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When looking for new ways to teach concepts and ideas, one might look to experiential education to do so. John Dewey presented the foundational philosophy that experiential education would be built upon. Specifically Dewey felt that “progressive education” and the use of student experience in learning is more “democratic and humane” than traditional education. While Dewey felt that education was key in helping citizens participate in democracy, the traditional education that was in place during his time had the wrong character of experiences with the teacher holding all of the knowledge and the power. There were a wide variety of experiences in traditional education, but they were unsuccessful in teaching students new ideas because these experiences were repetitive, boring, and inapplicable to life outside of the classroom (p. 15). Therefore, when Dewey refers to “progressive education” as more “democratic and humane” than traditional education he means that it allows for students to control their educational experience and have individual empowerment while learning. This type of experience he describes can specifically be found in that of outdoor education, which is a means of experiential learning. Furthermore, within progressive education, or experiential education that Dewey presents on, there exists the experiential continuum. This is the idea that experiences need to grow and build off of others in order for them to be engaging. This enables “every experience (to be) a moving force” that “arouses curiosity, strengthens initiative, and sets up desires and purposes” (p. 31). When learning is done through experiences that enable freedom of choice and evokes feelings, students and teachers are more involved and certain ideas are no longer discriminated against. Thus, providing a experience which students can grow from. 
When looking at outdoor education and after experiencing it in its full nature for three weeks, it would be foolish if one did not believe it to be an adequate means of experiential learning. As Dewey stated, experiential learning permits curiosity, enables desires and purposes to be discovered, and allows for experiences to build off of one another. The experiences I had in Wales during my outdoor education did just that. As adventures would commence each day, the challenges and obstacles that would be faced that day were uncertain. Students would ponder how long and far the trails would take us as well as what new people, places, or things we would encounter. Some days students would have moments were they felt like what they experienced was all that they had ever dreamed of, while others found areas that they were not so interested in. But this was all of the process, it enabled students to be guided across vast landscapes questioning their purpose and who they are while also reflecting on those around them as well as those before them who left their mark on the outdoors. More importantly, however, the outdoor education experienced by myself and several others allows for one challenge to lead to the next. While some challenges may build upon one another, others may be contrasting in order for each individual to find their true passion. These moments of realization are what makes it an experiential learning. Students are actively engaging, questioning, and reflecting in order to build a greater learning experience. 
Another crucial part of experiential education that varies from traditional education is the power dynamic between the student and teacher. In traditional education, like Dewey expresses, learning functions around custom and established routines (p. 18). Many times due to this organization the teachers hold much of the power, and students in traditional education do not learn how to grow and become further interested in their learning but instead they feel restricted. Students become accustomed to the everyday routine and start to lose interest in furthering their understanding on topics and no longer react to new ideas unless they are out of the ordinary. They are not choosing what they are interested in, but rather they are taking orders from the teacher and going through their everyday routines as if they lack the need for growth and new experiences or are inhumane. When this happens, students are not able to explore their interests freely and foster new ideas. They become stuck in a groove that is hard to escape because of the organizational structure of traditional education that is all they know and in and of itself is limiting their ability to have experiences that empower and engage. Experiential education instead has an instructor there to foster ideas and provide support, rather than to make strict agendas while holding all the power.
This fluid and motivational type of instruction is seen outdoor education. Several days we were given options as to what we would like to conquer on our adventures. The instructors were allowing students to be treated as individuals with creative and growing ideas, while also being given the autonomy to explore and come across new scenarios. Had we not been given the opportunity to choose from certain topics and pursue them outdoors, we may have never found an interest for what would have been taught in lecture using traditional education approaches. This is because while in a lecture, us students are too familiar with sitting back and having the teacher talk at us; taking away our ability to express ideas and thoughts freely and more importantly limiting our ability to put such ideas into actions. By learning from experience, particularly outdoor education experiences, we instead were able to grow as explorers and adventurers and investigate a new area that was unfamiliar to many of us before the three week program began.
The theories of Kolb, Mortlock and Preist, and Rhonke are also crucial to the implementation of experiential learning. Kolb presented the idea that there are four learning phases. These include the concrete experience, reflexive observation, abstract conceptualizing, and active experimenting. These phases exist chronologically, starting with concrete experience and ending provisionally with active experimenting. This is because the phases are continuous and are a never ending loop. The mountain biking day in particular applied greatly to these phases. Concrete experience, known as the doing phase, is when the individual or team does the task. In my experience, the concrete experience was when I first got on the mountain bike and started to follow Tomo and Jon’s directions on the practice trails. Reflective observation or the observing phase is when the individual reviews what they have done and tried. This phase was constantly reoccurring during my experience mountain biking. As we would go on different types of trails I would reflect on how it looked and felt differently than the last as well as how I needed to adjust my steering and speed in order to be able to maneuver through the narrow trails. Following this reflective phase is abstract conceptualizing; the thinking stage. Here conclusions are made about the experience and hypotheses are formed. After reflecting on my experience of riding the mountain bike, I would take part in abstract conceptualizing by drawing conclusions about the best speed of the bike or positioning of my hands and body while driving that would enable to have the safest yet enjoyable experience. I also would make assumptions about the best way to take on a new terrain based on my previous experiences while riding. Finally, active experimenting or the planning phase occurs lastly before the phases repeat themselves. Here individuals predict what happen next and decide what actions to take. Specifically during my outdoor experience on the bike trails I would take my assumptions from my thinking phase and make an execution plan as to how fast I was going to approach the new turns and trails, how I would lean my body to ensure that I would not fall off the side of the path, or how I needed to sit in order to have the greatest maneuverability and visibility. Following my decision and execution, I would partake in doing the activity again, restarting the four phases. Experiencing these phases was  frequently done on other days when approaching different outdoor activities. They went hand in hand with outdoor education exercises and I cannot imagine these experiential learning phases within a classroom setting or lecture hall. Therefore, it becomes evident again how outdoor education provides a means of experiential learning.  
[bookmark: _GoBack]Mortlock and Priest’s 4 stages of adventure and Rhonke’s concepts of “challenge by choice” and “falling forward with confidence” are also applicable to experiental learning. Mortlock and Priest describe an area between adventure and frontier adventure as the peak adventure stage. This is when an individual’s skill level or competence and situational challenge or risk are in proportion and encouraged to create the most optimal adventure for an individual.  Rhonke’s concepts of “challenge by choice” and “falling forward with confidence” enable individuals to make the best out of their experience and give one the autonomy to learn as emphasized by Dewey. When partaking in the outdoor education program in Wales it was the moments were I “challenged by choice” and “fell forward with confidence” (literally during our forward abseil), where I was granted some of my most memorable peak adventures. I was able to make decisions in my learning and even was granted alternatives if needed. However, if I decided to take a different route I still was having an experience that I could reflect upon. In a classroom setting where experiential learning is hard to find, it is rare to have multiple options for students to choose from when the class is bound between walls. Furthermore, if a student were to choose to opt out in a traditional classroom it is likely they would not have another pathway to experience. After finishing my time in Wales and now having time to reflect, it has become clear to me that it is unruly to have experiential learning without outdoor experiences. The platform that the outdoors provides for endless opportunities is unmatched. I believe that it should become essential for all students to interact with experiential learning, specifically outdoor education in order to reap the benefits of curiosity, creativity, and choice that it continues to provide to generations. 
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