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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	Derek Bainton


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Faculty of Art and Design
School of Graphic and Digital Arts


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Head of School

	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Head of School of Graphic and Digital Arts / Partner Team Leader / Module Leader 


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS: 21	 MONTHS: 5 




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

[bookmark: _GoBack]In my role of Head of School, my contribution to design and planning of learning activities and programmes of study is widespread. As line manager, I work with the academic team to engender meaningful learning experiences across our School. Considering the learner’s place amongst this is fundamental. 

Ahead of their first academic year, new students are given a summer project, titled “What Are You Like?” This is a project I have developed that encourages learners to reveal aspects of themselves by illustrating 8 of their favourite things, from a list of 13 options. This list includes, for example, a favourite past time, mode of transport, favourite pet-hate, etc. In mind of the broad subjects within the School, learners are encouraged to respond in any way they wish. As this project is not summatively assessed it lifts the pressure on students to be freer. The resulting work is displayed during the first week and discussions of the varied outcomes help staff and students  get to know one another and help staff start as facilitators of learning in which the outcomes go beyond subject knowledge, as David Walters asserts. Walters continues by observing that this practice situates students as drivers on their journey of learning, and not as passengers following directions (Campbell, Norton: 2007, p.58). (V1, V2)

Student satisfaction in their learning experiences across the School I manage is reflected in our most recent high-scoring National Student Survey (NSS) and UK Engagement Survey (UKES) results, which placed us the second highest scoring School across UWTSD’s seventeen schools. (K6, V3). 

In preparation of each year, I publish the School’s complete Level 4,5,6 & 7 Programme of Study Handbooks, which are uploaded to the University’s VLE, Moodle, (K1). These are written in close reference to the Definitive Programme Documents (DPD’s) (K2, K3). The DPD’s are kept up-to-date with amendments made through the annual programme and school reporting processes, which I oversee. Integral to these processes are regular meetings with staff and student representatives on behalf of their student groups to discuss ways to improve learning experiences and course content. This once again supports the school’s philosophy of putting learners first and empowering them to be the drivers of their learning (K6).

An example of designing and planning innovative learning experiences at school level is a recent initiative to facilitate student skill sharing. Students raised requests within Student Committee Meetings for additional skills workshops. These skills will have been taught across the School during programme workshops, but not across the School. As a result I set up a Skills Sharing Forum on the School’s Moodle homepage, which allows students across programmes to pin requests and arrange student-led skills sharing sessions (K2, K3).
 
As Internal Verifier across the school I contribute to ensuring effective learning experiences by scrutinising all assignment briefs to verify that the set tasks enable learning outcomes to be demonstrated; that the tasks are written at the appropriate level of the HE Qualifications Framework (QAA, 2018), and there are clear criteria for assessment and guidance about how marking/grading will be applied. Once approved internally, these are sent onto the External Examiners. This central overseeing has been flagged as best practice within the faculty (K1, K5, K6). 

In terms of longer term designing and planning, I coordinate the school’s quinquennial revalidation, which is next scheduled for 2019/20. In consultation with students, staff and industry, this process gives the school’s academic team an added, focused opportunity to ensure the ongoing currency and excellence of its programmes (K6).

Integral to my role is my teaching practice, across levels 5 and 6, and postgraduate level 7. Within this teaching, at level 5 for example, I am responsible for planning and leading a module titled “Narrative Illustration” within the BA Hons Illustration programme. This is 20-credit module marks the transition between taught and negotiated, student-led work (K1) (V4).

The broad scope of our learners’ interests, practice and skillsets is considered in designing the module. This is done by ensuring all narrative genres are included and explored. (K1, K2, V1, V2). Ahead of the module introduction/delivery, I publish a Module Handbook (MHB) and Assignment Brief on Moodle (K4). In mind of the fundaments of illustration and graphic design practice, it is important the MHB is both visually and textually informative. As Nick Sousanis expresses, “in relying on text as the primary means of formulating understanding, what stands outside its linear structure is dismissed. The visual provides expression where words fail.” (Sousanis, 2015, p.59). The MHB lists the module’s aims and learning outcomes, and a detailed week-by-week work schedule. This schedule outlines a range of different engaging activities in various contexts, which will be discussed in the following section (A2). The MHB also details guidance on formative/summative assessment, as well as an up-to-date reading list (K3). 




	



	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

My aim in teaching is to provide an engaging, challenging and rewarding learning environment, and a variety of teaching approaches and styles are key in maintaining this positive engagement. This ensures a “purposeful combination of student activities supported by the use of appropriate resources to provide a particular learning experience and bring about the desired learning” (Reece: 2007, p.26).

For me, the introduction of a module is a crucial point in establishing a creative and inspiring starting point where all students feel comfortable. An initial module presentation is usually a mixture of image, animation, audio and literary references to contextualise the module’s aims and outcomes. This is followed by a Questions and Answers session, where a register of attendance is recorded. The presentation is accompanied by lecture notes. There are typically lots of illustrated books on display, some from the reading list, a selection of the previous year’s student work and a range of published graduate books that students can handle, which directly relate to the presentation and module. The MHB and the module learning outcomes are discussed in detail. The Presentation is uploaded to Moodle after the introductory session, along with the notes. As is the case most years, where there are student support mentors, I provide all documentation in advance of module delivery (K2, K4, V1).

I employ a wide range of learning methods and technologies within my teaching practice. In the introductory session, the group are typically engaged in a practical media workshop that encourages them to record their initial thoughts and thus create a starting point. Again, this is an inclusive exercise that has no right or wrong outcomes, but rather one that encourages students to draw from personal experience and interests. Teaching is gauged by employing emotional intelligence, as Daniel Goleman coined in “recognising our own feelings and those of others, for motivating ourselves, and for managing emotions well in ourselves and in our relationships. (Goleman 1998: 317) (V1, V2). 

Throughout a typical module I provide a session-by-session schedule of activities, which includes practical demonstrations and workshops, digital workshops, one-to-one tutorials, lectures and visiting lectures. Students will naturally vary in their time management, and so the modules I coordinate have regular formative checkpoints for students to aim for. Where there are instances of students struggling to attain these checkpoints, I offer manageable strategies, such as guidance on sourcing research and tips on reflecting upon how research can help inform development, thus helping students with their reflective diaries or blogs (K2, K4,V1, V2).

Feedback takes on a number of forms. One-to-one formative feedforward and summative feedback assessments are the two principle forms however, I strongly endorse the value and experience of students’ peer-led feedback sessions. In my modules, I hold sessions where one student will present the progress of their project to a group of 6-8 other students. Each member of the group will write their own feedback tutorial sheet, highlighting strengths, and offering constructive thoughts on how their project could develop. In this session then, each student will come away with 8 individual tutorial feedforward forms from their fellow students. This exercise aims to build up the learner’s confidence in criticality, independent learning and forming own value-judgments from numerous perspectives. There may be 5 groups running at the same time. As part of the deliverables for module submission, I also include a student self-appraisal form, which mimics the staff feedback form. This self-assessment is effective in discussing students’ expectations when grades are released (K3). 

At the end of appropriate modules, I offer students the opportunity to exhibit the outcomes of their work. The most recent cohort, for example, presented a public exhibition at the new Y Forum Library building in at the new SA1 campus. The exhibition marked the official opening of Y Forum, and it was opened by the Head of Children’s publishing at the Welsh Books Council. Book publishers across Wales attended the exhibition, and gave students valuable critiques of their work, as well as opportunities to gain confidence in building industry links. This offered another layer of assessment in terms of industry feedback. In terms of vertical learning, Level 4 students attended the exhibition in advance of them enrolling onto the module. (K5, K6, V1, V4).

After a module is complete, I ask students to complete an anonymous module questionnaire. This feeds back into the annual programme and school review and helps develop teaching year-on-year (V3). 

A final, but equally important element of ensuring optimum engagement with students, is staff peer-review, where a member of staff outside my immediate teaching group observes a session and offers valuable  feedback. These have been extremely helpful and positive, and provided endorsement and encouragement in my ongoing work (V3).




	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

Assessment and feedback are robust and supportive processes of my pedagogy, and ones that I have continually sought to develop over my 21 years teaching in Higher Education. 

A common framework of all modules consists of a formative assessment point scheduled around halfway and a summative assessment point after deadline. In addition to this, informal, supportive studio-based assessment activities, such as illustrated poster critiques are structured throughout each module. Each activity is appropriate to relevant assessment tasks and learning outcomes and they are very much part of a learner’s ongoing assessment feedback. Knowledge and understanding skills, as well as cognitive and intellectual skills can be observed and nurtured through these informal assessment activities in a non-challenging environment. (A3, A4)

Bringing in industry specialists, such as freelance children’s book authors and illustrators to contribute to individual CPD and group formative feedback is an example of innovative assessment processes related to learning outcomes. These sessions help build and assess transferable skills for life and professional practice. (A5, V3) 

The formative assessment often takes the form of a group critique, empowering students to explain their research, experimental processes, and how these have informed their practice. Group critques are facilitated to be supportive, inclusive environments. They are fundamental to student learning and help highlight their individual learning processes. This supports Pat Hughes’s observations on the concept of the active learner in contrast the passive learner (Campbell, 2007, P. 10). (V1)

After a module has been summatively assessed against its learning outcomes and grading criteria, and before feedback is given, a broad selection of work is internally moderated by a small group of staff with the addition of an internal verifier who is not involved with the module’s delivery. Peer-led staff discussions take place about the assessment strategies in place, as well as the breakdown of results and written summative feedback. Marks and feedback are either agreed or moderated using the University’s standard GA28 form. A summative feedback deadline date is given to the student at the beginning of module delivery. Actual feedback is provided within this timeframe, which is a combination of both written and verbal comments and grades. Written feedback relates directly to each of the 5 grading criteria in order to help students benchmark their work in an objective way. Additional individual tutorials give the opportunity for open discussions and responses to feedback and help in re-affirming own learning in connection to module outcomes. Responding appropriately to student’s comments and questions is important. As Ian Mortiboy states in his book, Emotional Intelligence, “it is easy to underestimate the significance of these exchanges between you and your learners, beyond the simple exchange of information” (Mortiboys 2012:p. 83). (K5,K6) 

Each year an External Examiner will receive a copy of the University’s standard GA15 EE Agreement form, which lists the modules he/she is responsible for annually. During the course of tenure, an External Examiner will look at and review all Level 5, 6, and 7 modules. The GA28 form will be used once more in the scrutiny of assessment and feedback. 

As both a module leader and Head of School I engage with External Examiners on a number of levels. I am responsible for selecting and nominating external examiners and I am part of the online External Examiner’s Discussion Forum. I coordinate the School’s 7 individual external examiner visits, overseeing meetings with students and verification of results in respect of national benchmarks. In her most recent meeting with learners from a module I coordinate, the BA (Hons) Illustration external examiner found that “they were full of praise for the quality teaching and support consistently provided by a highly dedicated subject team, revealing “they go out of the way for students” and “they are always there for us”. She went on to state that this is a small team who make a big impact with their range of expertise, enthusiasm and experience. The external examiner found that most students were critically reflective and had developed appropriate methodologies leading to the generation of illustrative outputs, demonstrating high levels of the essential transferable skills that equip graduates for employability.




	



	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here

I embrace a diverse community of learners at programme, school and faculty level. Year on year, I greet a mix of incoming international, culturally diverse students, mature students who have been out of education for a significant period of time, students with a range of individual characteristics, such as Autism and Asperger’s, students who consider themselves gender neutral, students who are in the process of pursuing gender reassignment, as well as students who have physical support requirements and mental health support needs. The word “embrace” is entirely appropriate here, as is the use of non-isolating language and terms. Moreover, having a such a diverse learning environment helps create an empathetic, supportive atmosphere, and one that embodies openness and understanding. (V1,V2)

Prior to study and as part of the interview process, reasonable adjustments and needs of applicants are assessed by myself, the academic team within our School and needs assessors from Student Services. For the most part, support is arranged an in place ahead of learner’s start of study. This support can range from international students’ welcome events, appropriate chairs for specific physical requirements, personal emergency evacuation plans, regular dyslexia support, study support and mental health support and advice. Ensuring my School team and myself carefully work through this process creates a positive and welcoming beginning to our learners’ studies. If an individual’s needs or requests for adjustment are not made aware of prior to study, there are mechanisms in place within the School to accommodate these, such as pastoral personal tutors assigned to all our learners, student representatives for each year group, programme meetings and School Staff Student Committees. An example of where I was able to make our department more inclusive was when a student representative raised a request for the provision of sanitary bins to be made available for all toilets. This concern was raised through the estates department and actioned quickly. I regularly receive emails from learners at all levels of study that maybe module-related queries that I respond to and resolve by email tutorial, which can be in addition to timetabled teaching. I also receive an increasing number of emails of a personal nature, which are sometimes worked through by email, but more often result in one to one pastoral care, or if the nature of the problem requires specialist intervention, such as counselling, then I enlist the appropriate support. (V2)
  
In respect of such a diverse learning community, I have helped engender the principle that the first semester within our School is seen as a “levelling” one. This gives students an opportunity to familiarise themselves with the faculty’s facilities and to “skill-up” on processes they may not have had the opportunity to try. For example, within the Illustration programme on which I teach, various introductory workshops are run within modules that explore the basics principles of process. These include introductions to traditional techniques such as watercolours and oil paint, printmaking techniques such as etching and linocut, and digital techniques such as using Adobe Photoshop, Illustrator and InDesign software packages. (K4)

Encouraging students to explore bilingualism as part of their practical project development has become an increasingly popular method of learning in my teaching. Recognising a wider scope of students with first languages other than English, I consider illustration is a unique discipline to explore new territory in visual communication. Through visual narrative for example, students use imagery, alongside English and Welsh or English and Hungarian or Cantonese scripts etc. The outcomes are unexpected and inclusive; and help ensure positive feelings result from their experience of learning and teaching, as opposed to isolation, as reported by international students, documented in “Respectful Interactions: Learning with International Students in the English-Speaking Academy” (Ryan and Viete: 2009). 

Across all year groups, and in addition to core study, I have initiated a number of different and inclusive opportunities for learners. These range from external ‘live’ briefs and competitions, to annual symposiums and conferences. These yearly industry-focused events have visiting speakers who offer an extra level of invaluable contribution to students’ learning experience. Visiting lecturer activities vary from presentations, lectures, one-to-one tutorials, and portfolio reviews. “Live” projects that are sometimes offered as curricular briefs become published works. Within industry, if there is an individual, who is celebrated within their profession for making a major contribution, then there is also the potential for nominations being submitted to the University for Professorships of Practice. This is normally a 3-year position which involves the Professor engaging with students on extra-curricular projects and giving public lectures. This year I have nominated 2 Professorships to work with the School over the coming academic years. (K5, V4)







	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

My specialism within the School of Graphic and Digital Arts is Illustration. Illustration is a thriving subject area no-longer defined by the outmoded client-illustrator preconception. Illustration has exploded into the realms of research, authorial practice, self-initiated and public art; all categories that could sit comfortably in the discipline of fine art and vice-versa. I have long championed that illustration is a visual language inherent in most art and design disciplines. 

My own illustration research has helped forge strong University links with the Association of Illustrators (AOI) in London. I am a founding member of VaroomLab, which is an illustration research group formed some 8 years ago between academics from Swansea, Bournemouth, Plymouth, Birmingham and Derby under the umbrella of the AOI. I have presented papers, published research articles, reviewed illustration exhibitions at the Barbican and V&A, coordinated and chaired an International Illustration conference and edited a subsequent publication of all 17 papers. I have been on the Editorial and Reportage judging panel of the international World Illustration Awards competition. All these activities support and enhance learning through dialogue. In addition to my being a lecturer of illustration practice, I continue to deliver theory-based contextual practice lectures and seminars to a wider group of Illustration, Design, Games and Animation students. (V4)

From my ongoing relationship with the AOI, the School has facilitated the University hosting the touring World Illustration Awards Exhibition for the last 8 years. This exhibition brings to our students, to our staff, and to Wales, leading world class illustration from over 3,000 entries from 70 countries. It encourages our wider community of learners and the public, to question and explore what illustration means today, how it shapes our world and how the art form itself is changing. (K3)

Within my role of Head of School, for the last five years I have also been a Partner Team Leader (PTL) for the BA (Hons) Illustration, BA (Hons) Animation and BA (Hons) Graphic and Media Design programmes at Hereford College of Arts (HCA). This is a supportive, quality assurance role that involves verifying applications, programme documents, student work and meeting with both the staff and students on a regular basis. I write 2 reports per year that reflect upon the general health of the programmes, as well as highlighting good and innovative practice. It provides an ideal opportunity for peer to peer learning, as well as enriching collaborative opportunities between staff and students from both institutions. Most recently, as a result of this partnership our students worked with HCA at a public illustration print event titled CMYK Hay, at the Globe Theatre, Hay-on-Wye, late February 2019. Students took responsibility of organising their presence at the event in a commercial capacity. This was an example of good practice that directly impacted upon the students taking ownership of their own professional development, between our institutions. Late January 2019, I coordinated the Programme Leader of Graphic Media and Design’s visit to our School’s Industry Design Week, where we met and held discussions with leading academics Lucienne Roberts and Jonathan Barnbrook. In turn, I have attended HCA conferences, with our staff and students at both Hereford and Machynlleth. I have attended similar events in Falmouth, Bournemouth, Oxford and Birmingham. Illustration research topics and discussions at these events feed back into student activity and discussions as part of my own teaching, and the development of pedagogy within the school. (V4)

The most valuable influence upon pedagogy enhancing learning is my own practice as a freelance illustrator and designer, where I have continually worked in this capacity alongside my academic post. I undertake a range of ongoing commercial, speculative and research-based projects, that not only keep my professional and academic practice current, but feeds directly in teaching. This practice demands keeping abreast of the latest industry relevant digital software, along with trends in traditional printing. Through this connection, and with the support of the faculty, I was integral in the significant investment of specialist traditional printing resources, which have impacted positively on the department, our students and fellow academics.  It has helped lead to a resurgence of outstanding work outputs in traditional Letterpress and Risography, which are very much part of the latest waves and trends in illustration and graphic design practice. Norton and Campbell support this by asserting that in order to thrive with the many various demands and pressures of being a University lecturer or facilitator of learning, the development of reflective practice is a way forward that can be practically realised through a form of action research and practitioner enquiry (Campbell: 2007, p.140). (K4, V4)
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Ian Walsh

	Job Title
	Dean

	Faculty/Centre/School/Department
	Art & Design

	Email address
	ian.walsh@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As line manager, colleague and mentor.





	Second Referee:


	Name
	Caroline Thraves

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Art & Design

	Email address
	caroline.thraves@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

As fellow colleague and Senior Fellow of the HEA












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Derek Bainton

	Name of Signatory
	Ian Walsh

	Job Title
	Dean of Faculty 

	Faculty/Centre/School/Department
	Art and Design

	Email address
	ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:

[image: ]21st March 2019

Signature:________________________________Date:____________________________
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