Within this essay the author will identify, describe and evaluate a range of practical interventions devised to promote positive behaviour within the learning environment, making reference to literature where appropriate.
Different establishments will have in place their own behaviour management policies which will give details of how they deal with poor behaviour.  Policies will be available to all parents and caregivers.  They will set out what the school’s goals and responsibilities are and also what rules it expects the pupils to follow daily in order to gain the most from their time at the school.  
Some examples of pupil responsibilities within the setting where the author works are: Pupils should be courteous, considerate and hard working. Listen and follow instructions. Arrive to lessons on time.  Not use foul language or any form of violence (QEHS, 2016).
If these rules set out by the school are continually broken or challenged by pupils then there will also be in place a set of consequences, these consequences will start in the classroom with the class teacher and be aimed at dealing with low level disruption such as shouting out, continual talking or disrupting others from their work.  These forms of low-level poor behaviour could be dealt with by a breaktime detention. 
The time with the pupil at break could be used in two ways by class teachers. Firstly, during this time the class teacher can talk to the individual and explain that the behaviour they exhibited is not acceptable and that being kept in at break is a consequence of the behaviour displayed during lesson.  Not only does this provide a negative reinforcement as described by Skinner in his 1958 book, Reinforcement Today, (Bates, 2019, pg. 34-35) but hopefully also discourages further poor behaviour in class. Secondly, in talking to the pupil they may discover that the behaviour was as a result of not understanding or being confused by what was expected of them in relation to the work set.  The child may have felt embarrassed to speak up in class and having the time to talk to the teacher on a one to one basis may give new insight into the child and how best support them in class in the future.  This would then prove a positive experience for the child and may in turn promote positive behaviour if they feel they have been heard and helped in future. 

Other interventions used within the authors setting are aimed at dealing with the root cause of the problem right through to anger management sessions with a council or anger management mentor.  The setting has several key members of staff available to help pupils with behavioural issues ranging from stress, anxiety and mental health problems which may be caused by any number of external problems in the child’s life.
Emotional Literacy Support Assistant (ELSA) intervention was developed by Sheila Burton an educational psychologist from Southampton, it is designed to allow specially trained teaching assistants to deliver a tailored support programme to meet the social and emotional needs of pupils within the school.  They can offer help with all aspects of emotional literacy including emotional awareness, self-esteem, anger management, social and friendship skills, social communication difficulties, loss, bereavement and family break-up.  All staff members within schools should be aware of what and how ELSA can help children and teenagers so that if they feel a particular child would benefit, they can put forward a recommendation (ESLA, 2020). 
Within the establishment of the author the ELSA tailors her courses around the needs of the individual having completed an initial assessment of the child and their specific needs. They will then spend four weeks of two 20-minute sessions a week getting to know the pupil and gaining trust and confidence in each other.  Following this there is then a two-week break. During this time the ELSA will go over her assessments and knowledge of the child so far in order to plan the individualised sessions which consist of six 20-minute sessions which are targeted at identifying the child’s personal difficulties. Another two week break is then taken, and the process is repeated this time targeted at helping the child dealing with the root issues identified. 
This relates to the theory of connectionism (Trial and Error) developed by Thorndike in the early 20th century (Bates, 2019, pg. 29). His theory claimed that by investigating the root cause of the problem with them, we can then allow the learner to analyse the cause and generate a list of possible solutions and that using trial and error to establish which works most successfully.  The problem that may occur with this is the child’s inability to see the problem and unwillingness to try possible solutions.
Other inventions used are Talk about and Teen talk. Talk about is aimed at key stage 3 and Teen talk key stage 4. Both are programmes aimed at small groups of children who may need additional help with social, emotional and communication (Routledge, 2020).  
The programme is based around a series of workbooks written by speech and language therapists, with resources and activities aimed at improving social skills.  This intervention again can be linked to Thorndike and his connectivism theory (Bates, 2019, pg. 29).
The author has been working as a teaching assistant in her current setting for almost 2 school years with the same class.  They are one of two nurture classes in the year group and considered to be of low ability with a range of both social, emotional and some behavioural difficulties.  
Having spent many months building relations and observing individuals mannerisms and behaviour within the class the author came to the conclusion that with the majority of pupils, negative reinforcement methods of behaviour modification were not working,  as the pupils really did not care if they were kept in at break time for 5 minutes. 
The TA decided to seek approval to try the opposite and only work on positive reinforcement.  
Having spoken to several of the forms subject teachers to see if the new scheme was something they would consider, the author approached the form tutor for his opinion and then the head of year for approval. 
The new plan was that the TA would draw up a class agreement with full impute for all class members who were willing to participate and so long as they followed the rules over the course of the week they would be given a reward in the form of a lucky dip from the treats bag.
The TA presented her idea to the form and asked for their thoughts on this.  They boys agreed that the negative approach was not something that bothered them unduly because having to stay in for 5 minutes during break for messing around in class was in their words “no big deal” and they also pointed out that most of the time the teacher never went through with it.

The terms of the contract between the TA who will be providing the treats and class members earning them was as follows and based solely on individuals not the group.  
1 strike would be given for a warning about childish behaviour, shouting out, not following instructions and having EarPods in during class (unless permission given). 
3 strikes given during the lesson equals 1 black mark.  
1 black mark also given for being intentionally rude or disrespectful towards a member of staff or another pupil during the lesson.  
1 black given a pupil is moved by the class teacher or TA during the lesson.
3 black marks during the course of the week removes that pupil from receiving the reward on a Friday morning.  
All but 2 pupils agreed to the terms of the agreement. One pupil said she would rather not be involved because she does not feel she behaviours badly, therefore does not need rewards for doing her schoolwork and another because he said, “I won’t stick to it and would rather mess around thanks”.  The TA reiterated this was not a scheme to recognise bad behaviour but more a positive reinforcement or reward of good behaviour (Skinner, 1958). She then addressed the child who would rather mess around by asking why? To which he replied “because school is boring, and I hate it” at this point the class teacher stepped in and removed the child from the class and took him to the head of year. Upon his return the TA again spoke to him asking why and what was it about school that he hated so much, the child replied “that teachers automatically think I am bad so what’s the point of being good”  The TA explained again that this reward scheme she was initiating was a chance for him to prove the teachers wrong as by not getting 3 black marks and receiving the reward at the end of each week was proof that he could behaviour in a way that was acceptable.  He agreed to give it ago.
Three months have now passed with the new scheme running and since then there has only been 3 occasions whereby individual pupils in the class have not received a “dip in Miss Dutton’s treat bag”.
The TA and form teacher have both noticed that the rewards on offer are now becoming less appealing and so shall be offering an early lunch pass once a fortnight if pupils can maintain the 100% no black marks record.
It has also been noted by several subject teachers that the scheme is showing positive effects on the pupils works and levels of attainment. Which is very rewarding and satisfying to the TA who has maintained all along that her class is a good class wityh bright pupils who just needs the understanding and motivation to be able to achieve their full potential.
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