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Targets from previous assignment (ECAD5010):
1. Revise Harvard referencing guidelines (e.g. direct citations).
2. Proofread your work carefully to ensure consistent accuracy. 
3. Improve your academic tone by avoiding contractions and colloquialisms. Rewrite long sentences that might negatively impact on the flow of your writing.

Idris is a nine year old boy, in a year four class in a local urban school. Concerns have been raised regarding Idris’ development as his work and attitude towards learning is vast depending on each lesson (see appendix one). But what is particularly concerning is his language acquisition and development; despite there being some positives including understanding oral humour and expressing his opinions using a wide range of vocabulary. Although, Idris struggles greatly with reading and writing with certain sounds, alongside lacking confidence in communicating to others in fear of speaking incorrectly. In Wales, there are frameworks such as the Literacy and Numeracy Framework that guide practitioners to the teaching and learning of key skills within literacy and numeracy for each year group (Welsh Government, 2019). This works alongside the Curriculum for Wales (2022) and the progression steps that each child can work towards to reach their full potential (Welsh Government, 2022). Idris’ teacher has been concerned for some time with regards to his language development, as it can be suggested he is behind in his learning. This assignment will explore the potential need for interventions in order to provide Idris the opportunity to improve and progress within his language development, to thrive in his learning. 

Learning language is a complex human function that connects language, learning and thinking; and is fundamental to life chances (Gross, 2013, p. 1). Language is an area highlighted by Professor Donaldson who states that “Language is the essence of thinking and is integral, not just to effective communication, but to learning, reflection and creativity” (Donaldson, 2015, p.48). Guidance suggests that concerns should be raised when children between the ages of seven and eleven struggle reading certain words, get lost or confused when being read a story, or they avoid interaction or communication with others as perhaps they don’t know how to participate, but above all, struggle or lack the willingness to engage in learning altogether (Speech and Language UK, no date). A term used to describe some of the types of learning difficulties Idris seems to have been known as integration difficulties; whereby information should be processed, ordered, interpreted, categorised, classified and put into context of previous learning (Pritchard, 2018, p.60). Therefore, this is suggestive that perhaps Idris is behind what is deemed the norm for language development at nine years of age. 

Despite the concern with Idris’ language development; there are interventions that can be put in place. These will give Idris the additional support he needs to acquire these vital skills to improve his overall language development; but firstly, his ability to read, write and speak confidently. One intervention that can be used to aid Idris is called Speech and Language Link. Speech and Language Link is an online programme that aims to promote schools to support children with speech and language difficulties, at all ages throughout their education (Speech Link, 2018). This begins with a baseline assessment, where Idris will be required to recall the phonics. The results will be recorded on an online system, and will highlight the sounds he is less confident with; which will hopefully match the sounds he struggles to read and recognise when speaking. The next step for Idris would be to engage in two or three short burst sessions consolidating his ability to read the certain sounds. These will take place in whichever location is appropriate within the school, and will focus on playing short but effective games that allow Idris to practice the sounds orally, as individual sounds and in words or phrases. These sessions should give Idris the additional assistance he needs to give him the opportunity to strengthen the acquisition and recognition of the sounds, to be able to read, speak and write certain sounds with fluency and confidence. 

Language development can be argued to be the most significant developmental milestone for children (Doherty and Hughes, 2014, p.294). Language is an organised system of symbols, movements and sounds that are programmed to transmit and receive information (Doherty and Hughes, 2014, p.294). Although it is important to recognise the different considerations for language development that include non-verbal methods; such as using gestures, facial expressions and body language, but is primarily communicated verbally (Doherty and Hughes, 2014, p.296). Crowley (2017) argues that children will take a big step in the development when they begin to recognise links between the alphabet, and letters and sounds (Crowley, 2017, p.212). This refers to a process known as phonological awareness where children should use small units of sounds within a word, that blend together to form the word; these small sounds are called phonemes (Crowley, 2017, p.212). Idris struggles with the speech and recognition of some of these sounds, and therefore perhaps restricting Idris from achieving milestones within his language development. It is important to recognise that not all children development and learn language in the same way; in fact, there are several different barriers that effect language development (Foster- Cohen, 1999, p.119). Therefore, in order to gain an appropriate level of understanding as to why Idris is potentially deemed as delayed in his development, it is vital to explore the different ways in which children learn and develop in language. 

Noam Chomsky, a Nativist theorist argues humans are born with predispositions to learn language; which Chomsky refers to as the Language Acquisition Device (LAD) that provides humans with innate ability to understand the basic rules of language, known as universal grammar (Bates, 2016, p.210). Although, Chomsky acknowledges the role of the environment in influencing the unique aspects of language, such as words, tone and accent. But his theory argues that the human brain is predisposed to structure words that make grammatical sense (Bates, 2016, p.210). Chomsky describes language as an organ of the body alongside the other cognitive systems (Chomsky, 2005, p. 1). Chomsky could argue that the reason he believes that basic language principles are innate can be directly applied to Idris and a potential reason as to why his teacher is concerned with his language acquisition. Chomsky simply argues that language cannot be triggered or instilled in children, it will come naturally to them between the critical learning ages which are between birth and when a child goes through puberty (Bates, 2016, p. 210). Chomsky emphasises the role and value of education in language development; but in the sense that emphasis should be placed on providing opportunities for children to engage in critical thinking skills. Critical thinking skills will encourage children to use their predisposed ability to process language, which will speed the acquisition of new language (Bates, 2016, p. 211). It is claimed that language is genetically programmed within us, and is inevitable within human development, but it is a complex form of development (Chomsky, 2013, p.662).  

Prior to Chomsky’s linguistic theory, behaviourist Skinner agreed that language is a process of stimulus-response and therefore acquired through watching and learning others. Although Skinner is primarily known for his theories on behaviour, his theory has been significant in the language acquisition of children. Skinner suggests that language is acquired through operant conditioning, like any other form of behaviour (Keenan, 2002, p. 149). Skinner’s theory suggests that when babies are born the closer their babbling gets to forming words, adults typically use positive reinforcement to promote them begin talking; therefore, children of younger ages are more likely to use the words they are often praised for (Aubrey and Riley, 2019, p. 74). However, Skinner made it clear that his work was not the same as theorists like Chomsky; rather verbal behaviour, whereby children use words together to produce grammatically correct speech that are enforced by adults through reinforcement strategies (Skinner, 1976, p. 99). Additional theorists such as Bandura (1977) would agree that children learn social norms and experiences through observational learning; which could be applied to children learning language (Bartlett and Burton, 2016, p.213). Again, through similar principles to Skinner, children will learn the rules of language through reinforcement and will be discouraged with language used that is incorrect or inappropriate (Bartlett and Burton, 2016, p.213). In fact, language schemes such as the phonics, although granted usually take place regularly at a younger age than Idris, are reinforced through opportunities for social interaction, practice as well as application and reflection within real life settings (Hall, 2006, p. 14). Therefore, agreeing that the role of social interaction is vital in several different aspects of language development such as the phonics. 

Similarly to Skinner, Vygotsky, a cognitive theorist greatly influenced the way in which practitioners think and deliver learning; and since has had an impact on the way speech and language is thought of within education. Vygotsky emphasised the role of social interaction as cultural tools to help them overcome and succeed in new learning that can promote the use of language as well as developing child confidence; connecting thought and language (Vygotsky, 1978, p.27). Vygotsky argues that children typically ‘think out loud’ to try and make sense of a situation; a term called ‘egocentric speech by key theorist Piaget; of which Vygotsky deemed the external monologue. He then argued that the processing and the internalisation of information is stimulated by language, enhancing its development (Urquhart, 2000, p. 61). The ideology of giving children the opportunities to think is similar to Chomsky’s theory of engaging with critical thinking to promote the use of predisposed language (Bates, 2016, p.211). Furthermore, Vygotsky explained the importance of play in social interaction (Robinson, 2008, p.125) which was further emphasises by Piaget in terms of experimentation at each developmental stage (Pollard, 2008, p.175). In that children typically copy the mannerisms of the adult or other children, which will better prepare them for the future and allowing them to gain an understanding of the norms of society (Aubrey and Riley, 2019, p.59). Therefore, suggesting children are likely to do the same with language in that they can process, and internalise new information, promoting the use of language (Vygotsky, 1978, p.27). This could also be applied to Idris as in his pupil profile it states that Idris would rather play football on his own, and struggles with social interaction (see appendix one). Therefore, perhaps the reason he is less confident or delayed in his language acquisition and ability to speak correctly is due to a lack of social interaction with his peers; which as Vygotsky argues is vital for the opportunities to internalise and promote language. 

These theories are suggesting a link between Idris’ social and language development. In that Vygotsky, Skinner and Chomsky all emphasise the role of a rich and social environment to promote the use of internalisation of language. Alongside Vygotsky and Piaget who suggest that infants are born with the basic building blocks for cognition to language (Gray and MacBlain, 2015, p.93). This suggests that perhaps Idris’ concerns are broader; with regards to his lack of socialisation within school. Therefore, perhaps his reading would improve and he would become more confident with his speech, if he was to engross in a rich social environment rather than being on his own, by using his innate predispositions to language. This would result in Idris being more exposed to language, with the hope of his developing alongside others. However, Idris’ teacher is more concerned with his reading and speech.

Despite the several different ways in which children learn, the Curriculum for Wales (2022) places direct emphasis on learning itself, and an individual’s learning journey; rather than a set of external standards, based on what has been learnt (Banerjee, 2019). Banerjee (2019) argues that the Curriculum for Wales (2022) is particularly special because it recognises that the process of learning for each learner is just as, or if not more important that knowledge that is learnt (Banerjee, 2019). He states that there will come a time when practitioners will want to see how learners progress, but that is not all the curriculum is in place to do (Banerjee, 2019). The Curriculum for Wales (2022) is shaped around each learner being given the opportunities to progress within their learning journeys (Welsh Government, 2022). But what is progression in learning? Progression is a term used to describe “increasing sophistication” in learning rather than covering content (Welsh Government, 2022). It is not a linear process; rather a process in which children can progress at their own pace and in different ways (Welsh Government, 2022). Progress is embedded within the heart of the curriculum and is reflected within the statements of what matters, the descriptions of learning and the progression steps, as well as the four purposes, which drive the curriculum focus. Although, it is important to recognise that the progression steps are not standardised levels; they are reference points of the pace of progression that should be sustained over several years (Banerjee, 2019). Heritage (2008) argues that methods of formative assessment provide information about the gap in children’s learning and desired performance so specific actions can be taken to reduce and close these misconceptions and gaps within learning (Heritage, 2008). Furthermore, Place (2021) a headteacher of a school in Wales emphasises the significance of curriculum design and pedagogy in promoting assessment for learning and feedback methods that ensure progression in learning (Place, 2021). The Curriculum for Wales (2022) highlights the importance of progression in learning, in giving children deep and rich learning experiences to enhance their understanding and knowledge of key concepts and principles, and allowing them to do so at their own time and in their own method of learning (Curriculum for Wales, 2022). Although, there is legislation put in place to support pupils, like Idris, who are in need of additional support to ensure that they to grasp they key concepts, and acquire the same skills as each and every pupil. 

The Welsh Government’s Inclusion and Pupil Support Guidance promotes inclusive education meaning pupils like Idris who require additional support should have access to do so, so they receive a suitable education and avoid becoming disengaged or disempowered in their learning (Welsh Government, 2016). The Curriculum for Wales (2022) also runs alongside the Well-being of Future Generations Act in Wales (2015) that means schools, alongside other agencies have a duty to support young people in reaching their full potential (Welsh Government, 2015). Therefore, in order to promote inclusive education, and to work within the legislation in the Curriculum for Wales (2022) it is vital that Idris receives the additional support he requires. 
As previously mentioned, Idris’ teacher is concerned about his language development; which is arguably supported by guidance that suggests Idris is in the position where he needs an intervention to ensure he reaches his full potential as a learner (Speech and Language UK, no date). Although the progression steps within the Curriculum for Wales are not standard targets for children, they do suggest Idris isn’t quite where he should be with regards to his language acquisition. It is still important to recognise that these progression steps briefly correspond to expectations at certain ages; five, eight, eleven, fourteen, and sixteen (Welsh Government, 2020). There are several progression steps that Idris is yet to show evidence of meeting confidently, or key skills are only partially met. These are progression steps one and two, that correspond to ages five and eight, both of which are younger than where his language develop should be. Although, it is important to recognise that Idris isn’t required to achieve all considered within progression step three at his age of nine; as these are guidelines that Idris can work towards by the time he reaches eleven years of age (Welsh Government, 2020). But it is vital that the intervention Idris needs allows him to meet progression steps one and two, to put him in the best position to progress further on his learning journey. This means that is it even more significant that progress is monitored closely with regards to the Speech and Language intervention, as well as his ability to apply it to his everyday learning because it will impact on his ability to develop further in his language development, if he cannot reach these developmental milestones in his progressive learning journey. 

Within Speech and Language sessions the teaching assistant, whom will carry out the sessions, will have a list of sounds Idris is unsure of, based on his initial assessment of the sounds. The member of staff will start by introducing the sounds one by one and carry out as many sessions needed, until Idris is completely confident, reading them on their own, and within a text, both in his head and out loud. From experience, the sessions involved short games and activities that will be recorded with photographic evidence, QR codes, and written reflections. But the progress is measured through the Speech and Language link programme. These progress trackers allow the class teacher, parents and the child to complete intelligibility ratings and to set targets for improvement; which are revisited on completion of each session. These develop into online reports that provide provision maps that show assessment results and in school improvement, so the progression can be further assessed (Speech Link, 2018). It must be acknowledged that all schools complete this slightly differently, but only when all multiagency roles are confident with the acquisition of speech, should Idris be able to move onto another sound, skill or complete the programme. But, in order to see whether this intervention would suit Idris, it is important to evaluate the effectiveness and suitability for Idris as well as the application in schools. 

Firstly, Speech and Language Link carried out several studies to see whether their intervention was working in improving language skills and development within schools. The whole programme measures factors such as sentence structures, word structures, concepts and following direction, and recalling sentences; all of which would benefit Idris. But, the targeted programme within called Speech Link will place direct emphasis on the recognition and application of sounds (Speech Link, 2018). The results of the programme were deemed “overwhelming positive” as there was a significantly high difference between the experimental group who had taken part in speech and language link sessions, compared to the control group who had only taken part in usual language interventions (Speech and Language Link, 2021). Therefore, the research concluded that children began to reach the guided targets within their age groups (Speech and Language Link, 2021). Additionally, a headteacher’s review stated that a child within the school had a number of speech sound errors, and wouldn’t speech. But after four months of interventions he speaks freely with confidence, despite a few minor errors. But, above all his parents are pleased with his progress (Speech Link, 2018). It is fair to say that the child mentioned within this review has similar circumstances to Idris in that he lacks confidence to speak due to the fear of speaking incorrectly. Another review stated that they have been using the programme for five years, and it has “proved invaluable” with regards to ensuring a reduce in attainment gap, and allowing children to thrive and achieve (Speech Link, 2018). Furthermore, although not directly aimed at this known intervention, the Education Endowment Foundation reviewed oral language interventions altogether and argue that language interventions have higher success and impact on progression when they have several months of additional support, when they are specific to learner outcomes and connects with the curriculum, and when training is provided for the team running the interventions (Education Endowment Foundation, 2021). However, part of the review stated that speech interventions should be used for pupils who are behind their peers in their language development, so they can catch up and be in the best position to succeed (Education Endowment Foundation, 2021). Therefore, it would be fair to state that evidence suggests great potential and success with language interventions in improving upon the progression of children in their language development; and that Speech Link is deemed particularly successfully and highly praised by several schools. 

However, potential issues to using Speech Link can arise with the cost. Although research suggests the cost is worth how effective the intervention is, but with the current climate of budget cuts within schools, the cost of interventions can be a challenge. For the Speech Link programme it costs £250 to assess children, to use the programmes, to use provision maps, for training, and guidance from speech and language therapists (Speech Link, 2018). It is important to note that this is cost for as many children who need the additional support. Although, some may argue that this is a beneficial investment for an academic year, with the current economic crisis, it may not be realistic for schools to invest in. According to the Wales Online there is potential for schools to face a 5% budget cut for the next academic year (Smith, 2024). Despite the fact that schools in Wales have deemed this as “horrific and unsustainable” as it could result in 90% of schools recording deficit budgets next year (Smith, 2024). Therefore, suggesting that although interventions such as Speech Link are deemed as rather successful in developing language in children, perhaps this isn’t a priority for schools who are facing such budget cuts.

On the other hand, investing in programmes such as Speech Link require no other additional costs other than the use of a teaching assistant, as all is included within the package. There are several arguments that support the argument that interventions within schools are not being implemented in a way that should truly benefit and support children; and that as a result are doing nothing other than creating an excessive and unnecessary workload for teachers (NASUWT, 2018). Research suggests that teaching assistants weren’t being used in the most effective way (Luxton, 2021). However, more recently they are utilised in flexible ways that ultimately have two key roles; to deliver target interventions, and to generally support the workings of the classroom (Luxton, 2021). Therefore, this suggests that the role of a teaching assistant is vital for delivering successful interventions. The Welsh Government (2020), further emphasises the use of teaching assistants in delivering one-to-one, catch up interventions; to ensure they are delivered effectively, in a way that would really benefit the children in allowing them to progress and develop (Welsh Government, 2020). However, research shows that due to the budget cuts, schools have had to reduce the amount of teaching assistants in schools. In fact, there are 1,400 less support staff than four years ago (Martin, 2019). A local headteacher in Wales argues that children in this generation have been let down by the system as schools are unable to deliver interventions they were doing just a few years ago, due to budget cuts and a lack of teaching assistants (cited in Martin, 2019). Therefore, this raises questions to whether programmes such as Speech Link, although are deemed as really successful, are worth the investment when schools and society are battling within an economic crisis. 

It is fair to say that evidence suggests that Speech Link is a really successful intervention that is pre planned and arguably worth the investment, due to the significant impact it has on providing children with catch up sessions so they can thrive in their language development. However, with the current climate, is it worth investing in a programme that may not necessarily be implemented effectively and would do nothing other than waste money, time and overload teachers with more work? From experience, I would argue that Speech Link is a truly effective intervention that only requires a small amount of teaching assistant time during the week, and has such a significant impact on child progression in all areas of learning. From observation, Speech Link provided children with the opportunities to be praised, to scaffold, to consolidate, to repeat, and to address misconceptions; and therefore, provide them with the chance and exceeding beyond the concerns of the teachers, and progressing in their language developing, and against the Curriculum for Wales (2022). With the correct conditions with regards to budgets, staff numbers and time, this intervention has the potential to give the opportunities for children to overcome their struggles in language develop, and truly support children like Idris, and their ability to continue to thrive in their learning. 

To conclude, it is fair to recognise the significance of Idris participating in an intervention that will really support his ability to effectively ‘catch-up’ with his language development. But more specifically, the misconceptions or lack of ability to pronounce certain sounds, his ability to actively participate in reading so he doesn’t get lost or confused, and to build upon his confidence when speaking so he can practice his new learning. Although Idris’ teacher has raised some concerns, key theorists previously mentioned argue that language is a difficult concept and skill to grasp, especially when developing in so many other areas (Gross, 2013, p. 1). But, it is important to recognise the other potential implications that could have been contributing factor to Idris’ language development; in that he would rather play or work alone, rather than with others. This raises questions to whether this has contributed to Idris’ language development in that he is not exposed to rich, language environments as much as other children. But, if implemented effectively, with a teaching assistant, Speech Link, the resources and progression plans within, should provide Idris with the opportunities to consolidate these vital language skills, both in school, and at home with family; which is the next step for Idris in his language development. However, if Speech Link is not an option for the school, going back to the phonics that Idris struggles with would also be beneficial in consolidating the gaps in knowledge.  The goal would be for Idris to be able to meet the guided progression steps for his age, by going through a series of Speech Link sessions that would improve the gaps in knowledge with his language development, and practicing this in the context of lessons and applying it to his reading and stories. This should give Idris the confidence to be able to learn, and play with others both in and outside the classroom, which will only further enhance his language development being exposed to richer, language environments (Vygotsky, 1978, p.27). This would allow Idris to be a learner that is resilient and overcomes his challenges to his language development; and meets the characteristics of the four purposes within the Curriculum for Wales (2022). 
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Appendix One – Idris Pupil Profile
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What's good in Idris’ learning?

+ He enjoys physical and sports
lessons.

+ He likes to complete work on a
tablet or computer.
He enjoys practical activities
including being able to go
outside.
He enjoys helping Mrs James to
tidy, photocopy, or water the
flowers in the garden.
He isn't disruptive, even when
he is frustrated.

What about Idris’ development?

Physical Development:

+ Well developed gross motor skils e.g
jump, tum, perform tasks in physical
lessons.

+ Prints when writing rather than using
joined up handwriting.

+ Dresses himself affer swimming and
sports lessons.

Cogitive Development:
+ Recogrises fime on the hour, quarter
past and half past on an analogue

clock.
+ Finds it difficuit o concentrate for
long periods of fime.

Profile

Child’s name:
Idris

Age: 9

Year Group: Year 4

Child’s photo

Ambitions for the future:

“llike to dream about playing for my
favourite football team. | like watching
the matches on the weekend. | ike
kicking the ball around in the yard.”

What can we aim to improve in Idris’
learning?

He doesn't enjoy class work: and hates
reading, writing and maths.

If he can't complete work on the fablet
or computer he sulks or has a bad
mood, or even asks fo leave the
classroom for some quiet fime.

His work is not the same standard as his
peers.

When he refuses to complete work he
offen dreams about his favourite
football team.

He prefers to play games like football
alone on the yard.

Social Development:

+ Isrespectful towards ofher adults and
children.

+ Enjoys working alone rather than with
others.

Emotional Development:
+ Shows disappointment if he fails to

perform fasks or get answers wrong.
+ Iskeen fo please adults.

Language Development:
Begins to understand humour oraly.
Expresses opinions on likes and disiikes.
Has a wide range of vocabulary but has
difficulty wrifing and reading.

Can get confused or lost when reading
parficular sounds.

Lacks some confidence speaking in fegy
of getiing things wrong.





