act 2019 was produced to combat the rise in knife crime and crime with a deadly weapon. As stated previously crime with a deadly weapon has become more common within the United Kingdom as children and pre-adolescents have become more exposed to gangs and violence through friends as well as family members. The act (Home Office. 2019) states “on summary conviction, to imprisonment for a term not exceeding 12 months, to a fine not exceeding the statutory of both.” This identifies the punishment for being found in possession of an offensive weapon, the punishment is too lenient as many people go to prison but then return to normal life and continue to offend. In a report conducted by the Ministry of Justice identified between 2017 and 2018 that around 28 percent of the population of people who were released from prison reoffended within that same year. This in statistics has been at a constant from 2007 when statistics were first recorded. The reoffending rate highlights just how severe crime and gang related crime has become and that government policy in relation to offensive weapons and gang violence should be updated annually or every two years due the constant murder of young people in relation to gang violence, large amounts of young people should not have to be murdered for policy to be updated and changed.
An example of is the Jaden Moodie case, the BBC reported that Jaden Moodie a 14-year-old boy was murdered by a 19-year-old male rival gang member in January of 2019. Jaden was knocked off of his moped and stabbed repeatedly by the 19-year-old rival for no other reason than him being in a rival gang. Jaden a 14-year-old boy had been dealing drugs as part of his gang work, the question is why children are dealing drugs and murdering each other. The need for tighter restrictions is evident in this case and unfortunately the Offensive Weapons Act was created after the murder of such a young child.
The next policy of discussion is the Social Services and Wellbeing Act (Wales) 2014, this act is the update in wales of the Social Services Act 1970. The social services and wellbeing act Wales and the Social Services Act have many similarities and differences, one difference is that the Social Services and Wellbeing Act focusses on the wellbeing of all individuals as well catering to their needs even when circumstances change, whereas the Social Services Act only caters to the need of the person at the time that they need support. The Social Services and Wellbeing Act operates on four principles, they are as follows; wellbeing, people, partnership and integration, and finally prevention, the people section of the act (Gov.uk. 2016) states, “the focus is on what matters to the person and how they can use their own strengths and resources to do thing.” This gives people the involvement in the creation of their care plan rather than being given a plan that is catered to all. Another difference between the acts is that the Social Services and Wellbeing Act advises local authorities that they must provide bi-lingual information, advice and assistance to though who speak the native language (welsh) or a language that is prominent within the United Kingdom such as French, or Polish. The updating or introduction of acts is important as the safeguarding and wellbeing of child is important while they are still developing socially as children can become isolated if the right measures are not in place and their behaviour can become hostile and this may result in their involvement in gangs and at the worst case scenario end up in prison. the significance of this act is that it supports children, children that maybe at risk of abuse, neglect and the possibility of their parents influence on their behaviour. 
This section has identified the need for government policy to ensure the wellbeing of children as well as the need for policy to be updated. It has also identified that governmental policy is not always effective as children chose to fit in rather than behave in an appropriate manner. 
3.5. Conclusion

In summary, it has been identified that the environment and influence of other can have an effect on a child’s behaviour whether it be religious influence, parental and peer, or political. In addition, it has been identified that there is the need for medical and psychological professionals to work together to diagnose children’s behaviour even when there is no conclusive evidence. There may also be a need to investigate the parental wellbeing as this may have influences on the child’s behaviour and medical conditions. Finally, there is evidence that there is a need for renewal of policies due to the radicalisation of children within society, in the form of gangs as well as the need for policies to be more inclusive and personal rather than generalised. 
4. CONCLUSION AND RECOMMENDATIONS 
In summary, after investigating the various themes within the first part of this document, it was established that the key themes were all somewhat intertwined and that through the many centuries children have been allowed to develop their own personalities and behavioural patterns with or without the guidance of their parents, peers and the relevant governing bodies. 
Invention of Childhood- This theme discussed the invention of childhood and identified that the invention of childhood began in the 21st century as children have become nurtured and looked after rather than used as a form of income.
Childhood Freedom and Discipline – This theme highlighted the need for both child freedom and discipline and explored the topic of play as a subculture of human culture, the controversial topic of anti- vaccination and the effect that harsh discipline can have on children. A risk within this topic is giving children too much freedom and allowing them to exploit the rules and putting themselves at risk. A recommendation is that parental locks and restrictions should be stricter and harder to get into to stop the exposure of inappropriate material being shown to children. 
Chattel to Cherub- this section identified the development of children from chattel to cherub, identifying that children need the attachment of a parent to develop into loving and caring children, as well as the importance of the nature versus nurture debate and the importance of it when raising a child.
Governmental Policy- This section identified the governmental policies in place that protects children and young people, it discusses policy throughout history and the influence the United Nations has on the creation of new policy. It was identified that many of the policies were outdated and had not been updated in some time or had not been updated in round ten to fifteen years. To aide children and young people as well as service providers a suggestion is that policy should be updated annually or biannually as society is ever changing and developing. 
Parental Discipline Options- This section identified the forms of discipline used within the United Kingdom from the Victorian period to modern society punishment forms. It discussed the issue in current media of spanking a child and the penalty of child abuse and neglect. The issue of identified within this section is that many individuals do not know the correct way to discipline their child as many forms are seen as unacceptable. To resolve this issue the government should issue a list or document that identifies and advises the appropriate ways in which a child should be disciplined. 
Child Perspective- This section identified the need and success of child advocacy services, as well as the development of child advocacy services throughout history such as Barnardo’s a former orphanage and foster home to a nation-wide charity that supports child, young people and their families. It also identified that children are not satisfied with the service they are being provided as some charities and organisations as many of their cases are not being resolved and are being left open. A recommendation to improve this service is providing them with more money in the government yearly budget as well as the involvement of other services to aide with children’s cases.
Socialisation- This theme identified that children need to socialise and develop social skills in order to function with society as well as the influence society, religion and culture have on parents when raising their children. An issue that arose within this section was the lack of socialisation within the family resulted in children having bad behaviour and lack of discipline and social skills. At an early age family should be given resources for their child so that they have an opportunity to interact and develop the skills they will need later in life.
Medicalisation- This theme identified the increase in diagnosis of behaviour disorders as well as influence parents have on the medical profession for the diagnosis of conditions that have no conclusive evidence to prove them. This section also identified theory of cognitive development with children and how children should develop throughout their lives. In issue identified within this section was the influence parents have on the medical profession, a recommendation to stop this influence happening is to implement policy disallows this.
Governmental Policy: Effectiveness & Influence – Section identified the need for policy to be updated on a more frequent basis as policy is updated every 10 to 15 years or sometimes never is updated, the need for policies to be updated is vital within society as is forever growing and changing and policy needs to be adapted to suit the times.
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Internet Diagrams
Diagram 1: Bowlby’s Attachment  

Bowlby’s Attachment Theory (2020) [online] Available at: https://www.simplypsychology.org/bowlby.html (Accessed 15th March 2020) 
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Diagram 2.
Nature versus Nurture in psychology (2018) [online] Available at:  https://www.simplypsychology.org/naturevsnurture.html (Accessed: 20th April 2020)
[image: image7.png]Nature

Biological Approach

Focus on genetic,
hormonal, and neuro-

chemical explanations
of behavior.

Approaches to Psychology

Psychoanalysis

Innate drives of sex
and aggression
(nature). Social
upbringing during
childhood (nurture).

Cognitive Psychology

Innate mental
structures such as
schemas, perception
and memory and
constantly changed by|
the environment.

Humanism

Maslow
emphasized basic
physical needs.
Society influences
aperson’s self
concept.

Nurture

Behaviorism

All behavioris
learned from the
environment
through
conditioning.





Diagram 3. 
Klaus Hurrelmann’s Theory of Socialisation (2011) [online] Available at: https://www.researchgate.net/figure/A-socialization-model-of-child-behaviour-Taylor-et-al-1994-based-on-Banduras-Social_fig1_51228073 (Accessed: 25 March 2020) 
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6. APPENDICES
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  
Delete the Guidance Notes at the end of the form BEFORE submitting your application
SECTION A: About You (Principal Researcher)

	Full Name:
	Aimee Francesca Bartle

	Tick all boxes which apply:


	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☒
	Taught Postgraduate Student
	☐
	Postgraduate Research Student
	☐


	Faculty/School/Centre:
	Yr Athrofa (SPYC)

	Campus:
	Carmarthen

	E-mail address:
	1703042@student.uwtsd.ac.uk

	Contact Telephone Number:
	07984273818

	For students:

	Student Number:
	1703042

	Programme of Study:
	BA Social Studies

	Director of Studies/Supervisor:
	P Morgan


SECTION B: Approval for Research Activity

	Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒
	NO
	☐

	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐
	

	
	Faculty Research Committee
	☐
	

	
	Supervisor

P Morgan 
	☒
	09/10/19


SECTION C:  Internal and External Ethical Guidance Materials

	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒

	UWTSD Research Data Management Policy
	☒

	BSA- 2017 Statement of Ethical Practice.
	☒



SECTION D: External Collaborative Research Activity

	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	N/A



	Contact person name
	N/A



	Contact person e-mail address


	N/A

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☒

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	Is your research externally funded
	YES
	☐
	NO
	☒

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	
	Employed
	YES
	☐
	NO
	☒

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)

If NO the application cannot continue
	YES
	☐
	NO
	☒


Where research activity is carried out in collaboration with an external organisation

	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	If Yes, please attach a copy of any final approval (or interim approval) from the organisation

N/A




SECTION E: Details of Research Activity

	Indicative title:
	Childhood behaviour: contemporary behaviours


	Proposed start date:
	16th October 2019
	Proposed end date:
	1st May 2020

	Introduction to the Research (maximum 300 words)

Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity

· Proposed Research Question

· Aims of Research Activity

· Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 

	Purpose of Research Activity

The purpose of this literature review is to critically analyse the discipline of children in a modern age, and develop an understanding of the ways in which discipline can be interpreted by society, legislation and policy makers as well as the law, this will be shown through current and relevant as well as past policy,  theory and practice. Throughout the literature review I will critically analyse current, relevant, and past policy in order to compare the evolution. As well as that I will critically discuss theories in relation to my topic of discussion.

Reference: 

https://scholar.google.co.uk/scholar?q=Childhood+behaviour:+contemporary+behaviours&hl=en&as_sdt=0&as_vis=1&oi=scholart
Rhodes, P (2009) ‘Behavioural and family systems interventions in developmental disability: towards a contemporary and integrative approach’ Journal of Intellectual & Developmental Disability (Volume 28, issue 1) pp 51-64 Available at: https://www.tandfonline.com/doi/abs/10.1080/1366825031000086894 (Accessed: 10th November 2019)

	Research Question

· How is child discipline viewed in a contemporary social construct?

· What forms does this take?

· How is this utilised in ‘modern families’?

· What does modern family look like in contemporary society?
(this box should expand as you type)

	Aims of Research Activity

The aims of this research are to critically evaluate if ……

· Discipline of children has become a social construct.

· Has society scare mongered the term ‘discipline’.

· Evolution of child discipline.
(this box should expand as you type)

	Objectives of Research Activity

The objectives of this research are to provide the basis for judgement of existing rules and to evaluate if this supports or undermines parents, schools and society, and to compare existing and previous law in relation to the discipline and treatment of children.

(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	Methods to be used can be summarised as:

A literature review comprising:
Books

Journals Articles

The journal articles stated below have been chosen for this literature review as I feel that they best suit the topic of discussion.

Cresswell, C. et al. (2008) ‘Cognitive – behavioural therapy for children and adolescents’ Psychiatry. Volume 7, issue 9 pp.363-366 Available at: https://www-sciencedirect-com.ezproxy.uwtsd.ac.uk/science/article/pii/S1476179308001389 (Accessed 10th November 2019)

Hartas, D (2011) ‘The ecology of young children’s behaviour and social competence: child characteristics, Socio-economic factors and parenting’ Oxford Review of Education Volume 37 No. 6, pp. 763-783 Available at: https://www.jstor.org/stable/23120565?Search=yes&resultItemClick=true&searchText=Child&searchText=behaviour&searchUri=%2Faction%2FdoBasicSearch%3FQuery%3DChild%2Bbehaviour&ab_segments=0%2Fbasic_SYC-4802%2Ftest2&refreqid=search%3Adc0b56653322e830a18007b66ca0cd32&seq=1 (Accessed 15th November 2019)

This dissertation will review Childhood behaviour: contemporary behaviours in relation to the ethical guidelines set out by the British Sociological Association (BSA, 2017), as well as following the Research Integrity & Ethics Code of Practice provided by the university (UWTSD, 2017-2020). Both of the documents are relevant to the chosen topic for my dissertation. The book Cite Them Right will to reference all policy, theory, and practice in relation to my chosen subject as this is the current and correct referencing guide provided by the university. All research is conducted using the following websites, books, government organisation sites and legislations, all current policy, theory, and practice in comparison to past policy and theory that have been in place.

UWTSD (2017-2020) Research Integrity & Ethical Code of Practice. Available at: https://www.uwtsd.ac.uk/research/research-ethics/. (Accessed  29th October 2019)
BSA (2017) Statement of Ethical Practice. Available at: https://www.britsoc.co.uk/media/24310/bsa_statement_of_ethical_practice.pdf. (Accessed: 30th October 2019)
Books.

The books stated below have been chosen for this literature review as I feel they will best demonstrate childhood behaviour and parenting techniques. 

· Parenting in England, 1760-1830 emotion, identity, and generation
· Parenting your complex child : become a powerful advocate for the autistic, Down syndrome, PDD, bipolar, or other special-needs child
Organisations: Websites
NSPCC (2019) About Us. Available at: https://www.nspcc.org.uk. (Accessed: 30th  October 2019)
Barnardos (2019) About Us. Available at: https://www.barnardos.org.uk. (Accessed: 25th October 2019)     
Childline (2019) About Us. Available at: https://www.childline.org.uk  (Accessed: 27th October 2019)
Government: Legislation & Policy

The legislation and policy stated below is both relevant and current, providing a broad understanding of policy and legislation in regards to the behaviour and discipline of children and pre-adolescents.
ONS (2016) Abuse during childhood: Findings from the Crime Survey for England and Wales, year ending March 2016 Available at: https://www.ons.gov.uk/peoplepopulationandcommunity/crimeandjustice/articles/abuseduringchildhood/findingsfromtheyearendingmarch2016crimesurveyforenglandandwales (Accessed: 30th October 2019)
Wold Health Organisation (2013) European report on preventing child maltreatment (PDF) World Health Organisation. Available at:  http://www.euro.who.int/__data/assets/pdf_file/0019/217018/European-Report-on-Preventing-Child-Maltreatment.pdf (Accessed: 1st November 2019)

Trafford Council (2017) Children in Care: Promoting positive behaviour care and control behaviour management, Sanctions positive handling and restraint (PDF), Trafford Council. Available at: https://www.trafford.gov.uk/about-your-council/children-families-and-wellbeing/docs/childrens-homes-policies-and-procedures/behaviour-management.pdf (Accessed: 1st November 2019)

Legislation.gov (2004) Child Act 2004 Available at: http://www.legislation.gov.uk/ukpga/2004/31/contents (Accessed: 2nd November 2019)

Legislation.gov (1989) Children Act 1989 Available at: https://www.legislation.gov.uk/ukpga/1989/41  (Accessed: 2nd November 2019)


Children and Family Act (2014) Children and Families Act 2014. Available at:  http://www.legislation.gov.uk/ukpga/2014/6/pdfs/ukpga_20140006_en.pdf (Accessed: 1st November 2019)

Parliament (1870) Education Act 1870 Available at: https://www.parliament.uk/about/living-heritage/transformingsociety/livinglearning/school/overview/1870educationact/ (Accessed: 2nd November 2019)

Education.gov.scot (2018) Child Protection and Safeguarding Policy Education Scotland. Available at:  https://education.gov.scot/Documents/ESsafeguardingandchildprotectionpolicyApr18.pdf (Accessed: 1st November) 



Information etc…

Underpin this section with referencing to support your application for ethical approval

Methods used in a timeline format – 1700’s to present day 

 (this box should expand as you type)


	Location of research activity

Identify all locations where research activity will take place.

	Desk and computer/laptop based. University, library and home
(this box should expand as you type)

	Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	N/A

(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   


	NO
	☒

	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

N/A

(this box should expand as you type)


SECTION F: Scope of Research Activity

	Will the research activity include:
	YES
	NO

	Use of a questionnaire or similar research instrument?
	☐
	☒

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box

For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:

(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 
SECTION G: Intended Participants

	Who are the intended participants:
	YES
	NO

	Students or staff at the University?
	☐
	☒

	Adults (over the age of 18 and competent to give consent)?
	☐
	☒

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.


	☐
	☒

	Other – please indicate here:

(this box should expand as you type)
	
	


	Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?


	N/A

(this box should expand as you type)

	Who will the participants be?


	N/A

(this box should expand as you type)

	How will you identify the participants?
	N/A

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☐
	☐
	☒

	Will you tell participants that their participation is voluntary?
	☐
	☐
	☒

	Will you obtain written consent for participation?
	☐
	☐
	☒

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☐
	☐
	☒

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☐
	☒

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☐
	☐
	☒

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☐
	☐
	☒

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☐
	☐
	☒

	If NO to any of above questions, please give an explanation 

	N/A

(this box should expand as you type)


	Information for participants:
	YES
	NO
	N/A

	Will participants be paid?
	☐
	☐
	☒

	Is specialist electrical or other equipment to be used with participants?
	☐
	☐
	☒

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☐
	☒

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☐
	☒

	If YES to any question, please provide full details 

	N/A

(this box should expand as you type)


SECTION H: Anticipated Risks

	Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

N/A
	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

N/A

(this box should expand as you type)
	How will you mitigate the Risk to Participant
N/A

(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	N/A
(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:
1. Some topics maybe sensitive to the reader as it will speak about abuse or potential abuse of children that may occur when discipline is taken to far.

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:
1. I will self-refer to my 1:1 learning support assistant 
(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
1. Publication of inappropriate content:

This Document will not contain any information that may harm the universities reputation
(this box should expand as you type)
	How will you mitigate the Risk to  University:
1. Regular supervision 

I will meet with my dissertation supervisor regularly so that they will ensure that the way in which I present this topic is appropriate and will not harm the university in any way.
(this box should expand as you type)


	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐


SECTION I: Feedback, Consent and Confidentiality

	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	N/A

(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	N/A

(this box should expand as you type)

	Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	N/A

(this box should expand as you type)


SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	x

	If YES, provide a description of the data and explain why this data needs to be collected:

	N/A

(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐
	x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	N/A

(this box should expand as you type)


	Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☐
	☒

	“Cloud” storage or websites?
	☐
	☒

	Other – specify:


	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	N/A

(this box should expand as you type)

	All Data Storage: N/A

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	N/A

(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	N/A

(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	N/A

(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	N/A

(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	N/A

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)


	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding NA
	YES
	☒

	
	NO
	☐


SECTION K: Declaration

	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice

	Signature of applicant:
	A. F. Bartle
	Date:
09/10/19




For STUDENT Submissions:

	Director of Studies/Supervisor:
	P Morgan
	Date:
11.12.2019

	Signature:
	P Morgan

	


For STAFF Submissions:
	Head of School/Assistant Dean:
	
	Date:

	Signature:
	
	


	Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

☒
	I have read the guidance notes supplied before completing the form.

	☒
	I have completed ALL RELEVANT sections of the form in full.

	☒
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☒
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☒
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Head of School.

	☒

	I have deleted the guidance notes before submitting the PG2 for consideration


	RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.


STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: http://www.uwtsd.ac.uk/academic-office/
Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Faculty procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Faculties.  Faculties will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Faculty will refer these to the University Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   

Notes for guidance in completion of this form

Section A:  About You

Please complete all relevant sections

Section B:  Approval for research activity

Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:

· Research students, by application on form PG1 to the Research Degrees Committee

· Taught students by review of research proposal within Faculties (Faculties provide specific details of these processes)

· Staff, by agreement by the Head of School/Assistant Dean

Section C:  External Ethical Guidance materials

Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity

Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity

Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.

Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.

Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity

Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.

If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants

Please tick all categories that might apply.

Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?

Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Head of School/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks

All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects

If these are business owners, time with you may reduce profit.  

In some locations physical risk is very real to both participants and yourself, please consider this.

Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real

· falsification: manipulating research processes or changing or omitting data without good cause

· plagiarism: using other people’s material without giving proper credit

· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material

· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality

Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?

Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Head of School / Assistant Dean if a member of staff.

Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage

Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.
Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.

In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration

Ensure the appropriate countersignatures have been provided

Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
6.1. Appendices 1 xxxxx
Internet Diagrams
2.4 Chattel to Cherub

Diagram 1: Bowlby’s Attachment  

Bowlby’s Attachment Theory (2020) [online] Available at: https://www.simplypsychology.org/bowlby.html (Accessed 15th March 2020) 
[image: image9.jpg]Primary Carer’s Behaviour
Towards Child

]

Child’s “Working Model’ of ‘

Ttself
Positive & Loved Unloved & Angry &
Rejected Confused

) ) )

Resistant

Secure ‘ ‘ Avoidant





Diagram 2.
2.4 Chattel to Cherub 
Nature versus Nurture in psychology (2018) [online] Available at:  https://www.simplypsychology.org/naturevsnurture.html (Accessed: 20th April 2020)
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Diagram 3. 
3.2 Socailisation
Klaus Hurrelmann’s Theory of Socialisation (2011) [online] Available at: https://www.researchgate.net/figure/A-socialization-model-of-child-behaviour-Taylor-et-al-1994-based-on-Banduras-Social_fig1_51228073 (Accessed: 25 March 2020) 
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