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	Target
	How I have addressed it in this work

	
Be more critical of what you read and the sources to ensure integrity of your decision making. Ensure to use the literature to support your assertions.

	Included limitations to the project proposal, specifically in the SWOT analysis and compared work throughout the literature review

	Please revise the correct protocols for Harvard referencing to improve precision and accuracy of citing the work of other authors 

	References are now listed alphabetically, and the punctuation comes at the end of the reference rather than at the beginning




Written assessment: Project proposal for school- community project 

This essay will critically analyse the use of effective collaboration between schools, pupils, guardians and the local community. This proposal will demonstrate how effective and meaningful collaboration can have a positive impact on pupil development. As one of the core aims of the Curriculum for Wales, it is crucial that pupils are encouraged to interact with and acknowledge their communities in order to become ethically informed citizens and to further their holistic development (Welsh Government, 2023). In an attempt to highlight their holistic development, the primary aim of this proposal is to not only  develop  pupils reading levels but to encourage reading for purpose, reading with family, and strengthening their ability to  appreciate other stories.  As highlighted within the purpose of the Curriculum for Wales, preventing disadvantages by establishing a curriculum for all to achieve is fundamental and so, this project proposal will allow all pupils the equitable opportunities to develop cognitively and emotionally through the proposed scheme (Donaldson, 2015).  
	This project proposal is entitled ‘Reading for Me’ and is a weekly club established by teachers and guardians that would be hosted in the school library. At School X they don’t offer any after-school clubs meaning that pupils are more likely to be able to attend as they won’t have any prior commitments. As school X is a community school, they are expected to uphold a certain standard when collaborating with their local community in which the Reading for Me scheme would be an opportunity to expand their reach to members of the community by building a relationship with them (Welsh Government, 2022). It is important to recognise the significance of Cynefin when addressing the purpose and practicalities of this project. Cynefin can be perceived as a way of recognising the demographic of an area, less so in a physical sense, but more of an appreciation for the culture and history that can shape a community (BERA, 2024). As the structure of this project proposal is examined, the link between the effectiveness of the project and the utilisation of Cynefin becomes evident, especially when analysing the strengths and weaknesses of this project proposal. 
This review examines the key theorists and findings in the discussion surrounding the importance of reading in correlation to increasing social and emotional development amongst pupils. A significant body of literature that explores cognitive development in education is the work of Jean Piaget. According to Piaget, pupils should view themselves as playing an active role in the direction of their own learning journeys (Halpenny and Piaget, 2014). Therefore, pupils should direct their own learning through continuous interaction with their environment (Halpenny and Piaget, 2014). In regard to the project, interacting with their environment through listening to stories from their local community or the history of their town. Moreover, inspiring independence in their learning as they chose what stories interest them and why it is important to read about and listen to the stories within the community. 
	Whilst Piaget’s interest in active learning is important, it could be suggested that having learning experiences alongside a more knowledgeable others can offer pupils with a greater insight into their own learning and further develop their subject knowledge. For example, Vygotsky implies that the level of development of 	language and interaction is directly correlated to the amount of interaction that is embedded into the learning between pupils and their more knowledgeable others, whether that be their peers or members of staff (Vygotsky, 1997). As stated previously, there is a focus on holistic development for pupils in Wales, and it can be argued that the opportunity allowing pupils to collaborate with more knowledgeable others can shape them as individuals and nurture their optimal development (Arasomwan and Mashiv, 2021). Therefore, the use of more knowledgeable others within the Reading for Me Club would have a positive impact on the pupils’ abilities as they can use the deeper knowledge of their peers, teachers, and volunteers of the club to develop cognitively and emotionally across the course of the project (school year).
As well as this, the work of Clay (1991) implies that whilst it is a great skill to read to children and visualise the characters through your individual tone and depiction, it can be an equally important skill to solely introduce them to the story and then allow them the opportunity to develop their own understanding of the characters and plot through their own tone and depiction. Thus, during some sessions in the Reading for Me Club it is important that the beginning of the story can be established as a group, but the pupils should be given the freedom and confidence to read independently to discover their own style of reading and thoughts throughout the story which they can discuss with the other members of the club in the future. Consequently, pupils will develop their own sense of self when reading, they will be able to discuss their own thoughts whilst respecting others’ opinions  and build a trust in their own ability to read and understand storylines. 
Some could argue that Goodman’s Model of Reading is similar to the belief of Clay in which pupils have little understanding when beginning to read. For example, Goodman’s model of reading implies that learners use as little knowledge as possible to obtain the simplest form of meaning from the writing when reading texts which demonstrates the use of the basic concepts learnt when first developing an understanding of oral and language (Cambourne, 1976). As a result, the teachers and volunteers at Reading for Me club should establish a basic toolkit for pupils to utilise when taking part in the weekly activities as it can act as a help-sheet for pupils to refer back to throughout the project as pupils in the club will be demonstrating skills from various levels in their reading journeys. 
Finally, when discussing a pupil’s cognitive development through reading it is important to note the work of Gough and Tunmer (1986) in The Simple View of Reading in which they state how the process of comprehension occurs. The process of mixing word recognition with oral language skills is the foundation of theory and it is key in identifying the cognitive areas of development that feature in reading. However, some disagree with the sole use of the Simple View of reading as they believe in the need to expand on the view. For example, there is evidence to suggest that by simplifying the process of reading down to the cognitive factors that the process becomes more complex as further factors are not recognised. It is suggested by Ana et al (2021) that there is a level of importance in the simple view of reading, but it is equally important to recognise the evidence that supports the assumption that pupils would perform the reverse of Gouch and Tumners theory and use their listening comprehension skills before utilising their decoding skills. Therefore, there could be limitations to what the Reading for Me club could teach the pupils individually as the club leaders will consist of teachers but mostly volunteers from parents and guardians of pupils and member of the local community who have skills and experiences to share with the pupils. 
When discussing the aims of this project proposal, it is important to consider the pieces of literature previously mentioned as the main aims of this project are for the pupil to develop cognitively and emotionally. The most effective way to understand the purpose and practicality of this project, is to establish a definitive plan within the context of the chosen school and local community. School X is a community school with 219 pupils on roll and of which 48.1% are identified as having Additional learning Needs and approximately 30% of the school’s intake comes from the local Gypsy Traveller community (Estyn, 2024). 
The practicality of this project in relation to the school’s budget and staffing is as follows. As the Reading for Me Club will take place every Friday after school has finished, as School X finish school at midday on Fridays, there would be a staff timetable for staff members to volunteer for the club each week. As well as this, in order to highlight Cynefin within this project proposal, it is important to organise and invite members of the local community into the club to work alongside the pupils and sharing their stories and experiences with them as to expose the pupils to diversity within their local area (National Day Nurseries Association Cymru, 2022). There could be a volunteer sheet sent out to parents at the beginning of the school year and then a timetable can be built around the amount of volunteers and the level of teachers that are needed. Although, there may be difficulty in organising staff to stay once their working day is over and the club time may clash with staff training so the club may rely on members of the local community and guest speakers.
 Furthermore, there would be no major costs to the school as there would be no need to rent a space or pay club organisers as there would be volunteers used from the PTA or community. Ideally, the club would last for half an hour as it would not take away from majority of the pupils, volunteers, and teachers’ afternoons which would mean people are more likely to attend if times are kept to a minimum. 
	One of the key aspects of this project is to ensure that the club does not feel like a burden to pupils, volunteers, and teachers as teachers may feel it is adding to their workload. One way in which this could be prevented would be to plan out the session plans termly so there is no need for staff to feel the pressure to plan sessions on top of their current teaching and also to timetable and allocate staffing termly too so teachers can plan ahead and use their time most effectively. The inconvenience for volunteers would be to leave all of the planning to them, especially if they are parents/guardians, therefore it could be appropriate to allow volunteers the option to plan their own sessions or provide them with a theme, whichever would make them feel most comfortable when attending. Finally, pupils who struggle with reading or fail to read for pleasure may not be interested in attending the club, so it is important that the purpose of the club is explained to all pupils to ensure they feel comfortable within the setting, and most importantly want to attend and enjoy the session whilst they are there. Similar to Piaget’s theory of active learning, the purpose of the club is to encourage pupils to take control of their own learning and to build their understanding of what they are learning and why (Halpenny and Piaget, 2014).
	The impact of this project proposal is the key piece of evidence as to why the project should be implemented into School X weekly agenda; The main contributing factor is the level of pupils identified as having additional learning needs (Estyn, 2024). As stated by the work of Gough and Tumner (1986), there is a certain level of literary skill needed when reading and if pupils do not have this prior knowledge, they may feel discouraged to read and disengage with literacy lessons and fail to develop cognitively and lack confidence in themselves and negatively impact their emotional development. However, the work of Clay (1991) states that one of the most important strategies to implement when introducing pupils to stories is to give them the freedom to explore their abilities and beliefs with no consequences. Therefore,  some sessions in the Reading for Me club will begin with the leader introducing the story briefly and the rest of the session the pupils are given a copy of the story and encouraged to take note of the front cover, blurb and pictures and to discuss what they think will happen with their peers. It is important the pupils are reassuring that there is no right or wrong answer and that they should be encouraged to understand what has provoked their way of thinking. They can then be given the opportunity to read the story to the best of their ability and discuss with their peers and feedback what they experienced with no judgement or preconceptions. The positive effect of shared reading activities is that pupils will feel as though they are a part of a community within the club as they share one common interest (Römhild and James, 2024). Also, the act of shared reading can be described as ‘ a process of recovery ‘ meaning that the pupils who previously struggled with their relationship with literacy but more specifically reading, the Reading for Me club will build the relationship between reading for pleasure and the pupils (BookTrust Cymru, 2020). The sessions will consist of various activities as it is important that the club does not replicate literacy lessons pupils will experience in their classrooms. For example, shared reading, guest speakers, reading buddies, pen pals, storytelling exchanges, visits to local libraries and more. As a result of the wide variety of activities in the club, pupils will develop a positive relationship to literacy and reading as they become exposed to a more inclusive way of learning (National Literacy Trust, 2024).
	Another aspect of the Reading for Me club that will benefit the pupils of School X is that 30% of the school’s intake come from the Gypsy Traveller Community. It is crucial that the concept of Cynefin  is integrated into the Reading for Me club as School X is a community school and the Gypsy Traveller Community is a fundamental aspect of the pupil’s local community and the pupils deserve to feel recognised and welcomed within the school, their friendship groups, and their local communities. (Pembrokeshire County Council, 2024). There are many ways the Reading for Me club can help to recognise the Gypsy Traveller community. Such as, inviting guest speakers or even parents/guardians of pupils willing to share their stories and experiences of being a apart of the community as the Reading for Me club is about developing a love for reading tangible books but also developing emotionally in appreciating others spoken stories and discussing  unique experiences (Welsh Government, 2023).
	In relation to the practicality of this project, it is important to recognise the foundation and structure of the proposal. There are strengths, weaknesses, opportunities and threats identified when discussing the Reading for Me club, as you can see in appendix 1. The strengths of the club are that staff are dedicated to the cause as they are familiar with the importance of reading (Estyn, 2024). As well as this, pupils from the community may struggle with inconsistency in their lives so having a weekly club they can attend for fun can have a really positive impact on their emotional development (Save the Children, 2015). Moreover, the opportunities within this project proposal are a focus on Cynefin as there is a drive to include guest speakers from the community as well as inviting parents and guardians to attend and host sessions which can help expose pupils to diversity as well as building individual pupil and guardian relationships within the school environment (National Literacy Trust, 2020). However, the weaknesses of the project could be difficulty in sourcing resources for each child as schools often need to have pupils share resources to limit waste and due to funding limitations (Nation Cymru, 2024). Also, the threats posed against this proposal are based externally as the Welsh Government may change aspects of the curriculum which would diminish the necessity for the project as currently there is a demand for reading for pleasure, but this may not always be the case, so it is important to determine if there is a need and a want for the project to take place (Welsh Government, 2023).
In summary, there are many pieces of Literature that support the establishment of a scheme similar to eh Reading for Me club. For example, the existing literature on the impact of encouraging reading in the classroom after the Covid-19 pandemic can be insightful to show how reading can aid  emotional development as it is one of the focuses of the Welsh Government for pupils to develop holistically. As stated by Römhild and James (2024), shared reading as a community can lead to reduced levels of anxiety, depression, an increased level of self-confidence, and finally a heightened sense of belonging. Therefore, pupils are more likely to benefit from this project as it can be argued that they will develop emotionally by becoming more connected with themselves and others as a result of reading.  The impact of the Covid-19 Pandemic on pupils learning is a highly important factor during professional practice as the demographic of pupils currently have been directly affected by this. Therefore, the overarching values of the Professional Standards are key when supporting the current demographic of learners and the Reading for me club is an innovative approach to ensuring the rights of the learners are prioritised alongside the importance of supporting pupils independently to become learners at the heart of the four purposes and the Curriculum for Wales (Welsh Government, 2019).
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