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Introduction v h g d s a I d   y b   v g h f b d   w e r k j h g f d   y h b g f   v b a s d
Learning is the method of obtaining knowledge through studying.   Relative permanent changes in behaviour are determined and enhanced by learning experiences. These methods of learning are devised and influenced by numerous theorists such as; constructivism (Jean Piaget, 1936), behaviourism (B.F Skinner, 1938) cognitivism and (George. A Miller, 1960). A 
The current education in Wales is going through a significant change influenced by Graham Donaldson (Donaldson Report 2015) whereby all schools in Wales are to implement these recommendations. In order to adopt this change, teachers must practice and repeat learning theories to gain a broad understanding of how children learn. In this essay I will aim to focus on a specific learning event I have observed, current literature on relevant theories and how this will inspire my own teaching.

The learning experience I have witnessed, observed and reflected on took place in an urban, Community School situated in a city in South Wales. To date there are an estimated 385 pupils on roll, including 52 part-time pupils constructing into ten composite classes. No pupils speak Welsh as a first language and 14% of pupils are from minority ethnic backgrounds resulting in English as an additional language (mainly seen in the Foundation Phase). In their latest Estyn inspection (2014) the school received a score of ‘adequate’ for their current performance and ‘adequate’ for their prospects of improvement. The schools ethos is that of a very happy school where each child is encouraged to achieve their full potential. D t h q c
The observation took place in a Year 2 class of 28 pupils. Before conducting my observation all ethical matters were considered. For instance I chose to ethical reference from BERA Guidelines, and shall be referring to Child A, Child B and Teacher A to maintain constant anonymity, confidentiality and respect throughout. I received written confirmation from the schools Safeguarding Officer to obtain photographs  during my observation and made myself aware of the school’s Safeguarding Policy and Positive Behaviour Policy. 

Observation
The learning event I observed occurred during a positive Maths lesson, where pupils were investigated algorithms. The main outcomes of the lesson was for pupils to use mathematical vocabulary, problem solving, to be able to describe position, including movement in a straight line and distinguishing between rotation as a turn and in terms of right angles for quarter, half, three quarter turns (clockwise/anticlockwise). Children were building on algorithm knowledge taught in the previous maths lesson by carrying out practical work. Children were divided into smaller focused groups and all given a Bee-Bot and a Bee-Bot world map, which had been created by the pupils in the previous lesson with a white world and a whiteboard pen. Pupils had to transcribe direction, using mathematical language, to the ‘coder’ to reach the destination of choice. I decided to focus on one group to make my observation more specific. Child A was the ‘algorithm designer’ and Child B was the ‘coder’. These were the directions given:
1. Move forward in a straight line for three
2. Rotate turn three quarters clockwise
3. Move forward seven squares
4. Rotate turn one quarter clockwise
5. Move backwards two
6. Rotate turn anti-clockwise one half
7. Move backwards four times
Child B recited the directions and typed the commands into the Bee-Bot. The instructions given were correct. The following transcript was observed after the groups Bee-Bot arrived at the accurate destination. I used the observational method of written notes.
Positive praise transcript.
Child B: Well done Child A, you got it right!
Child A: I know, I thought I would get it wrong because I always go wrong.
Child B: You give me really good directions and then it (the Bee-Bot) got to the end.
Teacher: What else did Child A do to help you with the directions of the Bee-Bot?
Child B: Had good maths words and said the right numbers to move the Bee-Bot and it was all the right ways to go. I want to give Child A one of my Dojo monitor points.
Teacher: Wow! That would be a lovely idea. What do you want to give the Dojo point for?
Child B: For good work.
Teacher: OK, Child A. How has it made you feel, that Child A has given you one of their Dojo monitor points?
Child A: I feel really, really great and happy! And I want to do good in all my work now to get more dojo points.
Child B: I want lots of Dojo points too.
The transcript I observed was focused on positive praise and reinforcement between peer to peer and teacher. Child B had been chosen to be the Class Dojo monitor for the day, where they had the power to give three pupils Dojo points and would have to give and explanation ‘Why?’ at the end of the school day. Child A made Child B feel engaged, involved, boosted Child A’s self-esteem and will also increase Child A’s motivation to do well.
What is Class Dojo?
Class Dojo is an awards point’s scheme used throughout schools to help promote positive behaviour. Teachers award points to pupils based upon their accomplishments in class to reinforce positive behaviour and to keep pupils aware and motivated to thrive to their best ability. Aims to create a positive classroom culture, gives students a voice and shares experiences with parents.
Dojo monitor
Three pupils are chosen at the start of every day to star in the role of being the ‘dojo monitors’. Their main focus is to evaluate all the class pupils throughout the day and come to a decision as to who they are going to award a dojo point to. This enhances peer to peer evaluation, gives the pupils a voice and boots positive praise through a different medium in the class.
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Dojo Avatar
Figure 1. Examples of children’s avatars.







I used the method of narrative notes to record the event that I observed. I believe that this method was the most fitting (effective/appropriate) at the time as the conversation was one of a natural, flowing nature and happened in the spur of the moment. My ideal method of observation would have been to video record the event. However, I did not want to interrupt or distract pupils by setting up and using the video recorder, as this would have affected the fluidity of the conversation. To ensure that my observation method was accurate and that my transcripts were reliable, I followed a number of steps suggested by Lofland (1971). I ensured that notes taken were understandable, clear and contained a substantial amount of information, in order for me to reflect upon them.
Other observational methods such as taking an anecdotal record and target child method were not as suitable as written notes in my observation. Using this method permitted me to successfully observe the sceario and gather specific material that was occurring naturatly.Therefore, information had to be proccessed at that exact point, and this was the most appropriate method.
As previously mentioned, my ideal method of observation would have been a video recording of the conversation and activity. This method would have enhanced my observation and provided a more accurate record  - to capture pupils in their natural setting, with no distraction and over a set period of time (Enid Montague, 2014). 

However, for video observation to be a succed, this requires preparation in order for pupils to adapt to the technology in the classrom before the observation takes place. Myhill et al. (2006) explained that the video recorder should be set up in the classroom and left to record on its own accord, as having a person functioning it, could become a distraction to the pupils and effect behaviours. Consequently, I believe that using a video recorderwould have been impractical during this circumstance. Concluding, the correct method of observation was used.
I believe this observation is a great example of positive praise and reinforcement, resulting in the decision of choosing this learning event. 
A study carried out by Morrison and Jones (2007) researched the effects of positive peer reporting as a class-wide positive behaviour support. It suggests that peer reinforcement is a powerful tool to use in the classroom as it enhances peer perceptions and positive peer interaction (Bower, McGinnis, Erin and Friman, 1999). This identifies that a teacher does not have to sole contributor to reinforcement in the classroom; as pupils can be just as giving.
I consider that positive reinforcement is shown in the transcript as Child B praised Child A for completing the task and defining why it was successful.
Child B mentioned good maths words and said the right numbers to move the Bee-Bot go’. This talk displays positive praise. 
Subsequently,  Child B followed with a positive reinforcement; ‘I want to give Child A one of my Dojo monitor points’. Child A responds to this praise, and both pupils displayed an increase in their self-esteem, boost in motivation and positivity. Child A also stated ‘I feel really really great and happy! ‘And I want to do good in all my work now, to get more dojo points’. This suggests that they wanted to maintain this quality of work and behaviour to receive more Dojo points throughout the day . Thus, showing a behaviourist approach to learning. If this event occurred then it would become operant conditioning, as the child would learn that positive behaviours results in positive reinforcements, and hence negative behaviours would result in negative reinforcements.






Learning Theories
Theorists such as Burrhus Frederic Skinner, Ivan Pavlov and Lev Vygotsky were all revolutionary figures in the area of learning - all building educational theories in pedagogy. This has resulted in creating different perspectives on how human beings learn. The most basic form is associative learning; making a new association between events in the environment. There are two forms of associative learning: classical conditioning and operant conditioning. Ivan Pavlov discovered the theory of classical conditioning through experiments with dogs (Pavlov, 1927). He found that at the smell of food dogs naturally salivated (an unconditional response). He then discovered that by ringing a bell before the dogs were presented with food (conditional stimulus). The dogs became conditioned to the sound of the bell and associated it with food, resulting in the bell alone being enough for the dogs to salivate. This resulted in it being named a conditional response (Jordan et al, 2008). Through the experiment Pavlov found that if the bell was rung but no food was presented to the dogs, then the conditional response was no longer experienced. This theory is classical conditioning and is a main influence within behaviourism (Graham-Matheson, 2015).
John B. Watson was an influential pioneer in the evolution of the psychological school of behaviourism. Watson disagreed with the Freudian notions of behaviour that our unconscious mind was the leading attribute to most of our behaviour (M. E Bitterman, 2006). Alternatively, he had confidence in his theory that people’s responses and reactions in various situations were regulated by how their general experiences had programmed them to respond. Watson is best known for applying his theory of behaviourism to child development, and through his experiments, strongly believing that a child can be conditioned to respond to a specific stimulus and shape their behaviour. He lay emphasises on the external behaviour of children and their reactions on given situations, rather than on their internal state (Watson, 1924, p104).
John Watson proposed that the process of classical conditioning was able to explain all aspects of human psychology. Watson was interested in Pavlov’s theory and wanted to extended the practice, thereby appyling the process of classical conditioning to humans, instead of animals (Watson, 1913). The experiement consisted of a child (Albert) representing the dog in Pavlov’s theory, and a white rat paired with a loud noise representing the bell. 
The aim of the experiment was to condition Albert to become afraid of the loud noise, therefore fearing the white rat. Albert showed no signs of fear when he was first introduced to the rat, however once the loud noise was paired with the rat, Albert did not like the loud noise and assiciated it with the rat, there developing a fear. 
The implications of Watsons experiment suggest that classical conditioning could cause some phobias in humans.
Edward Thorndike’s theory of instrumental conditioning links to Pavlov’s classical conditioning. Both theories reached their main conclusions through carrying out experiments based on animals. 
The experiment involved placing a hungry cat in a closed box, which would have to escape to reach the food placed outside the box. The cat would attempt to escape then discover the lever which would open the box. Each time the cat was put back in Thorndike would time how long it took for the cat to escape. As the experiment continued the time to escape decreased (a continually faster escape) as the cat would learn that pressing the lever would have positive consequences. The cat adapted its behaviour, as it remembered the correct behaviour to receive the reward which was food. 
From the results, Thorndike developed two main laws regarding conditioning. The law of exercising was the first; displaying that repetition increases the strength of a response. The second law is the law of effect; it recognised that the behaviour was either strengthened or weakened depending on the reward or punishment. Every time the positive behaviour was rewarded, the process was repeated more quickly as no time was wasted preforming other unsuccessful behaviours. 
This resulted in reinforcement playing a fundamental influence in shaping behaviours. Thorndike’s theory (1898) lead to the development of operant conditioning within behaviourism. 
[image: https://usercontent1.hubstatic.com/6588718.jpg]
Burrhus Frederic Skinner is well-known for enhancing classical conditioning (Miller, 2011). He enhanced the idea of learning through consequences and built on Edward Thorndike’s theory, to create the behaviourist theory of operant conditioning. Skinner’s theory has played a fundamental role in the movement of positive reinforcement (Labrador 2004). Opposing Pavlov, who believed humans, reacted to a stimulus. Skinner extended this conditioning. He believed that the reinforcements which come directly after ‘a behaviour’ conditions is how a human responds (Skinner, 1938; Miller, 2011). He claimed that a stimulus is not something that essentially comes before ‘a behaviour’. However, in operant conditioning, a human acts in a way to a certain extent. They recognise their behaviour as a result of their conduct. There will be either a positive reinforcement or a negative reinforcement. 
When a human’s behaviour is consistently rewarded with a positive reinforcement, it will repeat this behaviour. However if their behaviour is faced with a negative reinforcement, then these behaviours are reduced in the future (Skinner, 1938). 
Skinner founded five obstacles that prevent children’s ability to learn. These were built up of complication of the task, direction, fear of failure and lack of reinforcement. However, he does identify practices such as repeating directions, breaking down tasks and awarding positive reinforcement (Frisoli 2008).
Positive reinforcement encourages positive behaviour. Therefore, with negative behaviour decreasing and becoming less of an occurrence (Conroy et al, 2009). 
Routines, rules and technology programmes are used to promote and prevent certain behaviours. These produce a behavioural structure in the learning environment and teach pupils acceptable behaviours, negative reinforcement and consequences for unacceptable behaviour (Colvin et al, 1993). In creating a productive learning environment, the method of teaching behavioural expectations and rules practiced in the majority of schools. Acceptable behaviour can be produced by constructing occurring reinforcement and exhibiting desired behaviour (Chitiyo and Wheeler, 2009). This also requires dealing with unacceptable behaviour through consequences, inputting routines and rules that pupils will become familiar with, resulting in consequences being successfully applied (Mather and Goldstein, 2001). 
Creating a positive learning environment and managing behaviour, relating consequences to ‘a behaviour’ is an effective technique - as pupils will learn to adjust and enhance their behaviour.
Mather and Goldstein (2001) defined a consequence approach to behaviour management which should be applied to stop undesirable behaviours and to enhance learning. This consists of finding the route of the problem, devising a behaviour strategy, developing an effective reinforcement and repetitively reinforcing the appropriate behaviour. The positive reinforcement should follow shortly after the appropriate behaviour has occurred, so that pupils understand the concept and it teaches them suitable behaviour, social and communication skills (Mather and Goldstein 2001). 
Consequences chosen must be applicable and suit the pupils to reinforce behaviour as irrelevant consequences are seen as neutral consequences which do not impact behaviour (Bushell 1973). Furthermore, Bushell (1973) stated that teachers should always ensure that reinforcements and consequence used are reinforcing pupils’ behaviours positively.
Morrison and Jones (2007) discussed the area of positive peer reporting. When pupils spoke positively to peers it was found to reduce negative behaviours, tension and encourages a positive learning environment. This supports my observation as a Class Dojo monitor was used as peer-to-peer reinforcement. This demonstrates that positive reinforcement is not only teacher orientated, as it can be enforced throughout the learning environment utilising a selection of techniques. This definitely helps to promote positive learning, specifically in the development of self-esteem and social skills of the pupils. Regardless of its positive effectiveness in the learning environment, this may be disregarded as some pupils’ differences and prior experiences to positive and negative reinforces may vary (Lam, Yim and Ng, 2008).
The theory of behaviourism and operant conditioning supports my observation, as it closely links with the philosophy behind Class Dojo. The programming mainly focuses on rewarding pupils for good behaviours and a positive reinforcement; or disciplines them for bad behaviours and a negative reinforcement. The fundamental theory is that pupils will learn the behaviours which follow with a positive reinforcement and repeat those behaviours. Teachers trust that through negative reinforcements, following behaviours, pupils will recognise their behaviour and abstain from them. Fundamentally, if Class Dojo supports pupils to differentiate between behaviours that are positively reinforced and negatively reinforced then teachers will acknowledge this process as an effective classroom management tool.  It can also be a good motivation for pupils (Domjam 2003).












Ideal Learning Environment.
All learning environments should enhance positive learning through a number of different perspectives, representations and resources (Jonassen and Land, 2012). I believe it is crucial that all teachers should thrive to adopt and promote these factors to create a safe, positive learning environment where all children can develop their abilities and confidence, both socially and academically. Figure 1.
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Figure 1 - Meditation/Reading area.
I decided to combine meditation and reading into a corner of the classroom. The corner would have a bohemian theme; neutral colours, minimalism to create a quiet, calming space. This could be used as a positive reinforcement for a negative behaviour, if a pupil feels upset or angry they can use this corner to calm down and have time to think about their feelings. The space would be filled with bean bags, pillows and blankets to promote mindfulness. The aim of the meditation section in the classroom would be for pupils to have an increased awareness the influence their emotions has on their behaviours (Semple and Lee, 2011). Acknowledging emotions and thoughts will improve in pupils making more appropriate choices.
There would be a variety of fact and fiction books for pupils to engage in independent and group reading. Therefore, the area would need to be a suitable size to accommodate a small group of children. Research has shown that having a reading corner emphasises the development in pupils’ language and literacy skills (Neuman, 1999).  It is revealed that pupils should read independently for 20 minutes every day, in a calm environment to be able to get lost in a book (Allington, et al., 1996). I believe that this corner would promote mindfulness, wellbeing, positive behaviours, and improvement of literacy skills.

Figure 2 - Flexible seating.
Traditional seating, such as using chairs, desks and seating arrangements would be replaced and pupils would be able to choose where they sit and have a variety of seating. Desks and chairs will all vary in size, height, colour and capacity. They will be compatible for all pupils as desks will be adjustable supporting children with their learning and enhancing positive learning. Different seating would include bean bags, exercise balls, sofas and mats so children have a wide variety to choose from. The flexible seating is a new approach being introduced to schools through Donaldson (2015). It is important that change is adopted and enhanced to ensure that education is improving and heading in the correct direction to benefit pupils learning. The seating equipment will be organised into a horseshoe shape so pupils will all be able to receive clear input from the teacher and engage with all pupils. In the middle of the horseshoe will be a space where children could work on the floor, becoming a communal area of work encouraging talk and questions.
A study carried out in Germany wanted to find out whether flexible seating resulted in pupils ask more questions (Marx, Fuhrer and Hartig, 1999).  They tested different layouts and seating arrangements in the classroom; traditional rows, columns and horseshoe. Their research suggested that when sat in a horseshoe arrangement pupils were asking more frequent questions. Applying this to a primary school setting could lead to equal learning and opportunities for al pupils and produce maximum engagement. Classroom engagement and participation is important for pupils to progress in their learning, it promotes pupils to develop thinking skills, and this then provides effective and positive learning (Fernandes, Huang and Rinaldo. 2011). Therefore I believe that the flexible seating arrangement would beneficial in the classroom. D s f 
Figure 4 - ICT area. S d e w v
The area would include Apple iMacs, mac laptops, tablets and all accessories required to have full usage of the technology. Other technologies would include robots, drones, educational games and virtual reality headsets all provided to create a greater learning environment. The laptops and tablets would not have a fixed area, the equipment could be used throughout the day in and curriculum subject to help expand pupils knowledge.
Technology is an important tool used throughout every phase in education being the central devise that supports teaching and learning. Therefore, will play a sufficient role in my ideal learning environment. As technology is now used and enforced in pupils everyday lives, incorporating it into the classroom provides more opportunities for pupils to expand on their learning. As well as learning other skills can be improved such as creative thinking, coding, fine and gross motor skills.
Including ICT in the classroom will enhance the new digital competence devised by Donaldson (2015). The framework is one third of the cross-curricular responsibilities, the others being numeracy and literacy. The main focus of digital competence is to develop pupils’ digital skills, which can be enhanced through any subject, learning environment and scenario.  
Technology is important in schools; it extends and enriches the learning experience for pupils. It enhances learning beyond the classroom, by using online sources and computers programmes pupils can gain a greater knowledge and understanding of subjects across the curriculum. Technology is also used profoundly by the teacher. It helps to analyse and record pupils’ assessment data more efficiently. Then through accurate assessment it highlights the areas of learning that pupils are exceeding and failing at. Class Dojo would be a programme that would be used extensively thorough out the classroom to maintain a positive learning environment.
In addition to technology, there would be an interactive whiteboard in the classroom; it benefits both teachers and pupils. It helps the teacher as it is easier to structure lesson input and brings flexibility in teaching. Pupils see it as a fun way of learning increasing engagement and questioning between teachers and pupils. I believe 
Figure 5 - Outdoor Area.
A spacious, effective outdoor area could be used to input lessons, study outside, continuous provision and free play. Pupils see the outdoors as fun and active, therefore planning lessons across the curriculum to be outside would be beneficial (Waite, 2017). Children see the outdoors as play rather than learning. Creating enjoyable, adventurous and challenging outdoor learning area pupils would be able to confidently grow, learn through different experiences, and become one with nature.
The outdoor area would be a very neutral space with various activities and equipment that pupils can experiment with. A muddy kitchen area would be introduced, heightening pupils’ senses and giving them the opportunity to be creative with natural resources. The muddy kitchen would also be a role play area, where pupils’ creativity and imagination is developed and enhances learning. A role play area would provide pupils with tools to express their personality and this will help the withdrawn pupils to join in. It helps to promote wellbeing, social skills and experiences. A small woodland like area with a tepee would be created, like inside the classroom there would be a meditation area outside too. This would ensure that pupils are always aware of their emotions and others. Being out in the fresh air and nature helps to fuel children and stop them from feeling fatigued. Children can feel relaxed and being around the green space helps to boost growth mindset. Active equipment would be available such as bikes, scooters and skipping ropes to help develop pupils physical and coordination skills. This is a positive factor as pupils will be exercising whilst using the equipment, improving their health and wellbeing.  Suitable clothing would be provided such as, waterproof clothes and welligntons in various sizes, so that the outdorr area could be use in all weather conditions. I believe that having access to the outdoors from a classroom is critical as pupils can gain greater experiences which lead to the enhancement of positive learning. 






Conclusion.
In conclusion to the learning event I observed, I believe it has shown that positive and negative reinforcements can be used to help shape pupils behaviours. This also promotes individuals self-esteem, motivation and positivity. Skinner believed behaviour is strengthened through reinforcements, operant conditioning, this occurs throughout the observation (Skinner, 1938). Behaviourism and conditioning are influencing factors in maintaining a positive learning environment, classroom management and aiding pupils to reach their potential. Through my observation and research of behaviourism, I now have a greater understanding and will use all new knowledge to improve my future teaching. I will do this by promoting positivity and incorporating various reinforcement approaches in my practice. 
 V f 











   
References.
1. Asan O, Montague E. (2014). Using video based observation research methods in primary care health encounters to evaluate complex interactions. Inform Prim Care.
2. Bitterman, M.E. (2006). Classical conditioning since Pavlov. Review of General Psychology.
3. British Educational Research Association (BERA) (2011) Ethical guidelines for educational research.
4. Donaldson, G. (2015). Successful Futures. Cardiff; Welsh Assembly Government.
5. Fernandes, A. C., Huang, J., & Rinaldo, V. (2011). Does where a student sits really matter? The impact of seating locations on student classroom learning. International Journal of Applied Educational Studies.
6. Gremmen, M. C., van den Berg, Y. H., Segers, E., & Cillessen, A. H. (2016). Considerations for classroom seating arrangements and the role of teacher characteristics and beliefs. Social Psychology of Education.
7. Lachman, S.J. (2010) Learning is a process: Toward an improved definition of learning. Journal of Psychology.
8. Mackintosh, N. J. (1983). Conditioning and associative learning. Oxford: Clarendon Press.
9. Marx, A., Fuhrer, U., & Hartig, T. (1999). Effects of classroom seating arrangements on children's question-asking. Learning Environments Research.
10. Miller, G.A. Glanter, E. Pribram, K.H. (1960) Plans and the structure of behaviour. New York: Henry and Holt Company.
11. Morrison, J.Q. Jones, K.M. (2007). The effects of positive peer reporting as a class-wide positive behaviour support. Journal of behavioural education.
12. Piaget, J. (1936). The Origins of Intelligence in Children. New York, International Universities Press.
13. Pavlov, I. P. (1897). The work of digestive glands. London: Griffin.
14. Pavlov, I. P. Anrep, G. V. (2003). Conditioned reflexes. Courier Corporation.
15. Rogers, B. (2011). Classroom behaviour - A practical guide to effective teaching, behaviour management and colleague support. New York: Sage Publications.
16. Skinner, B.F. (1938). The Behaviour of Organisms. Appleton-Century-Crofts.
17. Sommer, R. (1977). Classroom layout. Theory into Practice.
18. Watson, J.B. (1913) Psychology as the behaviourist views it. Psychological Review.
19. Watson, J. B. (1924). Behaviourism. New York: The People's Institute Publishing Co., Inc
20. Watson, J. B. Rayner, R. (1920). Conditioned emotional reactions. Journal of Experimental Psychology.

1

image2.png
C' | 8 hitps://teach.classdojo.com/#/classes/55ec921eb35937740087052/points

ClassDojo

< Your classes 4 Classroom £ Settings ~

Students € View reports

Whole @ '5 Chris e Ethan James
Class if





image3.png
C' | 8 hitps://teach.classdojo.com/#/classes/55ec921eb35937740087052/points

ClassDojo

< Your classes 4 Classroom £ Settings ~

Students € View reports

Whole @ '5 Chris e Ethan James
Class if





image3.jpeg
s 8 3

3 g
g 8 8 8 8
2 8 8 § 2

(935) adke3sa 01 pannbas dwiy





image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




