
A critical evaluation and the identification of next teaching and learning steps focusing
on a case study of an individual learner or a group
of learners, based on an observed critical incident.


   This essay is a critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner of a group of learnings, based on an observed critical incident. This assignment will focus on Behaviourist models, wellbeing and the humanist approach in order to create a critical analysis of the critical incident. It will range from B.F. Skinner’s approach on behaviourism and lead to a humanistic approach of Gage and Berliner which critically argues against the behaviourist approach (Skinner, 1938) (Gage and Berliner, 1991). The assignment will discuss experiments conducted by Pavlov in 1897 and Watson and Rayner in 1920. The critical incident used is based upon bad behaviour and disruption within the classroom from a single child with possible ALN and wellbeing issues. The non-participant observation model was key in this assignment and observations and helped to gain the research and knowledge in order to write this assignment. The non-participant observation was done by note taking using observation field notes which were adapted from Fletcher-Wood (Fletcher Wood, 2016).

   Due to following the guidelines of the British Educational Research Association (BERA), point 40 “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.  Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity” (BERA, 2018). I will refer to the school as School A and the pupils involved as student A and student B. School A is an age 3-16 school and is based in an economically disadvantaged area. Out of 1,294 pupils within school A, 28% of them receive free school meals as families within the area come from lower income backgrounds. School A is in the yellow support category and received a support plan in order to aim for the green category. The school was built in 2018 and has only been open for a year. This meant ESTYN had not yet visited and there was no ESTYN report available. In the assignment I will refer to the student in my critical incident as Student A. Student A seemed to behave better in lessons that did not include much reading or writing. The school suggested possible ADHD which contributed to his behaviour but had not been statemented. Student A is one of five children therefore could possibly struggle for attention at home, this could be a reason for his misbehaving in school. When looking on class charts, Student A had more negative points that his entire form class added together. When reading Student A’s one-page profile, he stated that he would like 1-2-1 support every day at school and believed this would help aid his learning and behaviour. He also wrote that he would like help with his homework, possibly not receiving this help at home due to other priorities from his parents.

   Observations are used as research methods quite often within education. One observation model is a non-participant observation. This model is where the researcher decides not to take part in what they are observing. This observation model has many advantages such as the idea that the researcher is separate from what is happening and is able to take an outside view and opinion on the matter. However, it is possible that the researcher could be bias and listen to the opinions of the person or event that they are observing. The non-participant model offers some disadvantages too such as the Hawthorne Effect. This implies that people are more than likely to alter their behaviour due to the fact that they know that they are being observed. Harry Fletcher Wood aided in creating a checklist mainly based around non participant observations which helps the researcher to focus on main questions and reflections (Fletcher-Wood, 2016). Most observations can be done in two types of data collection; qualitative and quantitative. Qualitative data is quite subjective and seems to focus more on traits and characteristics. Whereas, quantitative data focuses much more on numbers and statistics. Most people who conduct research mix both these strategies of data collection. Sandelowski believes that it gives a much greater depth (Sandelowski, 2000). 

   Participant observations are a main method for data collection (Hammersley and Atkinson, 1983). The participant observation model is where the researcher takes part in what they are studying in order to gain data and understanding of behaviours, in this case, within the classroom. Whilst using this observation model, the researcher is both a participant and an observer. The participant observation model also has many advantages such as the fact that it allows the researcher to gain knowledge of behaviours and attitudes within the classroom from the students and the teacher that experience it on an everyday scale. This observation model also has a few disadvantages. It is extremely time consuming due to the fact that it takes researchers a long period of time in order to gain the experience and knowledge they need. This would also create a large amount of data which could prove difficult to go through. In addition to this, the researcher would have to remain detached from the situation and remain as neutral as possible. This would be extremely difficult as the time passes due to eventually being accepted by the children within the classroom.

   A case study is essentially a critical incident. A case study is often used within education and allows the researcher to investigate in real life contexts. The idea of a case study is aimed to pin point principles within a classroom environment and why the students possess certain behaviours. Critical incidents can be classed as case studies as they are a spur of the moment real life context within a classroom that can tell you a lot about the behaviours and classroom environment. 
Gagne’s model shows nine levels of learning which gives an educator a checklist that they should use before they begin teaching or teaching activities. Each of these nine levels shows a form of communication which helps forward the learning process. When each step is finished, the learners are far more probable to engage with the learning and find it easier to keep the information and skills longer (Gagne, 1977).

   The critical incident this assignment is focused on is based within a year 8 English classroom. This is Appendix A in the appendices. At this point, classes are not set and students are taught within their form groups. The lesson itself was focusing on poetry and the class analysed a certain poem as a group led by the teacher. The lesson had a clear purpose from the beginning as explained by the teacher throughout the starter task of the lesson. The students were put on a clear path of how to do their task and were assisted throughout the analysis by the teacher who read along with them and analysed it herself. The majority of the students seemed to be engaged throughout the lesson as the class was mixed ability, some students found the tasks relatively easy compared to others. The teacher chose randomly when questioning in order to receive feedback and act as a form of assessment throughout the class. Due to the lesson being based on analysing a poem, the teacher was careful for any wrong interpretations and praised the students regardless. An aspect of the lesson that can be classed as a critical incident for this assignment is based upon a single student being extremely disruptive within the lesson. I will refer to this student as Student A throughout this assignment. Student A began to repeatedly hit a ruler against the desk despite being asked to stop. Student A then continued to keep getting up out of their seat and move around the classroom. This eventually resulted in Student A walking out of the classroom due to being ‘bored’. Once back in the classroom, Student A was given a stage one, two and three and then removed from the classroom and put into the Ready to Learn room, a strategy used by the school to remove disruptive children from lessons in order to better other students learning. This incident relates to all of Donaldsons’ Four Purposes in many ways (Donaldson, 2015). The school is aiming to provide ambitious, capable learners and help to do so by removing negative impacts on the learning of children within the school. In this case, Student A was the negative impact and was then taken out of the equation so that the rest of the class were able to become ambitious, capable learners. This incident also shows how the school is aiming to mould the students into enterprising, creative contributors as it is showing the students that they will have to conform and follow rules in order to move on into the world of work. This also links in to the aim of providing ethical, informed citizens who are ready to be citizens of Wales. Finally, this incident also relates into the students becoming healthy, confident individuals. This incident shows that whilst Student A was in the classroom, students were not able to act or learn like they should have been in order to lead fulfilling lives as valued members of society. 

   The Behaviourist approach recognises the important of events, however, Skinner argues that private events are not to blame for changes in behaviour (Skinner, 1938). Radical Behaviourism is founded by Skinner and he emphasizes how environmental factors have a great impact on behaviour. In 1897, Pavlov conducted an experiment on conditioning after he studied on the digestion of his dogs (Pavlov, 1897). Pavlovian conditioning was actually discovered by accident. Pavlov was a scientist who was researching salivation in dogs before and after being fed. Pavlov guessed that the dogs would salivate as soon as a bowl of food was put in front of them. However, he realised that the dogs would actually begin to salivate as soon as they heard the footsteps of the assistant bringing the bowls of food. In 1902, Pavlov used his experiment and put forward the idea that there are some things that dogs do not need to learn. He stated that this was something the dog was born to do. Pavlov then began a conditioning procedure and introduced a clicking metronome just before he fed the dogs. This led to the sound of the metronome being a trigger for salivation on the dogs. This implied that the dog had now learned a new behaviour, known as a Pavlovian response and therefore, the neutral stimulus had been pushed further into a conditioned stimulus. Following on from Pavlov, Watson and Rayner furthered this development and tested whether classical conditioning could only apply to animals or could I apply to human behaviours (Watson and Rayner, 1920).  Watson and Rayner placed Albert, a 9-month-old baby in a room and tested his reactions to numerous things. The child was shown a white rat, a monkey, a rabbit and multiple masks. Albert showed no reactions to any of these items. However, fear was caused by a hammer hitting a metal bar behind his head. Watson and Rayner discovered that this sudden noise would cause the child to start to cry. Two months afterwards, Albert was shown the white rat and a few moments later the hammer would be hit against the metal bar. Each time, Albert would start to cry. This went on for several weeks and eventually every time Albert would see the white rat, he instantly began to show fright. He would instantly cry on the sight of the white rat. Watson and Rayner discovered that Albert had begun to gain phobias of anything that remotely looked like the rat, such as a dog, fur and even a mask of Father Christmas. This created generalisation. The Michaela Community School in London has a behaviourist approach. They enforce self-discipline which makes the pupil realise that in order to gain success, they must work hard. The school believes that good behaviour and good learning should basically be a second nature to the students and they should not have to be taught it repeatedly. In the case of my critical incident, Behaviourism doesn’t seem to work very well. The teacher of the class has not been able to condition Student A and has not seemed to get him to develop any positive behaviours. This could be to do with the student having negative experiences of this subject which creates a sort of fear or general dislike for the subject.

   Humanism completely contradict the ideas from the behaviourist approach. The humanistic approach believes that Behaviourism is extremely dehumanizing. In 1943, Maslow created a hierarchy of needs consisting of a five-tier pyramid of human needs (Maslow, 1943). The needs are physiological, safety, love and belonging, esteem and self-actualization. He started with the idea that individuals must begin at a lower level deficit needs before they are able to move up to meet a higher level of growth. Maslow believes that when a deficit has been pleased, it will disappear and a human will then focus on meeting their next needs. As a human, our basic need is to survive, this is what motivates a human’s behaviour. Maslow has said that humans seek fulfilment and their behaviours change through growth. In 1962, Maslow states that the growth of self-actualization links in to the need for any personal growth (Maslow, 1962). Rogers furthered Maslow’s argument and agreed with the main points made by Maslow (Rogers, 1946). Rogers added that if we want a person to be able to grow, they must be put in a genuine environment that will allow them to grow. Without this environment, humans are not able to gain relationships and their personalities will not develop to the extent that it should. Roger believes that every single person is able to achieve their dreams and desires in their life. Rogers argues that as humans we want to behave in certain ways that reflect our self-image and the image we want to look like. J. Rowan states “The tutor of lecturer tends to be more supportive than critical, more understanding than judgmental, more genuine than playing a role” (J. Rowan, 2011). Rowan implies that the teacher’s role is that of a facilitator. It is up to them to create an environment where students are able to engage and are able to question in order to further their learning. John Holt, writes about how children fail (Holt, 1964). He implies that the school system could destroy the mind of children. School environments create a fear inside children who possibly have a fear, which leads to avoidance. A fear of failure or rejection produces maladjustment. This fear means that their learning is then damaged. They then disengage from the learning once their self-confidence is lost or hit out in reaction and begin to disrupt others. A humanistic approach to schooling is ‘free’ schooling. For example, one of the most famous of these schools is Summerhill in England. This school runs their day by the students having the exact same amount of rights as the adults. Students are able to sign up to classes but there it is not compulsory to attend. Summerhill possess the right to play. All lessons are optional but there are a variety of activities available for students who do not want to attend their lessons. 

   Well-being is a very large factor in human’s behaviours. It is believed that there is too much of an emphasis placed on exams and academic attainment. In 1995, Goleman introduced the idea of developing resilience. It consisted of four parts. Self-awareness, Social Awareness, Self-management and Relationship Management (Goleman, 1995). This diagram is based upon emotions and how to develop yours and recognise others in order to help with well-being. The well-being of a child is extremely important in a school environment as students need a safe environment in order to learn. This could be a main reason as to why Student A misbehaves. Perhaps his home environment doesn’t feel like a safe environment for him. In his one-page profile, he stated that he would like help with his homework, therefore implying he doesn’t seem to be getting any help at home. This could be extremely effecting his well-being and making him crave the attention that he is missing at home. The idea of well-being is extremely important especially as a child in a school environment as they encounter situations such as bullying. It is important as a teacher to help make the students feel at ease in order to help behaviours within the classroom. Masten defined resilience as ‘the capacity of a dynamic system to withstand or recover from significant changes that threaten its stability, viability or development’ (Masten, 2011). Masten implies that children should be resilient and learn to deal with any important changes within their lives.

   In reflection, there is a variety of things that I would do differently if I was the teacher within the classroom. The teacher in the classroom had excellent behaviour management strategies however I do not feel like I personally would use some of these strategies in my teaching. Student A was quite difficult to manage, especially within a mixed ability class where the teacher had to support 29 other children. My critical incident was quite challenging especially for the teacher as she was preoccupied and unable to fully deal with Student A and support him in the way which she wanted too. Due to this, it was easiest to remove Student A and sent him to the behaviour deterrent of Ready to Learn. In order to act upon Student A’s behaviour, I would perhaps use a few different strategies rather than excluding him from the classroom. Firstly, I would situate Student A at the front of the classroom near the teachers desk in order to be able to act quick on any bad behaviour or in case Student A required any support before he became disengaged. Secondly, I would provide Student A with a capable student who would be willing to support and help him in any way possible if I was not able to help at that moment in time. Adding to this, I would perhaps move his friends or accomplices further away or out of eye line in order to prevent Student A feeling like he had an audience. This would perhaps cause him to misbehave less as he would feel more concentrated and more able to work with able students around him. Thirdly, another strategy which could possibly work would be meeting and greeting the students at the door before the lesson. Therefore, creating a routine each lesson and making the students feel like they are entering a safe environment where they would be able to learn. If you are showing respect to the children as soon as they walk into the classroom. Then surely your respect would be mirrored and the children would begin to respect you as a teacher. Evidently establishing rules and a routine within the school would provide the children with structure and support, this would be especially directed at the students who would not be getting this at home as in Appendix A. As stated by Chaplain “Rules alone do not guarantee good behaviour” (Chaplain, 2003). In reflection, I would make sure that Student A and all of my students feel important and receive a great amount of praise for things they do good within the classroom. Appendix A shows the misbehaviour of Student A, however, at points he did try and participate. He did not follow the hands up rule and instead shouted correct answers out. However, this was not praised and was taken as bad behaviour within the classroom. I would perhaps praise regardless in my own teaching due to the fact as soon as students are feeling rejected they seem to back away, disengage and don’t seem to want to participate anymore. In my own teaching, I think I would aim my teaching more towards the humanistic approach and focus more on well-being rather than the behaviourist approach. I believe that the behaviour approach is quite harsh. Children should be allowed to develop in their own way as every single person in unique and each child is strong in different subjects. I would not go as far as to fully supporting the humanistic approach as I believe schools such as Summerhill are way too laidback in terms of education. I do believe that students should have some type of routine and curriculum but I do not agree with ways of trying to condition students into members of society. This would be taking away a child’s way of expressing themselves in any way they deemed fit. 

   To conclude, I believe that my critical incident could have been handled very differently, especially if it was in my classroom. The class teacher did an excellent job of saving the learning for the rest of the classroom but I felt like the learning of Student A could have been saved if he was provided with more support and felt the need to engage within the lesson. I believe that the Behaviourist approach is quite harsh and would work on few children. If you were to condition a child, then it would essentially make carbon copies rather than allowing a child to express themselves and learn in ways they want too. In comparison to this, I also believe that that Humanistic approach is too easy going and does not provide the child with a structure as children seem to be in charge of their own learning, if they do not want to learn, then they do not have to. Well-being is an extremely important factor within the world of teaching. I believe the most important factor within a classroom is providing the students with a safe environment where they are able to learn and receive any support that they need, regardless to if they are receiving it at home or not. Critical incidents happen every day within the classroom, it is up to the teacher to correct them and support anybody if needed. 












































Appendix A:
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26.09.19


	Lesson details:
English lesson for year 8 students. Classes are not yet set so students are of mixed abilities. The lesson was based on poetry.


	Classroom culture
(Are the students focused on learning?)
The majority of students are focused on learning. The lesson begun by students reading their books whilst waiting for the register to be taken. The starter focused the students on the lesson and led onto further tasks.


	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
There is a clear purpose to the lesson. The students are focusing on a poem and analysing said poem. The task is to draw images in workbook that relate to the poem so they are able to know the meaning of the poem without reading it. The purpose is to be able to annotate and analyse poems for future use in exams and coursework.

	Direction
(Are the students clear about what they are doing and how to do it well?)
The students are told by the teacher exactly what to do and how to do it. The teacher then goes through the entire poem and reads it aloud in order to help the students analyse and create images in their workbooks in order to complete the task.

	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
All students are able to engage with the lesson. Some students seem to be challenged due to the class being of mixed ability. The teacher picks random students to answer questions and their opinions on certain aspects of the poem.

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
The teacher asked questions to random students throughout the lesson and looked for their opinions and answers when analysing the poem. The teacher then corrected any misanalysed sentences as the lesson progressed.

	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?
One aspect which could be classed as a critical incident was one child being extremely disruptive. Said child repeatedly hit a ruler against the table despite being told to stop. The child continued to get up out of the seat and move around the classroom eventually resulting in them walking out of the classroom as he was ‘bored’. When back in the classroom, the student is given a stage 1, 2 and 3 then removed from the classroom and put into Ready to Learn. Many of the other students repeatedly asked him to be quiet and sit down but he failed to do so.






Appendix B:

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26.09.19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Disruption in the classroom
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
My feelings at the time were rather shocked of the behaviour of the student. In hindsight, this incident probably happened due to the student showing off or perhaps not understanding the lesson. 


	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
Went well:
· Showed how some teachers deal with difficult behaviour.
· How mixed ability classes work.
· The starter question led to focus on the main task for the majority of the students in the classroom.

Dissapointing:
· The disruption created by one child and how it affected the learning of the rest of the students within the class.
· The amount of disruption led to time being taken out of learning.


	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
· A starter to focus the beginning of a lesson would be extremely effective in lessons as it leads onto main tasks and instantly engages the students.
· The cause of the most important disappointing element was one student’s behaviour as it decreased the amount of time the rest of the class had to learn.




	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
· Stricter rules within the classroom.
· Possibly trying to engage with a problematic child more.
· Not allowing problematic students to interfere with other students learning.
· Next, I will try to input these into any lessons I conduct.


	Y profiad newydd / Transformed experience






AppendixC:

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26.09.19

	Lesson details:
Year 8 maths lesson where students were focusing on decimal multiplication. This class was set.

	Classroom culture
(Are the students focused on learning?)
The majority of the students were focused on their learning. Almost all students participated in the lesson.

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
There was a clear purpose to the lesson. The lesson began with starter activities on the board of equations whilst waiting for the register and the rest of the class to come in. The activities included whiteboards and students to do their work and show on the whiteboards. The purpose of the lesson was to ensure that all students got the gist of decimal multiplication and the teacher would be able to see their workings out and answers in order to correct them.

	Direction
(Are the students clear about what they are doing and how to do it well?)
Some students seemed to be very clear in what they were doing and got almost all the answers correct. Other students made some errors but were supported and corrected by the teacher.

	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
All students were able to engage within the lesson if they wanted too. All students were challenged as there were more difficult extension tasks if they had finished the main tasks.

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
The teacher used whiteboards for the majority of the lesson where the students had to write their workings out and their answers for each equation. The teacher would then look around and check everybody’s answers and workings out in order to support them and correct them if they went wrong. 

	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?
Two students were on their phones underneath the desks and seemed to be texting each other throughout the lesson. This did not affect the entire classes work as the rest of the class were focused on their learning. This affected both student’s learning as neither of them paid much attention throughout the lesson and were mainly focused on their phones. This occasionally included showing the student next to them something on the phone in an attempt to distract them also. The teacher was ignored when she asked them to put their phones away.






Appendix D:
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26.09.19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Phones in the classroom.
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
I felt that this was extremely rude towards the teacher and the rest of the students. Their learning was affected by playing on their phones when they are not meant to have them in the classroom. The teacher was ignored when asking to put them away.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
Went well:
· The whiteboard task – students were fully engaged and seemed to enjoy the task as a means of competition.
· By the end of the lesson, the majority of students seemed to understand and gave correct answers.
· The students seemed to like the teacher and the majority behaved extremely well for her.

Dissapointing:
· The two students texting under the desks and ignoring the request to put their phones away.
· The rudeness of certain students to each other within the classroom.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
· The task of using whiteboards seemed extremely effective and all students seemed to enjoy it, therefore it could be a possible task in future lessons.
· Behaviour management was effective. Eg – 5,4,3,2,1.


· The main cause of the most important disappointing element was the two students who remained on their phones throughout the entirety of the lesson and completely ruined their own learning which could benefit them in further lessons.

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
· A possible solution for the disappointing issues would be no phones allowed at all on school grounds. If not possible, removal of phones by teachers should be allowed.






	Y profiad newydd / Transformed experience





Appendix E:
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 26.09.19

	Lesson details:
Lesson is a year 7 Spanish class. The class is not set and is based within a form group therefore mixed abilities. The lesson itself was based around days, months and birthdays.

	Classroom culture
(Are the students focused on learning?)
The majority of the children were focusing on the learning as they seemed to enjoy working out their birthdays in a different language and sharing it amongst their friends. Most students put their hands up in order to share it amongst the class and seemed to have a high level of participation.

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
There was a clear purpose to the lesson as the teacher wanted the class to be able to recite and know the months of the year and then be able to say the date in Spanish. It later moved onto learning their birthdays in Spanish and sharing it amongst the class in order to learn better.

	Direction
(Are the students clear about what they are doing and how to do it well?)
Students were clear about what they were doing and were instructed by the teacher as well as aids being on the board/walls if they got stuck. The teacher corrected any mistakes if they were made and ensured all students had corrected themselves by the end of the lesson.

	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
All students were able to engage in the lesson however a select few decided not to. All students seemed to be challenged as it was a new language that they were learning and a topic they had not seen before.

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
The teacher gives a step by step PowerPoint and goes through the months of the year with the students. Then, went through pronunciation with the students and asked them to work out their own birthdays and say they out loud. The students were assessed via asking each student when their birthday was and they were to answer in Spanish. All mistakes or errors were corrected.

	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?
One student started off well and participated in the beginning of the lesson. Participation levels dropped as soon as he seen other students outside playing rugby. He then faced his chair towards the window and leant against the window sill and refused to turn around and participate. He continued to then disrupt other boys within the classroom by instructing them to look out the window too.





Appendix F:
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 26.09.19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Disruption in the classroom
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
I felt rather anxious of the student’s learning and if he would be able to progress with the language by not participating in the lesson. I felt like the student was being quite rude especially to the teacher who had asked him to focus multiple times previously.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	
Went well:
· Showed how some teachers deal with difficult behaviour.
· How mixed ability classes work in the focus of learning a language. It shows how certain children found it relatively easy compared to others.
· The rest of the students seemed to enjoy the lesson and enjoyed discussing when eachother’s birthdays were.

Dissapointing:
· The disruption created by one child and how it affected the learning of the rest of the students within the class.
· The amount of disruption led to time being taken out of learning.
· Low level of participation by one child could affect his learning greatly especially if he carries on this behaviour in other classes.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
· A starter to focus the beginning of a lesson would be extremely effective in lessons as it leads onto main tasks and instantly engages the students. The Spanish starter was to attempt to say all of the days of the month.
· The cause of the most important disappointing element was one student’s behaviour as it decreased the amount of time the rest of the class had to learn.
· The student’s learning was affected due to his disinterest in the subject.


	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
· Stricter rules within the classroom
· Possibly trying to engage with a problematic child more.
· Not allowing problematic students to interfere with other students learning.
· Try and interest students who seem to dislike the subject.
· Next, I will try to input these into any lessons I conduct.

	Y profiad newydd / Transformed experience





Appendix G:

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 27.09.19

	Lesson details: The lesson was a year 10 class for art. These were a GCSE class and the students have decided to take this topic. They were focusing on a particular artist and attempting to recreate work from him.

	Classroom culture
(Are the students focused on learning?)
The majority of the students were focused on their task and seemed to be getting on well with their work.

	Objectives
(Is there a clear purpose to the lesson?  How do the lesson activities promote that purpose?)
There was a clear purpose to the lesson as the students were producing work for their portfolios for their GCSE. The students were creating work based upon a certain artist but putting their own twist on it.

	Direction
(Are the students clear about what they are doing and how to do it well?)
The students were clear about what they were doing and were supported by the teacher who went around the class checking everybody’s work and giving praise.

	Access and challenge
 (Are all students able to engage in the lesson?  Are all students challenged?)
All students were able to engage in the lesson and seemed to be challenged due to the artist’s work being of a high standard.

	Assessment
 How does the teacher assess student understanding before, during and after the lesson?  How is this used in their teaching?
Not necessarily understanding or assessment, the teacher asked them to reproduce work in their own way and would later grade it in with their portfolio.

	Specifics / Critical Incidents
 Are there particular telling moments and examples which it would be helpful to discuss?
A group of boys seemed to be disruptive by constantly throwing equipment around and seemed to be messing around with paints. This led to a few of the girls in the classroom becoming agitated and wanting to move tables.
















Appendix H:
Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model
Dyddiad/Date: 27.09.19
Digwyddiad critigol (Ffocws)/Critical incident (focus): Disruption and mess
	Profiad/ Experience


	Teimladau/
Feelings
Beth yw eich teimladau ynghylch y profiad?
“What are your feelings regarding the experience?”
	
I felt rather annoyed as the students were disrupting other people’s lesson and time to work. Also, they were creating a mess that other people would have to clean up.

	Cofio a Deall/
Remember and Understand
Allwch chi restru’r agweddau ar y profiad dysgu a aeth yn dda?
“Can you list the aspects of the learning experience that went well?”

Pa elfennau o’r profiad dysgi oedd yn siomedig?
“What were the elements of the learning experience that were disappointing?”

	Went well:
· Showed how some teachers deal with difficult behaviour.
· It shows that children who are doing subjects that they picked for GCSE tend to work better and enjoy their subjects more.
· Students seemed to enjoy recreating an artist’s work and making it their own.

Dissapointing:
· Low level of participation by one group led to disruption in the classroom, moving around the classroom.
· A mess created by the students which teacher or cleaners would have to clean up afterwards.

	Gwerthuso a dadansoddi/
Evaluate and analyse
Beth fyddwch chi’n cadw’r un fath i sicrhau dysgu ac addysgu effeithiol yn y dyfodol?
“What will you keep the same to ensure effective teaching and learning in the future?”

Beth oedd achos yr elfen siomedig bwysicaf?
“What was the cause of the most important disappointing element?”

	
· The students seemed to enjoy the lesson and the idea of individually creating their own work which would then be put into their portfolio.
· Teaching strategies fit the class very well and seemed to work on the majority of the students.
· The disappointing element was the fact that a group of students didn’t want to participate regardless to the fact that they had chosen the subject for GCSE but would prefer to mess around and create a mess. Lack of respect.

	Casgliadau a chamau gweithredu/
Conclusions and actions
Beth yw eich atebion posibl i’r materiaon siomedig a nodwyd?
“What are your possible solutions to the disappointing issues identified?”

Beth ydych yn mynd i’w wneud nesaf?
“What will you do next?”
	
· Stricter rules within the classroom.
· Possibly trying to engage with a problematic student more.
· Not allowing problematic students to interfere with other students learning.
· Try and interest students who seem to dislike the subject.
· Next, I will try to input these into any lessons I conduct.



	Y profiad newydd / Transformed experience
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