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Dyslexia and Inclusive Practice
Children With Additional Learning Needs: Dyslexia and Inclusive Practice

[bookmark: _GoBack]	Children’s different learning opportunities depend not only on their individual economic, health, cultural or disability circumstance, but also where they have been raised and the educational systems structure, policies and support in their home country (Florian et al., 2009). Many children have day-to-day challenges and an estimated 155,000 Canadian children have some form of additional learning needs (ALN) (Canadian Government, 2017). Regardless of these differences, practitioners and settings are held to a standard of accommodating each child’s differences to aid them in their learning. In Canada, each province has different policies in place to support children with additional learning needs. In many developed countries, children with additional learning needs either do not attend school or are put in special settings to segregate them from children who develop at a ‘normal’ pace. Forbes (2007) argues that inclusion should not be defined as being under the same roof as students without disabilities, but ‘being involved in the common enterprise of learning’ (p.68). The major contemporary challenge of producing an inclusive education system is the gap between ‘special’ and ‘regular’ students within the classroom level (Snowling, 2013).. The aim of this essay therefore is to bring light to Canadian classrooms and how legislation, support, and inclusive practice play a large role in each dyslexic child’s life.
[bookmark: bbib4]	Most school systems exclude children, who do not participate in meaningful learning, or who underachieve. Canada is no exception.  A lack of participation calls for inclusive education within mainstream classrooms (Black-Hawkins et al., 2007). Even if children in developed countries are attending mainstream schools, they do not necessarily have positive experiences of education (Florian et al., 2007). Education in Canada has had an evolutionarily shift within pedagogical paradigms since the amendment of the Canadian Human Rights Act in 1977. Initially, special education was given to a relatively small number of children in society (i.e. those with the most obvious and encompassing disabilities); now more children identify as having ALN than at any time in history (Andrews et al., 2014). Historically, the 1700s-1800s were a time where people with disabilities were excluded from general society and looked down upon. The result of the Eugenics movement in the early 20th century was increased levels of institutionalization, which prevented many children with ALN from moving into the regular education system. At this time, the Canadian Human Rights Act was breaking the glass in Canada (Andrews et al., 2014). However, in England and Wales, the Warnock Report was making headlines. 
	The Warnock report was the first of its kind in 1978 and gave way to the integration of ALN students. This report was the first to introduce the term ‘children with learning difficulties’ and now in Wales they will be adopting the term ‘additional learning needs’ (ALN) in 2020 (ALN and Education Tribunal [Wales] Act, 2018). In contrast to the UK, Canada uses alternative terms, which are interchangeable throughout the provinces and territories. For example, Ontario and New Brunswick use “students with exceptionalities,” while other provinces use the phrase “students with special needs.” The difference in terms used can be confusing for educators as terminology changes rapidly, especially for Wales. 
	Although notions of ALN children broadened and educators acknowledged these children, this did not mean integration in the 1970s-1980s. Before integration within settings there was special education programmes formed to begin the five-step process of identifying these students. This process ended with an individual programming in special education classes or with part-time individualized assistance in or outside of the regular classroom. Overtime, Canada’s educators started to recognize fundamental flaws attached to the special education approach. Due to challenges that were inherent with special education, provinces and territories across Canada have generally adopted inclusive education (Andrews et al., 2014). This is a merger between special education and mainstream education into one unified system. However, there are still disadvantages to labelling, co-morbidity, or early intervention of dyslexic children. Labelling children with dyslexia can have pros and cons to the label. An advantage may be that children and parents have a sense of relief that they are able to put words to how they were feeling or the difficulties that their child has (Goetry, 2018). This label can also help academically because if you have an acknowledged label such as dyslexia, the child could receive more attention at school from their teachers, or more time on assignments. However, a large disadvantage to a label of dyslexia is social exclusion from peers. Although intellectual development is crucial to a child’s life, social development is important to maintain so the child builds their emotional and self-esteem up. If they are being excluded from classroom activities and pulled out of their lessons that will raise questions from other students.
	Learning difficulties can overlap very often in children that may have one ALN labelled already (Kirby, 2011). The co-occurrence of learning difficulties is normally called comorbidity. Early intervention or diagnosis may not always be the best option because as your child grows up they may be slower in different aspects of learning but stronger in others. These learning difficulties will change overtime depending on external demands (Kirby, 2011). Amanda Kirby’s video ‘Dyslexia, Dyspraxia & Overlapping Learning Difficulties’, explains how a whole child approach is important when assessing your child who has any learning difficulties. This approach is about looking at the whole child and changing the environment instead of the child. Seeking out the strengths in the children and finding a learning environment that supports those strengths is the best course of action. Getting tested for dyslexia can be a long and confusing process since there is not a definitive test for dyslexia (Kirby, 2011).
	Many tests for children with dyslexia begin in the classroom. A teacher would start observing certain students for an extended amount of time. School staff is usually supported through their education of children with ALN from their education departments, learning support units and various state programmes and resources. Valeo (2008) suggests that implementing full inclusion can lead to frustration and confusion from the teachers and students. This is a process, which needs to include not only the teachers of the school, but parents/guardians, principal, teacher’s aide, support staff, and most importantly, the student (Florian et al., 2009). 
	Within Canada, the Dyslexia Determination Test (DDT) is one way to determine the three fundamental types of dyslexia (Dyslexia Association, 2017). This test determines specific aspects of language problems relating to reading, writing and spelling. This test is composed of three parts; the first involves checking for written numbers and letters. The second tests the mode of decoding words: eidetic or phonetic. The third consists of assessing whether the children encodes eidetic or phonetically. However, parents of dyslexic children need to pay to get tested for dyslexia, the British Colombian government in partnership with the Ministry of Education has created a guide for teachers to acknowledge a child with dyslexia in their classroom. This knowledge is not only available to teachers but the general public as well. The guide is founded on the principles of early intervention and response to intervention. The use of this guide is an advantage to early intervention because all teachers and parents are able to read through and support their child with dyslexia. 
	Following the Canadian Human Rights Act in 1977, the Canadian Charter of Rights and Freedoms, 1982, brought more attention to the equity of rights and unlawful discrimination of persons with mental and physical disabilities. Through this attention, there are more affordable, accessible, and helpful resources available. Dyslexic children and their parents in Canada have many supportive online resources available. There is also a Canadian Disability Tax Credit for dyslexic persons and their caregivers for children under 18. Money spent on special tutors, counselling or private education can be partially reimbursed through this tax credit for disability (Disability Tax Credit, 2017). However, the disability credit does not regularly give to purely dyslexic children. Most families that receive this tax credit have a child with more severe and prolonged disabilities. 
	The lack of money that a family has to receive resources for their dyslexic child to have a special education program can have a huge impact on their future higher education and job opportunities. In Canada, inclusive education varies province to province. The inclusion of children with dyslexia in a classroom allows them the ability to learn in a supportive environment. Settings in developed countries are using early intervention and inclusive education programmes to support children with dyslexia, but not all children are receiving the correct attention (Siegel, 2006). Dyslexia is a learning difficulty, which is associated with other types of ALN, and can be present but not diagnosed easily. Particularly, it is important that physicians do not ignore the possibility of dyslexia when other developmental disorders are present (Siegel, 2006). Dyslexia is a condition, which is either diagnosed incorrectly or not diagnosed at all. Research conducted on children learning English as a second language has shown that immigrant children entering schools in their early years and having difficulty with English only a few months to a year of instructional English may be dyslexic. These children are often ignored and the problem is assumed to be due to the fact that English is not their first language. Although not all children learning English as their second language are dyslexics, it is worth consideration to investigate the possibility of dyslexia (Siegel, 2006).
	A child with dyslexia can be supported through strategies in the classroom by the educator and also through private tutoring in the early years. Strategies used to support children with dyslexia are dependant on the level of dyslexia the child has. If they have moderate levels of dyslexia it may be that extra time on assignments or someone correcting or helping them in writing, reading and spelling is needed (Riddick, 2001). A strategy guide for teachers with students who have dyslexia in their classroom is an important component to supporting children with ALN. Specific dyslexia strategies within classrooms are, multisensory experiences, connecting new information to previously learned information, logging unfamiliar words, and providing audio recordings for students to listen as they read. All of the above strategies can be a useful way in supporting children with dyslexia in a standardized classroom (Supporting Students With Learning Disabilities, 2011). 
	Research has shown that some parents even think that ‘regular’ settings do not challenge their dyslexic child to meet their potential (Kohen, 2010). However, not all students are capable of staying in ‘regular’ classroom settings and need private one on one support in their learning. The alternative to integration in ‘regular’ classrooms is privatized lesson plans, which are normally one on one, or with other students who may have similar learning abilities or other ALN. Some private educations cater to children with dyslexia. In some cases, schools are strictly dedicated to dyslexic students while others focus on a broader range of ALN. For example, James Cameron School, in Canada, delivers an adapted format of the British Columbian Academic Curriculum that suits the learning needs of students with dyslexia. They do this through a customized Individual Education Plan (IEP). However, in private institutions such as James Cameron, children in these classrooms might not be learning the social aspect of going to a public school setting (James Cameron School, 2015), which has a broad range of learning styles and speeds. This can make it difficult once the child reaches a certain age and has to integrate into ‘regular’ school settings. 
	Cognitive strategies in the classroom are designed to promote independent student thinking. From independent learning, students can increase their self –awareness and advocacy (Florian, 2009). Teachers play a critical role in the development of individual tasks, which enable students to engage at a cognitive level. This will encourage intellectual advancements in each student with ALN. 
	Many families in North America find that their child with ALN get lost inside the public school system and struggle to keep up with the curriculum and culture of a ‘regular’ school settings (Gerber et al., 2012).. A full school dedicated to dyslexia can help with identifying the teaching style in which your child succeeds in and also how they are able to start building on concepts and new ideas.  Inclusion education in Australian primary schools has shown to have some positive outcomes, such as, students of all abilities growing socially, emotionally, and academically side by side. Children who do not have ALN working beside others with ALN can increase their understanding of individual differences and hold respect for others through these interactions (Gerber et al., 2012). However, students are not the only ones who benefit from an inclusive classroom. Teachers can benefit professionally through the opportunity to work with a diverse group of students. Although this can be positive for teachers in some situations, not all teachers have the understanding or training to teach children with ALN properly (McCormack et al., 2006).
	Even though there has been significant progress in understanding the relationship between teaching, curriculum and learning. Many schools still ignore the needs of children with ALN. Since the Warnock Report, there have been many efforts across the UK to abandon categorical thinking about children who experience difficulties in learning (Norwich, 2008). This change in pedagogical approaches has improved many children living with dyslexia’s lives around the world. Norwich and Kelly (2004) conducted a study of children with lower levels of ALN in both mainstream and specialized schools. Their report showed that 36% of children in specialized programs preferred to go to their local mainstream school while 2% of children in mainstream prefer to go in the opposite direction. This research illuminates the question of individual/specialized programmes effectiveness for children’s social development.
	Overall, there are ups and downs to mainstream and privatized school settings. In every province in Canada, there is close to one-third of parents of children with ALN that report the difficulty in receiving special education services. Ontario, which has the highest level of ALN children in the country, has the highest portion of families not receiving the level of support in special educations services they need. As knowledge of dyslexia continues to grow broader, strategies in the classroom and abilities of educators to give more inclusive education environments should increase. After these strategies are put in place, there is normally follow-up support, which is provided by the government of your country. This follow-up is important to the sustainability of inclusive programs. If a program does not have a follow up and observations they won’t be able to improve of their strategies or support for children with ALN.
	In conclusion, it is important to be aware of how children with dyslexia are feeling and if their education environment is right for their level of ALN. Although private individual education programs work for some children with dyslexia, it will not work for all dyslexic children. As teachers provide more supportive learning materials and adaptive styles, it will ensure that they are able to learn and retain knowledge for longer periods of time. The support from educators will instil confidence and allow dyslexic children to feel a level of achievement. From this level of achievement, they are able to further their learning and keep a pace of knowledge. Legislative frameworks to improve the planning and delivery of additional learning support will place the child at the centre of their education. After legislation is changed, settings and educators will be able to improve their own education on children with ALN and then support their students more effectively. For the time being, all those working with young children with dyslexia must ensure they continue to educate themselves in new reforms and act in place in their country of work.
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