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If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English- medium sector?

The Basque Country article has been written to inform the reader of the teaching of the Basque language and the varying ways of doing so, highlighting the key points and supporting the most successful example. The article being analysed explains that the Basque Country is a set of regions in both France and Spain that are run autonomously to the rest of the countries, where they have a separate schooling system and language. The article itself mainly focuses on the Basque regions in Spain, where Basque is the co-official language alongside Spanish and the article informs the reader that 33.9% of the Basque-region citizens speak the Basque language (van Dongera, van der Meer and Sterk, 2017). Pupils in the Basque Country attend a pre-school between the ages of 2 and 6, before compulsory school commences up to the age of 16, with the option to continue for an additional 2 years. However, when pupils leave school they receive a certificate that lists the courses they have passed, with no marks and no examinations. In terms of preparing teachers to teach Basque, they run refresher courses for 3 to 4 weeks to ensure the teaching standard is high and teachers are competent and able to deliver high quality lessons.
In Wales, school compulsorily begins at the age of 5 and similarly stops at 16, with an additional 2 years being optional. However, the current school system and curriculum use tests and exams continuously to track pupils progress and when they leave school, they leave with certificates for each subject which passing or failing typically depends on their exam results, which therefore result in places in higher education or employment. In a survey completed by Wales online, reportedly 46% of the Welsh people could speak Welsh fluently (David Deans, 2015), meaning over half of the population are English speakers. English medium-schools are required to teach Welsh to some extent, however the extent in which it’s taught and integrated into everyday life varies majorly from one school to the next. According to Welsh Government statistics there are 389 Welsh-medium schools, but 969 English-medium schools with little Welsh, a little under triple the amount of Welsh-medium schools. The Welsh Government aim to make 1 million Welsh speakers by 2050 but a change is required in order to produce stronger Welsh speakers from English-medium schools and backgrounds. In regard to teachers, similarly teachers are able to attend courses to improve their Welsh, which can run from 6 weeks to 1 year.
The article has focused on 3 model schools and categorised them: A, B and D. A-model schools are where pupils are taught through Spanish, their first language, and have Basque taught for 3 hours a week but the transfer of the language is apparently deemed unsatisfactory. This partially resembles the current teaching of Welsh in some English-medium schools, from experience it is known that during both Primary and Secondary school Welsh is a subject taught once or twice a week with little integration into other subjects. Although integrated and incidental Welsh in more commonly used in the classroom currently with Welsh commands, registration and questions being asked more frequently, this has not always been the case. Despite the use of incidental Welsh, in terms of fluency and conversational Welsh, it helps very little and therefore it can be assumed that the same applies for the Basque language too. Similarly, to Wales, the lack of integration to other subjects and the small fraction of lesson time may create a sense of unimportance for the language resulting in pupils not trying and therefore not grasping any level of fluency. The article states “the A-model schools are becoming less popular as parents and pupils are increasingly choosing B- and in particular D-models”, but there is no evidence to support this so is not fully reliable. This approach appears to be worse than the current system in Wales so would therefore if implemented in Wales there would be no improvement and result in fewer Welsh speakers. 

The B-model schools mentioned in the article sees Basque as a separate subject but also has 30-40% of the curriculum taught through Basque-medium. This appears to be an improve from the A-model schools, as the integration of the language into other parts of the curriculum means that pupils will feel as though working hard in Basque lessons is beneficial due to it leading to your understanding of other lessons. However, the article doesn’t specify if it’s used in any particular part of the curriculum and to what extent it is used within the lesson as it could simply be vocabulary, or the lesson being delivered through the medium of Basque, so the reader is without a clear understanding of the extent of Basque used. Welsh language is used in less than 40% of the curriculum in English-medium schools at present, it could be guessed as pupils’ vocabulary and fluency of the language is not developed enough for it to be used in other lessons as it could cause confusion or cause the pupils to disengage. On the other hand, this is a better way for pupils from a non-Basque speaking home to be taught in the language without it being overly intense and complex. It could also be said that this could be a happy medium for children and parents that have differing views on the importance of Basque language or bilingualism. A Welsh politician claims that “Estyn emphasises the importance of informing pupils and parents of the benefits of bilingualism. These benefits include improving pupils’ performance in other subjects across the curriculum.” (Evans, 2014) It appears this approach contains a suitable level of the Basque language without it being fully Basque, which may result in a good level of fluency in Basque while being competent in other languages also. Although, in order to be successful if introduced to English-medium schools in Wales, the percentage of the curriculum covered in the medium of Welsh would have to be reduced, as the majority of pupils probably would not be at the level to understand subjects taught only in the language, but introducing Welsh into more of the curriculum would increase fluency and improve the standard of Welsh in English-medium schools.

D-model schools are run through the medium of Basque with Spanish as a compulsory subject and the article tells us that it is the most popular amongst parents and pupils but has no evidence to support this. However, if taught implemented in Wales and the school taught fully in Welsh, it would change the English-medium school to Welsh-medium, with pupils out of their depth, causing confusion, stress and failure for the pupils involved, therefore would not be beneficial in Wales. Although, the article informs us that some D-model schools have “enthusiastically adopted” the CLIL Approach (Content and Language Integrated Learning) which apparently is used “to bring third language fluency to pupils.” According to the article, the CLIL Approach teaches English as a subject, as well there are some other subjects taught in English, Spanish is taught as a subject but only Spanish as their everyday lives develop the pupils’ standard of Spanish, while the rest are taught in Basque. The CLIL Approach is aimed to improve pupils’ English competence more than anything but allows pupils to be trilingual. CLIL also provides a context and is integrated into the curriculum, similarly Wales has the Y Cwricwlwm Cymreig which provides a context for learning the language including cultural and historical factors, however there are differences. If CLIL was introduced to Wales there would be certain limitations, how can an additional language be introduced on top of Welsh when levels of Welsh are poor? This may cause extra confusion. Also, the context of the language may not give the pupils’ more motivation and similar to B-model schools, teaching a chunk of the curriculum in Welsh would be pointless if pupils do not have enough understanding of the language to comprehend what the lesson or subject entails. Positively though, CLIL does state that fluency is more important than accuracy and errors are natural which may prove effective as often pupils are scared of being wrong and can be intimidated by what they do not know, therefore by encouraging them to speak fluently while making mistakes- they may be able to learn from these mistakes and identify them themselves. Thus, if introduced, the amount of the curriculum taught in Welsh would have to be lowered and the vocabulary used would have to be basic in order for children to respond and understand, and a great enough understanding of the language would have to be attained before being introduced to another language to avoid confusion and to increase focus and determination of gaining a good level of fluency. 

When being assessed in the tests to progress on to higher education, their assessment of Spanish goes against no scale, this could be limiting as consistency in marking could be questioned and there is no differentiation between someone strong and someone weak at Spanish. With Basque, they are assessed similarly to a scale but only on reading and writing. This may be limiting as someone could be strong at reading and writing, but orally are very poor or vice versa, giving advantage to those strong literarily. The English tests have no scale and are not assessed on oral skills, thus having the same problems as both already mentioned. If introduced to Wales, it would be unfair and would have to be held against the same scale with oral, reading and writing skills being assessed to get a clear idea of the individuals standard of language. 

Overall, no one model school would be a fully effective introduction to improve the standard of Welsh in English-Medium schools but implementing the more frequent use of the language in other parts of the curriculum, like stated in B-model school and an additional focus on the second language like the D-model, with context and focus on fluency over accuracy then maybe Welsh would improve in English-medium schools. Therefore, the changes stated would be required in order to fit with the Welsh education system, but the Basque model could be beneficial in creating bilingual citizens of Wales and reaching the Welsh Government’s goal of 1 million Welsh speakers by 2050.
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GENERIC ASSESSMENT CRITERIA

Level 5

In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge
and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.
They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate,
the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to
evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their
analyses and interpretations. They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to
propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of
forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training,
develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations. They will have the
qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.

Level 5 SATISFACTORY Goop VERY GOOD EXCELLENT | EXCEPTIONAL
e SR LA (3/ Pass) (2.2/Pass) (2.1/Merit) (1*/ Distinction) | (1*/ Distinction)
Category 029% 3039% 40-49% 50-59% 60-69% 70-84% 85-100%
Engagement | Little or no Poor Engagement | Engagement | Engagement | Engagement | Exceptional
with literature | evidence of engagement | witha limited | with an with a wide with an engagement
(including reading andlor | with essential | range of mostly | appropriate range of extensive range | with an
reading, reliance on reading. No relevant and range of literature, of relevant and extensive range
referencing, inappropriate | evidence of credible sources. | literature, including credible of relevant and
academic sources. wider reading. | Some omissions | including sources literature. credible
conventions and | Views and Reliance on and minor sources retrieved Consistently literature. High-
academic findings mostly | inappropriate | errors. retrieved independently. | accurate level referencing
honesty) unsupported and | sources, and/or | Referencing independently. Selection of application of skills
non- indiscriminate | conventions Some over- relevant and referencing. consistently
authoritative. | use of sources. | evident though | reliance on texts. | credible sources. applied.
Referencing Heavily reliant | not always Referencing may | Very good use of
conventions oninformation | applied show minor referencing, with
used gained through | accuratelyor | inaccuracies or | nolvery few
incoherently or | class contact. | consistently. inconsistencies. | inaccuracies or
largely absent. | Inconsistent and inconsistencies.
weak use of
referencing.
Knowledge | Majorgapsin | Fragmentary | Limited but Knowledge is | Knowledgeis | Excellent, Exceptionally
and knowiedge with | knowiedge, with | adequate reasonably reasonably detailed detailed
understanding | unsatisfactory, | only superficial | knowledge and | detailed and extensive. knowledge and | knowledge and
(Sound uncritical critical critical accurate. Agood | Exhibits very | highly critical | outstanding

knowledge and understanding of | understanding. understanding of | critical ccompetent understanding of | critical
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the subject
matter. Much

irrelevant
material.
Substantial

inaccuracies.
Significantly
flawed
understanding of
the main
methods of

enquiry in the
discipline.

‘Some significant
inaccuracies
and/or irrelevant
material.
Incomplete or
partially flawed
understanding of
the main
methods of
enquiry in the
discipline.

the well-
established
concepts and
principles within
the subject area,
with a few gaps
in the selection
of material. A
narrow critical
understanding of
the main
methods of
enquiry.

understanding of
the well-
established
concepts and
principles and
the main
methods of
enquiry, with
minor gaps in
the selection of
material.

critical
understanding of
the well-
established
concepts and
principles of the
subject and the
main methods of
-enquiry.

Breadth and
depth of
knowledge.

the well-
established
concepts and
principles of the
subject and the
main methods of
enquiry.

understanding of
the well-
established
concepts and
principles of the
subject and the
main methods of
enquiry. May go
beyond
established
theories.

Wholly or almost | Largely Limited attempt | Some critical Sound critical Excellent critical | Outstanding
wholly descriptive work, | at critical evaluation and evaluation and evaluation and critical
descriptive work. | with superficial | evaluationand | analysis of analysis of analysis of evaluation and
Little or no use of critical analysis of concepts and concepts. Is concepts and analysis of
critical evaluationand | concepts and principles, selective inthe | principles concepts and
evaluationand | analysis of principles, though range of leading to principles. Uses
analysis of concepts and tending towards | descriptive in evidence used logical, evidence
concepts and principles. Weak | description. parts. and synthesises | evidence-based, | exceptionally
principles. development of | Some evidence | An emerging rather than reasoned well to connect
Failure to arguments and | to support awareness the | describes. Ability | arguments and | ideas, and
develop judgements. arguments and | limits of their to devise judgements. support highly
arguments, Information judgements but | knowledge and | arguments that | Explicit logical and
leading to accepted these may be ability to use show awareness | recognition of persuasive,
illogical or invalid | uncritically, uses | underdeveloped, | evidence to of different other stances arguments and
judgements. generalised with a lttle support the stances, and use | and a strong judgements.
Unsubstantiated | statements inconsistency / | argument though | evidence awarenessof | Evidence of
generalisations made with scant | mis- with some convincingly, to | the limits of their | independent
or opinion, made | evidence and interpretation or | tendency to support Kknowledge. thought and
without use of unsubstantiated | failure to fully assert/state appropriate and | A capacity for ability to ‘see
any credible opinions. Ideas | recognise limits | opinion rather | valid independent beyond the
evidence. sometimes of knowledge. | thanargueon | judgements. thought and question’,
illogical and the basis of ability to ‘see suggesting a
contradictory. reason and beyond the clear grasp of
‘evidence. question’, the broader field
Mostly valid suggesting some | and wider
arguments and grasp of the concepts.
logical broader field and | Perceptive
judgements. wider concepts. | recognition of
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the limits of their

knowledge, and
how this
influences their
analyses and
interpretations.
Limited or no Rudimentary ‘An adequate ‘A good and ‘A very good ‘An advanced Exceptional
use of application of awareness and | appropriate application of a application of a levels of
established established mostly application of range of range of application and
methods, methods, appropriate ished ished ished deployment
materials, tools materials, tools application of methods, methods, methods, skills using
and/or and/or established materials, tools materials, tools materials, tools | established
techniques. techniques but methods, -and/or and/or and/or methods,
Little or no without materials, tools | techniques. techniques. techniques. materials, tools
appreciation of | consideration and/or Clear Very good The context of and/or
the context of and techniques. appreciation of | consideration of | the application is | techniques.
the application. competence. Basic the context of the context of well considered, | Consistent,
Limited Flawed appreciation of the application. the application, and insightful. accurate and
understanding of | appreciation of | the contextof | Mainly with perceptive | Consistent, logical
the application of | the context of the application. | consistent, insights. accurate and application of
theory to the application. Theoretical accurate and Consistent, logical theory to
practice or Weak knowledge and | logical accurate and application of practice, making
‘making understanding of | understanding -application of logical theory to highly developed
appropriate links | the application of | applied in theory to applicationof | practice, making | links between
between the two. | theory to practice, but not | practice, making | theory to well-developed | the two. Can
Very weak practice, with always making | appropriate links | practice, making | links between identify routine
problem-solving | only occasional | logical links between the two. | appropriate links | the two. Can and non-routine
skills outside the | evidence of between the two. | Can identify between the two. | identify problems | problems and
context in which | making Can identify problems and | Can identify and propose propose quite
they were first | appropriate links | problems and | propose mostly | problems and | excellent, sophisticated,
studied. between the two. | propose basic | appropriate propose creative creative
Weak problem- | solutions outside | solutions outside | appropriate solutions outside | solutions outside
solving skills the context in the context in solutions outside | the context in the context in
outside the which they were | which they were | the contextin | which they were | which they were
context in which | first studied. first studied. which they were | first studied. first studied.
they were first first studied.
studied. Evidence of
'some creativity.
Communication | Communication | Can Can Can Can Can
medium is medium is poorly | communicate in | communicate ‘communicate communicate ‘communicate
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inappropriate or
misapplied.
Work is poorly
structured,
disorganised
andlor
confusingly
expressed. Very
weak use of
language and/or
very
inappropriate
style. Failure to
work effectively
as part of a
group. Little or
no evidence of
the skills for
employment
requiring the
exercise of
personal
responsibility
and decision-
making.

designed and/or
not suitable for
the audience.
Work is poorly
presented in a
disjointed
manner. Itis
loosely, and at
times
incoherently,
structured, with

Weak use of
language and/or
appropriate
style. Flawed
approach to
group work,
meeting only
partial
obligations to
others. Limited
evidence of the
skills for
employment
requiring the
exercise of
personal
responsit
and decision-
making.

a suitable
medium for the
audience but
with some room
for improvement.
Mostly ordered
presentation and
structure in
‘which relevant
ideas / concepts
are reasonably
expressed. Work
may lack
coherence in
places. Can
work as part of a
group, meeting
most obligations
to others but
perhaps with
limited
involvement in
group activities.
Demonstrates
the basic skills
for employment
requiring the
exercise of
personal
responsibility
and decision-
making, with
some areas of
minor weakness.

effectively in a
suitable medium
for the audience,
but may have
minor errors.
Mostly coherent,
organised work,
in a suitable
structure and is
for the most part
clearly
expressed. Can
work effectively
independently
andor as part of
a team, with
clear
contribution to
group activities.
Demonstrates
the skills for
employment
requiring the
exercise of
personal
responsibility
and decision-
making, with
some areas of
strength and
some of minor
weakness.

well, confidently
and consistently
in a suitable
medium for the
audience.

Work is
coherent, fluent,
well-structured
and organised.
Can work very
well
autonomously
and/or as part of
a team, with very
good
contribution to
group activities.
Demonstrates
very good skills
for employment
requiring the
exercise of

y
and decision-
making, with just
occasional minor
weakness.

professionally
confidently and

consistently in a
suitable medium

for the audience.

Work is
coherent, very
fluent and is
presented
proficiently. Can
work
autonomously
with initiative.
Where relevant
can work
professionally
within a team,
showing
leadership skills
as appropriate,
and meeting
obligations.
Demonstrates
excellent skills
for employment
requiring the
exercise of

and decision-
making and an
appetite for
further
development.

with an
exceptionally
high level of
professionalism,
highly suitable
for the audience.
Work is
exceptionally
coherent, very
fluent and is
presented
professionally.
Can work
exceptionally
well within a
team, showing
leadership skills.
Demonstrates
exceptional skills
for employment
requiring the
exercise of

and decision-
making and an
appetite for
further
development.

THIS DOCUMENT IS ALSO AVAILABLE IN WELSH
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APPENDIX GA36b
LEVEL 5 ASSESSMENT SPECIFICATION
‘Student name: ‘Student ID number:
Programme: | BA Primary Education with QTS
Module: e laith a Daith 2
Confribution 1o
Modulecode: | ECADS002C 5 to a0
Assessment (%):
Lecturer Diane Thomas Intornal Veriier: | Diane Thomas
‘Assignment Tile: | Give a_critcal response to | Word _count (or | 1600 words
the following question: | equivalent):
1f the Basque model were to
be adopted In Wales what
changes would need to be
implomented to the teaching
of Welsh In the English-
medium sector?
Submission | 77119 (23:59) Retun _date of | 42719
deadine: provisional - marks.
‘& written feodback:

Academic.
honesty/
referencing:

‘Al witlen assessments, where practical and possible, must bé submitied via
‘Tumitn unless othervise instructed by the Lecurer. (Please DO NOT put this
‘assessment specifcation into Turnitin or it will match many similartes with
other students’ submissions.)

Altornative submission method (i applicable):

Late submission of the assessment will result in a late penalty mark.

Penalies for ate submission: Up 1o one week ate, maximum mark of 40%.

Over one week late, 0%. Only the Extenuating Circumstances Panel may
pprove a change to submission dates.

‘Academic honesty is required. In the main body of your submission you must
give credit o authors on whose resarch and ideas your work is based.
‘Append to your submission a reference lst that indicates the books, aricles,
etc. that you have used, ited or quoted in order to complato this assessment.
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Module Learning Outcomes.
(from module syllabus)

1. Communicate in Welsh orally, read and write according to their linguistic
achievements and demonstrate development from their previous level.

2. Evaluate a number of methodologies of teaching an additional language.
3. Critically examine the relationship of the Welsh language / Welsh as a Second

Language curriculum within the Foundation Phase and Key Stage 2 with the whole
urticulum, including the Curriculum Cymreig.

TASK DESCRIPTION

Title: Give a critical response to the following question:

If the Basque model were to be adopted in Wales what changes would need to be
implemented to the teaching of Welsh in the English-medium sector?

Word count: 1600 words.

This assignment requires you to respond critcally to an article that will be shared with you during
the year. You will need to demonstrate your understanding of the teaching of Welsh in the English-
medium sector.

Suggested structure:
Introduction: Set the context, indicate what you intend to discuss.

‘Main body: Consider the Basque model and if it were to be adopted in Wales what changes
‘would need to be implemented to the teaching of Welsh in the English- medium sector. What do
you see as the benefits and imitations? Use reading and your own experiences to ustify points
made.

Conclusion: Bring together your main points and make recommendations (drawn from your main

points) for those involved in education in Wales related to the teaching of Welsh in the English-
medium sector.
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF
TASKS

'NOTE: The guidance offered below Is linked o the five generic assessment criteria overlea.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly materal that is relevant 1o and focused on the
ask(s) set. You should provide evidence that you have accessed an appropriate range of sources, which
may be academic, govemmental and industria; these sources may inciude academic joumal artic
textbooks, current news arlcis, organisational documents, and websites. You should consider the
credibilty of your sources; academic jourals are normally highly credibie sources while wobsites require
careful consideration/selection and should be used sparingly. - Any sources you use shouid be current and
up-to-date, mostly published within the last five years or so, though seminalimportant works in the field
may be older. You must provide evidence of your researchiown reading throughout your work, using a
sultable referencing system, including in-text iations in the main body of your work and a reference fst at
the end of your work.

‘Guidance specific o this assessment:
Use the essontial and recommended readings on language teaching and learning provided in the
Module Handbook and apply these to your discussions. You might also use other relevant sources
independently. Welsh Government or Estyn documentation and publications in rolation to the
teaching of Welsh in the English-medium sector would also be useful. Make sure you reference by
following the UWTSD Harvard Referencing Guide to reference materia.

2. Knowledge and Understanding Skills
At level 5, you should be abie to demonsirate: sound knowledge and crical understanding of the well
establshed concepts and principles. of the subject area and the way in which those principles have
developed; knowledge of the main methods of enquiry n the discipine. Knowiedge relates 10 the facts,
information and skils you have acquired through your learing. You demonstrate your understanding by
interpreting the meaning of th facts and information (knowledge). This means that you need to select and
include in your work the concepts, techniques, models, theories, etc. appropriate 1 the tasiis) set. You
should be able to explain the theoris, concepts, efc. meaningfully 10 show your understanding. Your
markigrade il lso depend upon the extent o which you demonstrate your knowledge and undersianding.

‘Guidance specific to this assessment:
The essay should demonsirate your knowledge and understanding of the debates that exist around
the teaching of Weish in English-medium schools. You will also need to demonstrato knowledge
and understanding of the different approaches and methods used in language teaching. Awareness
‘and understanding of how the curriculum is evolving in Wales and consideration of how this might
have_implications for the teaching of Welsh in the English-medium sector should also be
demonstrated.

3. Cognitive and Intellectual Skills
You should be able to crtically analyse information, and propose solutions to problems arising from that
analysi, indluding the criical evaluation of the appropriteness of diferent approaches (o sohing
problems. Your work must contain evidence of ogica, analyical hinking, evaluation and synthesis. For
example, o examine and broak information down into_parls, make inferences, complle, compare and
conirast information. This means not just describing what! But also justiying: Why? How? When? Who?
Where? At what cost? At all times, you must provide justifcation/evidence for your arguments and
judgements. Evidence that you have reflected upon the ideas of others within the subject area is crucil to
You providing a reasoned and informed debate within your work. _ Furthermore, you should provide
evidence that you are able to make sound judgements and convincing arguments using data and concepis,
with an understanding of the imits of knowledge, and how his influences analyses and interprolations.
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‘Sound, valid_conciusions are necessary and must be derived from the content of your work. Where
relovart, altenative solutions and recommendations may be proposed.

‘Guidance specific to this assessment:
Your essay should show that you understand some of the arguments/debates/issues that occur o
‘may occur around the teaching of Weish in the English-medium sector. Points made should be
Justiied through reference to reading andor experience. You should reach conclusions about what
changes would need to be implemented and these conclusions should be developed into
recommendations for those involved in education in Wales.

4. Practical Skills
At level 5, you should be able 10 useldeploy a range of established techniques within the discipine, and
apply underlying concepts and principles outside the context in which they were first studied, including,
‘where appropriate, the application of those principles in an empioyment context. You should be able 10
demonstrate how the subject-related conceps and ideas relate o real worid situations andior a partiular
context. How do they work in practice? You will depioy models, methods, techriques, and/or theories, in
that context to assess current situations, porhaps to formulato plans or solutins 1o solve problems, of (o
croate artfacts, some of which may be croative. This is likely o involve, for instance, the use of real worid
artefacts, examples and cases, the application of a model within an organisation andior benchmarking one
theory or organisation against others based on stated criteria. You should show awareness of the
imitations of concepis and theories when applied in paricular contexds.

‘Guidance specific o this assessment:
You essay should demonstrate the application of theory to practice based on professional teaching
‘experiences andlor reading around the teaching of Welsh in the English-medium sector. You could
include examples of practice on the teaching of Welsh in the English-medium sector e.g. as
identified by Estyn. You should also explore the curriculum at present and be able to identity areas
for further development.

5. Transferable Skils for Life and Professional Practice
Your work must provide evidence of the quailies and transferable skils necessary for employment
roquiing the exercise of personal responsibilty and decision-making.  This includes demonsirating:
professional development to advance existing skils and acquire new competences that wil enabio you to
assume significant responsivily within_organisations; that you can intate and complete tasks and
procedures, whether inividually andior collaboratively; that you can use appropriate meda to effectively
‘communicate information, arguments and analyss in a varity of forms 1o specilist and non-specialst
‘audiences; fluency of expression; ciarly and effectiveness i presentation and organisation. Work should
be coherent and wellstructured in presentation and organisation.

‘Guidance specific o this assessment:
You should show that you are able to present your own points, thoughts and reflections in a
‘coherent and clear wriiten assignment which is well presented and well written. As a possible
future teacher you shouid ensure that work is grammatically correct, with professiona, precise and
‘accurate use of language.

Pagedars.




