


Element 1 - Reflective Models

In this element I am going to be comparing two reflective models. The two models I have chosen are by Gibbs (1988) and Rolfe (2001). I will compare and contrast the two models looking at both the positives and negatives. The Professional Association for Childcare and Early Years (2016) say “Reflective practice is the process of thinking about and analysing your practice, with the aim of challenging, changing, modifying, developing and improving it. This should be a continuous cycle of reflection and improvement.” Both models show different ways of organising reflections, and different questions you can ask yourself to aid in an effective reflection.   

“Professor Graham Gibbs published his Reflective Cycle in his 1988 book "Learning by Doing.” The model has six stages; Description, feelings, evaluation, conclusions and action (Mind Tools, 2020). Learning Performance (2019) give an overview of the stages within the model. 
1. Description. 
“The first step of the Reflective cycle is to describe the learning process in detail. It is important to ask the questions; what happened? when did it happen? who was there? what did you do? what was the result of the process?” (Learning Performance, 2019) 
2. Feelings.
“Reflect upon what was thought and felt during the process. Ask yourself; How did you feel before the process? What did you feel while it was taking place? How were you feeling afterwards? How do you think the other participants felt? Has your view of the process changed afterwards?” (Learning Performance, 2019) 
3. Evaluation.
“Now it is time to evaluate the experience. Was it successful? Answer these questions; what was successful during the activity? Why did these certain elements go well? What didn’t go well? What did you contribute? How did others contribute?” (Learning Performance, 2019)
4. Analysis 
“This stage is about assessing what went well from the experience, this will allow for the same success to be repeated in the future.” (Learning Performance, 2019) 
5. Conclusion
“The conclusion evaluated the process as a whole and asks what else could have been done to improve it. Ask these questions; where are the results like from the experience? How could this be better for everyone involved? What will be done differently next time, to improve the experience? What personal skills can be improved in future?” (Learning Performance, 2019) As we can already see, this model is very detailed taking into account the whole experience. 
6. Action Plan
“What are you going to do differently in this type of situation net time? What steps are you going to take on the basis of what you have learnt?” (Dr Nicole Brown, 2015)

The University of Cumbria (2016) have written an information sheet about Rolfe (2001) reflective model, they say “Rolfe et al.’s (2001) reflective model is based upon three simple questions: What? So what? Now what?”. They give a list of questions under each stage for example for stage 1; what? You may ask “what was my role in the situation? What is the reason for being stuck/feeling bad? What was I trying to achieve? What actions did I take? What was good/bad about the experience?” Stage 2; so, what? You may ask “so what does this tell me? So, what did I base my actions on? So, what other knowledge can I bring to the situation?” and finally Stage 3; Now what? You may ask “now what do I need to do in order to make things better? Now what broader issues need to be considered if this action is to be successful? So, what might be the consequences of this action?” (University of Cumbria, 2016) 

The two models differ already by only looking at their stages of the cycle. Gibbs’ model has six stages, whereas Rolfe only has 3 so may be seen as simple. Dr Nicole Brown (2015) from the Social Research & Practice and Education Ltd. Says Rolfe’s reflective model is “probably amongst the simplest ones, as it is based on three questions only.” However, she does go on to say, “This does not mean that the reflections should remain superficial but should be as comprehensive as possible.” Which shows that although it can be seen as simple, it is still useful if you answer the questions in depth. Learning performance (2019)’s article about Gibbs’ model say that the model is structured, they say “it breaks down the experience, allowing one to reflect upon their experiences as they happen.” This point shows that Gibbs’ model prompts you to go deep into your reflection, this can be backed up by Dr Nicola Brown (2015) as she says “Gibbs is based on several stages, during which you are required to answer several questions in order to go as deep as possible with your reflections”. They say, “you can take away key concepts from the experience, as well as recognising what went well and evaluating what could be improved” (Learning Performance, 2019). The Professional Association for Childcare and Early Years (2016) say “A reflective practitioner celebrates their strengths and skills and acknowledges areas that need developing and takes professional responsibility for constantly improving the quality of their own practice.” Which both reflective models prompt you to do. However, Gibbs’ model gives you more opportunities to explore and discuss your feeling within the experience. 

The Professional Association for Childcare and Early Years (2016) say “To be a reflective practitioner you need to be able to take a balanced view of your practice, recognise and celebrate your strengths and what works well but acknowledge what could be improved.” Both models take into consideration these steps to reflection as they get you to take into consideration the positives and the negatives of your experience. 
Expert Program Management say that Gibbs’ model can be seen as difficult to understand and works best with “an expert practitioner or coach guiding you through the process.” Although Dr Nicola Brown discussed Rolfe’s model being simple, it shows that this may be easier for novice users to get started with, as although it’s simple it can still be effective by the detail of the questions that fall under each section of the model. 

In conclusion, after researching and weighing out the pros and cons of the two reflective models I believe that either model can be used effectively within the early years setting. However, I believe Gibbs’ model allows you to explore your feelings as well as the overall experience whereas Rolfe focuses more on how the experience went on a whole, not taking into consideration how you felt during the experience which may help you find ways to improve your practice more effectively. 







Element 2 - Briefing PaperWhat is reflection?




In this briefing paper I will be explaining what reflection is and different ways it can be used and what people use it for. There are many different theorists involved in reflection, each using their own definition and models to illustrate, I will look into a few different ones in this paper.

A chapter within a book written by Dallos R and Stedmon J (2009) called ‘Flying over the swampy lowlands: Reflective and reflexive practice’ talks a lot about reflection and what it is. The article says, “The term ‘reflection’ comes from Latin roots, re- meaning ‘back’ and flectere meaning ‘to bend’ and was first applied in the context of light itself ‘bending back’ off reflective surfaces.” Schon (1991) talks about reflective practice allowing us to be ‘self-critical and ethical’ in our practice, using this to improve our practice. In the article, it says “It is argued that reflective practice involves complex processes that allow us to see things in new ways, viewed through the lenses of our different models.” This explaining that reflecting is the process of looking at what you have done and understanding what you could have done differently. 

Schon (1991) “defines reflective practice as the practice by which professionals become aware of their implicit knowledge base and learn from their experience.” He says there are two concepts of reflection. “Reflection in action” and “Reflection on Action.” The table below demonstrates what he means by this. 
	Reflection in action
	Reflection on action

	· Experiencing
	· Thinking about something that has happened

	· Thinking on your feet
	· Thinking what you would do differently next time

	· Thinking about what to do next
	· Taking your time

	· Acting straight away
	


(Solent Online Learning, No Date).Why is reflection important?

 

Within the early years, reflection is part of our daily role without realising. The book ‘Reflective Practice in the Early Years’ by Reed. M and Canning. N (2010) draws on the importance of reflective practice for us as early years practitioners. They say, “Reflecting on practice underpins the work on an early year’s practitioner.” So why is it important for us to reflect? Well, Reed. M and Canning. N (2010) say “in simple terms, it is because all of these initiatives, developments, policies and practices have to be thought about, tested, considered, and delivered in practice.” They say, “In effect, without reflection on practice we are left with only a functional mechanism to improve knowledge, to consider now initiatives, define and refine practise and respond to change.” The book goes on to talk about the different ways in which reflection is used, Reed.M and Canning. N (2010) say it can be “described as means of helping those most closely involved to think about what they already know and consider ways they may want to improve”, they also say reflection “allows us to consider ourselves in the changing world, to explore options and come to terms with new ideas and changing roles, responsibilities and relationships.” Showing that reflection isn’t just in the job, it’s in our every-day lives. Another strong comment they make is that “reflection provides us with a framework in order to manage our perceptions of the world around us. “which they say is important in today’s society as the world is constantly changing, and also with the curriculum changing, reflecting will be key. 

The Professional association for childcare and early years (PACES) (2016) says “reflective practice is an excellent way to maintain and continually improve the quality of your practice” which again shows the importance. They state that “To be a reflective practitioner you need to be able to take a balanced view of your practice, recognise and celebrate your strengths and what works well but acknowledge what could be improved. Evaluating your practice will help you to identify your professional development needs and, over time, will support you to become more confident in your practice.” Showing what you need to do to be able to reflect effectively. Furthermore, they say, “reflective practice will support you to maintain and continually improve.” They talk about the benefits for both children and you. Some benefits for children include; 
· “Their individual needs are met
· Their self-esteem is increased
· An appropriate, enabling, interactive environment including suitable resources for them and
        opportunities indoors and out” (PACES, 2016).
Benefits for us can include;
· Enhance your skills whilst improving your confidence and motivation
· Help you to focus on and take ownership of your practice
· Identify professional development needs
· Support you to set targets.” (PACES, 2016).
What does reflection look like?



PACES (2016) have a very useful website which talks about what you can do as a practitioner to reflect, different activities you can use and overall how to reflect effectively. They acknowledge that there are “often barriers to reflective practice” which may include “not having time or not being sure how to go about implementing reflective practice.” They take into account that everyone has different ways they will reflect but “it is also about finding the tools that work best for you”. They advise using a reflective diary, asking yourself different questions to help reflect. Here is the link for this website which discusses further activities for reflection. https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG04-self-reflective-practice.pdf

There are many different examples of models of reflection out there I am going to discuss a few. Gibbs is one founder of a reflective model. The University of Edinburgh (2019) have published an article about Gibbs’ Model. They give a good overview of the model, the University of Edinburgh (2019) say “Gibbs’ reflective cycle was developed by Graham Gibbs (1988) to give structure to learning from experiences. It offers a framework for examining experiences, and given its cyclic nature lends itself particularly well to repeated experiences, allowing you to learn and plan from things that either went well or didn’t go well.” Below is a photo of Gibbs’ reflective cycle. 
[image: A circular diagram showing the 6 stages of Gibbs' Reflective cycle]










The University of Edinburgh say that “for each stage of the model a number of helpful questions are outlined below.” For example, for the stage ‘Description’;

· “What happened?
· When and where did it happen?
· What did you and the other people do?” (University of Edinburgh, 2019). 

The E-learning network (2020) talk about Gibbs’ model encouraging “the use of critical reflection”. They said it is good for people who haven’t used reflective practice before “it especially offers a good starting point for converting new learning and knowledge into action and change.” Which shows it is a good model for people looking for a simple and easy way to start reflecting effectively. 

Another model of Reflection is ‘Kolb’s Learning Styles and Experiential Learning Cycle’. Simply Psychology (2017) have written an article about this model. 
[image: learning styles Kolb]







Mcleod. S, 2017 say that “Kolb’s learning theory (1974) sets out four distinct learning styles, which are based on a four-stage learning cycle. Kolb explains that different people naturally prefer a certain single different learning style.” Below is how Simply Psychology explain the four learning styles in the model; 

1. Concrete Experience - a new experience or situation is encountered, or a reinterpretation of existing experience.
2. Reflective Observation of the New Experience - of particular importance are any inconsistencies between experience and understanding.
3. Abstract Conceptualization reflection gives rise to a new idea, or a modification of an existing abstract concept (the person has learned from their experience).
4. Active Experimentation - the learner applies their idea(s) to the world around them to see what happens. (Mcleod. S, 2017). 

Overall, I have discussed what reflection is and how important it is in everyday life and how it develops our careers positively as practitioners. I have discussed two different models which can show people different ways in which they can reflect, and different kinds of questions they can ask themselves to help reflect. 






[bookmark: cysill]Element 3 Reflective log

	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	The activity I carried out was teaching the children Venn Diagrams using hoops to form a visual Venn diagram and photos of nocturnal and diurnal animals which was the children’s current topic. I was the lead of this activity with 30 year 2 children. 


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	To develop the mathematical development skill to “sort and classify objects using more than two criterion.” (Foundation Phase Framework, 2015). identify if the animal was nocturnal / diurnal or could be both and place them into the correct part of the Venn diagram. 


	Eich rôl chi                                                                   Your role

	My role was to lead this activity, being in charge of the class. 


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	The learners engaged well with the activity, encouraging teamwork as the children worked together to decide what category the animal belonged in. The animal cards I used were also bright and colorful which attracted the children and were suitable to their age. This aspect could be developed further by pairing the children instead of doing a whole class approach which would give the children more opportunities for discussion and would ensure every child was participating rather than letting other children answer when they were unsure. 

Another positive aspect was getting the children to sit in a circle on the carpet. This was positive as it encouraged all the children to be involved in the activity as I could see each and every one of them clearly ensuring they were engaged and also all the learners had a clear view of the visual Venn diagram placed on the carpet. It encouraged good organization skills too as only one child would stand up at a time to come and chose an animal card and place it inside the Venn after a discussion. I believe a way of developing this further would be to work in smaller groups instead of a whole class approach to ensure every child had the chance to come up and pick an animal and discuss which category it belonged in. 

	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	The part of this lesson I found challenging was where the children were seated. Although the circle format worked well, the children were still sitting by friends. This was challenging as some children started to become distracted during the activity and I found that as soon as one pair began to get distracted, others noticed and began to do the same. This was hard to manage as the majority of the children were still engaged in the activity and I found it hard to strike the balance of attention to the children. When performing a group activity, it can be challenging to hold the attention of all pupils, because as soon as you show your attention to the children who are distracted, I find more of the children become distracted as they have lost your attention. 


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	In this activity I demonstrated my knowledge of differentiation which I studied in depth as a topic at university and discussed weekly at meetings and overviews with the class teacher. I used my knowledge of the children’s different abilities as I had been in the class for over 2 weeks, continuously using tracking charts for each child after every day following their progress and their different achievements, as well as my knowledge gained from the class teacher. As the children’s topic was currently nocturnal and diurnal animals, I was aware that the higher ability children had been discussing more difficult animals and looking in detail at more animals who fell in the middle of the Venn diagram which were animals who could be both nocturnal or diurnal. Therefore when we came to placing these animals, I targeted the higher ability children to work with the lower ability on the discussion of where it was going to be placed, asking leading questions about the animals habitat, and why it fell into the middle of the Venn diagram which engaged the lower ability group and encouraged them to ask more questions extending their learning. 


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	I used a variety of skills in this activity, including communication skills with the children as I was the lead of the activity and needed to ensure each individual understood the aim of the activity and what I wanted them to achieve by the end. I used thumbs up / thumbs down after explaining to the children the aim of the activity. I got the children to repeat back to me what I wanted them to achieve so that I was sure they were aware and engaged before starting. I used my organisation skills to ensure the activity ran smoothly, I planned in detail the type of seating plan I was going to use which was sitting in a circle as I knew this would ensure all the children could see the visual Venn diagram and would ensure I can see each individual clearly.


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	I demonstrated inclusion within this activity. I ensured each and every child would be able to take part and meet the aim of the activity and would be able to answer the basic questions I set out for the activity. I ensured I had patients when the children were discussing which category the animal belonged in, I allowed the children plenty of time to discuss and feel respected. If I could see the children were discussing putting the animal in the incorrect category, I would wait until they have finished the discussion or asked for help ensuring I respected their choices, and instead of telling them they were incorrect straight away I would ask further questions about why they have chosen that category, leading on to other facts we knew about that animal trying to prompt them to think about it further, which worked really well as it allowed the children to look further into why they were making that decision. I had a basic set of questions that I wanted every child to be able to answer as a platform, as well as my differentiated questions for the higher ability children. After completing the activity as a whole class, the children went off onto their different tables and drew a Venn in their book, and using animal cards I had placed on each table to do the task their selves which is where I was able to then look through their books and visually see which children had achieved the aim. 


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	In the future I would consider placing the children into a circle myself, ensuring certain children aren’t seated together to ensure minimal distractions to the activity. I would also consider creating a more detailed extension task for the higher ability children who finished the work to a high standard before the end of the lesson as this would push them further. 

Another thing I would consider in the future is ways I can include the digital competency framework in the lesson as I believe this may engage the children further as they love looking at the computer and engaging with the big screen in the class, seeing photos or videos on the screen of the animal and their noises/ habitat may engage the children more and would develop their digital competency skills as the same time. 























Element 4 - Personal Development Plan




	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Begin a career in primary school teaching.
	To allow me to reach my career goal of becoming a primary school teacher.
	PGCE Primary with QTS course.
	University of Wales Trinity Saint David PGCE course.
	Begin PGCE September 2021.

	To learn sign language. 
	To be able to work confidently with hearing impairments or children who have no/little speech. 
	British Sign Language course.
	British Sign Language Society Online Course.  
	Complete by Summer 2021. 

	Enhance my knowledge on ALN/SEN.
	To be able to work in different units within school confidently.
	Snap Cymru Courses.
	Snap Cymru Online Course - SEN in Early Years Education. 
	Complete by Summer 2021. 

	To develop my confidence of speaking in front of my peers. 
	So that I can confidently present work to my peers ready for when I have to present to other members of staff as a teacher. 
	Effective preparation and practice. 
	Practice in front of small groups of peers I know. 
	I will work on this slowly until graduation 2021.

	Improve my Welsh speaking skills.
	To widen my options of what schools I can teach with, and to be able to lead Welsh lessons confidently.
	Welsh-Language Sabbatical Scheme
	Carmarthen University.
	After completing my NQT year and being settled into a school with a teaching job.
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