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	Activity Plan

	Activity: Nature walk with leaf collecting and rubbing


	Number of children:
4 Children all with ALN
	Age of children:
4-5 years old 
	Number of adults:
4 Adults

	Location:
Local woods near the provision in Carmarthenshire
	Preparation time:
20 Minutes
	Activity time:
2 hours depending on child engagement 


	Resources:
Provided Resources - Buckets, bug hunting kit, magnifying glass, Ipad, plastic sheets, crayons, paper
Children may be allowed to input what equipment they wish to take. 
Natural Resources available if the children wish – Sticks, trees, rocks, bugs, stream, leaves

	Aim/s of activity:
The children will have the opportunity to develop their language if they decide to explore ways of describing outdoor objects. 
The children will also have the opportunity to develop their curiosity, creativity and discovery through exploration of the natural environment and leaf collecting.
The children will be given the opportunity to explore and develop an awareness for the environment when looking at the different leaves (ESDGC, 2008).



	Links to outcomes:
While there are no specific outcomes, children will have holistic opportunities to meet those noted within the Foundation Phase Framework (2015)
· Be able to express themselves creatively and imaginatively 
· Develop Sensory awareness
· Develop fine motor skills
· Opportunities to develop physical development 
· May explore their own limits with help from adults 

The children will gain skills and resolve issues that enable them to decide how to act as well as being encourages to care for the environment (ESDGC, 2008).

	Differentiation:
The woods have been checked for access for children who need wheelchairs or require support with walking. The children will all have the opportunity to explore with their 1:1 adult and have the opportunity to use their imagination; however, children who require support with ‘play’ and ‘free choice’ will have structured activities provided by their 1:1 to ensure that there is structure to the experience.  


	Health and safety:
All staff with be provided with school mobile phones with the school number stored and credit allowing calls to be made if necessary. 
The teacher will have contact details for all children which also outline any medical requirements; staff will know if children require medication and will ensure that medication is taken in the first aid kit.
Parents will be told about the experience beforehand allowing for suitable clothing to be provided; children without suitable clothing will be given clothing from the schools’ supplies. 
A pack of biscuits and water will be taken for all children to ensure that they have their snack at the correct time. 



	Role of adult/adults:
The role of the adults is always to ensure the children are safe physically and feel safe emotionally. All adults will be given a child to work 1:1 with providing them with positive reinforcement as well as scaffolding their learning/play. Adults are to take photographs of the children participating and to engage with the children if the children invite them into the experience if they play independently. Staff may ask leading questions to the children who are working at different levels and scaffold their learning if the child initiates the conversation. 


	The activity:
The children will walk to the local woods in Carmarthenshire to explore the woods using equipment chosen by them beforehand. 
On arrival at the woods, the children will be sat down, and the rules will be discussed such as no pulling off leaves or pulling live flowers. They will be told how far they may go to explore and how to keep safe within that space. 
All children will be given crayons and paper for leaf collecting and leaf rubbing as a starting activity. If the children show interest in something other than leaf collecting, adults can initiate play with children scaffold their imagination by showing them different things to explore. This will allow the children to have a structured task if required or free exploration if they wish. 
The children will have the opportunity to use buckets, bug hunting kits, and cameras to explore the local environment. 
The children may choose to make homes for the bugs or build a den for themselves. 
They may show interest in collecting stones/pebbles or leaves and sort into sizes etc.
The children may wish to take pictures of the bugs to identify them later back at the provision. 
The children may make use of the environments nature layout to climb, play hide and seek, or roll down the bank. 
The children may wish to listen to sounds that they can hear or enjoy the feel of the wind due to their sensory needs. 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Nature walk with free choice in Carmarthenshire
	Date:
	27/09/2020

	Assessor:  
	
	Review date:  
	



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Nature Walk:
Wild plants and weeds
	The plants allow exploration of the environment and different insects that may be in them.
	Stinging nettles and thistles, eating plants that may cause harm, allergic reactions to plants including but not limited to rashes. 
	Children, adults
	· Teacher will lead the walk to ensure that the path is clear of stinging nettles
· First aid kit to be taken by staff containing correct medication
· Children to be wearing long trousers covering their legs 
· 1:1 staff to be monitoring children who are know to put things in their mouths
	Low

	Nature Walk:
Slippery mud and grass
	The mud may be used for the mud kitchen and the grass may be picked to go in the ‘food’. 
	Falling over, infection in cuts, mud in eyes, bumps to head, grazes causing bleeding, broken bones. 
	Children, adults
	· First aid kit to be taken containing antiseptic wipes and plasters
· Wellies to be worn for extra grip
· Water baths to be including in the first aid kit for eyes
· Mobile phones to be taken and exact locations known at all times in case of a 999 call emergency. 
	Low

	Nature Walk:
Playing with fallen trees and sticks
	The children could use their imagination and may choose to build something out of wood. They may use sticks as a mixing tool.
	Splinters, tripping over trees, bumps to head, grazes causing bleeding, broken bones.
	Children, young people
	· First aid kit to be taken containing antiseptic wipes and plasters
· Mobile phones to be taken and exact locations known at all times in case of a 999 call emergency.
	Low

	Nature Walk:
Distance from the provision 
	The change of environment will provide children with different learning opportunities
	Need to contact the school, medical emergency, behavioural difficulties due to change of environment
	Children, young people
	· School mobile phones to be taken with school numbers saved 
· Medical information of children to be taken 
· Route being taken will be provided so that the school can locate them if necessary
· Visual timetables and symbols to be taken for children to allow them to visually understand the experience 
· Staff will be trained in manual handling should a child require to be kept safe
	Low

	Nature Walk:
Independent Exploration  
	The children will experience independence in an outdoor learning environment away from their regular provision 
	Separation from the rest of the group
	Children
	· Regular head counts of the children 
· Boundaries to be highlighted at the start of the walk so that independence can be achieved whilst remaining safe
· All children are provided with a 1:1 who will always be with them . 
	Low

	Nature Walk:
Climbing Trees
	The children will have the opportunity to test their own limits
	Falling from the tree, cuts and grazes, possible broken bones
	Children
	· First aid kit to be taken by staff
· Children will always be observed especially when near trees
· Staff to encourage children to recognise their limits 
· Mobile phones to be taken and exact locations known at all times in case of a 999 call emergency.
	Low

	Nature Walk: General Weather
	Different weathers offer different opportunities for the children. Rain will bring out insects that may not be out otherwise. Sun will allow the children to explore without the risk of slipping in mud
	Flooding, thunderstorms, sunburn, heat stroke, dust in eyes
	Adults and children 
	· Weather forecasts will be monitored closely the day before and on the day of the experience 
· Appropriate clothes will be required for children to participate
· Sun cream to be worn if required
· Water to be taken for all children and staff
· First aid kit to be taken with eye baths

	Low

	Nature Walk:
General needs of the children 
	The children require different learning environments that allow them to explore their sensory needs. 
	Sensory overload, behavioural meltdown due to change of environment, physical behaviour
	
	· Visual timetables and symbols to be taken for children to allow them to visually understand the experience 
· Staff will be trained in manual handling should a child require to be kept safe
· Ear defenders to be taken to ensure children with sensitive hearing can still enjoy the experience
· Busy hand toys to be taken for children to use should the change of environment prove too much
· School to be aware that they may need to send school minibus to collect children who require being brought back due to safety concerns. 
	












	Issue / environmental feature
	Damage that could occurComponent 3
Environmental Audit

	How to lessen negative impact 
	Resources needed
	Who is responsible 

	
Bug hunt



	Squashing or destroying bugs and/or their habitats. 
	Encourage children to carefully lift the environments and place them gently back to ensure the bugs have their habitats undisturbed. 
	None 
	All adults to remind children. 

	
Taking food and drink




	Leaving litter behind that can cause harm to the environment.
	Remind children to put litter in the bin and take bottles and wrappers back to the provision.
	Carrier bag for litter
	Children and adults. 

	
Building dens 




	Standing on plants and exposing bare ground causing harm to plant life.
Tying ropes to trees that may leave an imprint if not removed before leaving.
	Dens to be taken down by staff and children at the end of the session. Staff to encourage children to build dens in areas that will not cause damage to plants. 
	Scissors to cut rope.
	Adults and children 

	
Climbing trees







	Standing on branches that are not secure and causing them to break off. 
	Children to check all branches before standing on the; adults to encourage and to check with the children.
	None
	Adults and Children 
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	Pulling off leaves that are still growing on trees.
	Children to be told only to use leaves that they find on the floor and encouraged to pick leaves that are still attached to the trees.
	None
	Children and Adults

	Collecting stones 



	Moving stones away from where they were found may disturb insects’ habitats
	Children to be encouraged to return stones back to original location or encouraged to return them off the main path. 
	None
	Children and Adults












Component 4
Experience Evaluation

Outdoor learning is an important part of learning for children in the early years as it allows children to play and explore in ways that they do not usually get to experience. The experience designed focuses on the outdoors and the ability to learn on their own and for themselves. Whilst this experience is an individual experience, the children involved in this all have a diagnosis of ASD (Autism Spectrum Disorder) and are all non-verbal therefore require support from the adults. The children have different outcomes and needs compared to children in a mainstream setting, but they do still benefit greatly from being outdoors. This experience has been designed with the children’s needs and interests at mind and looks at how it links in with the works of well know theorists. 
The experience designed shares the same philosophy as Montessori (1949) with the idea that learning should be child centered and allowing children to learn from their own methods (Lillard, 2013). This experience gives the children the opportunity to explore what they wish and to learn about the parts of the outdoors they are interested in. The experience also provides the children with the possibility of choosing their own equipment to take with them rather than in being directed as this, again, allows for child centered learning (Mooney, 2000). For children with additional learning needs, the Welsh Government ALN Programme (2018) requires all learners’ views to be included in the planning process of their education; as the children involved in this experience are non-verbal, allowing them to choose their own equipment gives them the chance to be involved in their own learning. Piaget (1962) maintained that children learn best through doing things for themselves; it is suggested that children learn when their curiosity is not fully satisfied therefore, they explore to find their own answers (Mooney, 2000). This is linked closely to the new proposed Welsh Curriculum 2022 (2019) which urges for children to be allowed to explore and be inquisitive to generate new learning on their own. 
The element of being outdoors is linked to the idea that children absorb information effortlessly through being in different environments between birth and the age of 6 as this is the ‘Absorbent Mind’ stage (Montessori, 2007). Dewey (1910) suggested that children learn through doing and the outdoor environment allows children to be active participants in their own learning process. This idea is maintained by the work of Piaget (1962) who believed that learning was a mixture of intrinsic and extrinsic, meaning learning is both children initiated and imposed by the surrounding environment. For many children, learning spaces to associated with how they behave, what they can and can’t do, and the element of being taught therefore being taken to a different learning space outside allows them to be rid of the expectations and explore freely (Peacock and Pratt, 2011). Gardner (1993) theorized that individuals have different styles of learning and all learn in different ways; whilst this may mean that being outdoors creates multiple learning situations for some children, it may limit other children who learn best in a different way. The experience designed allows for the children to learn through doing, however has the option of structure to support the needs of the children. Kanner (1943) initially researched into the lack of imagination or play limitations that children with autism have and has been more recently reviewed by Barton and Worley (2012); children with ASD often have little engagement when playing outside freely as they tend to require clear and precise understanding of what they have to do (Hancock, 2020). For the children involved in for the experience, some are likely to need guidance on ‘free play’ due to their ASD which is why there is the option an adult led activity. However, NHS (2019) state that not all children with ASD will have the same behaviours, meaning some of the children in the experience will be able to freely explore and use their imagination without adult structure. 
Being in an outdoor environment encourages children towards risk and adventure and learning to push their limits in order to progress developmentally (Cooper, 2003). Outdoor learning is a way that early years settings can introduce risk to children in a controlled and manageable way; the outdoor environment encourages risk taking such as climbing trees and exploring their surroundings without adult guidance as well as testing their own limits (Estyn, 2015). Exploring risk allows children to develop their social development through demonstrating their bravery and physical ability to their peers as well as themselves (Green, 1997). Play Wales (2013) also emphasise an importance on children taking risks as it allows the child to learn how to trust staff, peers, and themselves which helps contribute to their social and emotional development. This enables the child to develop self-esteem, learn their own limits, and develop a sense of independence according to Play Scotland (n.d). Erikson (1950, cited in Mooney, 2000) suggested that the second stage of psychosocial development is when the child develops a sense of independence without feeling restricted. By exploring their risks supported by adults, children are likely to reach their psychosocial developmental targets. Whilst for many children learning their own limits is an important part of development, children with ASD can often struggle with recognising danger; social observation is the way most children learn about danger and possible hazardous situations, but children with ASD often have limited social observation skills (Zurcher et al., 2013). Many children with ASD can feel threatened and overwhelmed when outdoors in a new environment as they are unaware of danger (Sipe, n.d), this experience allows children to have 1:1 staff support to encourage them to participate in potentially risky play but know that they are safe with their 1:1 adult. Once the child has completed an activity such as climbing over a tree stump once, they are likely to repeat this as they know they can achieve this without support which helps develop their self-esteem. 
For this experience, the adult will have multiple roles. Following on from the element of risk, Martin (2010, cited in Moyles, 2010) recommends that the role of the adult is to encourage children to explore risk as it will give the child a sense of trust and reassurance that they can achieve. Moller (2015), however, believes that children should have the opportunity to have free play in order to learn through self-motivation meaning the adult should take an observational role rather than a proactive role. It could be argued that without adult input, children are limited to what they already know or are familiar with, limiting the possibility of learning new information (Bowman, 2014). The idea of adult input is linked closely to the work of Vygotsky (1978); it is suggested that children learn best by problem solving but with the guidance of adults commonly now known as ‘scaffolding’.
"the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86).
Frobel (1895, cited by Bruce, 2012) suggested that the role of the adult is to respond to the children’s questions and help develop their knowledge rather than telling them. For the proposed experience, the role of the adult is to scaffold the child by following their lead; children with ASD often require positive reinforcement and constant encouragement in order for them to develop a sense of independence for their learning (Skinner, 1953). Carr and Boat (2019) suggested that positive reinforcement such as ‘You’re looking under rocks for bugs and being careful’ is a statement that acknowledges the behaviour you want from the child and provides the positive reinforcement that the child needs to continue.  The children intended for this experience are also non-verbal meaning that they communicate with actions rather than with verbal communication aids; the role of the adult is to observe the children closely looking for eye contact or non-verbal clues that indicate what they want and if they require adult input. Adults in this experience are also responsible for using visual support as children with ASD may be stressed or anxious in a different environment and a visual guide on what is happening can help ease that anxiety (Ptiman, 2007).  
For children, everyday objects can be perceived as a variety of possibilities with the use of imagination; this is known as the affordance theory (Gibson, 1966). It is suggested that children view objects not just for the purpose designed, but as a whole range of experiences (Early Years Educator, 2016). For example, in this experience, a stick could become a magical wand, a spoon for stirring, or a spade for digging; it is all dependent on the child’s imagination. This experience has been designed as outdoors to allow for open ended materials that can stimulate play and spark an interest for the children with the aim of the children engaging in social interaction with both their peers and adults (Bayley, Featherstone, and Broadbent, 2008). However, children with ASD often engage less with imaginative play and struggle to generate imaginative play without adult guidance (Lin et al., 2017). Another role of the adult will be to initiate imaginative play with the children and give them examples of how to explore and play. With staff guidance on how to play, it could be argued that the element of free play is compromised as the Welsh Government (Play Policy Implementation Plan, 2006) define free play as freely chosen and child initiated. 
The outcomes proposed in the experience are linked to the Foundation Phase Framework (2015) but are left vague due to the freedom that the children will be given. Outdoor learning can not be limited to one outcome but instead provides the opportunity to support learning across many subjects and support the children’s holistic development (Dillon and Dickie, 2012; Institute of Education, 2015). Trudeau and Shephard (2008) highlight the importance of outdoor learning environments on the physical development of children due to the amount of space the children have to explore; this has shown to have a positive impact on educational achievements. Nel, Joubert & Hartell (2017) consider the sensory and motor development that the children involved in this activity will experience due to their ASD. Outdoor learning requires a space that is not frequently used by the children as a common playground or field is not sufficiently stimulating for the sensory needs of the children (Locke et al., 2016). For children with ASD, a stimulating environment helps them to achieve; the ALN Act (2018) aims to ensure that all children with ALN are supported to overcome all barriers and help them achieve their full potential. This outcome is focused only on children with ALN including children with ASD. 
The Welsh Assembly Government (2000) created the Sustainable Development Scheme Learning to Live Differently which has led to the development of ESDGC (Education for Sustainable Development and Global Citizenship); the aim of the ESDGC is that it is not taught to children as a stand alone lesson but rather embedded within the curriculum and integrated in everyday life (Tinney ad Merriman, 2018). The ESDGC encourages children to care for the environment and be conscious in their behavior towards the environment (Welsh Government, 2008). The experience designed provides the children with the opportunity to care for the environment and is highlighted in the environmental audit that children will be encouraged to return moved objects and look where they are walking. The children involved in this activity do still understand empathy despite their ASD diagnosis and will look at the adults faces to recognize the emotions (Heaton et al., 2012); if the adults show them that they are sad by destroying the environment, then the child is likely to understand not to do that again because it is not the right behaviour. 
Overall, the proposed experience is based on the works of Montessori (1949) and Piaget (1962) and the idea that children should be learning through doing and using real life objects but takes into consideration the ASD that the children are diagnosed with. The outcomes consider holistic development as well as outcomes from the Foundation Phase Framework (2015) but allow for the children to freely learn rather than having a fixed agenda. The environmental audit encompasses ESDGC within it and focuses on ensuring the children take as much responsibility as they can for caring for the environment and being considerate citizens.  

References
Barton, E., & Wolery, M. (2012) ‘Teaching pretend play to young children with autism: a review of the literature’, Topics in Early Childhood Special Education. 28(1), pp. 109-125. Available at: https://journals.sagepub.com/doi/10.1177/1096250611424106. (Accessed: 26th September 2020). 
Bayley, R., Featherstone, S., & Broadbent, L. (2008) Role Play (Carrying on in Key Stage 1). UK: Featherstone Publications.
Bowman, B. (2014) The word gap and the common core [Video]. Available at: https://www.youtube.com/watch?v=W0T-owgtd3Y. (Accessed: 15th September 2020).
Bruce, T. (2012) Early Childhood Practice: Froebel today. London: SAGE Publications. 
Carr, V., & Boat, M. (2019) ‘”You Say Praise, I say Encouragement” – Negotiating Positive Behaviour Support in a Constructivist Preschool’, Athens Journal of Education. 6(3), pp. 171-188. Available at: https://www.athensjournals.gr/education/2019-6-3-1-Carr.pdf. (Accessed: 25th September 2020). 
Cooper, G. (2003) ‘The demise of real experience and the case for outdoor education’, ECOS. 24(1), pp. 10–14. Available at: https://www.researchgate.net/publication/297990808_The_demise_of_real_experience_and_the_case_for_outdoor_education . (Accessed: 28th September 2020). 
Dewey, J. (1910) How we think. Boston, MA: D.C.Heath & Co.
Dillon, J., & Dickie, I. (2012) Learning in the natural environment: Review of social and economic benefits and barriers. Available at: http://publications.naturalengland.org.uk/publication/1321181. (Accessed: 17th September 2020). 
Early Years Educator. (2016) Possibilities on Offer. Available at: https://www.earlyyearseducator.co.uk/features/article/possibilities-on-offer. (Accessed: 20th September 2020).
Estyn (2015) Using the outdoors to increase pupils’ wellbeing. Available at: https://www.estyn.gov.wales/effective-practice/using-outdoors-increase-pupils%E2%80%99-wellbeing (Accessed: 17th September 2020).
Gardner, H. (1993) Multiple intelligences: The theory in practice. New York, NY: BasicBooks.
Gibson, J. (1966) The Senses considered as perceptual systems. Boston: Houghton Mifflin
Green, J. (1997) ‘Risk and the construction of social identity: children’s talk about accidents’, Sociology of Health and Illness. 19(4), pp. 457-479. Available at: https://doi.org/10.1111/j.1467-9566.1997.tb00413.x (Accessed: 27th September 2020).
Hancock, C. (2020) ‘We don’t play that way, we play this way: Functional Play Behavours of children with Autsim and Severe Learning Difficulties’, Research in developmental difficulties. 103. https://doi.org/10.1016/j.ridd.2020.103688Get  (Accessed: 15th September 2020).
Heaton, P. et al. (2012) ‘Measuring the effects of alexithymia on perception of emotional vocalizations in autistic spectrum disorder and typical development’, Psychol Med. 42(11), pp. 2453 – 2459. Available at: https://pubmed.ncbi.nlm.nih.gov/22475181/. (Accessed: 19th September 2020). 
Institute of Education. (2015) The existing evidence‐base about effectiveness of outdoor learning. Available at: https://www.outdoor-learning.org/Portals/0/IOL%20Documents/Research/outdoor-learning-giving-evidence-revised-final-report-nov-2015-etc-v21.pdf?ver=2017-03-16-110244-937. (Accessed: 24th September 2020). 
Lillard, A. (2013) ‘Playful Learning and Montessori Education’, American journal of play. 5(2), pp.157 – 186. Available at: https://files.eric.ed.gov/fulltext/EJ1003949.pdf. (Accessed: 28th September 2020). 
Lin, S. et al. (2017) ‘Theory of mind predominantly associated with the quality, not quantity, of pretend play in children with autistic spectrum disorder’, European Child & Adolescent Psychiatry. 26(1), pp. 1187- 1196. Available at: https://link-springer-com.ezproxy.uwtsd.ac.uk/article/10.1007/s00787-017-0973-3#Sec12. (Accessed: 27th September 2020). 
Locke, J. et al. (2016) ‘Examining playground engagement between elementary school children with and without autism spectrum disorder’, Autism. 20(6), pp. 653 – 662. Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4779076/. (Accessed: 19th September 2020). 
Møller, S.  (2015) ‘Imagination, playfulness, and creativity in children’s play with different toys’,  American Journal of Play.  7(3), pp.  322–346. Available at: https://files.eric.ed.gov/fulltext/EJ1070372.pdf. (Accessed: 19th September 2020). 
Montessori, M. (2007) The absorbent mind: Volume 1. Amsterdam: Montessori- Person Publishing company. 
Mooney, C. (2000) Theories of Childhood: An Introduction to Dewey, Montessori, Erikson, Piaget and Vygotsky. Minnesota: Redleaf Press.
Moyles, J. (2010) Thinking About Play. Berkshire: Open University Press.
[bookmark: _Hlk51918504]Nel, A., Joubert, I., & Hartell, C. (2017) ‘Teachers' perceptions on the design and use of an outdoor learning environment for sensory and motor stimulation’, South African Journal of Childhood Education. 7(1), pp. 1-11. Available at: https://dx.doi.org/10.4102/sajce.v7i1.482. (Accessed: 18th September 2020). 
NHS. (2019) What is Autism. Available at: https://www.nhs.uk/conditions/autism/what-is-autism/. (Accessed: 16th September 2020). 
Peacock, A., & Pratt, N. (2011) ‘How young people respond to learning spaces outside school: A sociocultural perspective’, Learning Environments Research. 14(1), pp. 11–24. Available at: https://www.researchgate.net/publication/226165683_How_young_people_respond_to_learning_spaces_outside_school_A_sociocultural_perspective. (Accessed: 19th September 2020). 
Piaget, J. (1962) The Psychology of the Child. New York, NY: Basic Books.
Pitman, M. (2007) Helping Pupils With Autistic Spectrum Disorder Learn. London: SAGE Publications. 
Play Scotland (n.d) Risky Play. Available at: http://www.playscotland.org/wp-content/uploads/Risky-Play-Leaflet_web.pdf (Accessed: 17th September 2020).
Play Wales (2013) Play and early years: birth to seven years. Available at: https://www.playwales.org.uk/login/uploaded/documents/INFORMATION%20SHEETS/play%20and%20early%20years.pdf (Accessed: 23rd September 2020)
Sipe, K. (n.d) How to Help Autistic Children with Play. Available at: https://thegeniusofplay.org/genius/expert-advice/articles/how-to-help-autistic-children-with-play.aspx#.X2ofUot7lEY. (Accessed: 17th September 2020). 
Skinner, B. F. (1953) Science and human behavior. New York, NY: Simon& Schuster
Tinney, G., & Merriman, E. (2018) ‘Early Years Education and Education for Sustainable Development and Globa Citizenship (ESDGC) – Two Sides of the Same Coin?’, Wales Journal of Learning and Teaching in Higher Education. 1(1), pp. 71-76. Available at: https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/enhancement-unit/wales-journal/71-76-Tinney-and-Merriman.pdf. (Accessed: 19th September 2020). 
Trudeau, F. & Shepard, R. (2008) ‘Physical Education, School physical activity, school sports and academic performance’, International Journal of Behavioural Nutrition and Physical Activity. 5(1), pp. 1- 13. Available at: https://www.researchgate.net/publication/5553170_Trudeau_F_Shepard_RJ_Physical_education_school_physical_activity_school_sports_and_academic_performance_J_Behav_Nutr_Phys_Activity_5_10. (Accessed: 19th September 2020). 
Vygotsky, L. (1978) Mind in society: The development of higher psychological processes. Cambridge, MA: Harvard University Press.
Welsh Assembly Government. (2008) Education for Sustainable Development and Global Citizenship: A common Understanding for Schools. Available at: https://hwb.gov.wales/api/storage/eaf467e6-30fe-45c9-93ef-cb30f31f1c90/common-understanding-for-school.pdf. (Accessed: 18th September 2020). 
Welsh Government. (2018) Additional learning needs (ALN) transformation programme. Available at: https://gov.wales/sites/default/files/publications/2018-09/additional-learning-needs-aln-transformation-programme-v2.pdf. (Accessed: 27th September 2020). 
Welsh Government. (2019) Draft Curriculum for Wales 2022. Available at: https://hwb.gov.wales/curriculum-for-wales/introduction/ (Accessed: 13th September 2020).
White, J. (2014) Playing and Learning Outdoors. London: Routledge.
Zurcher, N. et al. (2013) ‘Perception of Social Cues of Danger in Autism Spectrum Disorders’, PLos One. 8(12). Available at: https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3852523/. (Accessed: 27th September 2020). 
image1.png




