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The Power of Watching: Lessons from the Frontlines of Teaching
“We learn by watching others, then by doing ourselves.” – Albert Bandura
------------------------------------------------------------------------------------------------------------------------
Setting the Scene: Why Observation Matters
[image: A group of people looking at a whiteboard]Some of the most valuable lessons I have learned as a trainer have not come from textbooks or formal courses—they have come from observing others teach. Watching fellow trainers in action has helped me refine my own delivery, challenge assumptions, and adopt new strategies for learner engagement.
In this blog, I reflect on a session I observed on evidence presentation in court, delivered by a more experienced trainer than myself. I explore what made the session effective, where it could have been improved, and how it influenced my own practice. Using Gibbs’ Reflective Cycle (1988), I unpack the experience and consider how observation can be a powerful tool for professional development.

Inside the Session: What Happened?
The session was delivered to officers preparing to give evidence in court. The trainer used storytelling, real-life case examples, and video clips of courtroom proceedings. The session was structured around credibility, body language, and handling cross-examination. Learners were attentive and engaged, asking thoughtful questions and sharing experiences.
However, the session was largely trainer-led, with limited opportunities for learners to actively participate or practise the skills being discussed.

[image: ]My Perspective: How I Felt as an Observer?
I was impressed by the trainer’s confidence and ability to hold the room. Their storytelling of past “war-stories” was compelling, and the use of real cases added authenticity. I felt inspired by their delivery style but also reflective about my own sessions. I wondered whether I relied too much on structure and not enough on narrative.
At the same time, I felt the session could have benefited from more interaction—perhaps a mock courtroom exercise or peer feedback. I left with admiration but also curiosity about how I could integrate these elements into my own teaching.
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What Worked and What Didn’t?
Strengths:
· Storytelling made the content memorable and emotionally resonant (Bruner, 1990).
· Learners were engaged and asked insightful questions. 
· The session had a clear structure and logical flow.
Areas for improvement:
· Limited learner participation—no role-play or practical application.
· Lack of formative assessment or feedback opportunities (Black & Wiliam, 1998).
· Learners did not rehearse or reflect on their own courtroom presentation skills.

Digging Deeper: Lessons from Theory and Practice
This observation highlighted the strength of narrative-based teaching. Stories, both positive and negative, help learners connect emotionally with subjects and see its relevance to their careers. Bruner (1990) argues that narrative is a fundamental mode of human thought, making storytelling a powerful teaching tool in pedagogy.
According to Merrill’s First Principles of Instruction (2002), learning is most effective when problem-centred and involving demonstration, application, and incorporation. While the trainer demonstrated the concepts stipulated in the aims and objectives well, the session lacked opportunities for learners to apply and practice their learning.
Kolb’s (1984) experiential learning cycle emphasises concrete experience followed by reflection. A mock courtroom exercise would have allowed learners to practise giving evidence, receive feedback, and reflect on their performance, in turn completing the cycle.
Bandura’s Social Learning Theory (1977)  states that learners observe role models, but learning is strengthened when they replicate and rehearse behaviours. Without active rehearsal, repetition and practice, will the learning be taken forward?
Finally, peer learning could have enhanced the session. Topping (2005) highlights that peer feedback deepens understanding and builds confidence. Encouraging learners to critique each other’s courtroom delivery would have cultivated collaboration and reflection, that was hopefully memorable.


Looking Back: What I Could Have Done Differently
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AI-generated content may be incorrect.]If I were delivering this session, I would have: 
· Included a mock courtroom role-play to allow learners to practise giving evidence.
· Used video recording and playback for self-assessment.
· Facilitated peer feedback sessions to build confidence and insight.
· Provided a checklist for courtroom presentation skills.
These additions would have made the session more interactive and learner-centred, supporting deeper engagement and skill development. They also align with adult learning principles (Knowles, 1980), which emphasise relevance, participation, and reflection.

Looking Ahead: My Action Plan
Inspired by this observation, I plan to:
· Integrate storytelling into my own sessions to enhance engagement.
· Design practical exercises that allow learners to apply skills in realistic scenarios.
· Use peer observation and feedback as a regular part of training delivery.
· Observe more sessions across different topics to broaden my perspective.
· Reflect intentionally after each observation, using Gibbs’ Cycle to capture insights and plan improvements.
Observation is a powerful tool for growth when paired with reflection and action.

Final Thoughts & Reader Engagement
Watching others teach, is a masterclass in itself. Observation, when combined with reflection and application, can potentially drastically improve my practices 
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What have you learned from observing fellow trainers? 
Have you ever changed your delivery based on what you saw? 
Share your experiences in the comments or connect with me to exchange ideas on professional development through observation.
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