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Introduction
This assignment will discuss the next teaching and learning steps that should be taken after the critical incident was observed. Tripp (2011) explains that, “Thus one can see that critical incidents are not simply observed, they are literally created”. My thinking and understanding of what an incident is compared to a critical incident has evolved over time. At first, I was not aware what the difference was, Tripp (2011) influenced my understanding of what differentiates an incident to a critical incident; it is a descriptive observation that is later questioned taking into context the wider, social context. There are many incidents that happen in a lesson and not all of them are critical, however, I learnt to identify critical incidents as I became more aware of the context, teaching and learning in the lessons that I observed. As part of this module, it was mandatory that four observations were carried out within practice (shown in Appendix 1,2,3&4). From these observations, I identified one critical incident for each observation. However, there was one critical incident that was prominent (shown in appendix 4).  There are difficulties that can affect identifying a critical incident, for example, personal issues and personal emotions towards reflecting on practice (Senge 1990). My understanding and knowledge have been influenced and made it easier to adapt my thinking and questioning throughout the body of this assignment (Dewey 1944). Likewise, Wragg (1994) highlights that a critical incident is an event that has more interest to the observer and requires greater detail.






Observation
When undertaking the observations, I followed the British Educational Research Association (BERA, 2018) guidelines in relation to anonymity. This is vital when working with children because it is important to maintain the safety and welfare of each child and ensure safeguarding is carried throughout, not only for children but for teachers and the school. I will refer to my placement school as ‘School X’ throughout the body of this assignment. School X is a new purpose-built Community Primary School with a library onsite and very strong links within the local community. Their aims are built around their students becoming good global citizens, and to have respect for people around them.  The school has a high percentage of children receiving free school meals, nearly 25%.   Due to the current Covid-19 pandemic, it was impossible for my network group to attend school to carry out observations, therefore, we were sent a variety of videos of lessons carried out within the school, throughout the different age ranges.  The critical incident was taken from an observation of an established Year one class. The children are aged five to six years old. It was a Personal, Social and Development (PSD) lesson that was delivered through the topic super-heroes. All children were engaged, and I believe this was due to the topic idea. I noticed how the teacher controlled the class noise, behaviour and discussion using the “lollipop sticks strategy”. This happened when I was identifying this critical incident, I was surprised at how easily the teacher brought the children’s attention to herself and was able to nominate a child to share their thoughts. “Incidents tend to be ‘typical’ rather than ‘critical’ at first sight, but are rendered critical through analysis” (Tripp, 2012:25).

Methodology 
There are many different methods I could have used during my research; however, I took into consideration the implications some approaches may cause. This is how I kept to the decision of taking a case study approach. “Case studies are important sources of research data” (Cohen, Manion & Morrison 2011). There are many strengths to a case study approach, one being able to work alone and reflect on my own observations, this is supported by Cohen, Manion & Morrison’s (2011) approach, “They can be undertaken by a single researcher without needing a full research team”. This benefited my findings, as I was able to work as an individual and not rely on a group to work with. However, I can see the implications of the case study approach, for instance, sharing ideas within a group, would have enabled us to discuss different ideas. Even though we may have observed the same observation we might have different findings due to individual perspectives. On the other hand, Cohen, Manion & Morrison (2011) imply that the observer is more prone to observer bias when working alone. In contrast, BERA (2018) states it is vital that the researcher stays open minded throughout, as this will enable an un-biased approach to be taken. 
Due to Covid-19, observations could not be carried out in person. The videos that I observed allowed me to take a non-participant method approach. I did not participate in the lesson, which meant I did not impose on the children. This enabled me to have a structured observation as the children were not so aware of my presence.  A structured observation can sometimes be referred to as a ‘one-way mirror’, because the observer remains at a distance and is not so noticeable to the children meaning that they act more naturally (Cohen, Manion & Morrison 2011). On the other hand, if I had been present in the classroom it would have been a more holistic observation as I could have taken into consideration the wider needs, development stages and classroom environment. Although Hammersley and Atkinson (1983) argue that being an active participant within an observation can cause limitations due to subjectivity and sympathy. 
Practitioner Research Approach 
The main aim of carrying out my observations, was to improve my practice and development. I, therefore, tried to find examples of teaching and learning that would enhance my own practice.  It is interesting to note Albon and Mukherji's (2010) approach which shows that observing the processes undertaken is just as important as the outcome. Mcloed (1999: p8) defines practitioner research as, “research carried out by practitioners for the purpose of advancing their own practice”. In correspondence to this, I have realised I have benefited from carrying out the observation as I am now aware of the importance of a strategy such as the use of lollipop sticks within the classroom. Improving my practice and deepening my understanding was my main aim. 
Qualitative Data Research 
Collecting qualitative data will enable me to analyse and identify critical incidents.  Quantitative data would not support my findings as I am observing human behaviour and not collecting numerical data. Cohen, Manion & Morrison (2011) describes qualitative data as, “often heavy on interpretation, and one has to note that there are frequently multiple interpretations to be made of qualitative data”. A critical incident cannot just be observed but must be interpretated through close analysis.
Critical incident linked to Donaldson’s four purposes 
Donaldson (2015) proposed a Successful Futures curriculum, that has four purposes. The purposes should ‘guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales’. The four purposes are:
· ambitious, capable learners ready to learn throughout their lives
· enterprising, creative contributors ready to play a full part in life and work
· healthy, confident individuals ready to lead fulfilling lives as valued members of society
· ethical, informed citizens ready to be citizens of Wales and the world
The lesson I observed mirrored Donaldson’s theory (2015). The teacher encouraged confidence and independence throughout her lesson. The task was to think>pair>share which is a teaching strategy that allows children to work with one another and share their findings with one another (Welsh Assembly government 2010). When the teacher chose a name from the lollipop sticks, not only did she choose randomly but it allowed all children to be aware that they may be called, this promoted inclusion as the answer was open for whoever was chosen to answer.
The task was set for children to discuss ‘What super-hero would be best to get through the ice?’ The children were told think about this question and then find a partner to work with. This reinforces Donaldson’s purpose to create ambitious learners. Each child is capable of the answer but giving the children the chance to think and pair up, encourages each child to give their opinion and to justify this. Not all children have extrinsic personalities and want to be heard, some are intrinsic and happy enough to let others answer for them.
Likewise, to the ambitious learner, the teacher also promoted confidence. When it was time to share with the class what they had learnt, whatever child was chosen from the lollipop stick jar, they had to share their view and justify the answer. This relates to the purpose of creating healthy individuals and to be a confident individual will enable the child to feel a sense of proudness  and feel valued within the classroom. Again, this is a skill they can take outside of the classroom and adapt in many different circumstances. Confidence is key in learning and believing in yourself. When sharing within the class, not only are they confident but a contributor to the class discussion, this relates to the enterprising purpose. As a teacher it is vital that all aspects, views and opinions are incorperated with one another and greatly appreciated when a child contributes. As previously stated, some children may not feel their viewpoint is valid, however, encouraging that will encourage the child to speak up more often. 
Likewise, the teacher encouraged the children to be respectful to one another throughout the sharing discussion at the end. This promotes children listening to one another and becoming an informed citizen within the class, this is also a skill the children can take home and take into the wider community. This links to Donaldson’s ethical purpose. It is vital that children can develop these skills and then use them in the wider world, as all children’s voices must be heard within the classroom, whether it is right or wrong. 
Donaldson’s purposes can be incorporated in each lesson delivered. As a trainee teacher, I can now see how easy it is to encourage these skills day-to-day and how each skill can be adapted to other aspects of learning, within and out of the classroom.
Literature review 
Current literature appears to validate the use of active learning, and children being engaged within their learning and development. In correspondence, Kohn (2006) suggests that an active learning classroom is when all participants are involved even the teacher. The class I observed used this approach.  Even though I chose to analyse the use of the lollipop sticks strategy through behaviour management, I can now see the other positive impacts it had on the children's holistic development.
 From my wider reading three key themes have emerged:
· Social interaction 
· Behaviour management 
· Teacher’s role
I was mindful when researching that not all literature will have the same perspective, hence, why I will counter argument throughout. 
Social Interaction 
My critical incident is based around the positive use of lollipop sticks within the classroom. The teacher chose a lollipop stick with a name on, this child then shared their ideas and findings with their peers. The use of the lollipop sticks enabled children to share ideas easily, however, it is also a strategy that encourages the development of other skills.  For example, through learning to share ideas the children also learnt to demonstrate respect for each other and give appropriate attention to the person speaking.  This was demonstrated when the children stopped what they were doing and turned their heads in unison to listen to their peer. In the same way, Mayer, Roberts & Barsade (2008) state the importance of social awareness to those around and how this determines positive relationship management. From this, I can gather not only is it important to teach children turn taking but that this underpins how they make relationships in further life. This identified that there are class rules already in place and the children understand the importance of respect. This is mirroring Donaldson’s Successful Futures (2015) idea of being an ethical citizen, meaning, having respect for one another. The teacher incorporated this purpose using lollipop sticks, this was not made known to the children however, the children followed suit. Therefore, with the children having respect for their classmates, the individual that is sharing their ideas receives a sense of appreciation and pride as the atmosphere is supporting them. This encourages the child to be a healthy individual, again, echoing Donaldson's (2015) expectation of healthy purpose. 
The lollipop stick strategy also encouraged peer to peer teaching.  Through the children contributing in turn they were able to find out more information about the topic from each other. Likewise, Vygotsky, cited in Doolittle (1995) states that children learn from a more knowledgeable other, in this case it was a peer. The teacher used the teaching approach of THINK > PAIR > SHARE which encouraged the children to inform each other's thinking (Welsh Assembly Government, 2010) The Foundation Phase Framework (2015) argued the importance of peer work throughout the Foundation Phase, it stressed that children work better when together in pairs or groups. For example, when children work with one another they use a child friendly language which helps to internalise the learning. All abilities can benefit from peer to peer working because the strategy means that everyone must express what they are learning, or what they are still unclear of and this is done based on learning together. 
Behaviour Management 
One child struggled with understanding the rules of the lollipop strategy and interrupted the other children and the teacher. The teacher dealt with this positively, and just simply reminded the child that his name was not on the stick, hence it was not his turn.  In correspondence with Slavin (2009), he states that a teacher must have methods in place to prevent behaviour happening again. The teacher reminded the child, and he instantly stopped talking and I think he understood the strategy being used and did not interrupt further into the lesson. Nutbrown (2002) implies the importance of inclusion. I feel that the teacher was inclusive when dealing with the situation and did not embarrass the child or tell the child off for sharing his view but reminded him of the strategy. This is an example of inclusion through sharing ideas and thoughts, and this should not have negatively impacted him and he will give his answer when he is chosen next. 
Bullock and Brownhill (2011: p.3) infer that, “children learn through repetition”.  Using the same behaviour management strategy will enable children to become familiar with it, and its repetition over time will help children to learn that behaviour or routine.  For instance, in the case of the use of lollipop sticks, taking the whole class into perspective, I think that this teaching strategy has been used repetitively, as only one child interrupted. The children in the class reinforce the literature as most of the children were aware of the process and were willingly engaging with it.  
Skinner (1957) argues children’s behaviour is impacted within their environment. This was demonstrated in the classroom as the children all followed and listened to one another. Even though one child did not listen, this does not necessarily mean the child was not impacted by their classroom environment.  The child was still learning and engaged but had just forgotten the routine and were easily reminded of it. Active participation and high involvement lead to deep level learning (Laevers 1994). This implies that the child was engrossed in his learning and felt the need to shout out and share with the class, this shows a high level of learning and engagement. 
Teacher’s role 
When carrying out the observation, it was made known to me that the teacher carried a huge impact on the children’s learning, by the responses to her questioning. Similarly, Bronfenbrenner’s Ecological System (1992) cited in Ryan (2001), stresses the importance that an individual is impacted by their environment, primarily, through the ‘microsystem’ which is school and family. In common, Bandura (1988) promotes that behaviour is driven by the environment, hence why it is important for the teacher to have some sort of control of the behaviour and atmosphere within the classroom.  The teacher shared management between herself and the children, using a shared approach. Rogoff and Angelillo (2002) highlights the effectiveness of guided participation between the teacher and the child. Not only did the teacher mirror Rogoff’s (2002) theory through sharing the role by asking children through the lollipop strategy but encouraged children to speak out and share views and opinions. The teacher asked the children to ‘share with your partner what superhero would be best for this challenge’. the teacher used questioning to deepen their thoughts and ability to infer. Likewise, in Bloom’s Taxonomy (shown in appendix 5), questioning is encouraged to deepen the children’s thought process.  He argues that through the teacher using effective questioning skills, the child will be able to evaluate and critically answer questions. The teacher plays a vital role within the child’s learning and development, they can monitor and ‘scaffold’ a child’s learning, as developed in Vygotsky’s theory cited in Sanders and Welk (2005). Similarly, Bandura (1979) agrees that an adult can ‘scaffold’ a child, by doing this the child can be influenced and helped through their difficulties and reach their next step. On the other hand, Gaunt (2013) identifies that if leadership is not effective it can have a negative impact on children’s learning. For example, if the teacher had not facilitated the questioning and peer discussion the teaching and learning in the classroom would have been reduced. On the contrary, leadership can influence individuals to achieve a goal, this can be reached through the motivation and support from the teacher. Using the strategy ‘Guide on the Side’, has been proven to be more effective than ‘Sage on the Stage’ meaning, the teacher takes full control and does not share the learning (McWilliam 2009). This teacher supported this approach by sharing the control of the learning, and as a result of this the children were actively engaged. Likewise, Vygotsky’s (???) states that the difference between the intellectual level a child can reach on their own compared to if an adult supports them is huge. His schema is known as the ‘Zone of Proximal Development’. Relating this theory to the class I observed, I think the teacher supported the children’s learning to reach their potential using the strategy of effective questioning and encouraging them to talk and share ideas through using the lollipop stick strategy. In contrast, Piaget (2003) argues against this and says a child cannot learn something new without moving up stages of growth, which comes with maturity. It has been argued throughout literature between both theorists that a child can reach a new schema with the support from an adult. 
Reflection/ evaluation & next steps
It is vital that I can reflect on my professional development, Brookfield’s lens (1995) stresses the importance of having the ability to be reflective on your practice to enable you to be able to identify and follow next steps, to deepen your understanding and development.  Brookfield (2006) makes the point that by analysing a situation, you can then take a step back and be self-critical. I followed this approach throughout this assignment, for example, I took a step back and analysed my observation then I was able to create a critical incident (Tripp 2011). Hallet (2013) states that to be a good teacher you must be willing to be reflective. I strongly believe that reflecting on my own practice can enable me to identify weakness to work on to become my strengths. 
Carrying out observations within practice has impacted my learning and thinking as a developing teacher. It has given me the experience to develop insights and a clearer understanding of how to control behaviour within the classroom using a positive approach. Prior to carrying out the observation I thought that I had strong behaviour management skills, however, now I can see from a different perspective I can control behaviour in a different way. Likewise, Thorpe’s (2010) approach has enabled me to realise that even though experiences I have carried out before having impacted my beliefs, there is room to develop even more. I always thought that behaviour should be dealt with promptly and sometimes it is acceptable to be negative when doing so, however, now I agree with the classroom teacher I observed that I would use a repetitive teacher strategy like lollipop sticks. This would allow the children to be aware of routine and to be able to maintain their own behaviour within this framework. 
Evaluation
Schools are becoming increasingly ‘digitally competent’ and using apps such as DOJO, to select a random child to talk instead of pointing at a child and so it was interesting to see a ‘non-digital’ technique being used effectively. The lollipop sticks were visual, and all children were engaged as they were waiting to be chosen.  The children learnt to contribute ideas and to value the ideas of their peers.  These are skills that clearly link to the Four Purposes. The teacher did lose the child’s attention after they shared their ideas.  I believe this was due to not putting the lollipop stick back into the jar after they answered. This showed the child that they would not be called to share their idea again, as their name was now out of the jar. Looking forward into my practice, I would put the stick into the jar but just put it upside down, this way I could identify that it was a stick I had already chosen and not choose it again. However, to the children they would maintain focus as they would be waiting to be called again.
If I was to carry out an observation again, and then identify a critical incident; I would look at an area of a weakness of mine, such as, delivering a cross curricular lesson. However, I would need to be aware of observer bias and the impact that might have on my results and observation notes. 
Next steps
Donaldson's approach through the ideas suggested for the new 2020 Curriculum in Wales emphasises the importance of continual learning for both the pupils and the professionals.  Identifying the lollipop stick strategy has benefited my thinking and will improve my practice throughout my first teaching experience.  I can see the holistic benefits of the strategy on the children as it encouraged respect, confidence and active participation.  This strategy may also be useful in developing my ability to deliver cross curricular planning, as it has been proven that it can be easy to touch upon other areas of learning and development and not just your lesson aim.

Conclusion
Throughout this module I have been encouraged to focus on ‘Who am I teaching’, and the way in which I can develop an individual's learning. The critical incident has enabled me to see how the role of the adult can give a child confidence and support their learning using different teaching approaches. The lollipop strategy facilitates interaction amongst peers and encourages social awareness, through the use of routine. The professional standards of teaching and leadership as well as Donaldson's Four Purposes advocate that professionals undertake research and reflection as part of their ongoing development. The critical incident has meant that I have been able to observe and reflect on the way in which teaching, and learning happens.
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Appendices
Appendix one 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Year ½
28th September 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Content – recapping numbers from the morning lesson.
· Children identifying missing numbers on the number line
· Indoors
· Mixed Ability group

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

All children sitting on the carpet, working collaboratively with one another. Whispering, answering teacher, hands up, shouting out. A variety of techniques being used. 
Behaviour is positive. Few distractions (asking to go toilet)


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Visual number line with a puppet that guides them throughout.
Puppet was chosen by the helper of the day.
Children are asked to come up and identify missing number and place the flash card in the correct place.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Children are asked ‘how did you get the answer’ how did you do it?
The teacher is asking for a strategy, to help those children who couldn’t work out the answer indirectely. 




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher asked to recap this morning lesson.
Children have counted to 10 before they had to revist their prior knowledge.


Children started to read to ten off by heart. The teacher slowed them down by placing the puppet on top of the number for a longer period of time for them to drag out the number ‘sixxxxxx’. 
This then allowed children to actually look at each number before moving onto the next one.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The puppet
· Asking children to whisper then speak louder (emphasis)
· Visible number line that children have access to 







CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Age 5/6
Year one and two

Inside lesson
Maths lesson numbers to 10








	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Teacher used a positive and calm approach to teaching throughout the observation. I noticed how she reinforced the number formation. I know that children find it easy to count to ten but may not know what each number looks like. There was one little girl who kept rushing and shouting, the teacher did not address her directly. However, she made a point of saying you are all going too fast. And started to drag out the numbers by keeping the puppet above each number for a longer peroid of time. This gave the children time to look at the number that they were currently reading out loud. 

















Appendix two 
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016

CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28th September 
Age ¾
Nursery 
AM Class

One child




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Using the puppet to keep children engaged. The puppet caught the children’s attention. The puppet asked to put toys away and children got up and put away toys. 

Leavers level of engagement ( participation, children showed emotions, laughing at the puppet) 
Leuvan scale – levels of participation lead to deep learning.
5. Extremely High - The child looks happy and cheerful, smiles, cries out with pleasure. They may be lively and full of energy. Actions can be spontaneous and expressive. 
1. Extremely High - The child shows continuous and intense activity revealing the greatest involvement. They are concentrating, creative, energetic and persistent throughout nearly all the observed period.
Well-being and Involvement in Care Settings. A Process-oriented Self-evaluation Instrument, Ferre Laevers (Ed.) Research Centre for Experiential Education, Leuven University. ISBN: 978-90-77343-76-8)

Listened to what the puppet wanted children to do .


Teacher used rhythyms and songs to focus the children and calm down the behaviour 

Relates to child-appropriate language, characters, stories, music and humour (UNICEF Guideline 1a)




Appendix three
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
Mid term module 2019
Reception class

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· Literacy lesson – taught through Super Heroes topic
· Sentence structures
· Established class 
· Morning class
· Indoors 
· Group work 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· All children engaged with the Superhereo topic
· All children gave answers (shouting out) during class introduction
· Children are interested and want to know what the Joker has been up to
· Children think it is funny that they have a challenge to do because the Joker (superhereo) has made a mess! 

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher had made a mess of the sentence board and blamed it on the Joker and the Joker wrote a note to the reception class explaining what he did and what they need to do, to fix it.
· The lesson is taught through the aspect that it’s fun and a Superhero problem, even though they will be learning sentence structures. (cross curricular) 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Children are put into 3 different ability groups.
· They have the words printed infront of them, they can move them into the correct order or help each other change.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?
· Group work/ability groups, working together. And children correcting one another
· A child sounded out the word ‘protect’ it took a few moments but she got it then celebrated by throwing her hands up saying ‘yay’. This was a proud moment for that little girl.
· Children achieved re arranging the three sentences which was the aim of the lesson. 
· All children were listening to each other, except one child did not contribute, the teacher recognised this and asked the child to find a word to encourage contribution. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Children knew that an ‘I’ comes at the beginning of sentence
· Full stop comes at the end. Teacher used a hand movement for full stop
· Children were able to name the superheroes at beginning of lesson from prior knowledge.
· 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?
· Hand breathing in exercise. Use finger to run up and down other hand and breathing in and out. Calmed the class down before introduction.
· Teach cross curricular – use the topic to teach literacy. 
· Hide things in classroom and see who notices 
· Teach through the ‘superhero’ letter from them.









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.

	Mid term / Morning lesson
Reception 
Mixed ability 
Established class

Topic – Superheroes
Lesson – Sentence Structure through the idea of superheroes. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher had planned the lesson based around the topic Super Heroes. It was a literacy lesson and wrote a letter to the class from the Super Hero ( JOKER). The joker messed up the sentence wall, and told the children they had a challenge to re-organise the sentences. 
The teacher organised children into ability groups to help one another re organise. 

The lesson ran smoothly under the basis of it being based on a topic. The lesson was not boring, this was observed through the children’s involvement and engagement throughout the lesson. 
This links too the Leuvan involvement scale, when a child has high involvement, deep learning has happened. Children used prior knowledge to know what goes at the beginning and end of a sentence, the hand movement helped those that did not know what came at the end.

The children learnt from one another through discussion and trial and error. The children had to find the missing word in ‘I can use ..... shield’, the children thought the missing word was ‘A’ but the word was not available. The children had to discuss and try and figure out what word it could be. A child said about the word ‘my’ then another child identified the word ‘my’ in the pile of words.
Vygotsky – learning from a more knowledgable other.


Donaldson (2015) cross curricular approach of teaching. Adapted to enterprisers creative contributors and ambitious, capable learners. The children all played a role within the group task and capable because even though ‘A’ didn’t fit into the sentence structure, they were able to find another word that does fit and work together to put it into the sentence. 


















Appendix four
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

29th September 
Year 1

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
· PSE Lesson
· Superheroes
· Indoors
· All children were sat on carpet throughout the introduction of topic
· Mid term
· Mixed ability 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· All children on task. 
· Majority of children sat on carpet 
· 2 children ‘helper heddiw’ sat on special chairs
· Children are chatty and discussing in pairs/groups
· Group work is being carried out

	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher asks what are we studying this term? Activating Prior Knowledge ‘super hereos’ 
· Yellow hat – good things   Positives
· Black hat – bad things    Negatives
· 

	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· They had pointers on the board of superhereo names 
· They were given resources at desks with ‘challenges’ and the superhereos




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Children are set a task, as THEY are in charge of THE problem
· THEY have to choose who would be the best fit and why? (there is no right or wrong answer as they can explain their explanation as to what they chose. 
· Children have to speak up and be in control of their learning
· Teacher announced, think > pair > share then a child tapped his head in order to think
· Teacher said share in a pair. Then described what a pair is, ‘talk to a friend next to you’ 
· Teacher made a pair as a child didn’t know who to talk to 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Children knew the characteristics of each super hero, this shows they have spent some time researching them prior to this lesson.
· 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


· Think pair share
· Use of challenges and allowing them to be in charge and discuss answers, as not all children had the same answer.








CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes.
	


Lollipop stick to assign people to talk 
This encourages all individuals to be ready to wait to be asked to speak up.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The teacher said ‘There are so many answers and talking, I’m going to use the lollipop sticks to choose someone to talk’. Teacher called a name out ‘X’, another child started to talk with him, the teacher showed child ‘B’ the lollipop stick and said ‘Whose name is on this?’ This assured the child it wasn’t his name to talk, not because his answer was wrong or no one wanted to listen but simply because his name was not chosen from the pot.

The child immediately stopped talking and continued to listen to child A.

This encourages turn taking and having respect for peers. The majority of children already knew what the lollipop sticks were used for as they sat quietly and listened until teacher pulled out another stick. 

This links to Donaldson Successful Futures(2015) Healthy purpose – confident individual, this gives the child whose name was chosen a sense of power and authority to share their findings with the rest of the class. Also, peers adapt to the ethical purpose, by having respect for Child A talking. 

Mayer, Roberts & Barsade (2008), state the importance of social awareness to those around you and how this influences domain and relationship management. 

Vygotsky ‘learn from social interaction’, and your skills develop from a more knowledgeable other. Having that time to THINK > PAIR > SHARE may influence other children’s thinking. 

Slavin (2009), he states about having methods in place to prevent behaviour occurring again. I think the teacher dealt with it well and positively, there was no negative feedback about how Child B interrupted him, however, she just simply reminded him whose turn it is.





















Appendix 5 – Blooms taxonomy 
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Bloom’s Taxonomy

Produce new or original work
e Design, assemble, construct, conjecture, develop, formulate, author, investigate

Justify a stand or decision
eva I u ate appraise, argue, defend, judge, select, support, value, critique, weigh

Draw connections among ideas
differentiate, organize, relate, compare, contrast, distinguish, examine,

a n a Iyze experiment, question, test

Use information in new situations
execute, implement, solve, use, demonstrate, interpret, operate,
schedule, sketch

apply

Explain ideas or concepts
u n d e rsta n d classify, describe, discuss, explain, identify, locate, recognize,
report, select, translate

Recall facts and basic concepts

define, duplicate, list, memorize, repeat, state





