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[bookmark: _Toc85627553]Introduction
This reflective report is aimed that discussing and analysis on the course of the Interpersonal communication barrier with the teachers and friends while studying the material in this term course. The discussion would be supported by the reflection of the. Gibbs’s Reflective Cycle has been pioneered by Gibbs (1988). In this report, the structure would support the primary discussion on the purpose and ways of the theoretical application of the reflective practice in academic life. In the first section, this model would be followed to demonstrate how the interpersonal communication barriers have occurred in my term and how the SMART objectives model has been applied to secure three specific interpersonal communication goals for future development (Driscoll & Teh, 2001). The discussion would be referred to the interpersonal communication problems such as meeting with the friends in the hangout, communicating with the teachers in the classrooms and taking the delay time in the course works feedbacks (Rondinelli & London, 2003). In the last section of this report, the discussion would be comprised of the ending concluding remarks and future course of actions to develop the interpersonal and communication skills in both the academic and employability arena.


[bookmark: _Toc85627554]Gibbs’s Reflective Cycle
According to Bowen et al. (2010), Gibbs’s Reflective Cycle is the supportive tool for recognising the past experiences which have been conducted with the significant impact on human life and how these experiences and knowledge gained in these circumstances could be reflected in the future course of actions. This reflective model also corresponds to the development of future skills and can be used as a management tool in the current case of the interpersonal communication problem faced in the current term.
[image: ]
Figure: Gibbs’s Reflective Cycle
Source: (Gibbs, 1988)
As referred to in the above figure of Gibb’s reflective cycle, the author has emphasised the 5 distinctive and interrelated steps consisting of the descriptions. Feelings, evaluation, conclusions and action plan where the first stage of the description essentially focuses on the experiences which have been conducted or realised before (Knott & Scragg, 2016). For example, a student having the problem of formal communication barrier in this course works because of the English language lacking could address the details and descriptions about the nature of the experience of the common problems that occurred in the communication. In the feelings stage, the state of mind while experiencing this situation or communication problem is expressed in the form of before and after feelings regarding the experiences (Thompson & Pascal, 2012). 
In the evaluation stage, the individual who has expressed his feeling regarding the positive or negative experiences evaluates the impacts of this incident or situation by the scale of what has been found as a positive effect and what has been marked as negative (Cushion, 2018). For example, the student having the problem of reaching out to the teachers for the course works feedbacks with the lack of English language proficiencies could arise the negative effects such as facing the problem to properly communicate assignment problem, facing the problem of not realising the cases given in the assessments etc. 
Here, the positive impacts of this experience have emerged as the student has realised that a language problem has signified the communication barrier which has lowered the coursework marks and assessment performance. According to Farrell & Ives (2015), in the analysis stage, a student could acknowledge what could have been done differently and what others have done for the same experience for concluding the future positive impact. For example, students having the problem of submitting the assignment reports and essays with delay in the set deadline could think about the application of a daily routine in life (Moon, 2013). This could work as a different and innovative solution for doing the daily tasks on time and handling the coursework before 2 days of submission to avoid delay. 
This positive rationalisation regarding the improvement has reached the next Stage called Conclusion where a student proclaims the reverse thinking about how the previous experiences could be done in a better way (Hagevik et al., 2012). Therefore, the scopes of improvement such as Learning English Language, Training on Communication skills and Interpersonal skills in the academic arena could be identified here. In the action plan, this student could entail the actual actions or activities by the association of the SMART plan with specific improvement goals. 


[bookmark: _Toc85627555]Reflection of the personal Experience
By using the model of Gibbs’s Reflective Cycle, the detailed reflection of the personal experience of having the problem of interpersonal communication skill with the course teacher regarding taking the daily quizzes feedbacks could be discussed (Kato, 2012). Besides, how this problem has been solved by the action plan and 3 SMART objectives would be highlighted in this model. The following discussion has been presented with the cycle structure of this model starting from Descriptions, Feelings about the experience, evaluation about the experience and solution, analysis, conclusion about the learning and action plan for future improvement (Bleach, 2014).
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Figure: Gibbs’s Reflective Cycle
Source: (Gibbs, 1988)
[bookmark: _Toc85627556]Descriptions
In this stage, the detailed descriptions regarding the problem which has been faced in the communication with the teachers regarding the weekly quizzes submission and feedback could be discussed. In this term, the assignments have been excellently organised and structured with the detailed supervision of the course teachers to demonstrate the learning outcomes (Daniëls et al., 2020). Thus, the teacher has allowed taking the feedbacks and scopes of taking the corrective actions about weekly in-class quizzes before the final submission of their coursework (Bleach, 2014). In this regard, because of the lack of knowledge on formal communication in the form of online emailing and contacting with the formal English language, the communication problem about how those quizzes performance could be improved has been faced and this has lowered the overall marks. 
[bookmark: _Toc85627557]Feelings
After this experience, the confidence in self-assessment and academic performance have been greatly affected as the final result after the submission of the future coursework would have been lowered. In this regard, the previous motivation and confidence to secure overall good marks have been sounded with the question in mind (Moon, 2013). Here, the self-understanding regarding the competition in the academic course works and future employability performance with the scale of communication skills development have been lowered. As a result, the reflection of the experience has figured out a negative impact on the mind and daily academic works (Ryan & Ryan, 2013). In that time, the realisation regarding the future improvement attempt for effective communication with the formal language and self-confidence development regarding the interpersonal communication development has arisen.
[bookmark: _Toc85627558]Evaluation
In that time, challenging communication and interpersonal relationship barriers with the course teachers for improving the coursework have corresponded with both positive and negative impacts. The negative impacts have included the increased demotivation and lowered confidence regarding the future coursework submission (Muncy, 2014). Besides, the barrier of not knowing the corrective actions on how to reach the teacher in the time of challenging quizzes and coursework have created a negative impact. For the overall evaluation, the positive effects were the three major attempts which have been taken place for the improvement before submitting the final coursework which has included the SMART objectives setting for learning how to write the formal Email with the detailed descriptions from the Course era within 3 months of Training (Chang & Lin, 2014). Besides, the goal of communicating with the teachers with 3 sample reports on academic paragraph writing every week for 3 months and meeting with teachers in the video room class every week to ask 3 relevant in-class questions have created positive impacts. 
[bookmark: _Toc85627559]Analysis
To figure out the reasons behind originating this communication problem and comparing the ways of improving the communication problem with the three objectives could be discussed in this reflective stage. In this term, the lack of attention and responsiveness in the question and answering session after each class have been mainly responsible for this problem (Rondinelli & London, 2003). Besides, while other students have secured the opportunity of emailing the respective teachers and sharing their problems for future corrective actions, the missing of these opportunities have intensified this communication barrier (Kato, 2012). Thus, in the form of resolving this problem with the application of SMART objective or goal setting have been helpful to find out what actions or timely corrections should be adopted such as learning the professional email writing, visiting the professor in the online classroom by submitting the daily reports and be responsive in the after-class question and answer session have utilised the specific time and assisted to solve this problem. 
[bookmark: _Toc85627560]Conclusion
In this stage of identifying the corrective actions and how the problems of the communication and interpersonal relationship have been resolved differently, the identification of the problem in the coursework communication and feedback taking preparation before the final course work submission could be marked as a positive and sustainable attempt (Daniëls et al., 2020). The reason is that the identification of the problem concerning self-skill development and competencies should be encountered before the final destructive effect. Then, the taken solution and implementation of the SMART objectives have been arranged with the different shapes as the learning of the professional email writing has created multiple benefits as it has not only helped to communicate with the teachers with formal tone but also to reach the employers with the internship request email (Moon, 2013). The corrective actions of communicating with the teacher with 3 sample reports each week have helped to learn how the professional and academic report and essay should be presented in the academic coursework and company's report.
[bookmark: _Toc85627561]Action Plan
With the success of the previous experience of lack of communication skill and interpersonal relationship with the teacher regarding the quizzes and coursework development by the implementation of the SMART goals within 3 months. In the following, the SMART objectives as cited in Hagevik et al. (2012) have been used which is an academic and practical model concerning five successive elements. These are Specific goals in life, Measurable outcomes with quantity or quality, Achievable objectives for easy implementation, the relevant goal with the associated problem and timely bounded for implementing the goal in deadline.
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Figure: SMART Objectives
Source: (Hagevik et al., 2012)
Three more actions or goals could be developed and implemented in the next 4 months by focusing on the development of communication and interpersonal relationship in both academic and future employability. In the next 6 months, joining in at least 3 voluntary scout organisations that serve the community for blood donation would be a SMART objective. Another objective is to read at least 3 TedX articles on public speaking and watch 3 TedX presentation skill development videos in the next 5 months to improve public speaking skills. To improve the team communication skill, in the next 6 months, the role of team leader and meeting organiser would be performed for at least 3 group course works of next term. 


[bookmark: _Toc85627562]Conclusion
This report has been suitably focused on the discussion and analysis on the course of the Interpersonal communication barrier with the teachers and friends while studying the materials and joining the classes in this term course. The discussion has indicated the nature and application of Gibbs’s Reflective Cycle and SMART objectives models to demonstrate the problem of communication skills with the teacher regarding the in-class questions and answers and weekly quizzes which have lowered the self-confidence about future coursework. The discussion has also indicated how the three successive SMART objectives have been identified before the major destructive impacts and how these objectives have been implemented with the course of professional development of the academic communication and formal interpersonal relationship building. With the follow up of the reflection of the detailed experiences of Gibbs’s Reflective Cycle, the conclusions have supported that innovative design and focus of the SMART objectives for solving this problem has contributed both in the academic and employability arena. The future action plan for the development of the communication, public speaking, community engagement and online course on interpersonal relationship building has been set for advanced improvement in future. 
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