Using an artefact of Welsh culture as a stimulus, create a resource in the style of an essay that will be suitable for teachers to use as an inspiration for children’s learning. 

 This essay will be use a Welsh cultural artefact as a stimulus to create a resource that is suitable for teachers to use as an inspiration for children’s learning. The artefact chosen to base this resource on is the historic Welsh story Dinas Emrys, written by Esyllt Nest Roberts which derives from the historical book History of the Kings of Britain (1136) by Gregory of Monmouth.
To decide upon an appropriate artefact, it is first recommended to reflect upon the resources main purpose (to inspire and enthuse pupils). Paying attention to the artefacts historical and cultural background, to ensure that Y Curriculum Cymreig could be taught in a cross curricular fashion. The story of Dinas Emrys is seen as a historic Welsh story which is part of a series alongside stories such as ‘The lady on the Lake’ and ‘Gelert the faithful hound’. 
Following the introduction of Y Curriculum Cymreig, an increasing emphasis is being placed on the incorporation of Welsh culture throughout the curriculum.  
‘Y Curriculum Cymreig helps pupils to understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country’ (ACCAC, 2003: 2). 
‘The Common Requirements statement identifies five aspects of the Curriculum Cymreig – cultural, economic, environmental, historical and linguistic’ (ACCAC, 2003: 3) As Dinas Emrys is a traditional Welsh legend, this would give the artefact a sense of historical, linguistic and cultural value.  
Dinas Emrys is set within Snowdon, this will provide opportunities for children to ‘learn about the character of the built environment, past and present’ (ACCAC, 2003: 5) through embarking on real life experience. The book also features the Welsh dragon which will help to develop children’s sense of ‘Welshness’. A recent Estyn document concluded that pupils
‘value opportunities to explore their sense of Welshness. Such work enables them to contribute to a dynamically evolving culture and to develop an informed view of the forces that are shaping Wales’ (ACCAC, 2003: 3).
The presence of the red dragon on the Welsh flag will also provide children with prior knowledge and experience of Welsh culture and history before reading the book. These pre-existing connections will enhance the children’s curiosity and support in developing their sense of patriotism. 
As outlined in the ACCAC document entitled Developing the Curriculum Cymreig, 
‘there are some general ways in which pupils can demonstrate progression in relation to the Curriculum Cymreig, i.e., exploring the creative and expressive arts in Wales, from the local to the national, both traditional and contemporary, and showing a growing involvement with them’ (ACCAC, 2003: 13). 
This resource will enable pupils to explore the creative and expressive arts through different activities, which will in turn lead to a final creative movement performance.
The first expressive arts activity planned to support the teacher in using the artefact as a stimulus will be an art lesson. This will concentrate on welsh landscapes. I have chosen to look closely at the landscape of wales as the Developing the Curriculum Cymreig document recommends that pupils should be provided with the opportunities of ‘visiting, studying and appreciating the various landscapes of Wales’ (ACCAC, 2003: 5). 
To enhance the pupils learning prior to this lesson it is suggested to organise a class visit to Dinas Emrys, Snowdonia. Similarly, I would also organise a visit to other mountainous viewpoints, in which pupils can explore and observe the local, Welsh landscape. By organising these visits children will be able to build their own interpretation of different Welsh landscapes and construct a comparison of past and present Welsh environments. To enhance the pupil’s prior knowledge of landscapes as research states that, ‘old knowledge plays an important role in the acquisition of new knowledge’ (Dochy, 1990: 339). Thus, allowing pupils to visit local Welsh landscapes will in turn support them when creating their own landscape art. 
According to Estyn ‘In most cases, children enjoy learning outdoors, persevering with tasks for longer periods and showing more enthusiasm for attempting new things’ (Estyn, 2011). Similarly, Collins believes that ‘visits help to develop a pupil’s investigative skills and longer visits encourage greater independence’ (Collins, 2017: 1). On the other hand, ‘of course, no mention of school trips can ignore the possibility of danger. While accidents are distressing, though, statistics don't support the level of concern that exists’ (The Guardian, 2008). Therefore, prior to the visit, a risk assessment would be put in place to acknowledge any potential hazard (A3). 
On reflection of my own teaching practice, I have come to agree with the statement that 
‘while it is possible to learn some basic concepts in class, there is no substitute for real experience in the wider world. School trips provide a great opportunity for pupils to gain such experience and face a range of challenges that can contribute significantly to their personal development’ (The Guardian, 2008). 
During an art lesson on my professional practice placement I instructed the class to create an oceanic landscape, containing a Tudor battle ship. Although the children had a prior knowledge of Tudor battle ships, I felt some children’s learning would have benefited from experiencing a Tudor war ship first hand. Similarly, the Successful futures document states, ‘some learners may require more support, more examples, more practice and so on’ (Donaldson, 2015: 69). Feedback from the children in the class also indicated that if they had visited the Mary Rose battle ship first, they would have produced better art work and enjoyed the experience more, as they would have been able to refer to what they had seen as inspiration towards their creativity. Thus, the school trip will be a key element in inspiring pupils to learn more about Dinas Emrys.  
I also believe that learning outdoors will provide the children with greater opportunities to develop their creativity through the form of expressive arts. On the school visit children will be given the opportunity to appreciate the local, natural landscape. This visit will provide pupils with the opportunity to explore different artistic ‘methods and processes and styles of art and will lead to pupils producing a variety of images in different contexts’ (Welsh Assembly Government, 2008: 12)
During the visit pupils will participate in a carousel of three activities (A4). These will develop the skills of photography (activity A), sketching (activity B) and observational drawing (activity C). These activities will enable the children to use ‘their experience and knowledge of different materials, tools and techniques’ (Welsh Assembly Government, 2008: 13) to create their very own landscape art. Each of these activities are strategically placed at different points of Dinas Emrys (A5), this will enable children to view different forms of the surrounding landscape and will ‘promote their knowledge and understanding of Wales’ (Welsh Assembly Government, 2008: 4). 
Throughout activity A the children will be asked to make comparisons of the landscape at Dinas Emrys compared to the illustrations within the book. They will then be asked to take photos of a landscape similar to that in the book, paying close attention to the authors choice of adjectives i.e. ‘high, lonely mountains’. This cross curricular approach ‘combines technology with artistic knowledge and skills – a combination that has already transformed the nature as well as nurture of contemporary visual arts education in and out of public schools. 
Once the children have collected all their images they will then select two of their favourite to share with the class via the Padlet app, this in turn will provide children with the opportunity to ‘use a range of ICT resources and equipment independently and collaboratively (Welsh Assembly Government, 2008: 12). These images will later be referred to for inspiration during the art lessons. By teaching both ICT and photography in a cross curricular approach, this will not only develop pupil’s creativity but also their digital competency skills. According to Donaldson, ‘good teaching and learning regularly reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them’ (Donaldson, 2015: 70)
Activity B and C will introduce children to a range of artistic tools such as pencil, charcoal, oil pastels and soft pastels. According to Cox (2007) ‘drawing is hugely important to the intellectual and emotional development of young children and is an essential skill that can support learning across the curriculum’ (33). The children will also be shown artistic methods such as sketching and blending. This will provide pupils with a prior knowledge of artistic processes before embarking on their final piece. According to research from the University of Cyprus, ‘half of teachers considered a high level of prior knowledge to be a prerequisite for creativity’ (Diakidoy, 2001: 18). Therefore, providing pupils with an understanding of each tool will enable them to express their creativity more naturally.  
Following the school trip, the children will then be given the opportunity create a final piece of art work using the skills that they have learnt previously. They will be given a choice of materials to use which will encourage engagement and ownership of their work. Donaldson states that ‘choice is important in helping to engage children and young people in their learning. Similarly, teaching and learning methods can and should offer opportunities for children and young people to choose particular activities and experiences’ (Donaldson, 2007: 61). 
I believe a child’s creativity would also benefit from viewing various artist’s work and techniques. Due to this, as an introduction to the art lesson I would suggest sharing a brief PowerPoint presentation to the class, providing them with examples of work from various artists, deriving from wales and around the world (appendix A1). By focusing on the Welsh artists Kyffin Williams and Annabel Greenhalgh, children will be able to develop a sense of ‘Welshness’ and also ‘access to historical and contemporary Welsh art and design, enriching their creative activities’ (Welsh Government, 2008: 8). Children would also be given time to carry out their own research on the computer or to scan prepared QR codes (A2) which will provide the children with knowledge of different art techniques through tutorials. According to the Welsh Assembly Government, ‘pupils should be stimulated and inspired, where appropriate, by: other artists, craftworkers and designers, methods and processes’ (Welsh Assembly Government, 2008: 12).
To inspire and enthuse pupils further, the next activity planned would be a design technology lesson. This lesson will provide children with the opportunity to design their own costume or mask which will represent either the red or white dragon in the Dinas Emrys story.  Throughout this lesson pupils will be encouraged to make their own choices regarding the materials they will require and the most appropriate joining techniques for their piece. Providing pupils with this choice should in turn spark their curiosity due to the inquiry based style of learning. James (2014) states that ‘to ensure that you are building on the pupil’s prior knowledge, and to maximise pupil’s engagement, some space needs to be given for pupils to genuinely influence the direction of their work’ (89). Thus, giving children, the responsibility of choice will enthuse them to learn further as they will feel a sense of ownership over their product. 
On the other hand, Michalopoulou believes that curiosity on its own is not enough. The guidance of the teacher is essential to enable children to learn through inquiry (Michalopoulou, 2014: 371). In reflection of this statement, pupils will be guided through the lesson using a set learning objective and success criteria (A9).  This also reflects the theories of Dewey whose philosophy believed ‘that the education of children required clear structure’ (Gray, 2015: 38). 
The use of a set success criteria will provide pupils with a clear direction in structuring their learning. Dewey also states that ‘children needed support and direction in structuring their own learning in order to gain the maximum benefit’ (2015: 38). Thus, accompanying the success criteria will be inspiration sheets which contain examples of similar costumes/masks in which the children may take inspiration from. There are also QR codes on these inspiration sheets which children can scan to find out more about the design if necessary. 
By introducing this form of digital literacy to the lesson also enables the pupils to ‘explore and investigate simple products in order to acquire technological knowledge and understanding that can be applied in their designing and making’ (Welsh Assembly Government, 2008: 12)
[bookmark: _Hlk497426506]To ‘explore the links between Wales, the UK, Europe and the wider world’ (ACCAC, 2003: 4), the pupils will also be given the opportunity to compare Welsh costume designers to designers from other cultures. For example, children will look at the work of Tim Hatley who has made costumes for various productions including the dragon from Shrek, which was shown in the Wales Millennium Centre in 2015. They will then compare his work to Chinese dragon costumes using a Venn diagram (A6), which will then inspire their own dragon costume/mask designs. To maximise learning, feedback would be required from the children and shared via the interactive whiteboard. The teacher would retrieve this feedback by using the AFL questioning strategy of ‘secret notes’. This strategy will give instant feedback and enable the children to share their answers but not damage any one’s confidence if they give an incorrect answer. The feedback will then be recorded class Venn diagram (A6) on the interactive whiteboard for the children to use as inspiration for their creativity throughout the lesson.
I would then use the AFL strategy of pose, pause, pounce bounce (PPPB) to obtain feedback from pupils of what they think their own costume or mask will need. This AFL strategy is a ‘simple, yet sophisticated, AFL questioning technique to help teachers move from good-to-outstanding’ (McGill, 2011) and meets the criteria introduced by Ofsted in 2009 which spoke of the use of questioning. This feedback from pupils will be recorded as a mind map next to the previous Venn diagram, on the interactive whiteboard.
One of the success criteria for the lesson will be that each mask/costume must be made with 100% recycled materials. As inspiration the teacher would show an example of a pre-made mask (A10) and would then explain what materials could be used e.g. card board, old wrapping paper. By setting ‘recycled materials only’ as a success criterion, this would enable ESDGC to be taught alongside the expressive arts, in turn developing a cross curricular approach to learning.  
According to the Welsh Assembly Government ‘schools need to build on the positive first steps that they are making with ESDGC such as recycling’. The DT Programme of study also states that ‘pupils should be given opportunities to develop their design and technology capability through: tasks in which they learn about the responsible use of materials, considering issues of sustainability’. Therefore, this planned activity will allow pupils to express their creativity in a way that supports both sustainability and the Welsh environment. 
To enthuse pupils further, they will be challenged to make their mask better than the example. Giving activities, a competitive edge is considered beneficial as it is a ‘powerful tool for inspiring pupils to achieve not only at school, but in all aspects of life’ (Sims, 2017). However, it is important to also specify that this is not a competition amongst the children and only the given example. This is since a ‘culture where competition is encouraged can cause pupils to lose confidence in their abilities or place unrealistic expectations on themselves’ (Sims, 2017).
An additional success criterion for the lesson will be to ensure that all masks/costumes will be durable and practical, as these will be used during their interpretive dance performance. This performance will consist of the children being asked what forms of dance have they seen or experienced in the past. After a brief discussion about these dance forms, the class would then be introduced to interpretive dance and will discuss the key connections between the dance forms the children had already talked about. This activity would provide the children with a firm prior knowledge to build upon. The children would then be given an example of a scenario in which they could all relate to, for example waking up in the morning which they could visualise through watching a member of staff act out the scenario. 
Once the class had ‘interpreted’ what was being rein acted, they would then be asked to identify a piece of music that could relate to that scenario. To gather feedback, the AFL strategy of think pair share could be utilised. This strategy would be highly beneficial to the pupil’s learning as a recent study found that ‘83% of students on average were fully or mostly engaged’ (Kothiyal, 2013) when the strategy was applied. However, as the the remaining 17% of students could potentially be disengaged, an additional strategy could be used to prevent any children becoming unfocused, such as the classroom lollypop stick strategy. This could be used to select children at random to provide feedback. 
As the dance lesson will be taught in a cross curricular approach with music, the main objective of the lesson will be to rein act the dragon’s movements throughout the Dinas Emrys story. For example, ‘waking up’, ‘battling’, ‘prowling around in the deep waters’ and ‘standing proudly on the Welsh flag’ (Roberts, 1998: 4-34) and to identify appropriate music to accompany each scene. 
On the tables the children will have sheets of A3 paper in which they are to write adjectives describing the music they have listened to. This form of studying music has many benefits for a child, it is thought that ‘children who study music tend to have larger vocabularies and more advanced reading skills than their peers who do not participate in music lessons’ (Acrete Music Academy, 2014). This activity would also allow the children to not only to appraise the music but also ‘develop their sensitivity to and understanding of music’ (Welsh Assembly Government, 2008: 10).
To develop pupil’s knowledge of appropriate accompanying music, they would also then be introduced to Robin Huw Bowen who has a strong Welsh heritage and is renowned for playing the Welsh triple harp. This would support in developing the pupil’s ‘own sense of Welshness and will enable them to feel a heightened sense of belonging to their local community and country’ (ACCAC, 2003: 2). Following this, the children could listen to two examples of Robin Huw Bowen music (The Wheatsheaf and The Fairy Reel) and then answer the question, ‘which scenario is most suitable to this music’? This would then enable the children to ‘make distinctions within musical elements in describing, comparing and making judgements about different kinds of music’ (Welsh Assembly Government, 2008: 17).
After this, the pupils will be introduced to the National Orchestra of Wales and their renditions of Gustav Holst’s The Planets. This reflects the skills of the National Curriculum at KS2 which states that ‘in music, learners should perform and listen to the music of Wales, from the past and present’ (Welsh Assembly Government, 2008: 12). This will also support pupils in ‘gaining knowledge of one’s own community and its values and traditions’ (ACCAC: 2003: 5). 
Once the children have decided upon the accompanying music to their interpretive dance, they will then progress to planning their dance using a story map (A7). ‘This technique uses visual representations to help students organize important elements of a story and are especially helpful for students needing the additional support of a graphic organizer’ (Reutzel, 1985). In assigned groups the children will be asked to decide what body shapes, speeds, expression, dance positions and movements they feel are appropriate for each scene. 
Using a story map pupils will be able to develop both physical movement ideas as well as literacy skills. According to Pickup, pupils
‘should not be restricted by a narrow view of physical education as being the subject that only happens outdoors or in the school hall. Careful cross curricular planning and the identification of appropriate learning intentions can fully capture the subject’s potential to contribute to learning and development across all domains’ (2007: 8).
Thus, through teaching the activity in a cross curricular fashion, it is more likely to capture the subject’s potential. 
Once all activities have been completed, the class will then use each piece that they have created (interpretive dance, DT mask/costume, landscape art and chosen music) to create a final performance. This will show children that their learning has been for a purpose and will enable the pupils to reflect upon the success of each lessons outcome. This will also enable pupils to communicate and collaborate creatively.
It is important to place an emphasis on the fact that these lessons will all contribute to a final performance as this will enable continuous teaching of expressive arts subjects throughout the curriculum, it will ensure pupils remain engaged in each activity and will also prevent these subjects from being seen by pupils as a ‘now and again’ subject. This notion is reflected in Subject teaching in primary education which states that ‘art in primary schools needs to be taken beyond the role of a ‘service subject’ for other curriculum areas, to stand more securely in its own right’ (Smith, 2014: 18). 
To conclude, it is commonly suggested that pupil’s creativity can be enhanced through the expressive arts. There is also substantial evidence of the benefits of expressive arts subjects on pupil’s wellbeing. For example, Hopper states that ‘physical education programmes appear to contribute to the development of self-esteem in children’ (2000: 8). Cox also suggests that ‘drawing is hugely important to the intellectual and emotional development of young children’ (2007: 33). 
Although this is the case, expressive arts subjects are becoming increasingly pushed aside because of several reasons. One of these being that Estyn is putting an ever-growing demand on Maths and Literacy due to primary schools becoming increasingly data focused. In their recent report primary schools, one school had stated that ‘the implementation of the National Literacy and Numeracy frameworks has been a main priority in our school improvement plans since September 2012’, this may have potentially led to expressive arts subjects taking a back seat in the classroom. 
According to Smith an additional reason for the demise of expressive arts subjects in recent years is because ‘art is frequently taught by teachers with too little training and little confidence in delivering the subject’ (2014: 18). This lack of training has also been a major concern for Cox who states that ‘many non-specialist teachers express concern about teaching drawing on the grounds of their own alleged inability to draw and worry unduly about their ability to demonstrate drawing in front of the class’ (2007: 33). This anxiety often results in teachers avoiding such lessons and thus pupils missing out on experiencing lessons which can allow them to express their creativity through a variety of media. Michalopoulou believes that 
‘children who are given opportunities to develop their imagination and creativity through a variety of media are learning to express their individuality in interests, abilities and knowledge’ (2014: 371).
To combat the lack of expressive arts teaching in primary schools, Estyn believe that it is important to ‘offer opportunities for teachers to develop their skills and confidence in teaching one or more creative arts subjects’ (Estyn, 2015: 5). This should in turn support teachers in their ability to inspire and enthuse pupils to learn in creative arts subjects which will subsequently benefit children when thinking creatively in other areas of learning such as YCC. This reflects the opinion of Sir Ken Robinson who stated that,
‘all people have creative abilities and we all have them differently. When individuals find their creative strengths, it can have an enormous impact on self-esteem and on overall achievement’ (Robinson. K 1999, 6). 
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