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TASK DESCRIPTION



Students are required to complete a 1000-word essay under each of the following titles: 

Policing responsibilities in the 21st Century are shared amongst several agencies. Multi agency Public Protection Arrangements (MAPPA) are key to the successful management of serious offenders and their reintegration into society following their prison sentences. 


Title 1: Analyse potential links between serious and organised crime and public protection issues and assess the role and impact of MAPPA. Consider the use of community intelligence in managing offenders and evaluate the effectiveness of current public protection practices in investigating public protection incidents and the effect of media coverage on public protection policing strategy.

The actions of police officers are governed by the 10 standards of professional behaviour and the general attitudes and approaches to police work are underpinned by the policing principles of accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. 

Title 1 answer

This task will explore organised crime gangs commonly known as OCGs and look at the structure of these gangs and how they operate.
The task will also highlight public protection issues as a result of these gangs and explain the MAPPA process and how offenders are managed whilst in custody and after release.
The task will explore the role of the MOSOVO team and the negative effects of media coverage on public protection policing strategies. 

Firstly it would be beneficial if the task started by looking at the definition of serious organised crime and bullet point the effect it has on the UK.
The best definition that describes organised crime comes from the Crown prosecution service website.


“Organised Crime is defined as planned and co-ordinated criminal behaviour and conduct by people working together on a continuing basis. Their motivation is often, but not always, financial gain. Organised crime in this and other countries recognises neither national borders nor national interests.”
Organised Crime in the UK:
· Represents a serious threat to our national security;
· Costs in excess of £24 billion each year;
· Threatens our borders;
· Has a corrosive impact on our communities.
Organised Crime - Strategy | The Crown Prosecution Service (cps.gov.uk)
Organised crime gangs can have a serious impact on any person, business or community, this mostly happens when there is some sort of vulnerability present and the organised crime gangs exploit this vulnerability in a way to gain some form of benefits from it.
There are several types of organised gangs for example human trafficking, illegal immigration, financial and cyber-crime, and that this task will cover is the UK Drug gangs.
The organised crime gangs commonly known as (OCGs) are usually made up from young males from city locations like London, Liverpool, Manchester and Birmingham.
These operating gangs firstly set up a base by moving in and taking control of a vulnerable person and their premises, they use threats of violence and exploit the person’s particular vulnerability.
Once they establish control the gangs will make the vulnerable person get into debt so they have to continue to make their property available or work for the gang to pay off the debt, this is known as debt bondage.
The Gangs particularly target drug users, old people, single mothers or people with mental or physical health problems, the overall process is known as cuckooing.
Cuckooing has a long term impact on the victim not only mentally but physically and can lead to domestic violence and sometimes sexual exploitation.
Once these gangs have established a base they will next set up a county line export network where they move their drugs and money from their city bases over county boundaries to less established towns by using mainly children between the ages of 12 – 18. These children can be easily manipulated and controlled, the children will use busses, trains and cars to make these journeys.

The National Crime Agency has put together a list of things that communities should look out for to suggest that a county lines operation may be happening, the best intelligence will come from the communities themselves.   
· An increase in visitors and cars to a house or flat
· New faces appearing at the house or flat
· New and regularly changing residents (e.g. different accents compared to local accent
· Change in resident's mood and/or demeanour (e.g. secretive/ withdrawn/ aggressive/ emotional)
· Substance misuse and/or drug paraphernalia
· Changes in the way young people you might know dress
· Unexplained, sometimes unaffordable new things (e.g. clothes, jewellery, cars etc.)
· Residents or young people you know going missing, maybe for long periods of time
· Young people seen in different cars/taxis driven by unknown adults
· Young people seeming unfamiliar with your community or where they are
· Truancy, exclusion, disengagement from school
· An increase in anti-social behaviour in the community
· Unexplained injuries
Home - National Crime Agency
Organised crime gangs will have a huge impact on vulnerable adults and the children that it controls, agencies like the public protection department, local authorities and children services will also be involved when a case like this is highlighted. 
When offenders from these crime gangs are apprehended this is not the end of it as they still pose a massive risk to vulnerable people so they are managed under what is known as MAPPA (Multi, Agency, Public Protection, Arrangements).
MAPPA are a set of arrangements set out to manage the risk posed by the most serious violent and sexual offenders and it involves agencies like the police, probation and prison service, there are also a number of other agencies who can have input such as children’s services and youth offending teams.
There are three categories of Offenders eligible for MAPPA
Category 1 Offenders- registered sex offenders who are required to notify the police of their personal details including names and addresses.
Category 2 Offenders- Violent offenders who have a detention / sentence of more than twelve months
Category 3 Offenders- Other violent offenders that pose a risk that are not covered under categories one or two.
The agencies involved in the MAPPA process will have a structured meeting and monitor offenders throughout the custodial process and also while integrating offenders back into society.
Multi-agency public protection arrangements (MAPPA) (college.police.uk)
Sometimes a MOSOVO (Management of sexual and violent Offenders) officer will be appointed and take the lead to manage this integration.
The integration and dealing of offenders is subject to inspection and review by a number of bodies: Her Majesty's Inspectorate of Constabulary and Her Majesty's Prison & Probation Service 
Identification of MOSOVO offenders (college.police.uk)
The effect of media coverage on public protection can have different effects as public posts such as social media can cause community tensions and exhaust resources of the police force while it also being unfair for the offender.
As a lot of public posts have not been censored they often contain incorrect information that can cause a significant alarm and distress and both the victims and offenders have a right to expect the police service to treat information about them as confidential where any unauthorised sharing of information will lead to disciplinary action.
I have hopefully captured the potential links between serious and organised crime gangs and public protection issues, most of my resources were from government websites, I would like to have gone more in depth in some arears however I was limited by words, I hope you have enjoyed and found the task informative.
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       Title 2: Analyse the role of professional standards and independent 
Bodies such as the IOPC or HMICFRS in holding the police accountable to the public and the impact of malpractice and corruption on policing using examples to support your argument.

In recent years there has been a developing trend of criminality through organised crime groups including youth gangs.  

Task 2
During this task it shall explore the roles of the professional standards department and independent bodies such as the IOPC or HMICFR.
It shall look at how corruption affects the police force and detail figures surrounding the abuse of position for a sexual purpose and look at case law and incidents within the public eye.
Gangs will go to any length to make money and expand their origination, this unfortunately includes the recruitment and corruption of serving police officers in order continue their illegal activities with the help and backing of these corrupt officers.
The following is a definition of police corruption:   
‘Police corruption is an action or omission, a promise of action or omission, or an attempted action or omission, committed by a police officer or a group of police officers, characterized by the police officer’s misuse of the official position, motivated in significant part by the achievement of personal gain”. 
(Kutnjak Ivkovic, 2005: 16).
There are many different types of police corruption and below covers some of the more common ones that affect UK police forces.
· Corruption of authority – This is when a police officer receives some form of gain from their position (e.g. free drinks, meals, services).
· ‘Kickbacks’ - When police officers refer a business to an individual and get a payment for this.
· Opportunistic theft - Stealing from arrestees, traffic accident victims, crime victims and the bodies of the dead.
· Shakedowns - Acceptance of a bribe in return for not following policy, i.e not arresting or fining a person.
· Protection of illegal activities – Police officers protecting criminals and their illegal activities.
· Flaking or padding – planting evidence on a person.
· Tipoffs – leaking police information to criminals to give early warning of police activities.
(Roebuck,J 1974  A type of police corruption)
When there is an allegation of corruption or any complaint that has potentially breached the code of ethics of a police officer the in house professional standards department commonly known as the PSD will investigate.
The PSD department is made up of police officers and civilians of all ranks formed as an investigative department and they investigate complaints from members of the public and also complaints of misconduct from other officers.
They are duty bound and trained to investigate a wide range of complaints such as death after police contact, heavy handed officers and sexual allegations from vulnerable victims and other officers.
Sadly there is an increase in cases and dismissals where officers have broken the code of ethics and engaged in relationships with vulnerable victims, this is called the abuse of position for a sexual purpose.
HM Inspector of Constabulary released a report named the Peel spotlight report, within this report it states that the (IOPC) has reported that they have received 415 completed referrals for the category that relates to abuse of position for a sexual purpose.
(justiceinspectorates.gov.uk)
The PSD department hold a valuable role within police departments and people should not fear them like they do, if every officer behaves to the standard expected of them and has the code of ethics at their core they should not be worried, corrupt officers don’t just put the public in danger but also their fellow colleagues. 
Below are the code of ethics and should be the backbone of every police constable.
· Accountability you are answerable for your decisions, actions and omissions. 
· Fairness - you treat people fairly. 
· Honesty - you are truthful and trustworthy. 
· Integrity - you always do the right thing. 
· Leadership - you lead by good example. 
· Objectivity - you make choices on evidence and your best professional judgement. 
· Openness - you are open and transparent in your actions and decisions. 
· Respect - you treat everyone with respect. 
· Selflessness - you act in the public interest.
Code_of_Ethics.pdf (college.police.uk)
In serious cases of corruption the PSD department will pass the investigation over to the IOPC.
The IOPC (independent office for police conduct) were formed in January 2018 and they took over from the IPCC, They are an independent body who make their decisions independently of the police and government, they also set the standard in which the police forces should handle complaints, Police forces throughout the UK must refer their most serious complaints to the IOPC for an independent investigation.
https://policeconduct.gov.uk/
There is also another body who will investigate and act on the publics behalf and it is called the HMICFRS (Her Majesty’s Inspectorate of Constabulary and Fire Rescue Services),
The HMICFRS are a body who solely represent the public and report the efficiency and effectiveness of police forces throughout the UK, they ask questions that the citizens would ask and prepare the reports and publish their findings, HMICFRS are classed as an inspectorate, Inspectorates have powers to secure information, but no powers to make change.
HMICFRS - Home (justiceinspectorates.gov.uk)
AN example of police corruption and how it affected the public’s perception is the case against Stephen Cloney, 
Cloney was a serving police officer with the Merseyside force who was jailed in June 2020 for tipping off organised crime gangs of planned raids against them, when the police executed these warrants they found that the addresses were already emptied and clean out of any illegal activities.
Cloney would also access the police computers and pass on details of rival drug gangs in the area that led to armed robberies where drugs and money were stolen.
Cloney did this for his own financial gain and was sentenced to five years at Manchester Crown Court.


Judge Alan Conrad QC, told Cloney that "one corrupt police officer taints a great police force and undermines public confidence in the police".

There is another example and it comes from the other side of the Atlantic and it shows how the actions of a corrupt police officer caused community and worldwide unrest due to the killing of George Floyd.

In May 2020 George Floyd was killed by a police officer from the Minneapolis police department during an arrest, sadly as is now the common practice when an incident breaks out members of the public get their phones out and start recording the incident hoping to capture negative practice from police officers.

These videos are often cropped and edited before being uploaded to social media and they spread throughout the world where often it attracts lots of negative comments and unwanted attention.
Without the trust and involvement of the community any attempts at community policing will fail.
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Title 3: Analyse the developing issues of youth gangs, and why people are drawn into becoming part of a gang culture. 
Consider how gangs target vulnerable people, people at risk of harm and the theories of victimology.

Task 3 
This task shall analyse the developing issues of youth gangs and explore the reasons why more and more young people are becoming part of these gangs.
It will define what a gang is and explore the theories of victimology and talk about female’s roles within the gangs and how they can be subject to domestic abuse and sexual violence.
It shall also explore how gangs exploit young children and what roles they have with the organisation and the lasting effects of life after gangs.
It is beneficial to firstly start with a definition of a youth gang that captures the ideology and genetics in simple format.
“A relatively durable, predominantly street-based group of young people who see themselves (and are seen by others) as a discernible group, for whom crime and violence is integral to the group’s identity. They may engage in a range of criminal activity and violence, may identify with or lay claim over territory, or have some form of collective identifying feature. They are often territorially based, and some gangs are defined by a particular area, postcode or estate name. They are habitually in conflict with other gangs, using violence to gain recognition, status and power over their rivals”.
Young People at Risk of Gang Involvement – More than just a statistic. – Safeguarding Hub 
It is unknown how many gangs there are in Britain and both the office for national statistics (ONS) and the Home office do not keep figures however they did conduct a study where they came up with the figure of 6% of 10 – 19 year olds in England and Wales belonged to an active gang.
This is quite an alarming number and you have to look at the core reason as to why these young children are being recruited into these gangs and what we can do to prevent this from happening, also we need to explore why the gang members turn to criminality and anti-social behaviour.

Most gang members start off at a young age and are often from broken households or dysfunctional families, they often see being part of a gang as a pathway to adulthood and look at senior gang members as role models and father figures, and seek that sense of belonging.
Young adults who join gangs have often given the reasons as feeling invisible in life and when they join the gang they instantly feel visible where people acknowledge them, gang members have also said that they feel part of a family and have a sense of belonging, these are the core fundamentals that are often missing from a broken home so you can see why some young adults are attracted this way.
You also have other gang members that have joined due to having siblings / family already affiliates within a gang and they see this as a natural pathway.
Some gang members join seeking respect or a status among others and with some simply joining as they believe it is easier to get girls and have sex.
There are financial interests becoming gang members as there is a lot of lucrative gains due to the illegal criminality that often comes with gangs.
Gang members will often have the top of the range tracksuits and trainers, gold jewellery and high end watches that they show off on social media posts where young people will watch these videos that often contain street rap music and these gang members will become somewhat idols to the younger members.
Gangs themselves can often target vulnerable people to become part of the organisation and adopt other roles of the gangs such as drug runners, safe houses and sex workers and often the girls who are involved in gangs are often subject to domestic violence and sexual abuse.
Girls join the gangs often through relationships with gang members and adopt roles within the gangs where they are used to move drugs, weapons and cash, these girl members are often forced into having sex with members not because they want to but because they fear what the consequences are if they say no. 
Females involved in gangs or relatives of gang members are also at risk as some initiation processes for new gang members are to rape females or relatives from rival gangs, some females also get abused in acts of punishment for breaking the gang’s code. 
There are also other categories of children who are at risk from these criminal gangs as they target vulnerable children who often have learning difficulties and mental health illnesses, children who are in the care system and children who are struggling in education can also be targets.
The gangs look for their weakness and exploit it where the children will feel in debt to the gangs and become in a cycle of abuse and fear.
These children will be forced to work in cannabis factories or move drugs around the country where other gangs from different parts of the country will often swap vulnerable children to use in their organisations and this only adds to the entrapment. 
There can be long lasting effects on these young people who follow a path into the gangs and also their victims that they coerce and exploit.
Gang altercations can be extremely dangerous as they often involve the use of knives or firearms where often gang members are left receiving life changing injuries.
During the initiation of gang members they often have to “prove themselves” by conducting an act of violence against rival gang member and this usually involves the use of a knife, the young members will often do this to get a reputation or prove their loyalty to the gang.
Britain has seen an increase of knife crime related incidents however the true figures will never be accurate as most victims will not report the incidents and in turn conduct their own revenge attacks.
The failure to report gang related incidents has a negative effect on the communities living within their boundaries as they often live in fear of repercussion if they speak out.
The conclusion are that youth gangs have serious impact of the communities and the young children coming of age. It is a violent ruthless organisation that must be addressed and stopped as young men are loosing their lives. 
Criminal exploitation and gangs | NSPCC
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Ethics are an important part of policing, because if police methods and procedures do not the meet the high ethical standards expected by the community, then the legitimacy of the police will be undermined and the confidence and trust of the public will be lost. 

Title 4: Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities and the importance of effective communication when working within these communities.

Task 4
This task will explore the impact upon policing of different values within diverse communities and the importance of working directly with these communities, it shall look at the Brixton riots and evaluate at depth Lord Scarmans report and his findings and how community policing was introduced.
The task will also look at how the SARA model is used in modern day policing and the benefits of how it can establish trust, reduce crime and improve the quality of life within the communities it polices.

The United Kingdom is now classed as a multi-cultural nation with a booming population of 67,886,011 people according to the government census in 2020, out of this staggering total it is estimated that only 14% of this total are from BAME backgrounds.
These figures were researched from the UK government website and based on census returns however the exact breakdown will never be known due to several reasons such as immigration and community beliefs.
Having so many ethnic groups within the UK also brings different religions and beliefs and this can have an adverse effect on policing communities, in 2020 a survey was conducted by a UK based charity called hope not hate following the aftermath of the George Floyds death and the findings were quite alarming.
The results showed that two-thirds of black and minority ethnic people feel there is bias against them within police forces and the courts dealt with them more severely due to the colour of their skin.
(Hope not Hate survey 2020)
I would argue these figures as the survey only included one thousand people but it did not say from what arears or communities the people where from.
The president of the National Black Police Association, welcomed the results of the survey, which he said confirmed their concerns around trust and confidence in UK policing.
He said: "Now is the time to acknowledge the evidence produced in this report and build long-term strategies to increase trust and confidence."
BBC News September 2020

Community tensions amongst the BAME communities is not a new thing as it can be traced back to April 1981 where racial tensions spilled over and many cities became divided, the first riots started in Brixton but soon spread to many other cities where young black men clashed with the police in fierce rioting that caused an estimated £7.5 million damage as many buildings and cars were set alight.
The reason for the riots were that the black communities felt that the country was divided where there was a high number of unemployment among black men and the police were targeting them by overusing the stop search power.
 [image: ]
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Lord Scarman was commissioned by the UK government to conduct a report and hold an enquiry into the Brixton riots, the report took around 7 months to complete and was published 25th November 1981 with the power to make recommendations.
The Scarman report stated the riots were a spontaneous outburst of built-up resentment sparked by particular incidents.
 Lord Scarman said that "complex political, social and economic factors" created a "disposition towards violent protest", he warned that "urgent action" was needed to prevent racial disadvantage becoming an "endemic, ineradicable disease threatening the very survival of our society".
Scarman found evidence that a police operation called “operation swamp” aggravated the black community and that the police had overused the stop search power on young black men and this often led to conflict and use of force. 
Scarman called for a new type of community policing and said “more people from ethnic minorities should be recruited to the force”.
"Sir Leslie George Scarman 1981"
In 1984 following the Scarman report there were changes made by the house of parliament that saw The Police and Criminal Evidence Act 1984 being introduced, PACE codes of practice are the powers of the police that were established to combat crimes while also protecting the rights of the public.

PACE codes of practice cover: 
Stop and search, arrest, detention, investigation, identification, interviewing detainees.
(Bryant,R (2020) Blackstones policing for students)

Due to the recommendations of the Scarman report UK police forces started to look at ways of policing communities and before they could do that they needed to understand what makes up a community.
First we needed to define what a community is.
A community is a group of individuals united by a common interest and shared values, you have people who come together as part a community of interest such as politics, social groups or sexual orientation and communities of identity such as race, age, religion and disabilities.
The police force has identified that to be able to police communities efficiently they firstly need to employ officers from the communities that they represent, then they will need to find out what the communities need, most of the time communities just want to feel safe and included so police forces will adopt the policing through co-operation strategy where they will engage with the communities and work in partnership to a shared goal.
The police work from the SARA model with relation to policing communities, SARA is a problem solving method that identifies issues within the community and develops solutions to reoccurring problems
[image: ]
•     Scanning – identify reoccurring problems or concerns to the community. 
•	Analysis – research what is known about the problem and understand why it is occurring.
•	Response – choose an intervention and carry out the planned activity.
•	Assessment – determine if you reached your planned goals and objectives and gather any data you may have collected.
(Bryant,R (2020) Blackstones policing for students)
A good relationship between the police and the community will make a strong cohesive partnership and help residents feel more secure, establish trust, reduce crime and improve quality of life.

Conclusion
It has been found that the United Kingdom is a multi-cultural country and since the shocking unrest during the 1981 Brixton riots the police force has acknowledged and changed for the better by sanctioning the police and criminal evidence act after the findings of the Scarman reports.
This also led to an overhaul of how the police have employed officers from the communities that they represent and how they use the SARA model to establish the best way to police these communities.
A good relationship between the police and the communities can establish trust, reduce crime and improve the quality of life.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 

	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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