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Evaluate how adventurous activities contribute to the development of children’s physical literacy.
 
This essay will attempt to show how adventurous activities can be used to contribute to the development of physical literacy in children. To begin with, I will establish an understanding of the concept of physical literacy by firstly, examining the underpinning philosophy, and then investigating some existing definitions of physical literacy. I will then discuss how participating in adventurous activities may develop physical literacy, and then finally evaluate the other benefits that may arise in taking part in adventurous activities. 

A report published by UNESCO (2004, p. 13) described literacy as 
     “the ability to identify, understand, interpret, create, communicate and compute, using printed and written materials associated with varying contexts. Literacy involves a continuum of learning in enabling individuals to achieve their goals, to develop their knowledge and potential, and to participate fully in their community and wider society.” 

This definition is important to understanding the origins of physical literacy as often it is described as “developing literacy within a physical setting” (Edwards et al., 2016, p. 2). Whilst physical literacy is a relatively new concept (Jurbala, 2015), there are several different approaches and definitions of this concept, emerging from a set of key ideas.

Fundamentally, the concept of physical literacy has its roots in three main philosophical ideas: existentialism, phenomenology and monism (Edwards et al., 2016, Whitehead in Capel and Whitehead, 2013). Monism refers to the idea that there is no separation between the mind and body (Whitehead in Capel and Whitehead, 2013) and that our being should be conceived as a whole (Whitehead, 2010), without the mind being perceived as being superior to the body, or vice versa (Whitehead in Capel and Whitehead, 2013). Using this approach we are indivisible, with all of our actions, experiences and cognitive processes behaving in a mutualistic way - interacting, influencing and enriching each other (Whitehead in Capel and Whitehead, 2013), directly contrasting with the common, western dualistic approach which separates the mind and body.  

Existentialism argues that people create themselves through the interactions they have with the world they live in (Whitehead, 2010) - “existence precedes essence” (Whitehead in Capel and Whitehead, 2013, p. 39). With every interaction we have with our surroundings we gain new perceptions and knowledge which enriches our own self. On a very basic level, through interacting with, for example, a material, we subconsciously learn more about it and our capabilities with it. This can be easily argued for, as for most things we have to do we have to learn how to do it through experiences- a child learning to walk or a bird learning to fly. Phenomenology further adds to the views of existentialism by indicating that “every individual will perceive the world from the unique perspective of their previous experience” (Whitehead, 2010, p. 24). Simply put, our own experiences and perceptions give us different impressions of things and create our ‘uniqueness’ of character. Furthermore due to this effect, experience can only be understood from the view of the person who has lived it (Jurbala, 2015).

To define physical literacy from a purely theoretical standpoint becomes difficult but points to individuals becoming physically literate through their unique interactions with surroundings. Simplistically, Maude (2001) describes this as operating in the three aspects of the mind, body and the world at the same time. Perhaps due to the difficulty, despite becoming a recognised term, many different definitions of physical literacy have emerged (Edwards et al., 2016) - although many have overlapping ideas.

Kriellaars (2013, p. 4) describes someone as physically literate when they have “acquired the movement skills and confidence to enjoy a variety of sports and physical activities.” This seems to focus on the physicality of a person and is in a perspective of athletic development. This view may confine physical literacy to a sports based idea, but based on the philosophical underpinnings everyone must create a physical literacy of some degree. However, the ideas of confidence and variety appears in many other definitions too - Hardman (2011) also talks about acquiring skills for a variety of physical activities but refers to this throughout the full life span. Furthermore, Hardman (2011) highlights ideas of a physically literate person consciously valuing physical activity and its contribution to a healthy lifestyle. Both definitions seem to imply the need for a range of movement, contrary to being skilled in only one area.

These ideas are also present in Whitehead’s definition of physical literacy, which appears to be one of the most widely accepted definitions of the term. It states that “physical literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to maintain physical literacy throughout the lifecourse” (Whitehead, 2010, p. 11). In order to discuss the contribution of adventurous activities to physical literacy, I will henceforth refer to this definition. 
Another facet to the ideas of physical literacy is the theory of affordances. Gibson (1986) describes an affordance as what a particular object or environment offers the animal or person, relative to them. For example, a field may afford a human a place to run, lie down or even do a handstand whereas, the same field may afford a cow as a place to eat and sleep. This theory relates with physical literacy as, generally, a more physically literate person will see more affordances and be comfortable in their capability to utilise these affordances. It is in this area that adventurous activities and outdoor education can make a unique contribution to the development of children’s physical literacy. Outdoor environments can provide a greater variability of affordances (Fiskum and Jacobsen, 2013) that can be allowed to be explored by children, which can help to promote a range of movements and thus develop physical literacy. As these environments tend to be natural compared to indoor manmade environments, children may have less preconceived ideas about the intended use of an object (Fiskum and Jacobsen, 2013). For example, an indoor climbing frame might be seen as somewhere just to climb but a tree could afford climbing, shade or a hiding place. By utilising environments that provide a variability of affordances, this may help to develop children’s physical literacy. 

The relationship between adventurous activities and physical literacy seemingly has not been explored greatly and there is a significant lack of academic literature available about this. Wintle et al. (2016) describe outdoor adventurous activities as being a key way to develop physical literacy as it requires participants to express their physicality in a different way, and in a completely different environment, to any other physical activity. They also argue that the environments found in outdoor activities require the realization of physicality in monist existential interactions- mind and body interconnected in interaction with the world (Wintle et al., 2016). For example climbing on a crag, will require your mind and body to work together to find a route and climb it, whilst interacting with the crag and the surrounding environment. Barrett and Greenway (1995) argue that through the overcoming of challenges and fears in outdoor adventurous activities, a number of the key components of physical literacy Whitehead identified can be developed - such as motivation, confidence and valuing physical activity (Whitehead, 2010). 

Aside from the development of physical literacy, there are many reported benefits of participating in outdoor education and adventurous activities. These benefits may also indirectly link to the development of physical literacy. For example, adventurous activities can improve teamwork skills (Barton, 2007) and provide different opportunities for social interaction with peers. This may increase a child’s motivation to take part in physical activities - motivation is a key component identified by Whitehead (2010). 

Other benefits of outdoor learning include tackling health problems such as obesity which is becoming an increasing problem in young children - over 30% of children aged 10 -11 in 2015/2016, were considered overweight (NHS England, 2017). Active outdoor learning and play are a way to counter this, as this is the time that children are most physically active (Klesges et al., 1990). Louv (2005) argues that modern children suffer from nature deficit disorder and that time in nature is required to maintain mental health. By spending time in nature through outdoor learning or adventurous activities children may suffer from less mental health issues. Another benefit from spending time in nature is that children may become more aware of environmental issues and more inclined to behave in an environmentally friendly way. Barton (2007) suggests that children will view themselves more as a part of nature rather than separate to it thus becoming more nature conscious.

An important benefit from taking part in adventurous activities is the presence of risk, which allows children to develop their own skills of risk assessment (Gill, 2010). Gill (2007) suggests that children are becoming over protected from risk and therefore are less able to deal with it in later life. Through participation in adventurous activities, children are allowed to take risks so that they can learn how to assess and respond to them. It has also been argued that by overcoming risks and challenges, children can develop other important skills such as teamwork and resilience (Hodgson and Bailie in Berry and Hodgson, 2011). 

[bookmark: _GoBack]Overall, it has been shown that there are many different benefits that can be gained from adventurous activities including the development of physical literacy. The relationship between outdoor adventure and physical literacy is one that has not been explored in depth, despite the current research indicating a positive outcome. Perhaps this should be rectified in order to encourage schools and groups to use adventurous activities to help address the development of physical literacy. 
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