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This assignment will look at the writer’s third placement school’s development plan (SPD), specifically, at one aspect of the plan. After consulting with staff, governors, parents, and students, the SDP was written. INSET days, questionnaires, and school council meetings were used to conduct the consultation. When designing the strategy, the school's comparable statistics and student outcomes are taken into consideration. As part of the school's self-evaluation procedures, the plan is created. This plan will last from September 2021 through October 2022.
Within the plan, there are four priorities the school is focused on until the next SDP is created. The priority that this assignment will focus on is the implementation of a whole-school approach to emotional and mental well-being.
It is important to consider the cultural, linguistic, and socioeconomic aspects that may influence learners' development and accomplishment in the environment of the school. To do this the school context is required. The third placement school is an English medium primary school with 223 pupils on roll. The school identifies 43% of pupils as having additional learning needs. The school has 2 specialist teaching facilities which cater for 17 children with moderate to severe learning difficulties. Approximately 27.6% of pupils are eligible for free school meals. This is well above the national average which is 20% according to the Welsh Government. Very few pupils are of mixed ethnic backgrounds and have English as an additional language. (Welsh Government, 2022)
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The Education Regulations 2014 require all schools in Wales to have a school development plan in place (Government, 2016). The SDP will be a three-year rolling plan that outlines how the school will meet its goals regarding its objectives and how it will allocate resources.
SDP is a continual process that assists schools in handling the combined problems of quality improvement and change management as complex communities. Schools should have a vision for where it wants to go and what it wants to accomplish. This means that a school plan should strive to guide the whole school community toward progress and growth.
The SDP can benefit the school in a variety of ways. According to Bezzina (2000), it:
· Aids in providing direction to the school.
· Creates goals and objectives.
· Identify what must be done to improve the situation.
· Outlines practitioners’ requirements.
· Checks the teaching-learning process' efficacy.
· Reviews the effectiveness of the modifications made.
The movement toward school improvement and effectiveness is where the SDP sparked a desire from the learners, school and local community (Bush, 2006). The SDP allows the school community to build a clear vision of what the school is about and where it is heading, as well as a shared sense of purpose, a set of common goals, and agreement on how to achieve them.
The example for the target to improve a school used in this assignment is the implementation of a whole-school approach to emotional and mental well-being. There are two main action points to meet this, the Thrive Approach and Emotional Coaching.
Thrive is a therapy strategy that aids in the emotional and social development of learners. It encourages these changes by fostering healthy interactions between learners and their peers. Learner's sessions are generally led by a professionally qualified instructor who is most equipped to deal with the learner's issues. The lesson can be conducted alone or in a small group of learners.
Vygotsky's theory supports using these positive ways to control all behaviours and help youngsters work together as a team and form special bonds with one another. Vygotsky thought that culture and social variables both play a key influence on a student's development, and that societal attitudes and values will alter cognitive functioning (Carolyn Meggitt, 2015). Learners can seek assistance from others and, according to Vygotsky's theory, have a more enjoyable time in the classroom while also developing a healthy learning environment. The zone of proximal development depicts what a learner can accomplish on their own versus what they can accomplish with the help of someone more knowledgeable or experienced. 
This provision also heavily bases itself on Bowlby’s attachment theory. Another provision that adds itself to this theory is Emotional Coaching. This incorporates Bowlby's (1988) well-known attachment theory, according to which a pupil develops an internal functional model based on their understanding of their attachment figure, which is frequently utilised as a foundation for all possible interactions. According to the notion, learners who can form healthy interactions early in life can subsequently build protected kinds of attachment or strong, healthy partnerships. The Thrive Approach and Emotional Coaching are founded on this concept, guaranteeing that Donaldson's (2015) concepts reach learners and that a two-way interaction between academic efficiency and societal health is maintained. 
Emotion Coaching is about assisting learners in understanding the many emotions they encounter, why they arise, and how to deal with them (Katz, 1997). Controlled randomisation Emotion Coaching has been shown in trials to help learners have fewer behavioural issues, achieve greater academic success, be more emotionally stable and resilient and have fewer sicknesses (Gottman & Katz, 1996). However, the research has not explicitly focused on looked after or adopted children, which has an influence on its effectiveness because those students may be disadvantaged as a result of the provision's lack of focus on them (Digby et al, 2017).
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Wales has established emotional and mental health as a national priority. The Welsh government wants to attain all seven of the mentioned well-being goals below. This national focus is included in the SPD. They want to be: 
· A prosperous Wales.
· A resilient Wales.
· A healthier Wales.
· A more equal Wales.
· A Wales of cohesive communities.
· A Wales of vibrant culture and thriving Welsh language.
· A globally responsible Wales (Welsh Government, 2020).

The rationale for the school is The success criteria of the SDP are to let pupils will express their opinions on how to improve assistance for students' health and well-being. Also, learners and staff are mentally healthy and aware of support tools and use them when needed to become more resilient and mentally and physically healthier. The actions the SDP takes to implement a whole-school approach to emotional and mental well-being are comprehensive and vast. The Thrive Approach and Emotional Coaching are the two main action points to achieve the success criteria.
As a therapeutic intervention, the Thrive Approach focuses on the psychological well-being of vulnerable pupils. Students with ACES are focused on encouraging growth by rethinking instructors' responses to behaviour management, raising understanding of learners' needs, and providing practitioners with behavioural and inventive solutions to assist learners (Banks, 2001). 
Emotion coaching is to assist students in being more aware of their emotions and managing their own impulses, especially during misbehaviour (Digby, 2017). One of the strategies Emotional Coaching employs is the coaches being students. Emotional coaches are selected students who are trained to assist other students around the school. They must keep an eye out for any students displaying behaviour that they can assist with, such as sadness, anger, or frustration. They will approach them and take the following three steps:
1. "Name it to tame it" — take the time to name the feeling to legitimise it.
2. "Soothe it to stop it" — provide opportunities for the youngster to be calmed in various ways, including resting a hand on their shoulder.
3. "Sort it to solve it" — apply the restorative practice questions to see whether any damage may be repaired.
This approach to learning for students is quite like Bandura's (1977) modelling philosophy. This argues that rather than being taught, people learn through observing others. They will frequently emulate adults and their classmates. When learners see emotional coaches in action, they may simply copy their simple formula and help other students without the need for a teacher to instruct them. 
In the SDP, the action points for each priority have RAG ratings of progress across the academic year. Each term is split into two. The ratings for the Thrive Approach are three reds in Autumn and Spring, with one yellow in the latest box for Spring. The school classify the type of monitoring & reporting mechanism. In this case, staff attendance sheets for training, meetings with Thrive practitioners and Thrive review meeting minutes are assessed for staff progress. For pupil progress, the school assess Thrive planning reviews, assessment progress sheets and questionnaires. 
Staff have also been taken out of school to visit other schools employing Thrive in practice. Practitioners benefit from peer visits because they may observe successful approaches. Peer visits are distinct from peer observation models, which are typically used to offer feedback to the practitioner under observation (O’Leary, 2013). A peer visit is solely for the purpose of learning and improvement. Peer visits, according to Mizell (2010), may assist practitioners of all levels of experience, but they are especially beneficial for new practitioners who encounter an overwhelming quantity of unexpected concerns. 
The ratings for Emotional Coaching are two yellows in Autumn and two greens in Spring. This strategy has been one of the fastest progress in the emotional and mental well-being priority. It has been assessed using questionnaires filled out by pupils and practitioners, Emotional Coaching review meeting minutes and Listening to learners. Teachers from other schools have given ADDs sessions to practitioners on the effectiveness of employing Emotional Coaching. This helps practitioners understand and manage the learning environment to support students. This allows them to access the calm corner or employ coping strategies whenever they need to and not worry about practitioners interfering if they do not want to.
Maslow’s (1943) hierarchy of needs is been addressed here. Students are comfortable using the strategies taught to them in what they deem a safe learning environment. Safety needs at the bottom of the hierarchy are addressed first. Students will feel a sense of control in their classroom environment and students and practitioners can work their way up the hierarchy of needs for the benefit of the school.
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Thrive has been found to have a significant beneficial impact on practitioner’s trust in meeting learner needs (Cole, 2012). When dealing with a learner who is struggling emotionally, practitioners who have completed the Thrive course are more comfortable. More learners have the means to obtain the treatment they need, and teachers may encourage and aid others when they are stuck with a learner's mental difficulty. Bonitto (2019) adds to this by stating that Thrive helps workers rethink their views about learners' discomfort, therefore enhancing their overall comprehension.
Despite the fact that the training is valuable to practitioners, schools are anticipated to spend £4,000 to conduct a full school Thrive intervention. For certain schools, this may be too expensive and difficult to overcome. In research on Thrive, a practitioner who received Thrive training felt that it would be more beneficial if it was not so costly (Bonitto, 2019). In the SDP, the school decided to pay £2500 for Thrive practitioner training for one other member of staff Summer Term. The school has funded a total of three grants that aim to recruit, recover, and raise standards in well-being across the school.
 Even though the school does not have a lot of spare rooms, it does have its own intervention room that Thrive could work from. By building facilities within the school to perform the counselling, it avoided another expense issue. A regular, personalised counselling room is essential for a successful intervention. (Lee, 2018).
The Thrive Approach has not been present in the school for very long so it can be challenging for practitioners to know the psychological strategies to use in different situations while utilising Thrive. In choosing the optimal emotional and mental coping technique, Thrive must be well-established. When Thrive is first introduced, it took some time to establish its footing to be a successful intervention.
Emotional Coaching has been in place since the new academic year in September 2021. Students across the school have learnt the techniques to recognise and control their emotions. This has brought about significant changes in how students act since. Practitioners working in wellness positions, like Thrive, are encountering fewer students who are unable to cope with emotional issues that prevent them from studying effectively. Practitioners were more accepting of students' feelings and reminded them of methods in place to help them feel better.
Learners become used to the mental processes of assimilation and imitation surroundings, according to Piaget (1964). The school is demonstrating this because calm corners, a practice promoted by Emotional Coaching, have been set up in every classroom. These are simply quiet, quaint areas of the classroom that learners can go to whenever they want to relax when they get overwhelmed. Here they can use strategies learnt in Emotional Coaching to get ready to go back into the classroom.
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The Welsh Government states effective short- and long-term planning, which is connected to difficult objectives, is essential for long-term school progress (Welsh Government, 2014). The SDP is a vital part of setting targets to improve the learning environment for the learners, the teachers, and the local community. To act on the targets involves a whole school approach that extends to outside agencies to further education and well-being in and outside school. 
The school’s priority of the implementation of a whole-school approach to emotional and mental well-being was successfully met through vast action points. The two discussed in this paper served their purpose and have helped the school progress to ensure learners are meeting Donaldson’s four purposes. Strategies for Well-being created healthy, confident individuals that not only help themselves but others around them. The writer has a deeper understanding of how the school involves different strategies and approaches to benefit the whole school and the wider community.
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