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To find out if verbal reminders influence children’s choice of familiar activities or choice of challenge during independent learning. 

	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Be specific when making links or recommendations. 
	When making links or recommendations throughout this assignment, I have tried to ensure that I have referred back to research and literature. 

	Targed/Target 2
	Reflect on how you could improve or further develop something to improve quality of learning. 
	I feel like I have touched upon this target by discussing how the research can develop professional development. Although, this target could be explored further. 

	Targed/Target 3
	Ensure subject and verb consistently agree. 
	I have used grammar websites to ensure that I used the correct subject and verb. 



Purpose of the Research
Before the research and during learning walks around the network lead school, independent learning was evident in every year group. Therefore, the issue that interested my research partners and I was how the children challenge themselves during their independent learning time. In my class, the children would often choose the same challenge every time they were doing independent learning. This demonstrated that the children would only choose tasks that were their favourite and did not show themselves challenging their skills and abilities. For these reasons, I and my research partners wanted to explore independent learning further. This evidence of the data and research collected will determine and conclude whether verbal reminders are effective in the choices that the children make when participating in independent learning. 

Research Context
In terms of our research, we decided on exploring independent learning within the class rotations as it was recognised through professional teaching experience that the children were often either not on task or not challenging themselves or their abilities. Within the school, independent learning is utilised daily and is part of the school routine in each year group. Therefore, after a discussion between all researchers, we decided to look further into how independent learning works and if the children are achieving and challenging themselves. Our research question stemmed from this; “to find out if verbal reminders influence children’s choice of familiar activities or choice of challenge during independent learning”. For the classes involved, the research was enabling us to assist with improving the independent learning and allowed us to collaborate with the teachers as well. 

Literature Review
The main focus of the research undertaken was independent learning and whether learners challenge themselves or if verbal reminders are effective. Independent learning is a key feature of learning and education. However, research has found that the concept of independent learning is often misunderstood by learners (Hockings et al, 2018). In particular, Hockings et al (2018) highlighted that a misunderstanding of how to participate in independent learning, on behalf of the learners, influenced their approach and experience of independent learning. This reading supported our research question because it has been identified in previous practice and observations that learners often did not participate effectively within independent learning. Therefore, the literature guided us to refine our question of whether verbal reminders are effective when ensuring that children challenge themselves when working independently without the supervision of a teacher or learning support assistant. 

Leading on, when learners have a learning goal during independent activities, it has usually been formed by the previous experiences that children have interacted in recently (Claughton, 2015). This reading supported our research and the overall topic of the research because it outlines the reason behind VIP and amser dysgu. Within the research school, when participating in independent learning, the skills and activities that have been formed for the children are based on what they have been learning and obtaining in their core learning time. Estyn (2016) produced a report based on a school’s idea of independent learning. Within the report, it was highlighted that strategies towards independent learning should be implemented to encourage learners to be responsible for their own work and learning. The report expressed how schools have referred to a visible learning approach constructed by Professor John Hattie (Estyn, 2016). To summarise John Hattie’s idea of visual learning, it was identified that it is imperative to provide learners with a visible aspect that has links to the learners' previous learning and ensuring that the learners have a clear identification on how to become their own teachers (Hattie, 2012). This idea of visual learning is also demonstrated through the learners developing a core attribute to become lifelong learners (Hattie, 2012). 

The other main topic that is related to the research study is verbal reminders. This was used within the research to identify the impact that verbal reminders have on the learner’s ability to challenge themselves. Shepherd and Linn (2015) identified that the use of verbal reminders assists learners when progressing through the day or activities. Ultimately, the authors acknowledged that verbal reminders were effective when encouraging learners to maintain on task and to ensure they challenge themselves (Shepherd and Linn, 2015). 

Some major theorists are linked to our research, for instance, Piaget’s constructivism theory. The theory relates to the idea that people can construct their knowledge (Waite-Stupiansky, 2017). This is a result of the constant active interaction between the environment and the knowledge that they obtain (Waite-Stupiansky, 2017). This relates to the research as it connects the theory with independent learning as it is based on the idea that learners use the skills obtained within core learning and transfer them into their independent learning tasks. Furthermore, the theory highlights Piaget's belief that children have the capability to construct their development (Halpenny and Pettersen, 2014). It has also been identified that constructivists have an emphasis on pedagogy where self-directing within problem-solving are central to learner’s development and knowledge attainment (Halpenny and Pettersen, 2014). Again, this relates to the research as the children will self-direct themselves to help them solve and complete tasks by challenging themselves. 
Methodology
The methodology used during the collection of the data for the research was a lesson study which is a form of action research. Lesson study research methodology is a form of research method that focuses on the professional learning process and is conducted by teachers within the classroom (Department of Education, 2009). The lesson study method works as a process that focuses on learning and progress which is made by children surrounding a specific issue (Department of Education, 2009). It was first utilised in Japan and has been used since the 1870s, therefore, makes it a reliable source of data collection due to the success of the method for more than 70 years (Dudley, 2011). Furthermore, it has been identified that the research method, lesson study, has proven successful as it assists teachers when improving their techniques and it also helps the learners progress with their learning (Dudley, 2011). There has been further research that has shown the benefits of using lesson study as a source of research and data collection. Independent evaluators, Murphy et al (2017), researching on behalf of the Education Endownment Foundation, founded that teachers who had trailed the method found it useful towards their professional development. Many of the teachers valued the collaboration that it allowed with their colleagues and acknowledged that there were some variations to their practice due to the participation with the method (Murphy et al, 2017). 

For the methods of data collection during the action research; observations; semi-structured interviews/focus groups and sampling was utilised to collect the relevant data related to the topic identified. Before establishing the data collection methods, it was fundamental that the researcher understood the background, advantages, and disadvantages of each method. Firstly, it has been identified that the research collected is qualitative data. It has been identified that qualitative research can provide an in-depth and detailed understanding of actions; attitudes; intentions and behaviours that have been observed during naturalistic inquiry (Cohen et al, 2011). For the sample that was chosen for each lesson study, random sampling was utilised. It was decided to use random sampling because we were looking more at independent learning rather than learner ability. It is beneficial to use random sampling because it gives each potential participant an equal chance of being chosen for the research (Wilson, 2014).

The use of observations is beneficial within research as, through using this method, it allows the researcher to watch, listen and note any actions to record data associated with a particular issue or topic (Hammersley, 2014). The type of observation that was undertaken for the research was a non-participant observation. A non-participant observation stresses the need for the researcher to remain separate from the context that is being observed (Rozsahegyi, 2019). Furthermore, it is significant to note that observations can often cause the Hawthorne effect. It has been identified that participants within research will often alter the way they behave as a response of being observed by someone, also known as the Hawthorne effect (Rozsahegyi, 2019). 

Another data collection method that was utilised was semi-structured focus group interviews. It was decided to use focus groups as it would be more beneficial for the learners to collaborate with their peers. This was demonstrated through reading as it shows that focus groups are utilised to create a safe peer environment for the children (Shaw et al, 2011; Alder et al, 2019). As well as this, it reduces the risk of power imbalances between the child and adult that may occur within one-on-one interviews (Shaw et al, 2011; Alder et al, 2019). This was beneficial for the research due to the age of the learners; it would make the environment and atmosphere for the children more relaxing and calmer for the children. However, although there are benefits when using focus group interviews, there are also disadvantages. The researcher must be able to control any power struggles that may arise within learners (Cargan, 2007). As well as this, there may be difficulty with participation, for example; there may be more answers or correspondence from some learners more than others (Cargan, 2007). Therefore, the researcher must receive an equal response from each participant. 

For the reflection process of the data collected, Gibbs’ reflective cycle was utilised. The reflective cycle provides professionals and researchers with six questions based on; description; feelings; evaluation; analysis; conclusion and action plan (Bassot, 2016). It has been identified that many people find it helpful with the questions as it makes analysing and reflecting easier and more practical (Bassot, 2016). 

Ethical Considerations
When carrying out any research, it is fundamental that the researchers have an understanding of ethical considerations for the participants, relating to anonymity, confidentiality, and validity (BERA, 2018). The British Educational Research Association (BERA) highlights the need to respect the participants' views and well-being. The researcher must have an understanding of the individual's needs within the research that is being undertaken. For example, ensuring that the participant is treated with dignity and ensuring that they are free from prejudice (BERA, 2018). 

Within the ethical consideration of the research undertaken, it was identified that the research is an ethically low risk. Although, it was further identified that there could be a risk to the children participating in the research. For instance; the participants might feel like they are missing out on something within class due to them being taken out for the interviews. Furthermore, during the observation and interview process, the children might feel worried about saying good things about independent learning due to the situation they are in. Therefore, it is imperative, not only to keep the participants' identity confidential but to ensure that their well-being is protected and remained at a good standard. Finally, the participants must understand that the answers they provide are neither right nor wrong but their opinion. 

Results and Analysis
The results from the three lesson studies demonstrated different attitudes and behaviours towards independent learning. First of all, lesson study one was conducted in a year 5 classroom where three children were observed and interviewed during and after their independent learning rotation. The results from the observation overall demonstrated that not all the participants chose a new task to complete yet completed the one they had been working on for multiple independent learning rotations. While the learners did not challenge themselves by choosing a new task, they did challenge themselves by ensuring that the piece of work that they were working on was to a high standard and the learners had put a lot of effort into their learning. Therefore, this demonstrates that although the learners did not participate within independent learning to the standard that is intended, the tasks that they were completing and the work that the learners were producing was personal to them. 

Reflecting on the answers provided from the interview questions, when asked if they felt that they had the opportunity to challenge themselves, child A disclaimed that they did not feel like they could challenge themselves because when it gets hard they “can’t ask for help” (appendix 1). This opinion provided from the interview questions heavily relates to the actions of the participants when being observed. The participants often worked independently but also interacted with their peers from their group throughout the rotation. Thus, demonstrating that when they find something difficult, they work with their peers due to them not feeling like they can ask for the teachers' help. Leading on, another analysis that links to this finding is that the participants expressed that they prefer to work under the direction of the teacher so that they have the option of help if needed. This is evidenced by child A and C stating “you can challenge yourself and ask for help” and “if you are stuck miss can help”. Therefore, this demonstrates that the children prefer to have a teacher present to support them with their learning if necessary. 

From analysing the results from the first lesson study, it was founded that if this was to be carried out again, it would be beneficial to observe the independent learning rotation for longer. Also, it could be beneficial to observe the learners in different environments, for instance; to gather more effective results, observing the learners in their teacher-directed environment and independent learning environment would allow the researchers to compare how differently the learners work. Leading on, this would prove further whether verbal reminders are effective for the learners when trying to challenge themselves within their learning. 

For the reflection and analysis of the data collected, Gibbs’ reflective cycle was utilised to help further understand the information gathered throughout the observation and interview process. The reflective cycle sets out six questions to break down the information gathered and to assist with the overall reflection, although, not all questions will seem appropriate for some of the reflection (Bassot, 2016).  For lesson study one, Gibbs’ reflective cycle questions allowed the researchers to consider their feelings during the data collection and the reflection process. The researchers felt that the observation process was very interesting because even though the children did not challenge themselves by starting a new task, they did challenge themselves by completing previous tasks to their high standard and demonstrated great independence in the work they were producing that was personal to them. Gibbs’ reflective cycle also allows the researcher to evaluate the research process and highlight the good and bad points related to the observation and interview process. For this particular lesson study, the good elements of the process were that the children were not phased by the researchers and continued to complete their work as they normally would. It also provided a true representation of the children’s behaviour and personalities which were reflected in their work. However, there was a negative point to the process where the environment was often chaotic and had other groups from different classes in which made it difficult for the children to concentrate. 

The second lesson study took place in another year 5 classroom but this time, verbal reminders were utilised. It was identified that the participants were regularly on task. Two of the learners had chosen a new activity to complete, therefore demonstrated them challenging themselves and their attainment of knowledge. Compared to lesson study one, where the participants preferred teacher direction/ assistants, participants within lesson study two utilised their independence skills by researching about the task for assistance. This was evident in the observation where child D used an iPad to help with their learning. 

Reflecting on the answers provided by the learners during the interview process, the learners had a mixture of responses to what they thought the overall goal of independent learning is. Child E and child F expressed that the goal of independent learning is to “actually be independent” and to “do work without the teacher (appendix 5). On the other hand, child D shared the opinion that the overall goal of independent learning was to “be creative” (appendix 5). This is verified in the observations and the tasks set out for the independent learning rotation whereby it may seem that a lot of the tasks are creativity based. Resulting in a learner constructing an opinion that it is based on creativity. Another notion of the interview answers that was evident was the children’s opinion on the opportunity to challenge themselves. Child D believed that children can challenge themselves due to the learning pit. Within the research school, the concept of the learning pit is linked to a growth mindset. Carol Dweck developed the idea of a growth mindset and described the concept as people knowing that their skills and abilities can be developed (Hildrew, 2018). This is linked to the schools learning pit concept as it allows the children to start at a low level and develop their abilities to challenge themselves further. Whereas child E and child F somewhat agreed but also expressed that “some of the pupils like to be in their comfort zones and find it hard to challenge themselves” (appendix 5). Therefore, the use of verbal reminders may not be beneficial for some of the learners due to them finding it difficult to challenge themselves and come out of their comfort zones or the learning pit. 

For this lesson study, verbal reminders were utilised to see if it was effective for the children’s independence skills during their independent learning rotation. However, from the observations, it was evident that when not on task the children would communicate with their peers demonstrating that verbal reminders did not affect the pace and effectiveness of the learners' independent learning (appendix 2). 

For lesson study two, Gibbs’ reflective cycle questions allowed the researchers to consider their feelings during the data collection and during the reflection process. From the data collected, the researchers assumed that the children questioned that individual learning was a break from the classroom activities. It was also felt that the children preferred to do tasks that were an interest to them rather than completing tasks that are set by the class teacher. Gibbs’ reflective cycle also allows the researcher to evaluate the research process and highlight the good and bad points related to the observation and interview process. For this particular lesson study, the good elements of the process were that the children were not fazed by the researchers and continued to complete their work as they normally would. This could be because the school is a pioneer school and the children often have visitors entering their learning environment. However, there was a negative point to the process where the environment was often chaotic and loud, thus, it was difficult for the learners to communicate with each other if need be. 

The third lesson study took place in a year 2 classroom. Before the research was carried out, it was intended that this lesson study would be carried out with no verbal reminders. However, before the research, the year 2 teachers had decided to provide the learners with which task they would be doing for that independent learning rotation (appendix 3). From the professional dialogue, the teachers expressed that they identified that the children were either not on task or were choosing the same task every time (appendix 3). Due to this decision made by the school, the researchers decided to incorporate this into the research project and compare how this is effective against no verbal reminders and verbal reminders provided by the researchers.  

Throughout the observation, it was identified that instead of working independently, the learners instead collaborated with their peers. However, during the interview process, some of the learners expressed that they prefer working independently rather than with the support of the teacher. This results in the learners demonstrating that they can challenge themselves and use their independence skills to collaborate with peers. During the interview process, the learners were asked what they thought the overall goal of independent learning was. The children demonstrated similar responses to the question, for instance; child I expressed that you need to “work hard” and “you need to be independent” compared to child H who expressed that you need to “work things out for yourself” (appendix 6). This highlights that the learners have some understanding of what they need to do during independent learning.

As the lesson study was conducted with verbal reminders, that had been implemented into the daily routine of the class by the teacher, it demonstrated that by the learners being prompted on what activity to do, it had a vast impact on their learning. As child E had disclaimed from an earlier lesson study, “you have to be interested in the activity” (appendix 5). Therefore, some of the learners from the third lesson study seemed disengaged even though they had been reminded what activity to do. 

For lesson study three, Gibbs’ reflective cycle questions allowed the researchers to consider their feelings during the data collection and during the reflection process. From the data collected, the researchers felt that it was nice to see the learners participating in play-based activities. However, it was also disappointing to observe that the learners were not all interested in the activity and seemed disengaged throughout. Gibbs’ reflective cycle also allows the researcher to evaluate the research process and highlight the good and bad points related to the observation and interview process. For this particular lesson study, the good elements of the process were that the observers being present did not change the behaviour of the children. However, there was a negative point to the process where the environment was often chaotic and loud, thus, it was difficult to truly see the learners interact. 

Discussion of Findings 
Overall, from the three lesson studies carried out, the findings demonstrate that verbal reminders are not always effective. Shepherd and Linn (2015) suggest that verbal reminders are effective to keep learners on task. However, from the research gathered, it demonstrated that the verbal reminders were not always effective and may have worked for about five minutes until the teacher is no longer in the environment. Leading on from this finding, it was also identified through the results and analysis of the data collected that the learners had some understanding of independent learning but did not always use the time effectively to challenge themselves and impact their learning. Hockings et al (2018) somewhat agreed with this view through publishing literature that highlighted that there is often a misunderstanding of what independent learning is. This also emphasised that the misconception had an impact on the learners’ approach to independent learning. This was further connected to the research collected as it was observed that the children did not always choose new tasks but instead preferred completing tasks that were personal to them. This resulted in the learners challenging themselves, not by choosing new tasks, but challenging their efforts to produce a high standard piece of work. 

Furthermore, it was evident that the learners felt that the independent learning rotation was only implemented as a time fill between the core learning sessions. Child A expressed that they felt that independent learning was utilised “so the teacher can have some peace” (appendix 1). Whereas literature emphasizes independent learning allowing learners to put into practice skills and knowledge that they have previously obtained throughout their core learning (Claughton, 2015). However, this point was again disagreed by the participants' responses as child A also explained that “books are not checked so what’s the point? No feedback” (appendix 1). Therefore, from the literature and research information provided, it demonstrates that independent learning may not be beneficial for the learners and should maybe be supervised and supported more. This is especially relevant as the learners expressed that they would prefer to have some teacher direction instead of just left to their own devices completely. 

Conclusion 
To conclude, the research proved beneficial for professional development as it allowed the researchers to explore further into an element that is used within the daily routine of the research school. The researcher’s professional development can develop further in the professional teaching experience as the results will be used to ensure that the learners are receiving appropriate support during independent learning. As well as this, the researchers can ensure that the tasks and knowledge utilised in independent learning can be used to a high standard. As well as this, the researchers can ensure that the learners feel comfortable to seek advice and support throughout the rotation, even if the learner is not in the core learning group. 

It can be said that the data collection methods that were used were reliable to a certain extent. The use of observation was very reliable as it allowed the researchers to observe the participants in their natural environment. As well as this, as the school is a pioneer school, the learners are used to visitors coming around to see the school, therefore it did not influence the learner’s actions and behaviours. However, the only limitation that was identified when using observations was that it did not allow the researchers enough time to gather an appropriate and sufficient amount of data. If the research was to be carried out again, it would be more valuable to observe the learners for a longer period during independent learning. As well as this, it might be constructive to observe the learners during independent learning and their core learning activities to compare the differences in how the learners interact with their learning. The other data collection method that was applied was focus group interviews. The focus group interviews were reliable as it allowed the researchers to gather first-hand data from the participants themselves. It was also reliable as it allowed the learners to collaborate and engage together. However, there were limitations to using focus group interviews as some of the learners did not participate as much as others. As well as this, the language within the questions was not always suitable for the younger learners that were participating in the research, therefore, the researcher had to adapt the questions to suit the age of the learner. 

Throughout the action research, there were identified problems that the researchers came across throughout. For example; the researchers wanted to look at independent learners and from previous observations found that the learners would complete the same task and not challenge themselves. Thus, assisted the researchers with constructing the research question, however, the researchers decided to focus on verbal reminders. Although, when it came to the actual research, the researchers found that the specific identification and focus on verbal reminders often restricted the research and analysis. To overcome this, the researchers concentrated on the effectiveness of verbal reminders but during the analysis decided to also focus on the independent learning rotation as an overall topic. 

To bring together the literature and the research, it was founded and analysed that the use of independent learning and verbal reminders was not always effective for the learners. The results highlighted that the learners preferred teacher direction and assistants which is compared to literature which demonstrated that learners often misunderstood the full concept of independent learning (Hockings et al, 2018). Overall, it was founded that the learners did not always see the benefit of independent learning and did not always challenge themselves to complete a new task, instead they challenged themselves in terms of completing work to a high standard with a lot of their effort and personality. 

Finally, the results provide a basis for future research and professional development for the researchers. The results identified will allow the researchers to ensure that independent learning is carried out effectively within an educational environment.
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