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Introduction 
Neaum (2012) firstly explains that reading books and stories is an important aspect of children's learning and reading to children plays a key role in the start of children’s language and literacy. Neaum (2012) also suggests that reading is important to engage with children and it is an enjoyable way for children to learn to read. CPD (2021) also agrees with Neaum by saying that reading to children is crucial and will help the children’s cognitive development and will also help children's language and the children vocabulary development by reading different and fun stories with them. In this pauper, the tops of discussed are props/ puppets, repetition, and questers.
Puppets/ Props 
An aspect of puppets or probs is that it helps the children's oracy. Karaolis (2020) explained that some children will be distracted when having puppets or probs with them because the children will not be listening to the story that is being told. However, Fleta (2023) disagrees with Karolis by saying that props and puppets help children learn more and can put a word to an object in storytime. Fleta (2023) also explains that telling a story with puppets promotes the oracy of the children even if they are playing with the puppets because they are still listening. Walton (2020) also, agrees with Fleta by suggesting that using props or puppets is more effective to children when telling stories. Remer and Tzuriel (2015) suggest that puppets also help children with their cognitive development and explain that they help children acquire their literacy skills through the reading the staff member or teacher does. Puppets also can be used to help children with their social skills and help them interact with others by talking and helping the children engage in social activities with others (Remer and Tzuriel,2015).
[bookmark: _Int_fCFz7nha]Another aspect that puppets or probs is it help children's imagination. Firstly Cambridge (2023) explains that Jane Piaget's theory of having puppets can help children's imagination skills but also helps the children's cognitive development by encouragement. Kroger and Nupponen (2019) also agree with Cambridge by saying that Paige's theory has helped children with imagination and producing roles or situations that they could be in. Qian et, al (2023) explain that Jean Piaget had four different aspects and one of them was toys or puppets are necessary for children’s imaginative development and can help children interact at story times and understand what the staff member is talking about with visual probs for the children. Using puppets with children can not only promote and help children's imagination skills but can also help children’s language and intellection skills by talking and interacting with the puppets and other children (Loy, 2022). Loy (2022) also suggests that using puppets can help children's imagination by thinking creatively and help the children learn about the world. Mujahidah et, al (2021) state that using puppets in story time also helps develop children's language by listening to and visually seeing the puppet.  
The last aspect of puppets or props can help children's emotional development. Firstly, Ho and Funk (2018) explain that puppets help children with their social skills and help with children's emotional development with their feelings. Telling stories to children with puppets can firstly help children with their emotional development and can also help children with their language development and skills ( Mujahidah et, al, 2021). Luen et, al (2023) also agree with Mujahidah by stating that puppets help children with learning their emotional skills but also help children with their language and feeling with the emotions. Using storybooks and puppets with children can help children express their emotions and can also help them understand their emotions with also new and different language skills that will be learnt (Wallbaum et, al 2017). Remer and Tzuriel (2015) state that using puppets to help children with their emotions can help emotional and cognitive development but can also help children with the additional need to understand their emotions and how they can express themself. Like in the digital video of the little pigs scared of the wolf, it shows children what scared is. Remer and Tzuriel (2015) also explain that with emotional development it is important that teachers or staff and a good emotional bond with the children to help their language development with the puppets and their emotions.  
Repetitiveness 
The first aspect of repetitiveness is when the brain connects the words to the object. Lester et al. (2022) first explain that repetitiveness helps children develop their language and put a word to an object, like in the video in the book. Repeatedness helps children know what the object is by words. Schwab and Williams (2016) also agree with Lester by stating that language development can also help and encourage vocabulary development in children. Forestva (2016) explains that all repetitiveness is around language and vocabulary, so by showing children different pictures of objects, telling them what they are, and repeating them, the children will understand the word. For example, in the video, the person repeated and pointed to the object to ensure the children understood what the word meant. When doing story time with children and doing repetition, it is also important to answer all children's questions about the words and objects to not only help their vocabulary development but also to help the children understand what an object is and how it could be used, and to also correct the children if they do get the word wrong to ensure they have the correct language development (Forestva, 2016).   
Another aspect of repetitiveness that helps children's language and literacy is vocabulary increase. Clark (2013) states that repetitiveness is one of the best and keyways that children learn unfamiliar words and explains that when learning unfamiliar words repetitiveness is needed. Clark (2013) also suggests that for many people who work with vocabulary technology, it can help children is good learning over for children and can give good learning to repetitiveness. Kolak et, al (2021) explain that the caregiver of the children has the biggest job of the repetitiveness of reading books to their children to increase their vocabulary because that is how most children learn language. Repetitiveness also plays an important part in children’s speech and is incredibly important for children's vocabulary, language, and grammar (Kolak et, al, 2021). Huang (2014) also explains that having story books with repetitiveness in them has more increased results on children’s vocabulary because they will also question what the words mean and by asking their questions, they are learning more vocabulary by repetitiveness and questions. Huang (2014) also states that when there is repetitiveness in storybooks children will see the patterns of the language in the books and the repetitiveness will also support the children with their language.   
[bookmark: _Int_URMexe8n]The last aspect of repetitiveness is the impact it has on children's language. Cohen et al. (2013) first explain that when repeated at story times, it can have a good benefit on children's development, and repetitiveness is one of the most common strategies that staff use to help children's language development. Cohen (2016) also says that repeating words to children promotes their language, but they also say that it can make children feel safe. Horst (2013) states that children learn unfamiliar words throughout story times, and repeating words gives children more opportunities for their language development. When repeating words to children, they may also get attention with the little things, and learning the words and their meanings helps their language development (Horst, 2013). Henderson (2021) states that receptiveness has a higher impact on children’s language development and that vocabulary and language are highly developed by reading stories with repetitiveness. Smith (2023) also suggests that using repetitiveness is best for younger children because children will learn faster when they are younger, and their language increases every day and repeats with each child for more than a minute. Fadhil (2018) also explains that Chomsky had a theory that children know language from birth so repeating words helps children’s language development.     
Gestures 
The first aspect of gestures is the importance of pointing in story times. Benitez et, al (2018) first, say that pointing in storytime is important to help children with their development of language and how to describe things like the person in the video pointed at the different things that were shown in the book and explained what it is. Hulston (2019) says that pointing helps children make steps to understanding the meaning of the words or objects which helps children develop their language, and it also helps children more when pointing at the object and giving children the verbal word to it. Zicat (2022) states that pointing gestures have a good impact on children's learning abilities and an important advantage for children's speech and language development. Milles (2016) also explains that pointing at different words and objects in them will have a positive impact on children's language and communication skills. When pointing at different things like words and objects it also helps children with their motor skills and how they see the words (Lockhart, 2012).
Gestures are important to children when telling stories to children. The Hanen Centre (2016) explains that when reading stories with children it is important to do different guessers because gestures and language go hand in hand with children’s development. Sparaci and Volterra (2017) explained that gestures are an important part of the children’s early stage of language and communication development and that gestures are a good aspect to help children point out different images or objects. Using gestures is also a good help to children who have hearing problems so the child feels included and can also understand the story that is being told by the staff members (Spruce and Volterra, 2017). Lenhart et, al (2020) have also stated that questers and eye contact can help children’s learning and it has had a positive impact on children's language development and eye contact can help children understand the aspects of different stories. Gestures help children’s language development of gestures and of behaviour because teaching children how to smile at words like happy or any facial gestures helps children with their communication skills for children with not-so-good hearing (Gulckekhra, 2015).  
Gestures are used as another form of communication for children and teaching children how to do gestures can help children communicate with others and not leave children with hearing needs out (Roberts and Hampton, 2017). Roberts and Hampton (2017) also explain that gesturing is one of the first communication skills babies have by pointing at things they need. Jizzakh (2020) explains that children who are non-verbal use communication by gestures to objects or different words to explain to people what they need because that is how they communicate. It is also important that adults teach children different questers with children to help their communication (Jizzakh, 2020). Gestures are also different facial expressions and how they can identify different emotions on facies and that will help children with their emotional communication skills ( Naraswari et, al, 2023).
Conclusion 
The main point of this paper is that reading books can help children in separate ways with their language and communication skills and how staff can help children with them. The storyteller could use more facial expressions when expressing different emotions in the books to show children the different emotions and ensure that all children understand the meaning of the book.
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