Introduction
Attention Deficit Hyperactivity Disorder (ADHD) affects people's be haviour by making them restless, causing impulsive behavior and having a short span of attention. People with ADHD hawe persistent pattems of inattention or hyperactivity that affect their d

aily life and find it hard to cope with stress, organization, and time management skills (ADHD UK, No Date). Furthemmore, children with ADHD are at a high risk of antisodal behaviour as ADHD is
a psychiatricdisorder that seriously impacts the emotional, social, and academic lives (Parker, 2005; Sca ccia, 2016).

Identification and Diagnosis

According to research conducted by Dey, Rao, and Shah (2012), ADHDis a behavioural disorder affectingaround 3-5% of school-aged children. Currently, there is no significant biological method for diagnosis, and medical professionals mainlyrelyon
behaviour analysis. Similarly, Dupaul, Stoner and Reid (2014) explained that there are multiple assessment methods, however, there is confusion amongprofessionalsregarding the proper evaluationand diagnosisof ADHD.

ADHD is clearlylinked with underperformance in school, andif not diagnosed and treated, it results in mental health issues such as anxiety, depression, low s elf-esteem, and poor social interaction. Itis a neurodevelopmental disorder where symptoms usually
appearbeforethe age of sevenandhave three types. The first type is in-attentive ness where the child finds it hard to follow the routine and structures. The second type is hyper-active impulse, when children fidget, talk more than usual, and find it hard to
staystill forlongdurations. The third type is a combination of the first two types, where the child is attentive and hyper-active as well (Norvilitis, 2015). Accordingto the Center for Disease Control and Prevention (2022), ADHDis diagnosed bya mental health
professional when there is a continuous pattern ofin-attention, i mpulsivity, disruptive ness, and hyperactivity that interferes with normal functioningand development of brain, resulting in lower quality of life and not explained by another mental disorder.
Research conducted by Pievsky and McGrath (2017) suggests that ADHD affects the neurocognitive abilities ofa person thatincludes working memory associated with motivation, reward, decision-making, and response time. Secondly, ADHD is diagnosed
through psychological and neuropsychological assessment. Furthermore, research conducted by Blume et al. (2019) cited children with ADHD have delayed aversion, prior judgment, and deficient time management skills that resultin angerand frustration.
According to research conducted byKleinetal. (2014), children with a history of maltreatment, abuse, and neglectare ata higherrisk of ADHD thanthe general population. A large number of children with adverse childhood experiences significantly suffer
from behavioral difficulties that may imitate or overlap with ADHD symptoms, anxiety issues, post traumatic disorder, s peech andlanguage difficulties, mental healthissues, and increased risk of criminal activities. These children are diagnosed and reassessed
in a multidisdplinary environment and often prescribed psychotropic medications to reduce impulsive and hyperactive behaviour. ACEs is commonly associated with the occurrence of ADHD, which results in criminal activities inyoungpeople. Manyyoung
offenders report symptoms of ADHD and ACEs. Therefore, earlyidentification andintervention are essentialto reduce the risk of ongoing criminal activities, as cited by Barra et al. (2020). Similarly, Crouch et al. (2021) explained the close relationship between
adverse childhood experiences and ADHD. Exposure to abuse and discrimination results in toxic stressassociated with poor mentaland physical health, resulting in dysfunctional and disruptive behaviour. Furthermore, studies show that manyyoung
offenders at the earlier stage of crime development s uffer from ADHD and ACES.

Barriers

According to Nasen (2020), early identification of SEN is essential to narrowing the gap between children with additional needs and those without them. Howeer, there are major challenges, induding a lack of staff training, children attending eary years
settings forashort duration orattending multiple settings, the time required to engage with parents and outside agendies,long waiting times to reach medical professionals, and funding constraints. Similary, the process of identifying and supporting children
with additional needs is a cycle of assessments, planning, teaching, and reassessment linked to the allocation of budget. A large population of children in mainstream schools who do not meet the set criteria are not diagnosed but still need the additional
support cited by Smeets and Roelewveld (2016). Banks, SheMin, and McCoy (2012) stated that teachers overidentify children with emotional and behavioural difficulties (EBD) from inactive households, which leads to lower expectations in relation to
attainment and engagement in school. Similary, teachers from disadvantaged schools under-identify children with emotional and behavioural difficulties due to their sodo-economic status, whereas they are the ones who need it most. Therefore, it
is presumed that teacher identification of additional leaming needs is influenced by sodo-economic factors cited by Anders etal. (2011). According to research conducted by Greenway and Edwards (2021) explained teaching assistant (TA) are an
important part of assessment, planning and observation cycle, however lack of TA training, time, resources, workload and insufficient acknowledgement of their knowledge, experience and skills have a major impact of children with ADHD.
On the contrary, lack of understanding of ADHD results in discrimination, stigmatization and acts as a barrier to build positive relationships between children and practitioner. Furthermore, children with ADHD using their diagnosis to avoid
learning leads to negative emotions for children with ADHD resulting in disciplinary action, peer rejection, risk of poor performance and exclusion from school results in more chances of receiving a special education service.

Strategies

Lego therapyis a professional motivational i ntervention for children with ADHD. It is used for a range of behavioural difficulties, including social and communication issues, and also provides children with an opportunity to practice sharing, turn-taking, and
social interaction (Boylan, 2019). According to Evans and Bond (2021), Lego Based Therapyis a small group focused interventionindividual to a child's needs,Furthermore it allows children to role play likeparts supplier, builder, taking turns,and following the
instruction to reach a shared goal.Lego therapysession runbya terapist conatinga large variety of lego to support the developmentalneeds of children with additional needs. It have a positive i mpact on negotiation, tolerance, fine motor skills, emotional
development andself esteem (Challenging Behaviour Support, No Date).

Conclusion

Every childhasa rightto aninclusive education devoid of any form of discrimination under the Equality Act 2010, the Children's Act 1989, the Children's Act 2004, the Children's Act 2006, the Rights of Children and Young People (Wales) Measure 2011,and
the UNCRC. According to Welsh Government guidance on Indusion and Pupil support (2016), itis a duty of educationalinstitutions to facilitate and accommodate the needs of children with additional | earning needs. ADHD is a psychiatric disorder common in
around3%—-6% ofchildrenin the UK. It affects the social and emotional skills of a child, causing impulsive and disruptive behaviours usually diagnosed by medical professionals. Various factors effects the early diagnosis of ADHD including lack of
understanding, stafftraining and socio-economic status etc. Lego Based Therapyis an earlyintervention play based strategy to provide support andimprove the sodal and emotional skills of children (Hammerness, 2009).
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