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Introduction
In this paper, I will be looking at what the foundation phase is and what role it plays in the national curriculum in wales. I will also be looking at how the learning in an outdoor setting can contribute to the development of children throughout the foundation phase. How children need some form of structure to allow them to learn in the most effective way possible. I will be touching on the affordances of what the outdoors has to offer when children are learning to ‘play’ to further their development through the stages of the foundation phase, and how these affordances can help them develop their physical literacy to allow them to grow and maintain their physical literacy journey into adulthood and maintain a healthy lifestyle both physically and mentally.  

In 2010, a new piece of the curriculum was introduced in wales, this is known as the foundation phase. Government wales (www. Gov. Wales, 2015, p.5) state that “The Foundation Phase encompasses the developmental needs of children. At the centre of the statutory curriculum framework lies the holistic development of children and their skills”. The foundation phase is the name that is given to early childhood education in wales and is aimed at three to seven-year olds. The foundation phase extends early childhood education beyond the usual learning parameters (Macdonald, 2003). The foundation phase can help children not only develop mentally and physically but it can help them develop social skills as well as being able to maintain their own well-being, Government wales (2015, p.11) say that the foundation phase offers “Personal and Social Development, Well-being and Cultural Diversity is at the heart of the Foundation Phase and children’s skills are developed across all Areas of Learning through participation in experiential learning activities indoors and outdoors”.

Play is regarded as a large part of a child’s early development, it was recognised over 25 years ago when UNICEF created article 31 which recognises play as a right for children and says that authorities should recognise the right of the child to engage in play and recreational activities which are of an appropriate age for the child (UNICEF, 2014). In the foundation phase curriculum framework, it states that “Children learn through first-hand experiential activities with the serious business of ‘play’ providing the vehicle. Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually (www. Gov. Wales, 2015, p.5). learning during play is the most important part of the foundation phase, however there should still be a big emphasis on meeting the other objectives of the curriculum. Waller (2007, p. 395) states that “The focus of the foundation phase in wales is the child’s personal, social development and well-being, which is placed at the centre of the curriculum and is viewed as fundamental to a young children’s learning. This can be obtained by using two different structures to the time spent when outdoors, there is an option of the lesson being completely lead by the children and leaving them to explore and discover for themselves, or there is the option of the session being structured by the teachers, where they will allow the children a certain amount of freedom but the teacher tells the children what the task is and how the task should be completed. Government wales (2015, p. 6) state that

 “There must be a balance between structured learning through child-initiated activities and those directed by practitioners. A well-planned curriculum gives children opportunities to be creatively involved in their own learning which must build on what they already know and can do, their interests and what they understand. Active learning enhances and extends children’s development”.

However, Hutt et al (1989) argues that play is a to big of a category which displays a multitude of activities, some of these activities are conducive to learning. He also goes on to suggest that some children may dread outdoor playtime as it offers the opportunity to encounter conflict, aggression and other such behaviours from the other children, (Hutt et al, 1989). This would suggest that play isn’t always what it appears and the children will not always be the only focus of the teachers, wood and Attfield (1996, p. 3) state that “another problem in defining play is that it can be chaotic,  making it difficult for teachers to articulate intentions or predict outcomes”. Keighley (2004) says that if learning in the outdoors is take a more relevant and important place in the curriculum then practitioners must be prepared to plan and evaluate every aspect of outdoor learning or play to make sure all objectives are met.

Children gain many benefits from playing in the outdoors, Tovey (2007) believes that natural environments that are varied and changeable offer much greater opportunities to explore the landscape and immerse themselves in free play whilst exploring the natural landscape. when you bring the play into the curriculum and add it to the learning engine it takes on a whole new meaning for the Early development of the children, Canning (2010) believes that the children’s relationship with the teachers is a significant factor when involved in outdoor spaces with regards to how independent they feel and having confidence to make their own decisions and to solve the problems before them. Aasen and Waters (2006, p.126) suggest that the approach to the foundation phase for childhood well-being will require teachers to understand that a shift of the learning theories to a sociocultural way of learning to make the foundation phase a success. (Beames, Higgins, & Nicol, 2012) suggest that outside the classroom there is a world where curiosity and curriculum combine to offer powerful stimuli for learning. 

Fjortcroft (2001) notes that “Natural environments represent dynamic and rough playscapes that challenge motor activity in children. The topography, like slopes and rocks, afford natural obstacles that children have to deal with” (p.111). Two theories that suggest that the environment is important to a child’s early development are those of Nicholson’s (1971) theory of loose parts. Nicholson (1971, p.6) states that loose parts “in any environment, both the degree of inventiveness and creativity, and the possibility of discovery, are directly proportional to the number and kind of variables in it”. And Gibson’s (1986) theory of affordances. Gibson (1986) states “the theory of affordances rescues us from the philosophical muddle of assuming fixed classes of objects, each defined by its common features and then given name”. The natural environment can offer the children enough space to explore and utilise some of the naturally occurring objects that they find (e.g. sticks to have sword fights, trees to climb, rivers to swim/wade across) all of these items can offer something different to a child’s early development. Mawson (2014, p. 515) states “Affordance then is a possibility for action by an individual. The individual needs to be able to recognise the potential and have the skills and motivation to actualise the perceived use of the environment”. Before the foundation phase came to be there was a movement happening all over the world called ‘schoolyard greening’ (Grant and Littlejohn, 2001). The concept of schoolyard greening was to bring a more natural environment back to the schoolyard by planting trees and vegetable patches within the school grounds in order to encourage children to be more comfortable when spending time in the outdoors in any weather. As weather being the biggest deterrent for some teachers whilst spending time in the outdoors. Knight (2012, p 30) says that “the prevailing weather also seems to affect whether policy makers deem it appropriate to specify the need for outdoor experiences in early years settings”.

Nicholson says that “there is a growing awareness that the most interesting and vital loose parts are those that we have around us every day in the wilderness, the countryside, the city and the ghetto”. In our everyday lives we use loose parts to give us affordances (e.g. a book to gain knowledge, a phone for social reasons). However, if we strive to educate young children of the value of the loose parts in a natural environment, we can allow them the affordances of learning skills that in theory they would not gain by reading a book (e.g. using planks to build a bridge, using rocks to build a platform to allow them to climb over things).

the foundation phase is of sorts a pre-cursor and the start of a child’s journey of physical literacy. Margaret whitehead (2010) defines physical literacy as the motivation, confidence, physical competence, knowledge and understanding to maintain physical activity throughout the life course. Physical literacy is a journey that everyone who leads a healthy lifestyle embarks on during their life. Tremblay and Lloyd (2010) propose that physical literacy is the foundation of characteristics that a person need to live a healthy active lifestyle. Spending time in the outdoors as a child will help to maintain your physical literacy journey into adulthood and help you to maintain the health and well-being benefits. However, physical literacy was first set up to aid in the development of athletes. It is believed that people who are physically literate move and carry themselves in with competence and confidence, not just in sport but in everyday life (Australian sports commission, 2019; physical health and education in Canada, 2019)

Conclusion 
in conclusion, the foundation phase, although it was created many years ago and implemented nearly 10 years ago, still has some way to go before it becomes a full time staple of the national curriculum, there are still educators that believe that outdoor play should be restricted to the children’s down time. There also seems to be some people that still feel that play is not what it appears to be and can offer more problems than solutions. There is an abundance of research on the subject of how the outdoors can help the early development of children, however, I feel that the outdoors is such a broad term that is used when concerning ‘play’ as to me being outdoors means being in nature, surrounded by trees. In some schools this can be the case depending on the location of the school, however this is not always possible, and trips would have to be organised by the school to visit the local woodland or beach. There are lots of schools that have adapted the foundation phase and have created spaces in the school playground to accommodate for the children’s playtime, before the foundation phase there was schoolyard greening and this sentiment is more apparent even more since the foundation phase was introduced, spending time in the outdoors is beneficial not only for a person’s physical health but also a person’s well-being, this will help a person to maintain an active lifestyle and continue on their physical literacy journey. For a child to have active parents is even more beneficial to the child’s development but learning all these skills during schooltime will help the more sociably and culturally.
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