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	Module Learning Outcomes 
(from module syllabus)

	Digital Policing 
· Complex types of internet-dependent crimes and their impact
· Investigative procedures for complex investigations with a digital element
· Employing specialist assistance re. obtaining information from a specialist or service provider in the recovery of digital data
Criminology
· Constitutional role of the police in contemporary society and the wider criminal justice system
· Crime prevention theories and strategies
· Strengths and weaknesses of different policing models in relation to crime/victimisation and the public
· Benefits of greater understanding of sociology and criminology on/for operational policing and decision making
· Specific initiatives relating to crime prevention
Evidence Based Policing
· Potential constraints associated with EBP approach and identifying best practice
· How to systematically review and critically evaluate available evidence
· Optimising opportunities to obtain best available evidence, evaluate options and develop most appropriate solutions to policing problems
Counter Terrorism
· Organisational structures and inter-relationships that exist in counter-terrorism policing
· Links between terrorism and other forms of criminality
· Insider threat within the police service and strategies to prevent this
Response Policing
· Application of theories and principles of psychology and human behaviour in various response contexts
· Key issues relating to the complexity and challenges of operational policing
· Responsibilities of first responders at critical incidents
· Best practice when attending high profile critical/major incidents
· role of the police within a joint emergency services operation
Policing Communities 
· Why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Community engagement & how policing practice can impact the community
· Role of community policing in fostering and maintaining community cohesion
· Key principles of effective community engagement
Policing the Roads 
· Police powers in relation to commercial vehicle enforcement
· Prevalent criminal activity facilitated by road network & its disruption by effective policing of the roads
· Disruption options to target criminal activity on the road network
· How to police the strategic road network effectively and safely
· Roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Guidance and processes relating to international and European enquiries/investigations
· Analysis and evaluation of info. & intel. appropriate to the policing operation
· Analytical products provided by intelligence specialists during the course of an investigation
· Developing info. & intel. to inform tasking and co-ordination process
Conducting Investigations 
· Difference between 'volume and priority' crime
· Use of the additional sources of intelligence that can be obtained during a complex investigation
· Importance of the concept of memory upon interview methods and process
· How personal attitudes, values and biases can impact on an investigation
· Addressing complex circumstances when conducting interviews
· Learning from previous investigations (and/or interviewing) to future investigations
· Guidance and processes relating to international and European enquiries/investigations




	
TASK DESCRIPTION




This is a 4000 word assignment. Students are required to complete two 2000-word essays (2 x 2000). 

Choose two titles from the below list:

1. Review complex types of internet-dependent crimes. (2000 words)

Answer
The Crown Prosecution Service (2017) state that there are two types of internet crime. One type is internet-dependent crime which is a type of crime which can only be committed using online devices. Contrastingly, internet-enabled crime is crime which does not depend on the internet but can be a way of facilitating the crime such as fraud and blackmail (Crown Prosecution Service, 2017). Complex internet-dependent crime such as hacking and phishing has grown in prevalence in the recent years (NCA, 2022). This has been exacerbated due to the recent COVID-19 pandemic and the rise in technology (Deloitte, 2022). Policing tactics and investigations have evolved to meet the demands of complex cybercrime. This essay will review complex cybercrime and will consider to what extent policing tactics have evolved to meet the demand. Lastly, the impact that the rise in online crime is having on victims will be discussed.


Some of the more complex internet crimes include hacking, ransomware, denial of service (DOS) attacks, phishing are some of the most frequent crimes. Internet crime continues to rise in scale and complexity, affecting services, businesses and individuals alike. Cyber-attacks are financially devastating and severely upsetting for individuals and businesses, the current level of sentencing at court does not justify the seriousness of the crimes and is an area for imminent improvement. (NCA, 2022). 

The way in which we communicate with one another is forever changing, from social media, mobile banking, online shopping, the world has gone digital. The public now need to be assured that the police to have a prominent online presence. While advances in technology has its benefits, internet crime is constantly increasing in frequency and complexity, the police must adapt and respond to the digital environment effectively (NPCC). 

The Crown Prosecution Service (CPS), (2017) state that hacking is the unauthorised use of or access into computers or networks, by using security vulnerabilities or bypassing usual security steps to gain access. When access is gained, criminals will hack systems with the intention to steal money or information. The CPS (2017) further state, that malicious software or (malware) is software that is spread between computers which interferes with computer systems. It can be destructive, causing systems to crash, files to delete or to steal personal data. Trojan horses, viruses, worms, spyware and ransomware are all types of malware. (Richardson and North, 2017) state ransomware is a rapidly growing threat to the data files of individuals and businesses. It encrypts files on an infected computer and holds the information needed to decrypt the files until the victim pays ransom, usually in form of money or personal information. Distributed Denial of Service (DDOS) attacks are where IP addresses are used to flood a particular server, causing the server to become overloaded causing it to crash (CPS, 2017). CPS (2017) further state another common type of internet crime is internet fraud, criminals use the internet to gain sensitive, personal information through phishing attempts. Criminals will often disguise themselves as a company or organisation to lure a victim into using a malicious website, installing malware on their device, identity fraud and financial fraud (CPS, 2017). This research suggests, due to the deceiving nature of cybercrime, individuals are likely to fall victim of these crimes. 

Police Response

Gould (2019) states, that the government has recognised there is an increase in cybercrime and classes it as a tier 1 national security threat and is investing £1.9 billion to tackle through the UK’s national cyber security strategy programme. Gould (2019) further states in October 2017 the National Police Chief Council (NPCC) agreed forces will establish cybercrime units in every force in England and Wales. The government has also funded these units to tackle issues at a local level as well as at a national and international level. This funding has allowed for specialist cybercrime units to provide a local response to cybercrime. This suggests, that the government is recognising the growing threat of cybercrime and realises an increase in numbers to respond to these crimes is necessary. 

However, South Wales Police (2022) state that other departments such as response officers don’t have the adequate training and knowledge to deal with reports of internet crime. South Wales Police (2022) further state that the Action Fraud team should be the first point of contact for any victim of internet crime, as they are the UK’s leading national fraud and cybercrime reporting centre. (Beck, Lash and Wynne, 1992) states that cybercrime has become increasingly difficult. Gould (2020) states, that the internationally distributed character of these crimes often makes them hard to tackle for local police. Consequently, local police adopt a ‘preventative’ approach rather than a ‘reactive’ response such as, educating victims and potential victims of cyber threats (South Wales Police, 2022).  This suggests, the use of preventative measures can be more effective for local police response, as they do not have the tools and expertise to deal with cyber investigations on the scale that specialist units investigate crime.

Investigation Challenges

Although the internet has negatively impacted the lives of victims, the police positively use the internet in order to catch cyber criminals in an investigation. The internet has gained a reputation as an environment where you can hide your identity, which often causes internet criminals to feel a sense of invincibility. However, the arrests of hacker group Lulzec in 2012 and other high-profile arrests proved the police are evolving more to the strategies of criminals (Woodward, 2012). Woodward (2012) further state that internet addresses or IP addresses are given when a user connects to the internet via their device, the police can then track illegal activity back to where that IP address originates. 
However, due to the number of devices needing an IP address, internet companies now lease IP addresses to the user, meaning when you are to connect again you are provided with a different address. This therefore, poses as a great challenge for police as even if they were able to track the user, they would have to go to a service provider to ask for exact details of the address and then a warrant needs to be issued by a judge, by which point the criminal would have moved on. 

Hackers have since relied on the police being less agile and by using proxy servers to hide their internet activity (Woodward, 2012). Investigators have since developed what they call ‘traffic analysis’ which relies on the combination records of several IP addresses and then cuts the proxy server out of the loop (Woodward, 2012). 

Woodward (2012) further states, the dark web also poses many challenges for the police, hackers use the dark web to hide their illegal operations and remain undetected. To combat this the police are working with global researchers in a project called BT Saturn which can locate where the illegal activity is happening and where the links are to other servers around the world (Woodward, 2012). This suggests that the internet can be used to track the criminals using it and intercept illegal operations. However, it seems that judicial regulations slow the police down and therefore make them a step behind the cyber criminals. 

Recent Trends

Recent trends such as the Covid-19 pandemic provided more opportunities for internet criminals and increasing challenges with policing internet crime, at a local and national level (Deloitte, 2022). The Covid-19 pandemic which has had significant effects on social domains, has saw an increase in internet crime (Buil-Gil, Miro-Llinares, Moneva, Kemp, Diaz-Castano, 2020). The authors further state the two most common internet crime categories for the lockdown period was frauds and hacking. 
Many street crimes decreased during this period as there were reduced opportunities for physical convergence between offenders and victims (Deloitte, 2022). This would suggest that, criminals are recognising instead of targeting one victim in the street which takes more time and has a higher risk attached to it, they can ‘prey’ on a number of victims at one time from the safety of their own homes. 

Deloitte (2022) further state, the social changes such as essential business closing, companies sending their staff to work from home and the shift from face-to-face services to online services caused an increase in cybercrime. 
This is due to people spending more time on their electronic devices, which gave cyber criminals an increased target base to commit crimes against. 

Moreover, the authors go on to state, the closing of essential businesses such as banks, forced individuals who don’t usually use the internet such as elderly individuals, to manage their personal data online (Buil-Gil, Miro-Llinares, Moneva, Kemp, Diaz-Castano, 2020). Consequently, hackers and fraudsters have since capitalised on these individuals due to their lack of awareness and competency of online safety. This suggests, that elderly individuals should be a focus point when the police look at crime prevention strategies within communities. 

Deloitte (2022) state that in a report made by the Metropolitan Police in 2020 that from January to July that year more than £11 million was lost across the UK due to Covid-19 cyber scams. Deloitte (2020) further state, that 47% of individuals fall for a phishing scam whilst working from home due to reasons such as distractions from family members and that generally people are more relaxed at homemaking them more susceptible to online crimes. Moreover, today’s criminals can engage in internet crime without the need for high-level technical skills due to the constant rise of ‘do it yourself’ malware kits (Caufs, Bolers, Birks, Johnson, 2021). This suggests that, illegal software is becoming increasingly accessible thus, causing a higher chance of being a victim of cyber crime online due to the rise in criminals. 

Furthermore, it is also evident hackers and internet criminals are becoming more sophisticated. During the pandemic, unseen before cyber-attacks rose by 15%. Criminals had adapted and developed a form of machine learning that adapts to its environment and remained undetected. Thus, making crimes such as ransomware and phishing more complex and harder for victims to notice these attacks. This in turn, has had a significant effect on the way internet crimes are being policed, the specialists are having to constantly evolve and keep up with the new and innovative strategies of the criminals, making the apprehension of these criminals more challenging (Deloitte, 2022). 

Victims

Some people are more likely to be victims of cybercrime than others due to several reasons. On an individual level, the older demographic are much less familiar with the latest technology, thus making them more susceptible to various phishing scams and phishing techniques that criminals will target them with (Cybernews, 2022). Henshaw (2018) states 17 million people were victims of cybercrime in the UK in 2017, which is around 25% of the UK population. Henshaw further states that households with incomes of more than £50,000 per year have a higher risk of being victim of cybercrime than those below that threshold, this could be due to those households tend to have more internet connected devices. This suggests, that criminals are targeting more affluent individuals as there would be a higher financial gain.

Conclusion

This essay has reviewed the different types of internet crime in depth, due to the constant evolution in technology, recent trends and intricate strategies of criminals is causing internet crime to be on the rise (NCA, 2022). Due to the vast array of diverse internet crimes, it makes it near impossible for the police and partner agencies to be accustomed to all internet crimes and the strategies of criminals. This suggests, that the police’s response on a smaller local level is to liaise with the specialists in organisations such as the NCA and then to pass the latest information on to the public through online awareness campaigns and community engagement (SWP,2022). 
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2. Assess the role of community policing in fostering and maintaining community cohesion. (2000 words)

Answer
Community cohesion is where there is a common vision and sense of belonging, there is a diverse background which are appreciated and valued. It is also where people from underrepresented backgrounds have the same opportunities as the rest of the community and where strong and positive relationships are developed between all members of the community (Local Government Association, 2004). 
 Braithwaite (1975) states there is a trend in population increase and crime rate increase. Therefore, the role of policing and community policing is becoming increasingly important to ensue public confidence and keep the peace. This essay will assess the role of community police in maintaining cohesion in communities. It will also look at how police community engagement has changed over the years and whether this has an effect on community cohesion. It will also look at whether the police work alone in fostering community cohesion, or partner agency work is crucial for a community to succeed. Finally, the essay will look at how detrimental hate crime can be on a community and if the police’s response to it can promote cohesion. 


Community Policing Over the Years

Community policing has undergone a lot of changes over the years due to several factors. There has been a paradigm shift from the ways communities were policed 200 years ago to present day. The role of policing has fluctuated through the years with regards to community engagement and bringing communities together. Its origins in the UK were that reactive policing dominated in the latter parts of the 20th century (Innes, Roberts, Lowe, Innes, 2020). Innes, Roberts, Lowe and Innes (2020) further state that whilst reactive policing saw a quick response to calls and subsequently the apprehension of criminals, foot patrols shifted to motor vehicles and police stations closed. Waddington (1991) states that this approach did not have an impact in reducing crime, but actually had the opposite effect, causing reputational damage to the police and reducing public confidence. This is therefore indicating that during this period, the police played a very minor role if any role at all in maintaining community cohesion.

 

Innes, Roberts, Lowe and Innes (2020) state, the first problems with community policing were noticed in 1967, a “task force” report highlighted the need for a police and community collaboration. This collaboration would produce a greater flow of information coming from community members, which in turn would improve the relationship between the police and the community. 

In England and Wales, the significant issue of community alienation was brought about following the ‘Scarman Report’ into the Brixton Riots in 1981. This was fundamental to highlight the failures in policing associated with using oppressive power, poor communication and lack of response to local communities, notably those of colour (Scarman, 1982). Consequently, this had a detrimental effect on community cohesion in London and across the UK. The role of community police did not evidently change until just over a decade later (Innes, Roberts, Lowe and Innes, 2020). 

Macpherson (1999) states, fundamental issues of police competence were revisited in the formal enquiry of the death of Stephen Lawrence. The enquiry found evidence of institutional racism and failures in leadership within the force (Macpherson, 1999). This suggests that up until nearly the turn of the century the police’s inadequate policing of communities prior to reform contributed significantly to community unrest and disorder. Innes, Roberts, Lowe and Innes (2020) further state that community policing has changed drastically since this enquiry to prevent catastrophes like the Brixton riots from occurring again. The authors stage that the community policing ideology has gone back to its roots with adopting the 9 ‘peelian principles’ attributed to Sir Robert Peel in 1829. These principles have been accredited in being influential of shaping the public and police’s vision of how policing should be delivered. This suggests that attitudes on how community policing should be conducted were changing as it was evident the current approach was not promoting cohesiveness in communities. 

Today we now have Police Community Support Officers who work alongside the Neighbourhood policing teams. The College of Policing (2022) state that PCSOs act as a key liaison point between local communities and policing. They provide a visible and accessible approach with their uniformed presence and their main roles in the community are to offer reassurance, defuse conflict situations, improve confidence, to gather information and to maintain good community relations. South Wales Police (2021) states that PCSOs played a key role in to maintaining into maintaining positive engagement with communities during the coronavirus pandemic. The warranted officers working alongside PCSOs have a duty to collaborate in a proactive policing style looking at the root causes of problems in communities. However, HMICFRS (2017) found, that warranted officers are routinely taken away from these duties to handle immediate tasks and therefore, taking on a more reactive style of policing, neglecting their responsibilities to the community. Consequently, this would reduce police engagement within the community thus, causing members of the community to lose confidence in the police and feel isolated. 

Community Engagement

Community engagement is the process of enabling citizens and communities to participate in policing at their chosen level. This will range from providing information and assurance, to empowering the public to identify and implement solutions to local problems (CITE). Section 34 of the Police Reform and Social Responsibility Act 2011 provides a legal requirement for senior officers to make arrangements for community officers to consult with the public in each neighbourhood (CITE). This act, therefore changed the police’s role from being a choice to engage, to a legal requirement for officers to engage with the public. College of Policing (2020) state that one method used by policing teams to reduce crime and improve cohesiveness in a community is Problem Orientated Policing (POP). It involves identification of a problem, understanding the problem, providing a tailored response and then finally assessing the effects of the response. This is closely linked with the ‘SARA’ model (scanning, analysis, response and assessment). College of policing (2020) further state that as a community engagement method POP has been mostly beneficial in communities as it has led to a 33.8% reduction in crime nationally. On the contrary, college of policing further state the main issue with POP has been the implementation into the police service. This has come from a lack of resources, lack of partnership engagement and lack of officer commitment. This suggests, that although the role of community policing in maintaining community cohesion, through community engagement is vital, it is only made successful through essential partnership work. 

The Role of Partner Agencies

The Crime and Disorder Act 1998 (amended 2002) established community safety partnerships (CSPs) and made partnership working a statutory requirement for organisations such as police authorities and local authorities (Blackstone’s, 2021). The Police and Community Trust (PACT) is the community safety charity, which involves a multi-agency approach. The charity will bring the police, local authorities, charities and members of the community together in face-to-face meetings once a month. In those meetings, current issues in the community are discussed and how said issues can be resolved using a partnership approach. A community police officer will also attend these meetings and relay the current issues back to senior officers, in order to develop a clear action plan in tackling the problems focused at the meeting (North Wales Police, 2022). This suggests the police are recognising although they play a key role in keeping communities together, other partner agencies such as local housing will have knowledge of issues that the police might not be aware of. 

Local Government Association (2019) state, “working with partners, other public sector organisations, the voluntary and community sector is absolutely critical to building community cohesion”. Local Government Association (2019) go on to state, an example of how important the role of partner agencies within communities is the Shirebrook Forward NG20 program. In spring 2015, Shirebrook, UK, found itself in the news for the wrong reasons, migrant workers recruited by Sports Direct were accepting lower wages. This put pressures on the existing community and services like housing, health, education and public order. Following this Shirebrook Forward NG20 was formed which brought together representatives from the police, health and education, and various council departments, who all worked together on solutions for the community. 

Community residents saw conditions improve and funding has since been put in place for the migrants coming to the community for work. Local Government Association (2019) further state that cohesion is an issue that requires an input from all service areas and all service areas have a role to play with supporting it. This suggests, that while the police have a role to play with ensuring communities live by acceptable standards and address neighbourhood crime that more than often cause tensions. Other services such as health and children services etc. are all vital to creating an environment that feels safe, opportunistic, and where social mobility is fundamental to the integration and cohesion of communities. 

Hate Crime

Communities are becoming increasingly diverse and are presenting challenges making policing them more complex, this causes for a more sophisticated police response (NPCC, 2022). Due to communities becoming more diverse and minorities living in our communities this can create conditions for hate crimes to occur.

A hate crime is any criminal offence which is perceived by the victim or any other person to be motivated by a hostility or prejudice based on; a persons’ perceived or actual; race, religion, sexual orientation, disability, and gender or transgender (Local Government Association, 2021). Hate crime can have a profound and lasting effect on victims and communities and victims are likely to suffer serious psychological effects as a result (HMICFRS, 2018). Following a hate incident, a victim will often feel like they don’t belong and will often question their identity or change their lifestyles to avoid another incident from happening (Neighbourhood Watch, 2020). (College of policing, 2020) state that police forces must be able to recognise incidents of hate and do prioritise them and deal with them accordingly in order to positively support victims and maintain community cohesion. (Metropolitan Police, 2017) state in their ‘Inclusion and Diversity’ strategy 2017-2021 that along with comprehensively policing hate incidents, their aims were to continue the development and recruitment of officers from underrepresented groups. They further state that the population of London is 40% BAME, and a police force that is representative of the community it polices improves public confidence, as members of the public see themselves represented in the force. (NatCen, 2018) state that a representative police force is more likely to understand the communities it serves and engage more effectively with members of the community. This is something which can prove significant for allowing a diverse community to thrive and sustain cohesiveness. This suggests, that the police have enormous responsibility when it comes to dealing with hate incidents and representing themselves as an inclusive organisation to prevent the cataclysmic collapses of public confidence in the police that followed enquiries such as the Brixton riots and the death of Stephen Lawrence. 

Conclusion

In conclusion, this essay critically assesses the role community police play in maintaining cohesiveness in communities. The essay demonstrates that through the years when engagement and cooperation between the police and the community is low, this can be the cause of unrest and disorder in communities. However, in recent years the police have evidently shown commitment and empathy when understanding and solving the issues in the community, with the help of problem orientated approaches. However, this can be constricted to organisational structure and government funding when resource issues and operational demand makes it increasingly difficult for community police teams to have a proactive approach. Furthermore, the role and joint approach with partner agencies is vital in addressing the issues and understanding the needs of communities, to which they can then be effectively policed. (Local.gov.uk, 2019) state no one can impose cohesion on a community, but services can do all they can to create the conditions in which local communities can flourish.
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 







































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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